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As a lecturer within the post-16 sector, I recognise the immense value of professional observation for expanding one's pedagogical skills. This report provides a structured opportunity to actively observe experienced teaching professionals across six hours, gaining insight into the application of best practices regarding instructional methods, classroom dynamics, learner engagement strategies within an authentic educational context.
Through first-hand exposure, I witnessed the intricacies of translating theoretical knowledge into targeted teaching approaches that align to content, assessment methods and the diverse needs of post-16 learners. Experienced professionals provided a useful demonstration of employing differentiated techniques to explain complex concepts, encourage peer learning, promote critical thinking and continuously gauge student understanding (Garrison, 2016).
For example, during one observation the tutor used analogies and humour to simplify theoretical concepts, highlighted practical applications to boost relevance, and used inquiry-based strategies like open-ended questions to spur discussion. This aligns with principles of andragogy and motivation theory emphasised in the literature (Knowles 1984; Usher, 2016).
The teacher observation form was useful for systematically documenting meaningful practices across areas like technology integration, instructional design, classroom arrangement and behavioural management. Comparing observations revealed the multitude of ways core competencies manifest in different teaching styles and subject matters. Analysing recurring patterns led to key takeaways regarding establishing teacher credibility through displaying expertise, promoting cognitive presence through inquiry-based activities, providing explicit skill-building opportunities relevant to student goals, and giving actionable feedback to nurture growth mindsets. 
This reflective report synthesises the most impactful learnings gathered through six hours of observation analysed against the backdrop of educational theory and the post-16 environment. The resultant list of best practices serves as targeted professional development goals for strengthening my personal teaching methodology. Overall, engaging in professional observation has expanded my comprehension of the education field, nurtured a solutions-focused mindset regarding common challenges and reinforced my commitment to becoming an effective, lifelong educator.
[bookmark: _Toc157804174]Background
Professional observation is widely acknowledged as an invaluable opportunity for developing critical competencies related to teaching and learning. The exercise provides first-hand exposure to the modern classroom environment, allowing observers to learn directly from experienced professionals adept at translating theory into impactful practice (King, 2022). Specifically, within post-16 education, observation enables teachers to understand and adopt methods best suited for adult learners.
Andragogy, as conceptualised by Malcolm Knowles (1984), highlights five key assumptions characterising adult learners:
· Self-directedness
· Wealth of experience
· Readiness to learn
· Orientation toward learning applicability
· Internal motivation
By observing post-16 classroom dynamics, student teachers can grasp how experienced educators design their teaching practices to align with principles of andragogy. This includes techniques for promoting self-directed learning, acknowledging prior experience, ensuring content relevance, and spurring intrinsic motivation through positive reinforcement (Taylor & Kroth, 2009).
Furthermore, observing a diversity of teachers exposes one to differentiated teaching personalities, specialised subject delivery methods and customisable classroom arrangements. Bearing witness to the multitude of ways core competencies manifest quells the notion that a singular teaching approach universally applies. Instead, one gains an appreciation for adapting evidence-based methods to individual teaching styles and learner objectives while retaining fundamental best practices (Gupta, 2015).
Overall, professional observation strengthens an educator's ability to meet post-16 learners at their level and employ targeted techniques for improving comprehension, participation, critical analysis, and skill development. Collegial learning nurtures growth mindsets rooted in gathering new perspectives, expanding capabilities, and embracing education as an ever-evolving practice.
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To facilitate a robust professional observation experience, I strategically identified three post-16 educators across business courses who demonstrated reputations for skilful teaching and positive learner outcomes. Out of the three educators, Anne held over five years of experience educating college students, undergraduate and postgraduate students. Mick had been teaching for almost five years to master’s in business administration and undergraduate students and Ian who has only been teaching undergraduate students for a year. I obtained permissions from the educators prior to conducting observations, clarifying my intention to learn rather than evaluate. Scheduling aligned with educators' pre-existing classes, enabling me to observe different educational environments. Anne and Mick's classes were in an online environment whilst Ian’s class was on campus.
Observations were documented using the standardised Teacher Observation Form encompassing areas for noting methodologies, strengths, improvement opportunities and professional development goals informed by the experience. Information was recorded objectively without judgment or assumptions and are discussed within this report using pseudonyms to protect identities. In total, observations spanned six hours divided equally amongst the three teachers in late January 2024.
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[bookmark: _Toc157804177]Reflection on personal learning Observation of Tutor 1 (Mick)
Key Insights and Observations
· Effectively explained complex concepts using relatable examples and analogies
· Skillfully linked theory to professional practice through real-world applications
· Encouraged deeper learning through prompting academic critique
· Checked and re-explained concepts ensuring continuous comprehension
· Used slides to engage without overly relying on them
Examples
· Used the analogy of different sports to explain the concept of business agility
· Highlighted how SWOT analysis is applied in strategic planning meetings
· Prompted debate about whether competition always benefits consumers
· Re-explained key performance indicators when students seemed confused
· Presented 10 slides for a 60 minute session to provide structure
Application of Best Practices
· Leveraged analogies and humour to simplify theoretical concepts (Ambrose, 2010)
· Highlighted practical applications of concepts to boost relevance (McNamara, 2011)
· Used inquiry-based strategies like open-ended questions to spur discussion (Garrison, 2016)
· Gauged understanding through re-explanation and redirecting questions
· Employed varied modes like visuals and activities to sustain engagement
Observing Mick underscored the potency of exploratory questioning, applied examples and multi-modal delivery for enriching comprehension of complex topics. His continuous knowledge checks and re-explanations demonstrated responsiveness in pacing lessons to learner cues. This reflection compels me to actively facilitate the co-creation of understanding, emphasise real-world connections between theory and practice in my teaching, and devote greater effort towards monitoring student progress.

[bookmark: _Toc157804178]Observation of Tutor 2 (Anne)
Key Insights and Observations
· Structured delivery clarifies complex sessions
· Multimedia widens participation avenues
· Continuous comprehension checks sustain attunement
· Defining terms provides common grounding
· Application activities verify understanding
Examples
· Outlined session structure in introduction using bullet points on slide
· Incorporated YouTube videos and Padlet boards for varied interactions
· Inserted informal understanding checks between concept explanations
· Provided written definitions of terms like validity and reliability in chat
· Had students draft survey questions to apply research methods
Anne established transparent expectations while balancing intricate concepts and terminologies through outlines, examples, and definitions. Integrated multimedia afforded varied engagement channels, alongside frequent progress confirmations and good-humoured rapport (McNamara, 2011). Students demonstrated understanding through analysis and skill-building application opportunities.
[bookmark: _Toc157804179]Observation of Tutor 3 (Ian)
Key Insights and Observations
· Began class with icebreaker activity and stated expectations
· Used humour and simplified terminology to explain concepts
· Continuously elicited informal feedback through student explanations
· Adapted teaching pace and depth based on learner reactions
· Personalised examples to individual students
Examples
· Opened with students sharing fun facts to find commonalities
· Broke down Porter's Five Forces model into relatable elements
· Asked students to rephrase points in their own words
· Noticed confusion and re-explained concepts using a different example
· Referenced students' personal stories when explaining ideas
Application of Best Practices
· Started session by setting expectations and building rapport
· Made complex ideas accessible by breaking down concepts (Svinicki, 1999)
· Checks for understanding guide teaching adaptations in real-time (Cornelius-White, 2007)
· Contextualisation and humour boost comprehension and enjoyment
· Tailored delivery based on verbal and non-verbal learner cues
Observing Ian demonstrated the value of lesson framing techniques like opening activities for priming engagement and explicitly stating outcomes for transparency. Ian's flexibility in gauging responses and modifying instruction accordingly demonstrated the art of differentiated instruction. Creatively imparting concepts through humour and his own experiences underscored the importance of knowing your audience. These learnings compel me to hone my skills in lesson introduction strategies, continuously checking comprehension, and teaching adaptively.
Several invaluable best practices resonated across the observed sessions, highlighting their pertinence regardless of subject matter or delivery medium. Firstly, experienced teachers consistently communicated clear expectations and lesson objectives upfront, whether related to learning goals, workshop rules or assignments. Explicitly stating intentions and structure helps activate prior knowledge, enhance comprehension of theory and provide anchoring points throughout instruction (McNamara, 2011). Students demonstrate improved recall and content mastery when transparent scaffolds reinforce key takeaways (Svinicki, 1999).
Secondly, promoting cognitive presence and engagement through inquiry-based learning recurred as a important technique for developing critical thought. Rather than relying solely on transmissional lectures, experienced teachers actively posed open-ended questions, brainstorming activities and peer discussions to nurture higher-order analysis and evaluative abilities (Garrison, 2016). These exercises deepen learning by facilitating co-construction of knowledge, spurring students to engage directly with course material rather than passively receive information.
Additionally, teachers emphasised authentic skill-building opportunities, aligning tasks and assessments with real-world subject applications. Through collaborative writing workshops, analytical case studies and practice problems, learners developed tangible competencies applicable beyond the classroom environment. Motivation theory indicates that actively working towards mastery of useful skills which enable personal or professional goals sustains self-directed engagement (Usher, 2016). Compared to decontextualised drills, purposeful exercises with clear utility boost attentiveness and enrich meaning-making.
Finally, experienced teachers consistently devoted effort towards relationship-building, using verbal encouragement, thoughtful questioning, and constructive feedback to cultivate positive rapport with learners. Displaying genuineness, approachability and concern for student perspectives builds trust critical for sensitive coaching conversations and forging educational partnerships rather than hierarchies (Cornelius-White, 2007). Learners who feel respected by teachers demonstrate elevated engagement, self-efficacy, and willingness to take intellectual risks that support higher achievement.
Impactful post-16 instruction interweaves understanding adult learning principles with evidencing core competencies like clearly communicating expectations, leveraging inquiry-based activities, providing authentic skill-building opportunities, and nurturing supportive yet challenging relationships. While individual educators integrate these practices differently based on their specialisations, teaching styles and settings, observable patterns emerge regarding the intersection of engagement and efficacy.

[bookmark: _Toc157804180]Action Plan for Professional Development

	Objective
	Specific Actions
	Measurable Targets
	Achievable Steps
	Relevance to Teaching
	Timeframe

	Incorporate Analogies and Real-World Examples
	- Develop five analogies and examples per major topic.
	- Track student engagement and comprehension through participation and assessments.
	- Dedicate time weekly for development. Seek feedback for improvement.
	Enhance connection between theory and real-world applications.
	Develop and finalise within 4 weeks.

	
	- Use analogies and examples during lectures to reinforce concepts.
	
	
	
	Regularly revisit and update.

	Implement Inquiry-Based Learning
	- Introduce a minimum of two open-ended questions or activities per lecture.
	- Monitor student participation and quality of discussions.
	- Attend workshops on inquiry-based learning. Gradually integrate into lectures.
	Develop critical thinking skills relevant to the course content.
	Attend workshop within 2 months.

	
	- Relate open-ended questions to practical scenarios for applicability.
	
	
	
	Begin implementation in the next semester.

	Utilise Varied Teaching Modes
	- Experiment with at least three different teaching modes over the next semester.
	- Collect student feedback to assess the effectiveness of each mode.
	- Attend professional development on varied teaching methods. Introduce one per month.
	Contribute to a dynamic and engaging learning environment.
	Attend professional development in 3 months.

	
	- Choose modes that complement subject matter and resonate with students.
	
	
	
	Introduce new mode each month.

	Continuous Comprehension Checks
	- Implement at least one comprehension check per class session.
	- Review feedback and adjust teaching strategies accordingly.
	- Design simple checks that align with lecture content. Encourage a culture of clarification.
	Ensure understanding during lectures.
	Design and implement within 1 month.

	
	- Tailor checks to key points within each lecture.
	
	
	
	Regularly review and adjust.
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The opportunity to observe skilled post-16 educators across six hours provided invaluable professional exposure for witnessing research-backed practices in action and gathering tangible techniques to elevate my instructional approach. Comparing veteran teachers across learning environments revealed aligned core competencies like conveying clear expectations, emphasising cognitive presence through inquiry-based activities, aligning tasks with real-world skill application and relationship building.
I gained deeper insight into key principles of adult learning through seeing self-directed elements, acknowledgement of prior experiences, intrinsic motivation techniques and purposeful content in the observed sessions. This firsthand learning is irreplaceable and compels me to integrate evidence-based methods that meet diverse post-16 learners at their level through varied, engaged pedagogies centered on comprehending concepts, developing transferable skills and achieving learning objectives.
Gore et al. (2023) found no evidence that new teachers are inadequate, challenging concerns about their competence and initial teacher education (ITE). Graduates from ITE programs demonstrated teaching practices on par with experienced teachers, suggesting that experience alone does not guarantee higher-quality teaching.
While observations revealed multiple similarities between my existing teaching foundations and the teachers I observed, growth areas became apparent regarding:
· Learning design techniques to introduce lessons and activate prior knowledge
· Expanding repertoire of participatory activities that support peer learning
· Curating a library of contemporary multimedia resources tied to course concepts
· Refining online teaching platform navigation and facilitation skills
Additionally, insights gained regarding relationship-building, regular comprehension checks and emphasis on cognitive presence have compelled reflection on how to further actualise these practices contextually.

[bookmark: _Toc157804182]Conclusion
The professional observation experience spanning six hours afforded invaluable firsthand insights into exemplary post-16 teaching practices witnessed through an andragogical lens. Core techniques resonated across sessions regarding transparently outlining expectations, emphasising cognitive presence via participatory learning, aligning activities with authentic skill development and relationship nurturance through encouragement and feedback.
Comparing veteran educators reinforced adapted manifestations of strengths like creativity explanation, learner-centered instruction and developmentally appropriate scaffolding across subjects and styles. Analysing these observations against principles of adult learning theory illuminated targeted areas for elevating the contextualisation, self-directedness and applicability of my personal teaching. Even with strong pedagogical foundations, growth opportunities became apparent regarding learning design, activity variety, resource curation and online instruction fluency.
The opportunity for extensive professional observation proved invaluable for witnessing research-backed methodologies manifest in authentic post-16 contexts, sparking critical analysis and growth mindsets. I gained tangible techniques and insights into elevating future practice regarding transparent lesson framing, participatory engagement strategies, continuous monitoring of student progress and tailored relationship building.
Observations revealed both the science of evidencing core competencies and the artistry of fluidly adapting evidence-based techniques to diverse educational environments and learner needs. Exposure to skilled exemplars provides aspirational models to guide professional enhancement while avoiding restrictive notion of singular teaching excellence. Teaching is an inherently imperfect craft which necessitates vulnerability, persistence and creative growth.
This immersive learning experience encourages me to pursue supplemental pedagogical enhancement opportunities to continually expand my repertoire and efficacy as life-long educator. The gradual integration of learned practices aims to amplify inclusion, comprehension, relevancy, analytic skill development and fulfilment for post-16 learners. 
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Appendices
Teacher Observation Forms (for the 6 hours of observation)
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	[bookmark: _Hlk157613585]Teacher: Robyn Griffiths

	

	Date: 24th of January 2023 9AM – 1PM
	


	Group: Online - Group of 10 Students (Level 4)
	


	Topic/Context: Problem Solving  – Using Situational Assessment Tools to Identify and Understand Problems
	


	Notes on the lesson:

	· The lecturer used a variety of teaching strategies including lecture, discussion, questioning, and sharing visual slides.
· The lecture structure moved from introducing key concepts like SWOT analysis and KPIs, to explaining them in depth, to highlighting their relevance in business and tying them to academic writing expectations.
· The lecturer asked a mix of factual questions to check understanding ("What is a stakeholder?") and open-ended questions to prompt discussion ("Why is competition good?"). He redirect questions to the class and call on students rather than answering directly.
· The lecturer made jokes about relatable topics to create a friendly, engaging environment.
	

	What I have learned:

	· Effective explanation of concepts using relatable examples. For example, using a cat's agility to explain business agility
· Skillfully linking theory to professional practice to highlight relevance.
· Encouraging academic debate and critique through prompting students to find counterarguments.
· Checking student understanding and reexplaining concepts clearly when needed.
· Using slides effectively without overly relying on them.
	

	Targets to improve my own practice (mapped to professional standards):

	· Use more relatable examples to explain concepts clearly (A1, K1, K2)
· Emphasize links between theory and practice (A5, V4)
· Prompt students to critique concepts they are learning (A3, K3)
· Frequently check student understanding (A2, A4)
· Use slides effectively without overly relying on them (K4)
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	Teacher: Helen Evans

	

	Date: 30th of January 2023 10AM – 2PM
	


	Group: Online - Group of 15 Students (MBA)
	


	Topic/Context: Research Methods for MBA Students
	


	Notes on the lesson:

	· Used slides and visuals to provide structure to complex topics
· Posed open-ended questions to the class to spur discussion (e.g. why is culture important for sustainability?)
· Gave explanatory examples and case studies to illustrate key points
· Summarised information covered before moving to new topics
· Checked for student understanding and reexplained concepts when needed
· Referenced supplementary materials like websites and pdfs
· Integrated activities for students to apply concepts
· Broke down difficult terminology and provided definitions
· Used humour to create an engaging environment
	

	What I have learned:

	· Using visuals aids and outlines brings clarity to complex material
· Asking open-ended questions prompts students to analyse and apply knowledge
· Real-world examples help ground abstract theories and models
· Continuously gauging comprehension allows adaptation in line with class pacing and needs
· Providing access to multimedia reference materials caters to different learning preferences and learning styles
· Hands-on activities change up the pace and validate understanding
· Defining key terms establishes shared understanding
· Occasional humour relieved intensity and kept students engaged
	

	Targets to improve my own practice (mapped to professional standards):

	· Increase use of open-ended questioning techniques (A3)
· Build a library of multimedia resources to leverage in teaching (K4, V1)
· Create hands-on learning activities to complement delivery (A2, V2)
· Check for comprehension and re-explain concepts (A4)
· Use tone and pacing variations to sustain attention (V2)
· Provide accessible reference materials for different learners (V1, K4)
· Seek regular student feedback on materials and activities (A5)
· Continually expand repertoire of inclusive teaching methods (V1, V2, A1, A2)
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	Teacher: Christopher Rogers

	

	Date: 30th of January 1.30PM – 4PM
	


	Group: On campus group of 24 students (Level 4)
	


	Topic/Context: Business Management - The Changing Business Environment 
	


	Notes on the lesson:

	· Did an ice breaker at the start to get students talking
· Set expectations for students and lecturer
· Used humour to break up heavy concepts
· Provided module overview and simplified terminology
· Gave examples from different industries
· Questioned students to assess baseline knowledge and build on it
· Explained assessment and introduced it early on
· Constantly asked for student explanations to test knowledge
· Discussed learning objectives
· Had good classroom management
· Used personal stories and examples
· Showed good awareness of current events for examples
· Engaged less interested students through questioning techniques
· Referenced information from opening ice breaker activity
· Provided a personalised teaching experience
	

	What I have learned:

	· Effective use of ice breakers and humor
· Importance of setting clear expectations
· Techniques to simplifying complex topics, including using examples
· How to ensure I get continuous student feedback
· Tailoring teaching approach over time based on student responses
· Keeping students engaged throughout with activities, anecdotes and examples
· Using relevant and timely real-world examples
· Adapting style to individual students
	

	Targets to improve my own practice (mapped to professional standards):

	· Plan ice breaker activities to engage diverse learners (V1, V2, A1)
· Set clear expectations and objectives early on (V2, A1)
· Frequently check understanding with open-ended questions (V2, A3)
· Use real-world examples relevant to subject (K1, K2, A2)
· Learn about and adapt teaching for diverse learners (V1, K1, A2)
· Collaborate with other lecturers to get peer feedback (V5, A5)
· Continue reflecting on practice and developing skills (V3, A5)
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