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‘A critical analysis of the relationship between teacher subject knowledge and

effective learning and teaching in the primary school.’

Introduction

In this assignment we will be looking at what subject knowledge is, and the
effect teacher’s subject knowledge has on students learning. This will be shown
through examining different types of research and looking at researcher’s
perspectives of subject knowledge. Through looking at the research we will be able
to see implications and assets to subject knowledge and the effect it has on teachers
and learners. We will also be looking at the new curriculum in Wales and what effect
it may place on teacher’s subject knowledge. | will also reflect, analyse and evaluate
my own personal experience and relationship with subject knowledge whilst | was on
placement. My placement school is in the heart of Swansea’s city centre. The school
is in a low deprivation area, where around 38% of the children are eligible for free
school meals, just under half of the children speak English as an additional language
(Estyn, 2014). Estyn (2014) states that the school has 242 pupils on roll, of these
30% of the pupils have additional learning needs and six of the children are
statemented. | was placed in a year two class which had 29 pupils. The children
were aged six and seven. In my class | had children with both additional learning
needs and English as a second language. One of the children in my class had a
statement. To apply to BERA (2018) guidelines the name of the school, children and

class will be kept private in order to keep anonymity.

Literature Review
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Donaldson’s Curriculum plays an important part into the future of teacher
education and teacher’s subject and pedagogical knowledge. The curriculum wants
to provide an opportunity to give learners a wide range of skills such as critical
thinking, creativity, problem solving skills and deeper knowledge of literacy and

numeracy (Donaldson, 2015).

According to Goodson et al (1998) knowledge is seen as a developing activity
of subject groups who defend and develop their interests. However, Shulman (1986)
suggests that content knowledge represents the understanding of teacher subject
knowledge, and that teachers must also further their understanding to why
something is that way (Kirkman, et al., 2013). Shulman (1986) also suggests that
within knowledge is Pedagogical content knowledge, this knowledge is vital for
students to develop subject knowledge. Shulman (1987) supported this further as he
states pedagogical knowledge is at utter importance as it blends subject content and
pedagogy, allowing students to have a more effective learning experience.
Donaldson (2015) has incorporated blending approaches into the new curriculum as
he agrees with Shulman (1987) that it improves skills such as problem solving,
creative and critical thinking. Studies in Shulman (1987) show that attention to
classroom management and classroom ideas play a part in an effective learning
environment. Nancy an English teacher used discussion and questioning to get
students to think critically, they were able to analyse literature and break it down
using four levels; translation, conative meaning, interpretation and lastly, application
and evaluation (Shulman, 1987). The new curriculum is shifting away from a subject-
based curriculum and is focusing on organising learning through skills (Donaldson,
2015). Shulman (1987) supports this as he showed this similar technique allowed the

children to enhance their critical thinking skills to deepen their understanding of a
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subject, as this technique allowed the students to monitor their own thinking and
apply it to real life. Through scaffolding Nancy was able to reinforce this technique
over a period allowing her students to gain confidence using this technique. Another
strength was that it allowed her to strengthen her teaching strategies, questioning
skills, classroom management such as resources (Shulman, 1987). One asset of the
literature is that it shows numerous case studies on how much subject matter
combined with pedagogy has an effective impact on student’s learning showing that
the literature is reliable and has validity. Similarly, Butt (2003) agrees as he suggests
that experienced teachers know their students well and have a good understanding
on how their children learn, along with an understanding of subject knowledge and
resources in their subject department can deliver a successful lesson without any
planning. Shulman (1987) agrees as teachers using teaching styles such as
flexibility; allows the teacher to adapt the subject to their learners needs as they
know how their learners learn best. However, Donaldson (2015) states the new
curriculum is becoming cross-curricular, will this be a problem for future teachers as
they will have to have of a general subject knowledge, rather than a subject area?
Hattie (2012) disagrees with Shulman (1987) suggesting that it is not about
pedagogical content knowledge or subject knowledge, its deeper than that, it's about
understanding the subject’s teachers teach. As Hattie (2012) continues, he starts to
agree with the process Nancy used in Shulman’s (1987) study, as he suggests it is
about introducing a subject to children and getting them to think through questioning,
allowing them to explore their understanding and own personal knowledge.
However, Butt (2003) argues against this stating that some teachers who are not
confident about their own subject knowledge attach crib notes to their lesson plans,

which can give them the temptation to read from a sheet. This shows their students
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that they are not very confident and an implication of this is that it can affect
student’s learning as they see that their teacher is not confident with a subject so
start to lack confidence in themselves learning the subject themselves. Tamir (1991)
supports Shulman’s theory as he states that it is vital for students to master subject
knowledge, this is through the integration of personal, professional and general
knowledge (Ben-Peretz, 2011). Similarly, this can also be seen in Connelly et al
(1997), as Connelly et al suggests that subject knowledge is not applied by
teachers, and instead they create their own personal knowledge (pedagogy) through

their experience of teaching students (Ben-Peretz, 2011).

Rowland et al (2003) suggests that it is a combination of subject knowledge
and pedagogical content knowledge which provides effective learning. The
Knowledge Quartet focuses on subject knowledge and pedagogical knowledge of
teachers in training and has found four dimensions; foundation, transformation,
connection and contingency (Rowland, Huckstep, & Thwaites, 2003). Foundation is
where the teachers in training develop their knowledge, understanding and beliefs of
pedagogy ready for their role in the classroom (Rowland, Huckstep, & Thwaites,
2003). Transformation is where the teachers in training transfer what they know
about teaching strategies and subject knowledge into their planning, this means they
the teachers have to think about engaging ways to keep their learners interested and
motivated (Rowland, Huckstep, & Thwaites, 2003). Connection involves choices and
decisions; why a trainee has chosen to do certain exercises in an order, how the
students will learn from the subject knowledge and pedagogy (Rowland, Huckstep, &
Thwaites, 2003). Contingency is “the ability to think on one’s feet” this can be seen
when responding to children’s ideas and questions (Rowland, Huckstep, & Thwaites,

2003, p. 98). Pupil involvement is important as it shows encouraging reflection from
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pupils, it allows teachers to see what style of learning and opportunities the children

want to experience in their learning (National Education Union, 2013).

Modiba (2011) suggests that subject knowledge does matter as during a
study in Africa they found one teacher used pedagogical ideas within her classroom
and this did have a positive effect on learners. Modiba (2011) states that the teacher
used pedagogical ideas such as learning styles, flexibility and making sure that heir
learners were motivated and engaged. However, when one student came across a
different way to figure out the answers to the nine times table, the teacher dismissed
it as the teacher did not have enough subject knowledge to explain to the other
children on how they could use the other method to find the correct answer (Modiba,
2011). The teacher was also more interested in finding the correct answer, rather
than the process behind the answer (Modiba, 2011). This is an implication as the
teacher did not have enough subject knowledge to bridge to gap between conceptual
thinking and into thinking knowledge (Modiba, 2011). This goes against what
Shulman (1987) found as the children were not allowed to experience the stages of
interpretation, evaluation and analysis, they were not given the opportunity to. This
concept also undermines the National Education Union (2013) as children have a
right to pupil voice, and pupil involvement an also help other children to learn with
their understanding. Saif et al (2017) also suggests that for effective teaching to
occur both teachers and student teachers need to be willing to continuously improve
their subject knowledge. Shulman (1987) supports this as a study found that one
teacher who used different teaching strategies could not provide an effective learning
experience as they did not have enough subject knowledge and because of this it
caused the teacher to lack confidence. Butt (2003) supports this as he states

“Teachers should have secure subject knowledge when planning for a lesson”, this
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includes knowledge on a particular subject and links to the scheme of work (Butt,
2003, p. 50). However, Coe et al (2014) suggests that Shulman (1987) does not

consider:

“‘how we might assess the teacher’s role in selecting and orchestrating these
‘effective’ approaches, nor does it address the practical difficulties of turning an array
of insufficient indicators into a meaningful whole” (Coe, Aloisi, Higgins, & Major,

2014, p. 10).

Nevertheless, Butt (2003) contradicts himself as he suggests that teachers need to
reflect on their previously planned lessons in order to have successful lesson
planning to ensure effective teaching. Tamir (1991) suggests for teachers to develop
pedagogical knowledge they need to be provided concrete experiences during their
training to ensure they understand useful teaching strategies such as modelling
(Ben-Peretz, 2011). Coe et al (2014) supports this as they found that there is strong
evidence of pedagogical content knowledge had an effective impact on student
outcomes. The studies show that effective teachers have deep subject knowledge
and understand how their students think, evaluate their students learning in order to
help them progress (Coe, Aloisi, Higgins, & Major, 2014). This literature is both
reliable and has an increasing amount of validity due to the amount of case studies

which they have reviewed.

Teacher training is vital as Saif et al (2017) states “pupils suffer immensely if
the teacher is untrained and has inadequate knowledge”, as it’s the teaching
institutions responsibility to make sure teachers have the correct knowledge and
understandings to become a part of the teaching profession (Saif, Reba, & Din,

2017, p. 281). Hattie (2012) suggests that within teacher training there is no

Page | 6



P135875

emphasis on how much personal effect teachers have on their students. As teachers
need to be able “to react to the situation, the particular students, and the moment” as
that is what truly matters (Hattie, 2012, p. 36). Ben-Perez (2011) supports this view
as he suggests when looking at studies that teacher education needs to stop being
limited to teachers’ competencies in subject matter. Teachers need to have more
knowledge on global, controversial issues which surround them and which they will
meet in the school environment (Ben-Peretz, 2011). Modiba (2011) shows a perfect
example of this as the teacher in the study considered her pupils socio-economic
background factors, by using resources which she knew they would have access to
at home other than just in school. This gave children more of a real-life learning
experience which the teacher knew the children would benefit from more. This is
what the Donaldson Curriculum wants to incorporate: an inclusive, empowering and
responsive curriculum to suit the needs of learners of today (Donaldson, 2015). This
gives all children an equal opportunity in learning. Ben-Perez (2011) states that
teacher knowledge is not only formed of subject matter knowledge and pedagogical
content knowledge but also includes “themes of global issues and multiculturalism”

(Ben-Peretz, 2011, p. 8).

Analysis and Evaluation

In this section | will be looking at my own personal subject knowledge whilst
on my personal teaching experience. | will be doing this through using an analytical

framework of the Knowledge Quartet by Rowland et al (2003).

Foundation

As | was in a Foundation Phase placement | went in with a child-initiated

approach. For every lesson | taught | planned two different focus tasks; one for
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myself and one for the teaching assistant and a variety of enhanced provisions which
the children could choose from. The topic the children were learning about was
Ancient Egypt. As | had never learned anything prior to this topic | had to go home
and research thoroughly, learning as much as | could. When | first found out the
topic, | felt anxious as | did not know anything about Ancient Egypt. Rowland et al
(2003) supports this as he found research which suggests trainees who do not have
enough subject knowledge can cause them to have anxiety about teaching the
subject. Nevertheless, as | researched, and the topic progressed my subject

knowledge grew, and | felt confident to teach the children about Ancient Egypt.

An asset of my teaching was the different strategies | implemented, | used
guestioning within my introduction, this allowed me to see what subject knowledge
the children previously had. | also used questioning as a plenary on some of my
lessons to see if their learning had been moved forward or could be moved forward
during questioning. Whilst asking the children questions, | gave them opportunities to
talk with their partners to discuss and gave them time for them to think. This allows
the children to reflect and think about the question. This is also seen as an active
style of learning, getting the pupils engaged and thinking for themselves. NSEAD
(n.d.) states that there are lot of strengths of using different strategies during
guestioning in critical thinking, some include; giving them a chance to think
reflectively; builds their confidence as they get to have an answer when talking to
others; analyse information; pupils sort through reasons and this allows them to
recognise different answers. An implication of critical thinking questions according to
Nappi (2017) is that the questions need to be planned. As | was organised, | was
able to plan questions further ahead which allowed me to purposefully think about

what | wanted the children to learn and what | wanted them to think about. For
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example, during a Personal Social and Emotional Development lesson on bullying |
used questions such as what makes a good friend? Why may someone feel sad if

they’re being bullied?

Transformation

This lesson relates to the transformation stage, as | made sure | planned
for this lesson using the correct documents for the children’s age. | used the
Foundation Phase Curriculum Documents to make sure | was planning for the
different types of skills and range which the children could develop. Butt (2003)
states that when teachers plan lessons, they should refer to the scheme of work and
national curriculum documents, as they allow teachers to know exactly what skills

and areas to focus on when helping children develop certain skills.

One aspect of teaching which went well was creating engaging hooks. |
wanted the children to be engaged from the very beginning and the topic of bullying
was quite a sensitive subject for their age. To get the children hooked | used an
appropriate aged story see Appendix 1. Thomas and Brunsting (2010) suggests that
advantages of using a hook are that it gets children engaged, it allows them to reflect
on the topic, generates curiosity and changes their direction of thinking. The children
were also becoming open to sharing their own experiences of feeling left out and
their opinions on bullying. This supports the Successful Futures Review, as the
curriculum wants children to be able to think critically, generate ideas, share their
views, express opinions and experiences (Donaldson, 2015). Another hook which |
used was having an object in a box. This was another example of my teaching which

went well as | got the children to think critically. The children were only allowed to

Page | 9



P135875

ask me Yes or No questions, this got the children to think critically, listen to their

peers, reflect on what their peers had said and think of a question.

Another way | got the children motivated and engaged in learning was
asking them what they wanted to learn about, providing them with pupil voice. The
children told me that for Christmas they would like to learn to make different items
such as rice snowmen, Christmas cards, maths Christmas colouring and lots more. |
took on board what the children had said and incorporated this into the next lesson.
They were so excited and really loved making the snowmen. | also found when the
children were motivated and engaged in a task the amount of negative behaviour
reduced. Negative behaviour being shouting out, messing around, boredom. Moylett
(2014) supports this as she suggests that children learn best when they are
motivated, engaged and are thinking critically. Moylett (2014) also states
“practitioners who can provide tasks that are intrinsically motivating, with just the
right balance of success and challenge, avoid having to resort to one of the many
reward systems which operates in our schools” (Moylett, 2014, p. 131). An asset of
my teaching which made sure to keep my introductions to lessons to the point, brief
and answered any questions children had. By doing this it allowed children to get
straight on with learning, as my instructions were clear, and they understood what

they were doing.

Connection

As choice is a big part of Foundation Phase, the children were able to
choose what they wanted to learn during can’t stop learning. However, within the
classroom there were regular rotations. When it came to maths and literacy the lower
ability groups would have a focus task first. This was to guarantee to get the best

work out of them as | found their attention span decreased quicker compare to the
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other ability groups. Whilst, doing focus tasks with the lower ability group | would
continue to have to try and reign them back into the learning. During a maths lesson
on time, | got the lower ability children to draw a clock on a whiteboard showing
where each of the numbers go on the clock’s face. As all the children were able to do
this task it gave them a sense of confidence and were engaged. As the lesson
proceeded the children started to lose interest because they were waiting for the
other children to draw the time on the clock face. So, | changed the lesson as | could
see they were starting to get disengaged. | got the children to come up and put the
clock arms on a big clock | had drawn on the board. | used questions such as “who
can show me where the big hand goes on 2 o’clock?” etc. This motivated the
children to come up and draw on the board, we would then discuss if it was the
correct answer or not and why. As the children had put in quality work for fifteen
minutes, | allowed them to play some maths games on the table tops. This was to
reward their behaviour but also because | did not want the good work that they had
previously accomplished to be undone. Rovengo and Bandhauer (2013) support this
as they state children need time to rest when activities are dynamic in order to be
able to process new information. The lower ability children would have Can’t Stop
Learning (Free Play) in the middle of the focus tasks, this gave them an opportunity
to rest before they are ready to process new information. Throughout the lesson |
was assessing the children, | was using my own initiative to keep the children

engaged.

Within this lesson, Can’t Stop Learning had continuous and enhanced
provisions laid out ready for them, giving the children choice on what they would like
to learn. On the carpet area there were maths games related to the time, such as

clock bingo, daily routine, clock matching games. Children could play clock games
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on the computer and iPads and in the role play area children could play shop but had
to close and reopen the shop at different times throughout the day. Children were
also allowed to play with the playdough which was enhanced by having times
already laid out which the children had to make on the clock face. These different
activities represent the four purposes in Donaldson’s curriculum as they develop
skills such as problem solving, apply knowledge in different contexts, identify and
grasp opportunities, have the skills and knowledge to independently manage life
everyday (Donaldson, 2015). By giving children choice you are enabling and

encouraging them to articulate their own ideas and views (Kearns, 2010).

Contingency
Whilst doing a group focused task see Appendix 2, one child was using a

fact book to find out information on Ancient Egypt. The child wanted to find out more
information on an obelisk, which is a stone pillar, Egyptians used to tell the time. The
child asked me how tall an obelisk was. The child had used language from subject
knowledge learnt from a previous lesson to ask me what he wanted to find out. As |
didn’t know | asked the child if he would like to find out. This was an asset in my
teaching as | went with child-initiated learning. | asked the child how tall he thought
an obelisk was, the child guessed the height of the school building. Using our
resources around us the child went on an iPad and searched for the height of the
obelisk. There he found out how tall an obelisk was. | explained that it was as tall as
3 of the school buildings on top of each other. This was off task, but the pupil was
engaged, motivated to learn and was thinking and reflecting on the knowledge he

had previously learnt. Through digital competency the child could “explore
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information and develop skills such as transferability, understanding and deeper skill

development” (Donaldson, 2015, p. 41).

However, whilst on my placement | came across some difficulties such as
getting to know my leaners needs. This was soon resolved after the first week in my
teaching as | got to know the children, finding out which children had difficulty with
reading, spelling and needed one to one help. This was shown in one of my first
lessons where | misjudged the reading ability within the class. As the focus task was
going on, | could see that it was not working so | self-evaluated the lesson and
changed it to suit the learners needs. Instead of the children to think of their own
sentence, | got the children to make a sentence out of words that they could see.
This encouraged word play and it helped them with their own subject knowledge, as
it was words which they were familiar with and had previously learnt in the first
activity. Through self-evaluating the lesson as | was going on, | could see clearly
what was working and what was not working. This allowed me to correct and
improve the children’s learning experience. See Appendix 3 for the first lesson and
Appendix 4 for the ARC. After altering the one change it made such a difference to
the learner. They were able to work together and communicate to come up with a

variety of sentences about the types of jobs Ancient Egyptians did.

Another difficulty which | faced whilst on placement was dealing with a
situation which arose whilst | was teaching. However, | took initiative to sort the
situation out. This supports Hattie (2012) as he suggested that teaching education
does not prepare student teachers for real life situations which arise which they have
to deal with. For the Arc example see Appendix 5. With the new curriculum being
cross- curricular | thought my lack of subject knowledge in certain areas would
influence my teaching. However, this was not the case as it was very easy to
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incorporate other aspects of the curriculum into my lessons. This included Welsh,
Digital Competency, Thinking and ESDGC through creative experiences | created.
As Donaldson (2015) states the new curriculum will give teachers the opportunity to
have more creative ideas on how they approach the cross-curriculum. | believe this
will be an asset in primary teaching as it gives teachers a chance to provide children
with enriching experiences which will make children engaged, motivated and excited
to learn. Overall, on my teaching experience my subject knowledge was good and
when | did not know something, | asked my mentor or researched. | believe
pedagogical content knowledge, how to solve everyday issues from prior experience
working with children and initiative played a major role in my teaching whilst on

placement.

Conclusion

To conclude subject knowledge does plays a role in effective teaching and
learning in primary school. However, | do not believe that it has the most effect on
the effectiveness on children’s learning. From looking at literature and personal
experience, pedagogical content knowledge, knowledge on global and controversial
issues has more of a positive effect on children’s learning. Without pedagogical
content knowledge children would not be engaged, motivated or learn the skills
which they need to possess for future learning. This is where the new curriculum will
play a major role to help give children the skills today which employers are looking
for. With the new curriculum recognising these contributing factors children will have
the opportunity to excel in learning. Also, through progression steps it will take the
pressure off children so, they can focus on developing vital skills. To continue to
improve the quality of my teaching | will self-evaluate as the lesson goes on, reflect

on subject knowledge which I am not certain about to prepare me for future teaching,
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to familiarise myself with curriculum documents for Key Stage 2. | will also continue
to keep asking the pupils what they would like to learn, or do as | feel this keeps their
engagement levels high and allows me to see what they are interested in, so | can

incorporate it into my future teaching.
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Appendix 1

Name of Trainee: _Fhimn Hawves  Sessionref:  141V18PSE(D) Date: 1411718 Class:  Yearl Cynllun Ffocws y
Cyfonod Sylfaen
An increzsing awarenes: that leaming abjectives
Targed(au) Hyfforddi  fooes on what the children will legen rather than  Number of d
Perzonol what they will di. leprmers: 2% Age: 67 years
To introduce children o Antiballying. H_nuh &aEEm. w.__.__um_n_ - a”wﬂa.mﬁﬂ Differcatiated activities- matching pairs
To gzin a knowladze and . 3w 3 SeLi-portralt or 2 plotire Eame
inz of baine kind i with them and their fiends. Lavalz of o .
Learming ._._.Eu.mnﬁw.un._.nm_u Eu. ar Smccess Answering comprehension exercize Aleeting ST Suppart E campeehension
to our fiends and how it makes them activity
objectives infentions:: Criteria and anti-ballying workshests with learners’ needs: =
feel understanding of the qualities of WOW Wards
To infroduce children to peaple who P . . Hala. Erengdy, Malsk H- help with writing
can help them if they zrs being hulliad friendship, ity we should be kind and and spelling
- = : wha we czn talk to gbout ballvine. =
Resources/ Azzezzment for Learning (strategiez
Introduction/plenary tasks MAain activities Kev Vocabulary and opportunities)

Introduction

Children will have a story on the capst. Az a
clazz we will then dizcuss what happened in

Drigmass what bullving is znd what make: 3
good fiend

DPlanary

Drizmssion an carpet an what 2 good fiend iz
and who we can tell if we are having
problems related to bullying.

Traines forused tazk (purpose, outlins of
irainea’s rale and children’s leamima):

iaking a hand heart card. Children will write
o one hand 2]l the good qualities of what
being 2 good friend is and on the other they
will draw a zelf-parirait or 2 picture of them
being 2 good fiend.

Additional sdult tasks (porpose, outline of
additiona] adults’ role and children’s
leaming}:

Comprehemsjon activity an the story. Draw
favourite part of the sory and explain why
they like it.

Mark-making

Playdoungh- can the children make the
characters out of the story.

Worksheets- kindnaz: activity, Slendship
crozsward

Colouring- equality, fiendship pichures

Miatching game

Crond Friend” Bad Friend Game

Eindness actvity
Stary ook
Bullying Ward Search
Colouring i pictares
W Wards
Who can help acivity

Playdonzh

Open-ended questioning
What makes & goad friend?
What iz bullying?
Why iz it impartant to be kdind to people?
Homr dio you think Buby iz feelins?
Wiy iz she feeling sad?

blatching zame can zee their imderstanding
of what makes 5 gpod frisnd.
Conprehension tazk

Obzarvation

Curricubum coverage (Tanse and shalls)

o NP, I
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Appendix 2

Fhan
I.E of Traimss: _Hawyes Semsion ref: M1 1EBTopic(3) Dhata: [eE Y R ] Class:  Year2
Number of
Targed|au) Hyferddi Personol Evidence of inbegration of LMF learners: ] Age: - T yeams
T'o be shle o recall mfommation about Ascient Childres will be able tospeak ina
- Ezvpt chear, lowd vodee, Making sure they . Hala. Ryan, Malak H, Frendy- supporn with
Lesrning . K : M -
_._._“_nu.hunm.__.uu_ul.uun.luﬁ T' be shle tix practice using o clear, loud waice ﬁ“ﬂuﬂ.ﬁ tae their time, a5 they recall _E_uulﬁ. —— loud, elear voice. Making sure they
wikem retelling our knowledge, ready Tor the trip W information they have previously don™ rush
the likrary. leamnt
Fesources’ Axseszment for Learning (strategies and
Iztreducton/plenary tazks Main sotivicies Key Vacabulary opportunities)
Lpresduction Iraizee focused task (purpose, catline of Card -enidad mtroduoction

Camoes

I teacher will explaim that we are going on a irip o the
library and that we are going to share all the =formation
we hawe learnt about Ancient Egype with people at the
library. The teacker will whisper infoemation about the
Ancient Egavprtians asd sk the children if this is & clea
vaice. The children will then tam 1o thedr parmers asd mlk
aboat the vaice which has been wsed- is it suitable? b iz
chear? Children will then explain to the call why the vwoice
wits B0l suitablle. Then say the exact sanse thing but in a
boud bt fast voice Asking them if they think this s a
suitable voice. The children will repeat the process. Then
the teacher will say the sentence in a boud, clear voice
asking the children again

Plenary

Dhojo Kandomiser, acking children what they bave done
widay.

trainees rode and children’s learning -
Teacher will ask children abowt what we
miighit talk about wien we are visiting the
library. The childres will then practice what
they are going o say inoa loud, clear voice @
the group., =0 we cam see ol they are speasing

clearly.

Additional adult tasks | purpese. outhine of
additicnal sduls” role and children's
leaming):

Makimg a canoache:

Childres will find the symbals Bor their
mamnes and drow the symbols oo the
carouche. They can decorate it using glister,
felts eic. The children will then cut out the
cartouche ond make g hale on the top. The
children will them thread ribbon through asd
tie fmay need help with i),

[¥ifferentiated- if some childres are
struggling with drawing they can cut out the
shapes ot thedr names.

Playdough- make jewellery
x.:_.r.?._.._.-... Ml useumn

Mark-making - Draw a Death mask,
cikouring sheets.

Hieroglyphics symabols

Kebbom

Pencils

Falis

Caloaring pencils

Gilitter

Caluse

-

How do you think we should speak imfront of
an adisnce?

Why do you think we speak with a loud clear
vaioe?

Self- Azseszment- thumbs ap’ thumbs down
Cbzervation

TA is given sticky notes to RAG.

Curriculuen coverage (range and skills)

Concentrate for lengthening pesicds.
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Appendix 3

LI

ﬂEm of Trainee: Fluan Hawnres  Sezzion ref: IS 1L L7030 L opic

Targed(au) Hyfforddi  Ensure the children understand the
Personol siving clear instructions,

activitias by

Date:  US/LLLY Class: _Year ) oy sy

Cyined Sylfaen
Number of ) 74
learners: 28 Age 6-T xrs

Te gain a kmowledge and

Write senfences about jobs m Egvpt

Differentiztion in support given- word

Learning underztanding of Egvptian Jobs. Suecess : Meeting banks provided, reading.
objectivezintentions: | To zain a lmowledze and Criteria m_b_m.aﬂ_mﬂhﬂnﬁnﬁwm.nmuug paperuzng 2 learners® meeds: | Dztehing Pair zames (simple sentences).
understanding of the role of 2 senibe. = ’
Re ) Assessment for Learning (strategies
Introduction/plenary tasks Main activities Key mnﬂ._..”w__ua and opportunities)
Introduction Traines focuzad fazk (purpose, cutline of Tea stamed paper
Teacher does intro on carpat tramae’s role and children’s leamning): Questioning Tachnigues
Ink Pads en endad questions durmg introduction 2.
Introduction to Traines focused fask: Hieroglyphic Scrolls.
Children will write 2 sentence about the Hiaroglyphic Stamps #  What kind of jobs did Egphians
The children will match pictures of Ezyptian | differant types of jobs m Egvpt. hava?
jobs to the comract job dezeription, working as Coded Shesat
a group. ¢ Natch their zentence letters with *  What did the Ezyptans use to use
the hieroghphic code, Word Bank to write”
*  Transferring their sentence onto the Topic Books
tea stammed paper using the
hzeroghyphic code. Pens Self Aszasz nzmg Thumbs Up' Thumbs
Diown
Additional adult tasks {purpose, outline of Ezvptian Job matching cards
addifional adults’ role and children’s ]
learning): WA 1Pad
Plenary Independent leamms opportunities: /A
Eecall of evants and what they have learnt.

Curriculum eorverage (range and skdlls)
Craztive Daw

Ba imrnheed 1m arfmntan that 2llamr thews ta ook 20 mdimadnzls

and 11 ornnme
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Appendix 4

L

Diote: Week 1 0871118

Critical incident (focus!: To pain a knowledpe and understanding of Egyptian Jobs

Expevience

Fesiings
Wil are woer fsekvgn reg ording
rhe mrperinee 1T

by initial feelings regarding this experience ware quite positive. Crearall, | was
pleased ta see that the children did have a good understanding and knowledge of
Cayptian Jabs. The children also understood what they had to do becauses | gave
therm clear instructions.

Remember and
Understand

“Com pou Nnf 1he ouperin of ke
ieaTing Feperknee fbal weed
EEl ™

At were (e elemesin of the
sl Fvpeskenee il were

= Anaspect of the learning sxperience that went well was how muoch
mformation the children learnt about Egyptian jobs and what they could
remember fram presious knowledge.

#  The deappointing elements of my leson was that we had to cut time shart
i the hisroglyphics as we ran oot af time. The children struggled when it

dearpainding "~
e o reate a sentence. Althaugh they wers able to recite their
knowladge of Egyptian jobs. As they were struggling, they sesmed ta
hemame aff task

Fumfoete and anaiys # The cause af the most important dicappointing element was it took longer

"t Wil pru Eeep ihe ome o
A fecTiee eacitiog aag
BT i e e

ko' wax e casee of ibe o
imparioni dmepainiog senene 1™

than anticipated for the children ta come up with sentences ta describe
the Cgyptian jobs. This made them bacame off as they struggled with
farming w=ntences and had o ke balped.

® s | was self-assessing the lessan as Dwent alaong, | found the children were
struggling with the activity, | went and spoke ta the classes Teaching
dgertant which was scting &5 my mentor was not in. | asked if they
thought | shauld make the task sasier to the leamers needs by doing &
wiord game.

# | hawe developed in my teaching skills as | hawe identified an ssue which
has pecurred, and | am trying ta think of possible solutions to help aid
children’s leaming. | want ta be sble to challenge children, however ta do
50 you need bo know what ability they are at and | am still learming that.

Canciisions and ackian
“Hifai are e aoankis makiiioas
fa e dearpainibg imees

L S
“Hifa wii pouso oe T

# A padsible solution ta make the task s reliant on a large amount of
writimg and focus it more on reading. &s the LNF framesaork skills far this
chiosen lesson are mostly resding skills.

= |narder o make it easier for the children | will have premade sentences
braken up. This way they can use their undersstanding and knowledge o
put the sentences together. This will be in the form of @ word game. Then
they can use the sentence to alkow them ta create the sentences in
hieroghyphics, using the coded letters,

Trovufonmed exoeriencs

Page | 20




P135875

Appendix 5

Date: Week 2, 12/11/18
Critical incident (focws): Flading out why o child was upsec
Experfence
Feelings | could see one of the children was upset in class and didn’t want to stand up to take
WA are jour fevlings npandg e part In the music lesson. So, | called them over away from the other children to
o speak 10 me,
Remember and Understand o |asked the child an open ending question of “what’s wrong?”, As they
""""::'*:;_f*""' wouldn’t answer at first, so | asked, “Has something happened?” This was
e o et s b because the child was fine previously after coming in from playtime. The
expevionce ther weve dieppoling?” child then openly said about another child pushing him on the carpet when
they were sat down and making him out of the cirde.
o | then went and spoke to the other child and asked him what had happened,
I then got both children and explained to them why it wasn't nice 10 say
unkind things about each other and why it wasn't kind to push.
Evaluare and enalyse * | thought the way | handled the situation was important. | spoke to each of
What ol pou beey e save 0 emvare the children calmly, not shouting at them as | didn’t know the full story of
e et what happened. This way they built trust in tefling me.
i oy e | e | also allowed them time to think so they could explain why they acted in a
certain way. | did this by asking open-ended questions and allowing them to
tell me the whole story Instead of keeping on at them. They both told me
exactly what had happened,
o The child pushed the other child on purpose because they had said
something which wasn't kind. | explained how the other child might feel.
They both said sorry to each other. | believe that this was effective practice
as both the children understood why It wasn’t very kind to do the things
that they had done. They understood how each other were feeling because
of their actions. They both said sorry and joined in with the activity.
Conclusions and ections e In the future | could use the classroom rules to explain why it isn’t very kind
“"""'::"""*"" to push and say nasty things to our friends. This would lead to a better
A o understanding, especially If the chikiren made the rules up themselves.
Wher it yor do ™ They will relate to the rules even more,

| could also talk 1o the whole class about being kind to each other, this way
It will promote kindness as a whole dlass approach. Hopefully, encouraging
the class to promote kindness.
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