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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 
Assessment for Learning (AfL) is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the pupils are in their learning, where they need to go and how best to get there. (The Assessment Reform Group, 2002) It is also known as formative assessment. Sadler (1998) refers to formative assessment as a way to get meaningful feedback to accelerate learning. However, William (2013) believes he should have called it something like ‘responsive teaching’ rather than assessment as many people associate assessment with tests or exams, which is not what AfL entails. Some may view it as a ‘continuous process that grows through shared understanding, adaptive practice and a clear focus on learning’ (DCELLS, 2010, p.6) rather than AfL. Assessment for learning is different to assessment of learning as AfL looks forward as well as back compared to assessment of learning which is also known as summative assessment and the main purpose is to grade and provide an overview of pupils’ achievements.
[image: ]
(Council for the Curriculum Examinations and Assessment, 2007)

The cycle suggests that learning, teaching and formative assessment should create a continuous cycle, where the formative assessment effects future planning and teaching which in turn improves learning. As Mansell et al (2009, quoted in Grigg, 2015, p.410) states ‘an activity is not formative unless the information it provides is used to take learning forward.’

However, some people believe AfL has not been implemented correctly as Russell et al (1995, cited in Black and William, 1998) believes AfL needs developing. Moreover, Gadsby (2012) believes there is a lack of understanding surrounding AfL and can be viewed as exciting classroom strategies rather than a way of promoting active learning in the classroom. However, not one strategy will work with every class and strategies will need be to be personalised to suit differing needs. Therefore, teachers that have a deep understanding of AfL is encouraged to maximise impact and effectiveness. Harrison (2013) highlighted the importance of the teacher role when using AfL as implementing the strategies requires practitioners to reconsider their practice. Another point to consider is that the ‘strategies are only as good as feedback it provides for the learners’ (DCELLS ,2010, p.13), Jones (2005) is aligned with this view as many strategies require feedback to move the learning on or to close gaps in learning. 
Black and William (1998) suggested that there are four elements of assessment for learning. First, there is quality of questions/quality of talk, ‘It is through the dialogue that pupils develop a sense of what they are aiming for, how to get there, and a sense of quality’ (Pollard, 2018, p. 411). Another element is sharing criteria with learners, it is important for the teachers to break the criteria down so it is clear what they want pupils to achieve. Another element is effective feedback and it is where areas of improvement and learning goals are discussed. Learners will need to be provided with opportunities to reflect and act on any feedback received (DCELLS, 2013). Teachers’ feedback should support learners and scaffold them to support the next steps in their learning. Which is encouraged by Bruner (1978, cited in Mcleod, 2008) and Vygotsky (1962). Finally, there is peer and self-assessment. It is encouraged for learners to be showed and trained in these methods to ensure effectiveness. Self/peer assessment are not innate skills but can be developed.

The strategy implemented on Professional Teaching Experience (PTE) was what went well (WWW) and even better if (EBI) which relates to self-assessment that will be followed with feedback. Research shows pupils should be in control of their learning, therefore considering assessment that is in agreement with the ideals of constructivist learning, which is why the writer implemented a self-assessment strategy during PTE. Self-assessment promotes metacognition in learners, it helps them develop a deeper understanding of how they learn, which in turn improves learning as research shows that learners who think about their learning have better outcomes. This was demonstrated in a study by Hattie (1996, cited in Hozien, 2017) that involved a way for students to think and reflect about what they are learning. Furthermore, by using this strategy it encourages independence, engages them in their work and promotes learning. However, students can only achieve a learning goal if they understand it and know how they can reach it (The Assessment Reform Group,2002). Donaldson (2015, p.69) agrees that teaching is more effective when learners ‘take increasing responsibility for their own learning’. One would recommend utilising self/peer assessment to engage them with the work first and then receive feedback, this can have more value. Also, one would still ensure they are provided with meaningful feedback after pupils have self-assessed as they are centre of their learning but the teacher needs to address misconceptions or move children forward in their learning.
On PTE, it was essential for the children to monitor and assess their work during the act of production. Rather than at the end of the lesson when the work has been completed. Therefore, mini-plenaries would be encouraged to discuss ‘what is going well/what went well’ (WWW) and ‘even better if’ (EBI) in relation to their learning. It is important to use mini plenaries as the misconceptions can be discussed and acted upon during the lesson. Research shows that short cycle formative assessment has the highest impact on student learning, as one can evaluate the learning in the lesson and make changes if necessary.  As William (2006) states if the information gathered from formative assessment is not used within a day or two its unlikely to make a difference to student achievement.  The elements of the lesson e.g a certain strategy that is going well can be shared with their peers for reflection or improvements. It is essential to provide a sufficient amount of time to reflect and address feedback gathered during AfL. Department for Children Education Lifelong Learning and skills (2013) supports this as work can be improved, issues can be addressed and feedforward comments can be provided. Furthermore, at the end of the lesson, one would encourage to complete a WWW and EBI in their books which can be referred to in future lessons. If relevant, during a plenary the children can discuss their reflections and this could be referred to next lesson. WWW and EBI is in line with new style assessment as it encourages learners to assess where they are and decide how they can improve as learner’s asses how their understanding has progressed during the course of the lesson. Another reason to encourage self-assessment is that it encourages many essential skills such as self-appraisal, critical analysis, evaluative, and reflective skills. These are important throughout school life and through the world of work (University of Exeter, 2018). Through self-assessment they can gain a large understanding of their work and the process of assessment. This supports them to fully understand what learning is and how they interpret learning and this is aligned with the concept of visual learning. 
 However, for self-assessment and ‘WWW’ and ‘EBI’ to be effective the pupils should have sufficient training in self-assessment so they can understand the main points of their learning and assessment. It takes time, patience and commitment to develop a full understanding of self-assessment. But giving time to self-assessment activities has ‘implications for lesson structure and teachers will need to mark out time slots for self- assessment activities’ (McCallum, 2012, p.10) which obstructed valuable working and teaching time on PTE. Also, some children find self-assessment difficult as ‘we all know it is easy to find fault in other people’s work, but it is a far more challenging process to judge one’s own work.’ (Jones, 2005, p.20). 
An observation made on PTE was that their self-assessments were vague, not focusing on the task or were about the enjoyment of the lesson. For example, the ‘EBI’ was about the neatness of their work or the time it took for them to complete the work. This information did not show if they understood the task and it was irrelevant to move the learning forward. Therefore, the writer gave the children a clear expectation of the strategy and how to focus it on the specific lesson by showing them how to reflect according to the learning objective or success criteria to get a focused assessment. To ensure the strategy is effective, the children will have to be showed how to carry out the method. It is important for pupils to enjoy the work they do, however for this particular strategy they should self-assess against criteria rather than the likes and dislikes of the lesson or teaching. Another drawback is engagement with the strategy, perhaps some children would not feel comfortable self-assessing themselves as they may not have sufficient self-esteem, therefore the promotion of learner self-esteem is critical to effective self-assessment.  DeWitt (2014) would support this as he recommends a comfortable learning environment to encourage engagement. Also, ‘The Government told schools that it was about monitoring pupils’ progress; it wasn’t about pupils becoming owners of their own learning’ (Stewart 2012, quoted by Grigg, 2015, p. 409). Therefore, they are in favour of children becoming more independent and having more control of their learning. It is important for teachers to make decisions about the next steps in learning and support children to take these steps but it is important to consider that it is the pupils who are the ones taking the next step and more they are involved, the greater their understanding of the learning process will be (Pellegrino et al, 2001). 
It is important that AfL strategies are embedded throughout the whole school to ensure consistencies for learners, to compare data and to support the practitioners to work cohesively etc. To encourage successful development of AfL as a whole school it is encouraged for teachers to ‘work collaboratively within and across key stages, share their practice and learn from what they and their peers do’ (Department for Education, 2010 ,p.6).  A successful whole school approach to AfL should try to improve consistency and responsiveness to close skills gaps across the Foundation Phase and Key Stage 2 (Estyn, 2017). If the WWW and EBI strategy was a whole school approach to AfL then some adaptations would have to be made, particularly for lower Foundation Phase, as the Foundation Phase documentation encourage young children to make their own choices and to actively participate in their learning (Welsh Government, 2011), therefore they should have the opportunity to self-assess. Firstly, in the Foundation Phase the strategy could be implemented orally through using WWW and EBI in relation to the success criteria or learning objective. As lessons are usually carried out in focused tasks with small groups it is easier to assess the learning. Also, by discussing the self-assessment orally in their groups it may support other learners who do not have a full understanding. Furthermore, at the end of the lessons the children could record WWW and EBI on an iPad or voice recorder to refer to next lesson if relevant rather than writing in a book. Some may align with the idea that self-assessment is too difficult in the Foundation phase, however the younger they are introduced to it, the more practice and in turn increases understanding. Also, the WWW and EBI language is not too technical for children in Foundation phase to understand. However, all children should be trained and have discussed the requirements and reasons behind self-assessment before implementation as previously discussed. For example, a successful case study is Pembroke Dock Community School. They encourage visual learning and for pupils to be responsible for their own learning across the whole school which leads to more independence to assess their work (Estyn, 2016). 

To conclude, it is clear to see the positives that arise from effective use of AfL strategies. There are many successful strategies that can be implemented in schools but there are many things to consider such as the effectiveness, the timing of the implementation, if it will raise standards, the feedback it provides, if it can be used in mini plenaries, if it can be adapted to work throughout Foundation Phase and Key Stage Two and if strategies can be changed to suit the various needs of the class. Although consistency is important it is recommended to use different AfL strategies throughout the lesson such as effective questioning, sharing criteria with learners, feedback to the teacher etc to ensure learners are challenged, understand the learning intentions and for the teacher to adapt the teaching by receiving feedback. Also, one would recommend for self-assessment strategies such as WWW and EBI to be implemented by the whole school. It should be discussed with the children why it is done, how it can support them to close gaps in their learning and to give them more independence which in turn will increase engagement. One would support AfL as it is a clear, effective tool to assess learning formatively. It can be used to identify the next steps, build on strengths as well as to correct weaknesses or gaps in learning. (Black and William, 1998) 


(Word Count= 2183)






Bibliography

Black, P. and William, D. (1998). Inside the black box: Raising standards though classroom assessment. London: GL Assessment

Council for the Curriculum Examinations and Assessment. (2007). Assessment for Learning for Key Stages 1 and 2. Belfast: CCEA.

DCELLS. (2013) Assessment for learning and the National Literacy and Numeracy Framework. Cardiff: Welsh Assembly Government.

DCELLS. (2010) Why Develop Thinking and Assessment for Learning in the Classroom? Cardiff: Welsh Assembly Government.

Department for Education (2010) Practical strategies to support the whole-school development of AfL with APP, The National Strategies. Cardiff: Crown Copyright

DeWitt, P (2014) ‘Comfortable Learning Environment: Soften the Blow of Accountability?’ Education Week [blog] 30th October  Available at: https://blogs.edweek.org/edweek/finding_common_ground/2014/10/comfortable_learning_environment_soften_the_blow_of_accountability.html (Accessed 9th December 2018)

Donaldson, G. (2015) Successful Futures; Independent Review of Curriculum and Assessment Arrangements in Wales. OGL: Crown Copyright

Estyn (2016) Encouraging Independent Learners, Effective Practice, Cardiff: Crown Copyright Available at: https://www.estyn.gov.wales/effective-practice/encouraging-independent-learners (Accessed 7th December 2018)

Estyn (2017) Using assessment for learning to close gaps in pupils’ learning, Effective Practice. Cardiff : Crown Copyright
Avaliable at: https://www.estyn.gov.wales/effective-practice/using-assessment-learning-close-gaps-pupils’-learning (Accessed 08.12.18)

Gadsby, C. (2012) Perfect Assessment for learning: Cardiff: Independent Thinking Press an imprint of Crown House Publishing

Grigg, R. (2015) Becoming an Outstanding Primary School Teacher, Harlow: Pearson

Harrison, C (2013) ‘Assessment for learning: are you using it effectively in your classroom?’ The Guardian 29th August. Available at: https://www.theguardian.com/teacher-network/teacher-blog/2013/aug/29/assessment-for-learing-effective-classroom (Accessed 5th December 2018)

[bookmark: _GoBack]Hozien, W (2017) Hattie Metacognition for the Classroom, Education News. Avaliable at: http://www.educationviews.org/hatties-metacognition-classroom/ (Accessed 09.12.18)

Jones, C. (2005) Assessment for learning, London: Learning and Skills development Agency

McCallum, B (2012) Formative Assessment- Implications for Classroom Practice, London: Qualifications and Curriculum Authority Available at https://dera.ioe.ac.uk/4565/1/formative%281%29.pdf (Accessed 07.12.18)

McLeod, S. (2008). Bruner. Simply Psychology Available at: https://www.simplypsychology.org/bruner.html (Accessed:7th December 2018)

Pellegrino J et al (2001) Knowing What Students Know: The Science and Design of Educational Assessment. Washington DC: National Research Council

Pollard, A. (2018) Reflective Teaching in schools 5th Ed. London: Bloomsbury

Sadler, D. (1998) Formative Assessment: Revisiting the Territory, Assessment in Education.

Spiller, D (2012) Assessment Matters: Self-Assessment and Peer Assessment. :The University of Waikato 

The Assessment Reform Group 2002, Assessment for Learning: 10 principles research-based principles to guide classroom practice: London
The National Foundation for Educational Research (2007) Self and Peer Assessment, Getting to grips with assessment: Primary. Slough: NFER
University of Exeter (2018) Peer and self-assessment in student work: principles and criteria, Learning and Teaching Support Handbook
Vygotsky, L. (1962). Thought and language. Cambridge: MIT Press. 
Welsh Government.  (2011) Pupil Participation -Good Practice Guide. Cardiff: Crown Copyright

Welsh Government. (2009) Qualified Teacher Status Standards. Cardiff: Crown Copyright

William, D. (2006) Assessment for Learning: why, what and how, Excellence in Assessment: Assessment for Learning, Cambridge: Cambridge Assessment Network 

William, D. (2013) Example of a really big mistake: Calling formative assessment formative assessment and not something like “responsive teaching”. Twitter blog available at: https://twitter.com/dylanwiliam/status/393045049337847808 (accessed 9th December 2018)




1

image4.png
Wajor gaps in
Knowlodgo wity

unsatisfactory.
uncritical
understanding of |

Fragmentary
Knowlodge, witn
only superficial
crial
understancing.

“Limited but
adequate
Knowlodge and
eriical
understanding of

Knowledge s
reasonably
dotaied and
accurate. A good
criical

Knowledge s
reasonably

Exnbit very.
competent

Excellent,
dotaied
Knowlodge and
highly crital
understanding of

‘Exceptionally
dotaied
Knowlodge and
outstancing
crial

Tho subjoct |
matter. Much |
relovant |
materal, H
Substantial |
Significantly 1
fawed :

‘Some signifcant
andior relevant
materal.
Incompiete o
partaly fawed
understanding of
the main

The wel-
estabished
concopts and
princilos within
the subjoctarea,
wih a few gaps
n the selection
of material. A

nderstanding of
the wel-
estabished
concopts and
princiles and
the main
methods of
onguiry, with

ol
understanding of
the wel-
estabished
concopts and
princilos of the
subjact and the.
main methods of

The wel-
estabished
concopts and
principlos of the
subjact and the
main methods of
onguiy.

nderstanding of
the wel-
estabished
concopts and
princilos of the
subjact and the.
main methods of
enqury. May go

undorstanding of | mothods of narrow crtcal | minor gaps in_ | anquiry. beyond
the main onguiry inthe | understanding of | the seloction of | Broadih and. establshed
methods of disciiine. the main materal. dopth of theores
onguiry i the mothods of Knowledge.
aiscipine. onguiy.
Wholly or aimost | Largoly Timited atiemat | Some orleal | Sound crleal | Excelont cnical | Ousiandig
wholly doscriptive work, | at crtcal ovaluation and | evaluation and | ovaluation and | critcal
doscriptivo work. | with suporficial | ovaluation and | analysis of analysis of analysis of ovaluation and
Litle or o use of crical | anaiysis of concopts and | concopts.ls | concoptsand | analysi of
crical ovaluation and | concoptsang | principls, soloctve inthe | princigles concopts and
ovaluation and | analysis of principles, though range of loacing to princiles. Usos
analysis of concopts and | tonding towards. | doscriptivein | evidonco used | logica, ovidence
concopts and | principles. Weak | descripton parts and synthosises | evidenco-based, | oxcoptionally
principl developmentof | Some evidence | Anemerging | ratner than roasonod wellto connes
Faiure to arguments and | to supgort awarenoss tho | doscribos. Abilly | argumonts and | ideas, and
dovlop ludgoments. | arguments and | imit of their | 1o dovise judgements. | support hghly
argumens, informaton | jucgements but | knowledge and | arguments that | Exaicit logical and
leacing to accopted thesomaybe | abillylouse | show awareness | recogniton of | persuasive,
logicalor invaii | uncritcally, uses | underdoveiopec, | evidenceto | of diffeent othar stancos | argumonts and
judgoments. | gonoraises | witha e support the stances, and use | and a stong | jucgements.
Unsubstantiated | statoments inconsistency [ | argumont thougn | evidont awarenoss of | Evidonca of
gonoralisations | mado witr scant | mis- wih some conincingly o | the Imit of their | indepondont
or opinion, made | ovidoncoand | interpretation or | tendencyto | support Knowlodge. thought and
wihout use of | unsubstantiated | falurotofuly | assertistate | appropriato and | A capacityfor
anycrodble | opinions. deas | rocogrise limits | opinion rather | valid indopondont
ovidence. sometimes ofknowledge. | thanarguoon | judgements. | thoughtand

Hogical and the basis of abitylo'see | suggosting a

contradictoy. roason and beyond the cloar grasp of

ovidence, quoston’, tho broador field

Mostly valid

suggesting some.

and wider





image5.png
anycredible | opinons. ldeas | recognise limits | opinion rather | valid independent
ovidence. sometimes ofknowledge. | thanarguoon | judgements. | thoughtand
Hogical and the basis of abilty o s suggesting a
contradictoy. roason and beyond the cloar grasp of
ovidence, quoston’, tho broador field
Masty vaiid suggesting some | and widor
arguments and graspofthe | concepts.
logieal broador fild and | Percoptve
ludgomonts. widor concopts. | recoantton of

The imis of therr

Knowlodge, and
how this
nfluences their
analyses and
nterprotations.

Tmiedorne
use of
estabished
methods,
‘materals, tools
andlor
tochniques.

Litie or no
approciation of
the context of
the appication.
Limited
understanding of
tho applicatin of
thoory o
practice or
making
appropriate Inks
between the two.
Vory woak
problom-soiing
SKils outsice the
context n which
thoy ware first
studied

Rogmeniary
applcaton of
establshed
methods,
‘materals, tools
andlor
tochniques but
wihout
consideration
and
compatonce.
Fiawed
approciation of
the context of
the appication.
Weak
understanding of
tho applicatin of
theory to
practice, witn
only occasional
evidance of
making
appropriate Inks
between the to.
Woak problam.
solving skils
outside the

‘An adoguate
awareness and
mosty
appropriate
applcation of
estabished
methods,
‘materals, tools
andlor
tochniaues.
Basic
approciation of
the context of
the appication.
Theoretical
Knowlodge and
understanding
applied in
practice, but not
always making
ogial links.
between the two.
Can icentiy
probloms and
proposo basic
solutions outside.
the context in
which they were

Agoodand
appropriate
applcation of
estabished
‘methods,
‘materals, tools
andior
tochniques.
Clear
approciation of
the context of
the appication.
Wainly
consistont,
accurate and
logical
applcation of
theory to
practice, making
appropriate Inks
between the two.
Can icentiy
probloms and
propose mostly
appropriate
Solutions outside.
the contextin
which they were

Avery good
applcation of a
range of

‘materals, tools
andior
tochniques.

Very good
consideration of
the context of
tho appicatin.
with porceptive
insight.
Consistent,
accurate and
ogical
applcation of
theory o
practice, making
appropriate Inks
between the two.
Can icentiy
probloms and
propose
appropriate
Solutions outside.
the contextin

A agvanced
application of a
range of

‘materals, tools
andior
tochniques.

The context of
the appicatin is
wollconsidero,
and insighttul
Consistont,
accurate and
logical
applcation of
theory o
practice, making
welkdoveloped
links between
the two. Can
dentiy problems
and propose
oxcolont,
croative
Solutions outside.
the context in
which they were.

‘Excaptonal
lovels of
applcation and
doploymant
Skils using
establshed
methods,
‘materals, tools
andlor
tochniques
Consistont,
accurate and
logical
applcation of
theory to
practice, making
highly doveloped
links between
the two. Can
dentiy routine.
and non-routine
probloms and
bropose qute
sophistcated,
croative
Solutions outside.
the contextin
which they were





image6.png
hamaadund ‘which they were | which they were | the conlextin | which they were | which they were.
contoxtinwhich | frststugiod. | frststucied. | which they were | frt studied. | frststudied.
thoy ware fist frst studied.
studiod Evidence of
some creatiy.
Communication | Commurleation | Gan TCan TCan TCan TCan
modiumis | medium is poorly | communicate n ! communicate | communicate ! communicate _{ communicate

nappropriate or
misapplied.
Workis poorly
structurec,
disorganised
andlor
confusingly
oxprossod. Vary
weak use of
language andlor
vory
Inappropriate
sty Failuro to
work effectvely
as partof a
group. Litte or
o evidence of
the skils for
omployment
roguing the
exercise of
porsonal
rosponsibilty
and decsion-
maing.

Gosigned andlor
ol sutable for
the audience.
Work s poorly
presontod ina
dispintad
manner. tis
foasely, and at
tmes
inconerenty,
structurod, with
nformation ang
deas oflen
poorly
oxprossac.
Weak use of
language andlor
nappropriate
sty Flawed
approach to
grous work,
‘moating only.
partal
obiigations to
others. Limited
evidance of the
Siils for
omployment
roguing the
exercise of
porsonal
rosponsibilty
and decsion-
maing.

& suitable
medium for e
audience but
wih some room
forimprovemen.
Mosty ordered
presentation and.
structre in
which relavant
deas / concepts
are reasonably
oxprossod. Work
may fack
conerence in
places. Can
work as partof a
group, maoting
‘most obigatons:
1o others but
porhaps with
imitod
involvement in
group actits.
Demonstates
the basic skils
for empioyment
roguiring the
exercise of
porsonal
rosponsibity
and decsion-
‘making, wity
some areas of
minor weakness.

aecivayna 1
itable mdium |
for o ausience. |
Sutmay have ¢
Wosty canerent. |
organised work, |
s
Srucireandis |
orho mostpar |
Goary :
axprossoc. Can |
oncatacivay |
ndopendenty. |
andioras partof |
eamwin ¢
Goar :
Gontibutionta |
group actutes. |
Damonstatos |
hosdisior
aniayment |
wqurng e |
o
porsona
Tosponstity
andaocson. |
makngwin ¢
Somo aressot |
Swengnane ¢
Some of minor |
pri

wailconfdenty

1 and consistenty

na sutable
mediom for te
audience.
Workis
cohorent, fuent,
welkstucured
and organised
Canwork very
autonomously
andlor as par of
a toam, with very
good
Contribution to
group actvts
Demonstates
vory good skils
for empioyment
roguiring the
exercise of
porsonal
rosponsibity
and decsion-
making, with just
occasional minor
weakness.

T professonaly
} confdenty ane
} consistenty ina
| suitable medium
| for the audience.
| Workis

} conerent, very
| fuentand 's

! presentec

} broficenty. Can
| work

} autonomousty

} wi intative.

| Where relevant
} can work

| professionally

| within a team.

| showing

1 loadership skils
} as approprite

} and mesting

} obigations

| Demonstates

| excollent skils
| for employmer

} requirng the

| exercse of

} personal

} Tesaonsibity

| and decsion-

| making and an

appolie for
furtner
dovelopmont.

wihan
oxcoptionally
high lovel of
professionalism,
highly suitable
for the audience.
Workls
oxcoptionally
conerent,very
fuentand is
presontod
profossionally.
Canwork
oxcoptionally
wellwithin @
toam, showing
loadership skils.
Demonstates
oxcoptional kil
for employment
roguiring the
exercise of
porsonal
rosponsibilty
and decsion-
‘making and an
appolite for
furtner
dovelopmont.





image7.jpeg
AfL Strategies in Teaching-Learning Cycle

e“\

x . RS
Questioning
\ Bujuosanp
. °,.A

,4'.
Y

Reproduced from: CCEA (2007): AfL Guidance KS 1-2, with the kind permission of the Northern
Ireland Council for the Curriculum, Examinations and Assessment.




image1.png
AFFERUIA DAL

LEVEL 5 ASSESSMENT SPECIFICATION

Student ID number: | 1708219

Primary BA Ed

Pedagogy in practice 2 Assessment for Learning

Contribuion _fo
ECADS001 Overall  Module | %
Assessment (%):
Lecturer: Mr T Cox Internal Verifier:
Assignment Title: | 12t e o ee and Word count (or | 2000 words.

effectiveness of developing "
Assessment for Learning throughous | €Quivalent):
the primary school, including critical

analysis of personal implementation
of ONE 4l strategy from
Professional Teaching Experience.

14112118 Return date of [ 112119
provisional marks
& written feedback:

method:

‘Al writlen assessments, where pracical and possible, must be submitied via
‘Turmitin unless otherwise instructed by the Lecturer. (Please DO NOT put this
‘assessment specification into Tumtin or it wil match many similarities with
other students’ submissions.)

Alternative submission method (if applicable):

Late submission of the assessment will result in a late penalty mark.
Penalties for late submission: Up to one week late, maximum mark of 40%.
Over one week late, 0%. Only the Extenuating Circumstances Panel may
‘approve a change to submission dates,

Academic

honesty /
referencing:

‘Academic honesty is required. In the main body of your submission you must
give credit to authors on whose research and ideas your work s based. Append
to your submission a reference list that indicates the books, articles, etc. that
You have used, cited or quoted in order to complete this assessment.





image2.png
STUDENT FEEDBACK FORM

‘Gonoric Assessment Criteria

arks
avardoa

T Engagoment with Litsraturs SKIls

7 Krowiedge and Understanding SIS

5 Cognitve and eTectual SKITs

4 Pracical Appication SKIs.

S Transterabie SKils Tor Lfe and Professional Practce

a1 o Fi

s Thas it s i o o wors [T

e s oy oy s ) e





image3.png
GENERIC ASSESSMENT CRITERIA|

Tovers

n accordance wilh the Framework for Higher Educalion Gualficalons, al e and of Lovel 5 students wil be expecied 1o nave deveioped sound Knowidge
and crtical understanding of the woll-ostablshed concopts and principies in thei fild of study. and of the way in which thoso principlos have doveloped.
Thoy will have learned o apply thoso concapls and principlos moro widaly oulside the conlax!in which thoy waro first studied, including, whero appropriate,
the appication of those principles in an employment context. They wil have knowledge of the main methods of anquiry in the subject area, and abiy to
ovaluato crlaly differont approaches 1o problem solving. Thoy will possess an undorstanding of the imits o thor knowledgo, and how this influances their
anaiyses and interpretations. They wil be abie to use a range of establishe techniques to nate and undertake crlcal analysis of information, and to
bropose solutions 1o probiems arising from that analysis. They will be abl to efectvely communicat nformation, arguments and analysis n a variety of
forms 1o spocialst and non-spacialst audioncas, and deploy key fochnigues of the discipine effoctivaly. Thoy will bo ablo to undertake furtor traiing,
evelop existing skils and acaure new compelences that wil enabie them 1o assume significant resansidlty wihin organisations. They wil have the
aualites and vansforable skils necossary for amployment roquiing the exereise of personal responsibilty and docision-making.
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Engagement | Lileorno | Poor ‘Engagemenl | Engagement | Engagement | Engagement | Exceptional
with itorature | evidenceof 1 engagement [ wiha mited 1 wihan wihawde  wihan 1 engagement
(ncluding readingsndior | withessential | range of mosty ! appropriate | range of | extensive range ! wih an
reading. relancoon | reading.No | relevantand | range of 1 itoratur of rgovantand | extonsive rango.
referencing, inappropriate ! evidenceof || credivie sources. | lterature, } inclucing’ | crodiblo 1 of relovant and
academic sources.  widor reading. | Some omissions | inciuding } sources } itorature. } crodible
conventons &nd | viewsand | Reliance on | and minor 1 sources | rotioved | Consistenty | iterature. High-
acadomic fincings mosty  inappropriste | error. } rotiovod | independenty. | accurate 1 lovol reforencing
nonesty) unsupported and | sources, andlor | Reforoncing | independently. | Soloctionof | application of | skils
non- | indiscriminate | conventions ! Someover- | relovantand | oferoncing. | consistontly
authortative, | use of sources. | evident though  } reliance on texts. | credidle sources. | 1 appied
Referencing | Heaviy reiant | notaways | Referencing may | Very good use of | H
conventions | on information | applied {show minor 1 referencing, wih | |
used | gained thiough | accuratoly or | inaccuracios or | noivery fow | H
incoherentyy or ! class contact. | consistently. | inconsistencies. | inaccuracies or | :
largely absent. | Inconsistant and  inconsistoncies. | H
1 woak uso of | | |
Knowledge | Major gaps | Fragmentary || Limied but | Knowiedge s | Knowledga s | Evcallent, TExcoptionaly
and Knowledgo with | knowledgo, witr | adoguate {reasonably | reasonably | detailed ! dotaiod
understanding | unsatistactory, | only superficial | knowledge and | detailed and 1 extensive. | knowledge and | knowledge and
(Sound uneriical | crtical ertical | accurato. A good | Exhibitsvery | highly crilcal ! outstanding
knowiedge sng | undorstanging of | undorstaneing. _| understanaing of 1 crital ! compotont ~___1 undorstanding of 1 critcal






i

!i

e T
ey

I

it vty vt 92 v o e o
e o s e o e e, e o 2|

P S e




