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ECAD6006C- Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector

This paper analyses a number of studies that delve into the experiences that learners encounter when completing a variety of tasks in their non-native language. More specifically, the authors explore this in the context of Filipino learners who speak English as a second or foreign language (EAL/EFL). Although this article is specific to this demographic, the principles that are outlined can be applied to language acquisition and transference in schools across Wales, with Welsh as the second language. The purpose of this article is to determine whether there are relationships that can be established between the use of an additional or foreign language and the way in which individuals learn and their levels of success and achievement within the scenarios presented. 
In recent years, there has been an increased importance placed upon the learning of Welsh as a second language in schools across Wales, as the government have introduced the initiative that by the year 2050, there will be a million Welsh speakers. Therefore, schools have had to adapt the levels of Welsh that are being taught in order to reach this goal. The aim of this mission is to “reverse the decline in the number of speakers over the twentieth century” as there has been a significant reduction in the number of Welsh speakers since 1911 (2017,p20). In order to ensure that schools are able to meet the requirements that have been set in place by the government, practitioners must consider the ways in which individuals acquire new language skills and apply them in their learning and this article provides some sound evidence that could aid teachers across Wales in their future practice, and increases the level of probability of one million individuals being able to speak Welsh by 2050.
Within the introduction of this article, it is discussed that “learning English is a means towards other personal and social goals.” (Allan et al., 2011,p1 ) This notion is often mirrored in modern day society within Wales, as many of the available jobs may include the ability to speak Welsh within the job description. Furthermore, it may be possible that an applicant may be favoured if they possess the ability to speak Welsh, even though the job description doesn’t specifically ask for this skill. Therefore, it is the schools’ duty to ensure that children are being prepared to meet the demands of society within the future. This is supported by Donaldson, who in his report Successful Futures, recommends that there needs to be a greater importance placed upon learning Welsh and that this can be achieved by “strengthening the focus on its commercial value for the jobs market,” (2015,p60). 

The authors of this article explore the different aspects that affect the way in which non-native English speakers learn in a variety of contexts. To do this, the ‘psycholinguistic perspective’ is explored firstly. The psycholinguistic approach refers to the psychological aspect of the processes that occur when an individual displays certain linguistic behaviours. The authors of the article conduct their research using this approach firstly, in order to determine the relationship between the level of success in tasks and whether the task was required completion in their first language or in English. The authors note that this approach is based on the assumption that “all behaviours (linguistic or otherwise) can be characterised in terms of different cognitive processes.” (Allan et al., 2011,p2). Although this approach includes an interesting perspective to conduct research from, it could be argued that the methodology could be biased to suit the beliefs of the psycholinguistic researchers. One example of this is that they do not take into account the learners innate desire to learn the language, something that is extremely important with regards to their ability to attain and transfer language skills into different areas of learning. The authors bring forward the possible factors that could affect the processes, however, they do not demonstrate how these barriers would affect the findings and how they overcame these barriers.
The psycholinguistic research findings demonstrate that learners performed better in comprehension mathematics tasks and activities that involved the application of conceptual knowledge when they completed them in their first language, Filipino. Interestingly, it was found that the language that is used when learning the concept must be the language that is used when the learners access the information in their minds to use for the successful completion of the tasks and overall, an improved performance. Furthermore, “in the more abstract and computational mathematical tasks, the Filipino bilingual learners’ performance is not affected by language.” (Allan et al., 2011,p3). The authors note that findings from other psycholinguistic studies have demonstrated that “there are some enhanced cognitive functions among bilinguals (2011,p3). This is contested by the educationalist Laurie, who stated that:
    
“If it were possible for a child to live in two languages at once equally well, so much the worse. His intellectual and spiritual growth would not thereby be doubled, but halved.”
                        (Laurie, 1890,p15; quoted in Baker1988,p10)

However, it could be argued that this view is extremely outdated, as research up until the mid-1900s, on bilingualism was primarily focused on the viewpoint that it does not enhance or benefit cognitive skills. This was the case until Peal and Lambert conducted research that suggested that individuals who speak more than one language experience “mental flexibility, a superiority in concept formation, and a more diversified set of mental abilities” (1962,p22). 

Although the psycholinguistic perspective provides some sound insight into the ways in which bilingual students learn, the findings presented do not take into consideration each individual’s personal ability in certain subject areas. For example, the bilingual student may demonstrate that they are encounter difficulties when completing certain types of activities in mathematics in their non-native language. However, this could be due to the fact they are not as able in answering that specific style of question. It is apparent within the psycholinguistic approach discussion within the article, that the authors did not consider the degree of influence that factors such as this will have on the findings that are being presented. Schachter and Gass second this notion by arguing that a lot of the research into second language linguistics within the classroom since the 1980s has focused more on the “immediate linguistic environment” and less on the wider context. They state that “behaviour of subjects have thus been foregrounded, a broader socioeducational environments backgrounded” (1996,p3). Therefore, it is crucial that these factors within the wider environment are taken into consideration. 
The second part of the article provides information on the sociolinguistic perspective on how bilingual students learn. The sociolinguistic approach considers the external factors that may influence the way in which a bilingual student uses their first and second language skills to learn. Examples of these external factors include gender differences, their environment and their relationships and taking these into consideration provides a more holistic perspective. The article explains the research of Qi (1998) who performed a small case study that found that learners often switched between their native language and their additional language depending on the type of task that they were completing. However, it was found that their choice to switch between the two languages depended entirely on how the preferred language aided them with the completion of different stages of the activities. It could be argued that learners will feel more comfortable when provided with an opportunity to use the language that best suits their learning and this could lead to better performance from the learners. This degree of control may also improve the attitudes of learners with regards to using a second language to learn as they will feel more motivated if their performance improves across different subject areas.
Gaerlan’s (2009) research that is presented within the article applies to Filipino students learning in English (EAL). English is a language that is spoken widely across the earth and the participants, therefore, have accessibility to a much wider range of resources to aid their learning of the additional language. This is something that individuals learning Welsh do not have the luxury of as Welsh is a language that is nearly exclusive to Wales. It could be viewed that the results of the research that are found within the article cannot be fully applied to the learning of Welsh in schools across Wales, as learners simply do not have access to the same range of resources and are currently unable to experience the immersion of the language as well as EAL learners are, as English is a majority language that is spoken far more widely than Welsh. This is supported by ESTYN (2018) who argue that children are not practising their skills in Welsh in contexts other than the classroom during school time. It is becoming more evident in schools across Wales that learning Welsh solely within the classroom is not enough to develop an individual’s ability to speak Welsh to the maximum of their potential. They must be exposed to a range of social situations in which they can apply the skills that they have been taught and ultimately, increase their levels of confidence. 
The aforementioned study by Gaerlan (2009) also found that the learners believed that “their teachers were ‘models’ of good English use”. This shows the importance that the role that the teacher’s own language skills play in the way in which bilingual students learn. Currently, in Wales, teachers in English-medium schools may not feel confident enough with their own proficiency in Welsh, as they attended school in a period of time that Welsh was a language that’s use was declining. Therefore, one recommendation for the future is to upskill the current workforce, and this is something that schools are currently improving on, through the use of schemes such as the sabbatical Welsh programme for members of staff to attend.

One potential limitation of the studies outlined within this article is the fact that they do not consider the viewpoint that bilingualism leads to improved cognitive functioning and this could lead to improved levels of performance when using first and second languages to complete different tasks. Lee (1996,p507) argues that to truly research and demonstrate a direct relationship between two variables with regards to learning bilingually, ”it is imperative to conduct longitudinal studies as opposed to collecting correlational data from cross-sectional studies.” 
Furthermore, although the findings of this article are interesting, it may be useful to combine the findings or conduct research using both a psycholinguistic and socioeducational perspective in order to gain a deeper insight and therefore, what may be considered as results of a higher degree of validity. The authors of the article support this idea as they note that “there is no singular way by which one can describe how the bilingual learners’ languages shape learning in English.” (Allan et al., 2011,p6).
The article provides information that could prove to be useful when considering the ways in which children in English-medium schools across Wales use their acquired knowledge to progress their learning of Welsh in different subject areas. Schools must focus on teaching children the language skills of Welsh and how to apply them across the curriculum, rather than simple sentence structures that may be irrelevant to their future lives. By doing so, practitioners will be preparing pupils for the future of Wales and meeting the government’s goals. Allan et al. support this within the article as they state that teachers must help students “They are after all not just teachers of English, instead, they are teachers of students who need to learn using English” (2011,p7).
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