DOCTORATE IN EDUCATION
Semester 1 2018-19
ECDE7005

	Provisional Mark
All marks are subject to moderation and scrutiny by External Examiners
	 1st
%
	Moderator
%
	Agreed
%




For Completion by Students

	Student Number:
	
	Student Name:
	

	Lecturer:
	Prof Andy Pennaluna
	Internal Verifier:
	Dr Jan Barnes

	Module Code No:
	ECDE7005
	Module Title
	

	Assignment Weighting:
	50%
	Module Type:
	Coursework
	Assessment No:
	1

	Question Title:
	Critical Essay (4000 words)

	Hand-out Date
	
	Submission Date
	31.01.2019
	Return Date 
	28.01.2019



	SUBMISSION:
	Date:

	All assignments must be submitted to Turnitin unless otherwise instructed by the Lecturer. 
Note: the Turnitin version is the primary submission and acts as a receipt for the student.  
Late submission of the electronic version of the assignment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  
Only the Extenuating Circumstances Panel may grant an extension.
	

	Originality Statement
 “By submitting my work I _______________confirm that this is my original work and that I have adhered to the College |Policy on Plagiarism.” “I have also submitted my work to Turnitin UK for checking or have included a disk if this assignment is submitted as a paper copy.”



	Lecturer to tick to indicate if a hard copy version of the assignment must be submitted.
	YES
	

	
	NO
	X



	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	


	Which aspects do you consider could have been improved in this piece of work?
	


	What have you found most satisfying whilst undertaking this submission?
	




For Completion by Lecturers

	Assignment Mark 
Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed.
	Late submission Penalties (tick if Appropriate)

	
	Up to 1 week late
	50% max
	%

	
	Over 1 week late
	0%
	

	Learning Outcomes[footnoteRef:1] (from module syllabus) [1: 
] 


	This submission is . . .
	Outright Fail
0-29%

	Un-satisfactory
Fail
30-39%
	Weak
Fail
40-49%
	Good
50-59%

	Very Good
60-69%
	Excellent
70-79%
	Exceptional
80-100%

	Recognise, identify and select learning environments that support or suppress the development of creative thinking and articulate this judgement.
	
	
	
	
	
	
	

	Devise, justify and critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative capacities
	
	
	
	
	
	
	

	Devise, justify and critically reflect on assessment strategies that support learner development related to creativity and innovation.
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Feedback

	This submission is . . .
	Outright Fail
0-29%

	Un-satisfactory
Fail
30-39%
	Weak
Fail
40-49%
	Good
50-59%

	Very Good
60-69%
	Excellent
70-79%
	Exceptional
80-100%

	Research & Analysis
Systematic exploration and selection of sources; effective interpretation and evaluation of findings.
	
	
	
	
	
	
	

	Subject Knowledge
Understanding and application of concepts and underlying principles associated with the discipline and the specific context of study.
	
	
	
	
	
	
	

	Understanding and Application of Theories:
Appropriate use of relevant theoretical and ethical framework.

	
	
	
	
	
	
	

	Evidence of Additional Reading
Research informed literature.
Appropriate use of references and quotations; Use of supporting evidence. 

	
	
	
	
	
	
	

	Style and Presentation: 
Fluency of writing; Spelling/grammar/punctuation; Presentation; Degree of conformity to required word limit.
	
	
	
	
	
	
	

	Personal Learning & Development            Personal responsibility demonstrated in managing own learning through programme engagement, self-directed study and reflective practice.
	
	
	
	
	
	
	

	Professional Practice Demonstrates those attributes expected in professional practice including individual initiative, project management, collaborative working and inter-personal skills.
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	





	This box will expand as you type
Comment on the achievement of the task:






Areas in which you have performed well:








Areas that would benefit from development/improvement:










	Tutor’s Signature

	Date





ECDE7001 ASSIGNMENT MARKING CRITERIA 

	Assessment Criteria
	0-29%
	30-39%*
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	Research & Analysis
Systematic exploration and selection of sources; effective interpretation and evaluation of findings.
	Little or no attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation largely absent.
	Limited attempt to plan and/or carry out projects which gather information from appropriate sources.
Interpretation may be flawed, incomplete, or largely absent.
	Partial attempt to plan and/or carry out projects which gather information from appropriate sources. Interpretation may be flawed or incomplete.
	Material presented shows a good range of sources, is well organised and interpreted in a manner relevant to the task.
	Connections have been made between sources and qualitative judgements have been made in the interpretation of these findings.
	Research is extensive, well documented and critically evaluated with new personal judgements made and applied.
	Research and exploration is impressive both in extent and depth and the level of interpretation and critical insight is highly advanced.

	Subject Knowledge
Understanding and application of concepts and underlying principles associated with the discipline and the specific context of study.
	There is little or no identification of concepts and underlying principles.
	There is limited or incorrect identification of concepts and underlying principles.
	There is partial or limited identification of concepts and underlying principles
	Knowledge is accurate and effectively applied in relation to the specific context.
	Knowledge is extensive and the understanding of the context exhibits awareness of the breadth and depth of established views.
	Knowledge has been assimilated and individual and personal perspectives have been formulated and debated with effectiveness.
	Discipline and context specific knowledge are substantive and a highly advanced synthesis of these elements creates new or expanded perspectives.

	Understanding and Application of Theories:
Appropriate use of relevant theoretical and ethical framework.

	Major gaps in knowledge and understanding of material at this level. Substantial inaccuracies.
	Gaps in knowledge, with only superficial understanding. Some significant inaccuracies
	Evidence of basic knowledge and understanding of the relevant concepts and underlying principles
	Knowledge is accurate with a good understanding of the field of study.
	Knowledge is extensive.  Exhibits understanding of the breadth and depth of established views.
	Excellent knowledge and understanding of the main concepts and key theories. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Highly detailed knowledge and understanding of the main theories/concepts, and a critical awareness of the ambiguities and limitations of knowledge.

	Evidence of Additional Reading
Research informed literature.
Appropriate use of references and quotations; Use of supporting evidence. 

	Limited or no evidence of additional reading 
Little or no appreciation of the subject matter and/ or context of the piece.
	Rudimentary application of additional reading but without consideration and competence. Flawed understanding of subject matter and/or the context
	An adequate awareness and mostly appropriate application of additional reading.
Basic appreciation of subject matter and / or the context.

	A good and appropriate application of additional reading.
Good appreciation of subject matter and the context, with some use of examples, where relevant.

	A very good application of a range of additional reading.
Very good consideration of the subject matter and context with perceptive use of examples, where relevant.
Evidence of some independent thinking.
	An advanced application of a range of additional reading.
The subject matter and context of the piece is well considered, with extensive use of relevant examples.
Independent thinking extends beyond established ideas.
	Outstanding levels of application of a range of additional reading resulting in assimilation and development of Independent thinking beyond established ideas.

	Style and Presentation: 
Fluency of writing; Spelling/grammar/punctuation; Presentation; Degree of conformity to required word limit
	Writing is inappropriate or misapplied.
Little or no evidence of autonomy in the completion of tasks.
Work is poorly structured and/or largely incoherent.
	Writing is poorly planned and/or not suitable for the audience. 
Poor independent initiative.
Work lacks structure, organisation, and/or coherence
	Can communicate in a suitable format but with some room for improvement. 
Work lacks coherence in places and could be better structured.
	Can communicate effectively in a suitable format, but may have some inconsistencies.
Mostly coherent work and is in a suitable structure.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent and fluent and is well structured and organised.
	Can communicate with clarity and confidence in a suitable format.
Work is coherent, very fluent and is very well presented.
	Can communicate to an exceptionally high standard.
Work is exceptionally coherent and demonstrates excellent lucidity.

	Personal Learning & Development            Personal responsibility demonstrated in managing own learning through programme engagement, self-directed study and reflective practice.
	Little or no responsibility taken for own learning demonstrated by lack of engagement and reflection.
	Inconsistency in programme engagement and poor awareness of personal learning and development needs.
	Evidence of some reflective practice contributing to appropriate effort and engagement to further personal development.
	Evidence of regular reflective practice and awareness of individual strengths and weaknesses demonstrable in core learning and self directed study.
	Reflective practice and individual development is extended beyond core learning, is well managed and documented.
	Full responsibility for own learning and development is evidenced in detail demonstrating critical appraisal of purpose, progress and future direction.
	
Outstanding level of engagement with all elements of the programme enhanced by the personal drive and passion to extend learning beyond established parameters and into new domains.

	Professional Practice Demonstrates those attributes expected in professional practice including individual initiative, project management, collaborative working and inter-personal skills.
	There is little or no evidence of working as an autonomous professional or who implements project management.
	There is limited evidence of any attempt to work as an autonomous professional, and limited evidence of project management techniques.
	There is evidence of a limited attempt to work as an autonomous professional in various scenarios.
Some evidence of project management techniques
	Works to the relevant standards and meets most requirements as stipulated in both individual and team working scenarios.
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Module:  ECDE7005 Education for Creativity and Innovation

Assessment 1

Ruth Groff
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My life has been a tapestry of rich and royal hue
An everlasting vision of the ever changing view
A wondrous woven magic in bits of blue and gold
A tapestry to feel and see, impossible to hold 
Tapestry: Carole King (1971)













I begin with these lyrics from Tapestry by Carol King (1971). I was twelve years old when the song was released and it remains my favourite, running a close second to Simon and Garfunkel’s Bridge over Trouble Waters (1970).  Singing Carole’s song, at every opportunity, I thought I was destined to be the next Carole King and was so full of hope and imagination; creating my own lyrics and singing them exclusively in my own recording studio, the loo!  Almost 50 years later, I recognise that I had a different trajectory in life than that of a songwriter or singer. However, through these lyrics I have come to recognise my own tapestry: one which is full of a ‘rich and royal hue’ (experiences) and with my own bits of ‘wondrous magic’ of creativity, ideas and opportunities. Moments and insights which surprises and continues to shape a vision that is for ‘ever changing’.  A tapestry of woven strands of emotions that make it ‘impossible to hold’.

Some woven strands seemed to become knotted. At an obvious level, there is the fear and trepidation around this paper. However, at a deeper level, there is the fear that I will be ‘caught out’ as a teacher and as a counsellor. Both student and client will come to see me as an ‘imposter’. This ‘knottedness’ – fear - causes me great anxiety at times and can stop me moving forward. It can cause paralysis in my own writing process; but, more importantly, it can be a hindrance in terms of my creativity, learning and being with the ‘other’.  Within in this process, I recognise that there are multiple factors at work: neurologically, cognitively, and physiologically; working together as a gestalt (as a whole).  At one level, this is no different for either the learner or the client; nor am I the only educator who has had these experiences (Cook-Sather, Bovill and Felten 2014).  It is by acknowledging this fear; working towards unknotting the strand in my tapestry, that will enable me to work with the fear of the other; whether a student or client (Palmer, 2017). Nevertheless, in order to do so, I will need to explore the concept of emotions and how they contribute to the jigsaw we call self.

In this assignment, I will be exploring and uncovering that part of the tapestry that centres on the complexities and intricacies that are contributing to creativity and innovation in education today; acknowledging the contributions made by educators of Enterprise and Entrepreneurial Education and other discipline settings.  This is a critical, reflective and practical paper; underpinned by my own philosophy of being an educator, weaving together the experiences of being a counselling practitioner and lecturer to enable the various threads of a pedagogy to evolve. I will also investigate the currency and contributions of neuroscience in relation to emotions (Feldman Barrett, 2017); (Power and Dalgleish, 2016) as well as exploring of working with emotion in the context of the learning environment (Walker and Palacios, 2016).  I will inquire into teaching practices that supports the learner’s potential for transformation and growth, providing examples within current practice. Finally reflecting upon potential and flexible opportunities of implementation within teaching practice.  It will seek to weave the above understandings into a rich tapestry of teaching and learning that reflects emotion, courage, vision, and perhaps a bit of magic.

My philosophy of being and educator.
I begin by acknowledging that I am a ‘constant learner’, meaning that I am as much a leaner as an educator.  I also acknowledge that I am a practitioner and a person who is continually learning and practicing the crafts of counsellor and educator.   In Mary Oliver’s (2006) poem, ‘When Death Comes’ she ends the poem with “I don’t want to end-up simply having visited this world”.  Her stanzas reflect hope and purpose for not only the life that has been lived and what is yet to come, but also welcoming the unknown with curiosity, and not being afraid of the darkness. "When it is over, I want to say all my life I was a bride married to amazement, I was the bridegroom taking the world into my arms”. 

At the core of my philosophy is that of vocation, a calling from within.  In my own personal journey, those early stages of my tapestry – between the ages of 18-22, I knew it was not my vocation to be a singer/songwriter. Rather the emergence of a call from within to be a voice for the voiceless. It is not that those I wished to come ‘alongside’ could not speak; rather that they and I struggled to make sense of the complexities that made up the experience of daily living. Thus, leaving the security of paid income in my early 20’s, I took a bit of a risk and found myself in the context of an intentional community; working and living with men and women who were on the margins of society, suffering from an array of distressing circumstances that led to homelessness.       

This learning environment of community was organically rich with teachers and mentors, though not from a traditional set of practices. This lived-experience of community, and the individual characters that formed the community, began to weave together emotions, experiences and longings into an emerging tapestry that would become the bedrock of my vocation as a counselling and educator.   Conversations of equal partnership, embracing the work of Paulo Freire’s (2000) Pedagogy of the Oppressed, along with the framework provided by Dorothy Day and the Catholic Worker Movement (Day, 1997) and many others; all seeking to provide a universal mandate of justice, empathy and compassion regardless of culture, class, creed or orientation.    Bearing witnesses to multiple stories called me into action and confirmed me in my desire not to be a visitor in this world. However, these experiences brought their own dilemma as I was discovering that this tapestry was becoming quite heavy thus strengthening my understanding that I am my relationships. 

As noted, the concept of vocation links intrinsically to my philosophy of living as well as my philosophy of teaching. Perceiving them to be intricately connected, perhaps sharing multi-coloured threads within the tapestry to form a strand, I need to examine this philosophy.

Instead of educating students to become simply reliable workers, complacent citizens, and avid consumers, Freire called upon educators to engage students in a critical understanding of the ‘world’ in order to consider emancipatory possibilities, born from the lived histories and material conditions that shaped their daily lives. Darder (2015 p. 9)

I share this quote as it reminds me of the possibilities that I dare and desire to bring to my vocation as an educator.  It speaks to the freedom of the ordinary and the extraordinary that are a part of our daily lives.  It is a mind-set for global citizenship with respect to sustainability and further embedding these practices. (Education for Sustainable Development and Global Citizenship (ESDGC) 2017).  I believe it speaks to the inherent creativity that can be captured within our professions; giving power to our tapestries to hold us accountable. 

Sir Ken Robinson (2018) in a conference to California educators, states that ‘Human knowledge is a densely woven fabric of reciprocating experiences, ideas, values and insight’.  He further discusses the importance of collaboration and the ‘reciprocal’ aspect of the learning experience.  He speaks about the relationship and the content of an in-between.  Transforming education requires the relationship to be at the heart of this process; a recognition of partnership and mutuality.  Of course, this is music to my ears as: this is my own understanding within the counselling relationship (McLeod and McLeod 2011); but is further supported by the research that I have previously explored within the higher education sector  on engaging students as partners in the learning environment (Cook-Sather, Bovill and Felten, 2014); (Brookfield, 2017); (Fielding  and  Moss, 2010).  Advance HE, previously known as The Higher Education Academy, argues that 
partnership represents a sophisticated and effective approach to student engagement because it offers the potential for a more authentic engagement with the nature of learning itself and the possibility for genuinely transformative learning experiences for all involved’ (Healy, Flint and Harrington, 2014, p7)

As I continue to define my philosophy of practice, I am aware of a growing commonality with the aims, vision and context for Enterprise and Entrepreneurship Education outlined within the QAA Enterprise and Entrepreneurship Education: Guidance for UK Higher Education Provider, (QAA EE Education, 2018) and EntreComp (EntreComp: Entrepreneurship Competence Framework, 2016) documents.  

My own philosophy, as does the QAA document and EntreComp Model, resonates with the ideas of inclusion and active participation on the part of the learner: mutual respect; developing competencies and skillsets through problem solving; critical thinking; teamwork; and developing new ideas or ‘original thought (QAA EE Education 2018).  I strive to ensure that these skills and attributes mirror my own teaching and learning strategies, but also encouraging self-awareness and growth towards resilience; allowing opportunities for debate and questions, and gaining confidence of voice.  Learning is also about creating a space for reasonable risk-taking, uncertainty and not fearing making a mistake; recognising that multiple perspectives and to any given situation.  It is about thinking outside of the box and flexibility. Learning is about insight and perseverance that provides transformation. 

Ultimately, the educator’s role is that of ‘facilitating the learning process’ (Ken Robinson 2018).  For me, it is about facilitating learners to be a part of a community that demonstrates empathy, care and compassion for self, others and society, (Krznaric, 2015); (The Global Goals for Sustainable Development, 2015) (Well-Being Future Generation Act Wales 2016). In addition, there needs to be a vision of creatively encouraging opportunities that include social enterprise and entrepreneurial innovations and initiatives that support the above underlying values and beliefs thus, enabling the community to thrive and be sustainable.
  
‘Meddlers in the Middle’
I have to admit; it was only when I entered the Education Doctorate (EdD) programme that I have given much thought to pedagogy or any other ‘ogogy’.  I find them confusing, and perplexing; however, I am beginning to recognise pedagogical practices and their uses.  In listening to Colin Jones conference talk in Helsinki in 2015,  provided clarity and perspective of my own relationship to the ‘-‘ogogies’ in practice.  He introduces the term ‘academagogy’, which defined is a scholarly activity; a cohesion of teaching and learning practices.  Jones (2015) passionately puts the student at the very heart of the learning process and you cannot help but be captivated and motivated by his thinking.   He seems to be suggesting a continuum of pedagogical practices that consist of the following; pedagogy – androgogy – and huetagogy, this process seems to fit nicely within my current thought and practice, admittedly, it is not easy.    His model from this talk helps me to visualise the process of teaching from and EE education perspective, but is also useful within the wider context of other disciplines (Jones 2016). This academagogy cohesion seems not to dismiss the significance of lecturer’s initiative with pedagogy; or to raise curiosity with theory and knowledge, but allows the responsibility of mutuality, as well to support the sole initiatives of the learner.   

Upon further reflection, I recognise that academagogy requires a relationship to exist between the learner and educator at various points within pedagogical practices.  Jones (2015) furthr challenges that vulnerability and trust needs to be mutual in order for the outcome for the confident learner – self-determined learner – to be fully beneficial.   

This perspective that Colin Jones (2015) sets out, is one of mutuality and partnership speaks to the relational pedagogical approach or an Ethic of Care model suggested by Nel Noddings (2006 ) cited in Hindsdale, 2016) that is often used within the teaching of counselling other social sciences disciplines.  ‘Pedagogy for Partnership’ presented within the Engagement Through Partnership document published by Advance HE (Healy, Flint and Harrington, 2014), further addresses this collaborative pedagogy, underpinned by supported research of (Cook-Sather, Bovill and Felten 2014).  This again is in alignment with the continuum as of scholarly cohesion of academagogy, that is an inclusive pedagogy the support learner and educator.

I introduced this section as ‘Meddlers in the Middle’, a metaphor that relates to my various pedagogical practices. 

A teacher who assumes the role of a ‘meddler’ usefully becomes an ‘ignorant to team member’, a ‘collaborative critic’ that can bring a student to a deeper place of learning. McWilliams (2009) cited in Walker and Palacios (2016 p. 181).  

This resonates with my own aspirations as well as what I have been learning within the module as I have come to see Andy and Kath as excellent ‘meddlers’.  In the article by Walker and Palacios (2016), their understanding of pedagogy intrigues me, specifically with respect to their pedagogy of working with emotion.  Their subject is on social movement learning in HE, but it is their process of the various pedagogies that sparks my own curiosity and learning, and their way of engaging the learner aa co-inquirers. 

Working with emotions

Walker and Palacios (2016), introduce and articulate multiple challenges of working with emotions; addressing a ‘pedagogy of emotion’, yet they speak of courage, hope and transformation learning within this process.  What inspires me is that they take the learner on a courageous journey that goes through the ‘pedagogy of discomfort’ (Boler, 1999) cited in (Walker and Palacios, 2016 p. 187), followed by the ‘pedagogy of despair’. However, the discomfort does not necessarily lead to despair; as the journey continues to ‘move towards empathy and a ‘pedagogy of hope’ (Walker and Palacios 2016) emerge.     

Teaching and learning require risk and pedagogical flexibility to allow whatever surfaces in the classroom to emerge; it takes courage to learn as it does to teach (Palmer 1998). Courage enable us to hope to move beyond to discomfort to action and allow ourselves to believe otherwise (Walker & Palacios, 2016 p. 187). 

This pedagogy of emotion and the journey of this transformation also reflect our Counselling Practiced-based and Counselling Skills-based programmes. The Personal Development modules specifically mirror the pedagogical approach described by Walker and Palacios; and a process observed within the therapeutic relationship.  Within the counselling and psychotherapy tradition, working and being with emotions and understanding feelings are at the core of our teaching practice.  Our humanistic approaches of Person-Centred, Gestalt, Transactional Analysis and Emotion Focused Therapy (EFT) and others; provide support and evidence within the therapeutic alliance (Elliot et al., 2014.  All of these therapeutic approaches requires an understanding of emotions. Questions arise such as are these emotion connected to a particular part of the brain? Do these emotions have an impact on their thinking? What effect do they have on a clients’ wellbeing?  Grasping an understanding of these emotions and feelings, working directly and safely with emotions, provides further insight for the practitioner will only aide the therapeutic relationship and providing strategies for the clients own self-regulation of emotion when they are a cause of great distress (Elliot, et al., 2004). I see a parallel process occurring within the developing partnership and collaborative relationships in the context of the learning environment. 

Emotions and feelings loom large in any learning environment; whether it is in the context of formal education such as in HE or with the learning about self in a therapeutic relationship. In referring back to Ken Robinson (2015) quote about ‘human knowledge being a densely woven’ fabric…, we come to an understanding that emotions, and how they are made, reflect that densely woven fabric that is complicated and forever changing.  

Tension has existed between emotion and reason or rationality  well over 2,000 years and the impact of that battle still exist with respect to stigma of “emotionality or sentimentality” (Power and Dalgleish, 2016 p. 1).  

Darwin (1838) cited in Power and Dagleish (2016 p. 1) argued that emotions were vestiges of our evolutionary history and like our appendix in the gut, were no longer of evolutionary value.  
 
Within the last 50 years, this idea of emotions not having a purpose, lacking reason or value are continuously challenged and explored. This investigation within the research of emotion primarily derives from the disciplines of philosophy, biology, psychology and neurology. (Power and Dalglesish, 2016 p. 1); (Feldman Barrett, 2017); (Jones and Underwood, 2017), However, with a growing popularity, an interdisciplinary approach seems to be emerging within education and EE perspectives.    

Emotions and neuroscience

Perhaps, the newest discipline that is challenging emotions is within neuroscience and that emotions manifest in brain that seem to be located within the limbic circuitry (Goldin, 2008).  Goldin continues to talk about the significance of the limbic system and that research continues to uncover the complexity of these connections.  However, he further discusses the significance in understanding this process in relation to the prefrontal cortex. The prefrontal cortex allows us “take perspective, to think, to analyse, to use language all in the service of emotion regulations”; assisting in creating interpretations and strategies that support the regulation of emotion and potential distresses, ultimately being able to change your emotion and impacting decisions making process (Bothma, 2018); (Goldin, 2008). Goldin also suggest that this is not new and provides the example Marcus Aurelius (Meditations 167 A. C. E).

If you are distressed by anything external [or internal] the pain is not due to the thing itself, but to the estimate of it; and you have the power to revoke this at any moment’ cited in Godin (2018). 

Jones and Underwood (2017 p. 659) argue that neuroscience adds a new perspective that “challenges traditional psychological conceptualizations on emotion viewing”, further supported by neuroscientist Lisa Feldman Barrett.  She is suggesting from her research that the view of emotions is changing from one of classical – basic  perspectives that appears to be more intuitive - to that of a more challenging view that emotions are based on predicted constructions of concepts (Feldman Barret, 2016); (Feldman Barret, 2006).   She further suggest, that your mind is a product of evolution, not solely defined by a set of genes which is made up of network of neurons, as this is only part of the story of the human mind and of the human experience.  

Your brain also developed inside of a body, nestled among other human brains who balanced your body budget (limbic system), and who expanded your affective niche through actions and words (Feldman ans Barrett p. 282). 

This communicates the connectedness of each other in the discovery of emotions and within the learning environment with peers and educators.  

A Modular Example:  Supporting Human Flourishing 
 ‘
“Moral life grows out of the practices in our communities and the demands these practices make on us” (Noddings, 2006 p. 11)

Module - Background
Supporting Human Flourishing is a current module that sits within the curriculum of the BA Counselling Studies and Psychology programme at the University Wales Trinity Saint David (UWTSD). This is a studies based programme rather than a practiced or counselling skills –based programme.  The level 5 module aims are: to investigate the concept of human flourishing, locate, and evaluate the work of local and global strategies within the field of care.  

Environment and engagement

During the first sessions and after the module outline, in semester one, learners’ had the opportunity to identify, issues and local organisations that they would like to investigate during the course of the first term. They came up with a list of current issues and potential organisations that matched their ideas.  The final outcome was they wanted to hear about issues related to Child Poverty, Domestic Violence, Homelessness, Food Banks and Housing.  This process of choice was an example as how divergent thinking was utilised within the delivery of the module (Penaluna, Coates and Penaluna, 2010) active participation. Their outward motivation, enthusiasm and engagement within the subject as well as with their peers helped to solidify their invested interests, a key factor in connecting emotions within the learning process (Quinlan, 2016).  

The issues that they wish to explore were all relevant and timely issues within Wales and in the UK, given the economic and political climate, which allowed them to get talking about the ‘big ideas’, activity engaging within the context of community (Quinlan, 2016 p. 104). All of the topic are emotive and translate into varying opinions, reactions and responses; and holding those responses is challenging for the learner and teacher, further suggesting a ‘pedagogy of care’ is required (Goralnik, et al., 2012). As previously reported by Feldman Barrett (2016) emotions are based on predicted conceptual constructs, so how the learner reacts, relates to their own personal stories and histories, perhaps this is further reflected within their choices of topics an organisations.  

Guest speakers chosen by the class and were invited to attend during a class session within the first term. So far, three out of the five have attended with one more scheduled within the new term. All speakers have been compelling as they shared their stories as to how they encourage flourishing within their organisation and the people they serve.  The speaker that discussed homelessness (Matt’s Café), provided a powerful and emotive context to their learning process; providing authentic learning (Quinan, 2016) and challenging vulnerability of the students learning position, perhaps meddling into a ‘pedagogy of discomfort’ (Walker and Palacios, 2016)?  I would also suggest that Matt’s Café, non-profit organisation provides a clear example of social enterprise for the third sector demonstrating a creative and entrepreneurial process that reflects the EntreComp Framework (2016).   Students, learning about their various initiatives of offering hospitality, could not help but be inspired.  The various project on offer at Matt’s Café provided hope and generated multiple ideas of support to the cause and concern of those on the margins of society.

Facilitative learning and divergent thinking continues with encouraging curiosity while exploring the various perceptions of human flourishing. Not an easy concept and in the beginning of the discussion there was silence, so a different tactic emerged.   The creation of listing: separating our wants, from our needs exercise; with further discussion emerging on absolute need; hosting a range of emotions, critiques, and outcomes. Within this process of listing and listening to their reflection, I became uncomfortably and intuitively aware that many of our own students are struggling to flourish within their own educational process, due to an array of personal and educational circumstances.  Being connected this way, sets up a relational dialogue that centres on care, connection and empathy; along with positive emotions on ‘enjoyment, pride and hope’ (Quinlan, 2016 p. 105.).  In working with emotions in the learning process, it is important to acknowledge that this can all go pear shaped, triggering negative emotions such as ‘shame, anxiety and anger’ (Quinlan, 2016 p. 105).   The literature also suggest communication competency and an ethics of care when working with emotions in the learning environment. (Goralnik, et al. 2012). Being a competent and ethical practitioner is important so is that authentic and courageous teaching (Palmer 2007).

In the uncovering of theoretical concepts on human flourishing, they become more real when they are a part of the students authentic learning experience. This trust and vulnerability provides a more in-depth look into the topics.  Colin Jones (2015) speaks to encouraging students to bring their heart, feelings and emotions.   From a neuroscientific, perspective it requires the whole of the brain to interact; allowing for analysis and possible ‘insights’ to flourish (Kounios and Beeman, 2015). I also recognised that empathy, compassion and care are at the heart of working with these students, and within this topic area.  It calls upon an empathy of authenticity; an empathy that moves towards hope within the experience rather be stagnated into despair. “Not a paternalistic sympathy but rather the disposition towards a belief in our global and local interconnectedness.  …humanisation and commitment to support others”   (Walker and Palacios, 2016).
Students were later introduced to theoretical underpinnings (Dean, 2010).  The theory and knowledge of legislative and social policies that supported their own initial thoughts and wonderings, but also provided further evidence and critical evaluation.  The theory was important, but the speakers provided hope and transformational and experiential learning ‘pedagogy towards hope’ (Walker and Palacios, 2016).  

So how do we transform the experiences that happens in the learning environment within the practicalities of an assessment, often dictated by University practices and validations?  Perhaps using, a bit of creativity, forward thinking and ingenuity; along with our able partners and co-inquirers ‘the learner’ (Healy, Flint and Harrington, 2014.  In utilising, the QAA document for future ideas, consideration of learning about, through and for, can help guide.  (QAA EE, 2018).

The assessment for this first part of learning was a case study that evolved and in-depth explorations into one of the issues that have been identified.  Learners had the opportunity to engage with a topic of their choice. It was a practical written assessment that encouraged their own self- discovery with theory and understanding what is happening in the community environment.  It was a good assignment, which challenged their problem solving skills and analytical thinking.  Prior to their writing of their assignment, they had the opportunity to explore various social policies that interfaced with their case studies.  They debated with their fellow students in a lively and engaging exchange, presenting their ideas to the wider groups.  This further grounded their understanding.  The outcome was that they were excellent case studies that challenged their current thoughts.  Some of the students are even considering employment and volunteering opportunities within the organisations of their studies.

Upon reflection, there are multiple ways of assessing and reflecting.  I would like to consider an assessment that gets them out and exploring the community and researching it first-hand. I have encouraged students to volunteer, but I am also wondering if we should, frankly walk the streets, knock on some doors of agencies, and support the work that they are doing.  The world of academia needs to engage within the environment of community and it needs to be a lived experience.  Perhaps, if this could be more of the process, social enterprise and innovation wold be even more prevalent.  Perhaps, we need to share our “tapestry” with the broader community. 
  

In conclusion, I reflect back to the metaphor of the tapestry, a weaving that is ever changing, full of colours and a range of emotions that are as complex as our neural circuitry.  Emotions that need disruptions, perhaps even meddlers. In this journey, I see multiple knots within the tapestry that are twisted and are in need of guidance.  The tapestry also desires to be well cared for, but also wants to be on its own, it desires to be a co-contributor, co-designer or co-inquirer to the world, with equal partnership.  It is a tapestry that desires to be integrated and connected to the greater whole.  Perhaps, this metaphor of the tapastry, relates to teaching practice, that holds the weighted cloth, but once it lets go, can step away and feel, just a bit of the magic.  
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