Section 1 – Importance of play.
The united nations conventions of the rights of the child states: “Every child has the right to relax, play and take part in a wide range of cultural and artistic activities” (UNICEF, No date)
[bookmark: _GoBack]This statement clearly states the importance of play for children and this joined with the Welsh Government play policy emphasises of how play is not just a pass time but is there core learning strategy for all children as the instinct to play is built in us all and allows us to learn about all aspects of living. (Welsh Assembly Government, 2002) 
When we talk about play there are many different types. There are around 16 types of plays which many professional practitioners use to help develop the development and wellbeing of children. These include: Symbolic play, rough and tumble play, socio-dramatic play, social play, creative play, communication play, dramatic play, locomotor play, deep play, exploratory play, fantasy play, imaginative play, mastery play, object play, role play and recapitulative play. (Hughes, 2002, p. 54)
Through all these types of play evidence shows that children’s play creates a platform from which the child’s primary behaviour resilience can be built having a huge impact on a child’s wellbeing. If children are given the correct opportunity to play efficiently it helps them to develop a wide range of essential personal skills such as: 
· Becoming self-sufficient and independent 
· Have good communication skills with others 
· Feel and learn to control a range of emotions
· Develop their imagination and creative skills. 
(Play Wales, 2015) 
Self-Directed play
Juster (2015) believes that self-directed allows children to evolve play when they are at the heart of choosing what to play and when they are making their own rules for what they are playing.  She believes that children rarely have a suitable opportunity to engage in this play and as practitioners we need to provide more opportunities for self-directed play. To reach its full potential Juster believes that practitioners need to give the children permission and time for free play and make everyday materials available such as a cardboard box and paper towel tubes. 
Juster (2015) suggests that when children can engage in self direct play, they are developing many areas of their personal development such as: 
· Learn to independently solve tasks
· Learn how to engage in risky play and how to respond to this
· Develop their communication skills
· Develop their social skills 
· Experience the joy of self-discovery.

Fantasy Play – Fantasy play is when children use their actions, own vocalizations or objects to represent other things. For example, a stick becomes a magic wand or buttons become money. Just by turning their hands back and foe and vocalizing “Beep-Beep” they would appear to be driving a car. Fantasy play is also very close to socio-dramatic play, this is where more than one child would be acting or representing other things together. (Smith, 2009, p.9)
The British Psychological Society (2016) was a useful source of information and has completed extensive research into children and the benefits they receive from engaging in Fantasy play. 
As well as the child’s emotional and language development the biggest effect researchers have found with the connection of Fantasy play is the development of children’s creativity. 
Fantasy play would be a good example of self-directed play, as it allows children to make any action or object into anything, they want it to be and allow them to create their own rules and play whatever they want to play. 

Holistic development – The  Foundation educates (2018) states “Holistic Development is an approach to learning that emphasises the importance of the physical, emotional and psychological well-being of children, particularly in early childhood.” 
One of the main principles of the Welsh Assembly Government Play Policy (2002) exaggerates the point of children having time to have free choice to help develop their learning and wellbeing. 
Froebel was a theorist that believed that children’s holistic development especially their wellbeing, was something that practitioners should monitor closely and should use the power of observation to read what the children are telling us through their play, but it was important to allow children the freedom but with some guidance to develop fully in their environment. (EarlyEducation.org.uk, No date)
A type of play which strongly supports children’s holistic development would be creative play. Creative play allows there to be many possibilities and outcomes when it comes to playing. Creative play encourages children to investigate and experiment with a whole range of materials, it can start from nothing at all and end with a complete masterpiece allowing the children to create something which only they can picture in their own minds and giving their confidence an immense boost when they see what they have created. (Hughes, 2002, p.54)
Creative play allows of the practitioner allows children to have self-directed play with the practitioner giving the children access to the materials that they may need and allowing them the time to complete it. Creative play, given the opportunity could also become risky play for children if they are given what could be dangerous tools and natural materials to work with.  

It is quite clear to see in many peoples research that play is the most important factor in a child’s life and the strand that its play’s the biggest part in is a child’s wellbeing. As stated by the Welsh Assembly government in the Foundation phase framework: “At the centre of the statuary curriculum framework lies the holistic development of the children.” (Welsh Assembly Government, 2008)

Section 2 – Why exposing young children to risk is beneficial
There has been extensive research on what children believe that risky play is. Children would explain risky play as something that is thrilling and exciting and there is a possibility that someone could occur an injury such as playing up trees, using dangerous equipment or playing in dangerous places. Risky play usually occurs when children have the time to take part in free play where they create the rules and it has not been structured by an adult. 
Studies have shown that there are 6 types of risky play:
1. Heights – Where children play and there is a risk of falling from a height.
2. Speed – Where children are moving at high speed and have no control of whether they are going to collide with others or objects.
3. Dangerous equipment – Where children use equipment such as knifes.
4. Dangerous elements – Where children play near dangerous elements where they might possibly fall into such as a fire pit or a volume of deep water. 
5. Rough and tumble – Where children play games that are rough such as play fighting or touch,
6. Playing alone – Where children play somewhere on their own that could involve the children wondering off and getting lost. 
(Standseter, 2010, p. 68) 
Risky play helps to prepare children for the big wide world. It allows children to become familiar with how to deal with difficult situations that they may be faced with in their life. It helps to give them a ‘hard shell’ so they are emotionally prepared for hard times. Risky play should not be putting children at risk but helping their brain develop to their full potential allowing them to have lifelong benefits and actually in the long run, keeping them safer.(Play Wales, No date)
There is always a lot of focus on ‘risk’ as there being a feeling of loss or a negative outcome. But risk in children’s play has a significant purpose and teaches children many different skills based on their previous knowledge of risk and the child’s perceived controllability. Hence risk-taking relies on making significant choices which have an adverse effect on the course in which a situation goes. (Little, 2015, p. 25)
A project that supports the use of risky play for children is the Woodland Trust and their Forrest school projects. Forrest schools help to provide much needed challenging experiences and risky play for children. Education settings inspection company’s have reported that children under 5 are not getting enough physically challenging activities which enhance their much-needed development and wellbeing. The Forest school enriches children and allows children to become one with nature and get to grips with the immense amounts of natural materials the world has to offer that can sometimes be labelled as dangerous. 
The importance of Forrest schools (Woodland Trust, 2018) 

The only issue with allowing children to take part in risky play, lies in the responsibility of practitioners to care and protect children in their care. It is then to professional practitioners’ job to professionally manage the children’s access to risk and deem what is appropriate and is going to have a positive effect on the children’s development and wellbeing. (Welsh Assembly Government, 2016) 
This is supported in the article “We Don’t allow children to climb trees” by Sandseter. (Sandseter, 2016, p.192) states that Norway are now finding it more difficult to allow children the access and time for risky play as they are heightening their safety restriction levels. 
To conclude the importance of risky play is evidently clear and the positive effects that risky play have to offer for children are extremely important and provide much needed development of children’s emotional and physical development and has a strong effect on the way in which children deal with and control their choices when presented with a risky and difficult situation. (Somerset county council, No date)
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions by Whom
	Action by When

	
1
	Use of outdoors 
	Children 
	Remind children on how to be sensible and safe when using the outdoor learning environment. 
TA of VI children to preliminarily visit locations of the hunt to plan for any potential hazards.
	Observe any upcoming potential risks and informing children as they are going to happen.
Children VI to be always accompanied  with 1-1.
	Teacher and TA
	Pre-activity and during activity.

	
2
	Use of stairs 
	Children
	Remind children on how we use the stairs efficiently and carefully to avoid any accidents. 
 
	On the spot reminders to the children. 
Children with VI to be always accompanied  with 1-1 for help and support in using the stairs. 
	Teacher and TA
	Pre-activity and during activity.

	
3
	Exposure to weather 
	Children 
	Ensuring children have appropriate clothing. Wet weather clothing if raining. Sun hats and sun cream if sunny.
Children with VI and Albinism to not be exposed to sunshine for long periods of time. 
Access to shaded area to be available when and where needed.
	Accessing the current weather situation right before activity. 
Children with VI to be always accompanied  with 1-1 and TA to ensure that child has appropriate hat, sun glasses and applies sun cream correctly. 

	Teacher and TA
	Pre-activity and during activity.

	
4
	Access to materials 
	Children with VI
	Forward planning by class teacher and child’s TA to ensure that children in class with VI can access the resources that are needed to be used. 
	Child’s TA to run through materials needed to ensure access to materials. 
	Teacher and TA
	Pre-activity and during activity.

	
5
	Children asked to search for real insects, could expose them to natural materials which could cause cuts/scratches. 
	All Children 
	Advise children in advance on how we use these natural materials and to take care when hunting. Also, to remind children that they are sure to wash their hands after using the natural resources. 
	The appropriate first aid given if any cuts/scratches occur.
Children with VI to be always accompanied  with 1-1. 
	Teacher, TA and First Aider if applicable.
	Pre-activity and during activity.

	6
	Children searching for real insects could cause hands to get dirty. 
	Children 
	Advise children on how to search appropriately and remind children to never put anything in their mouths and hand are defiantly to be washed if insects have been handled. 
	Make washing hands facilities available to the children after the bug hunt has ended. 
	Teacher and TA
	Pre-activity and during activity.

	7
	Use of uneven surfaces 
	Children 
	Pre-warn children that some areas that are going to be used could always be uneven and to take care . 
	Children with VI to be always accompanied  with 1-1 for help and support on uneven terrain. 
	Teacher and TA 
	Pre-activity and during activity.

	8
	Medical Needs 
	Children 
	Staff to be fully aware of any children that have medical needs and be aware of any relevant protocols. 
	And children with asthma to carry pump with them while out bug hunting on school grounds and away from their classroom.
	Teacher and TA
	Pre-activity and during activity.

	9
	Pupil lost or separated from group.
	Children
	Staff to be competent in their roles and regular head counts to be carried out to ensure children stay with group. 
	The appropriate staff child ratio to be met. 
	Teacher and TA
	Pre-activity and during activity.



Section 4 - Reflection. 
When I was first given the task to complete a risk assessment, I felt quite confident in the task as I have had previous experience of being involved in the writing a risk assessment process. As part of my job as a Teaching Assistant for the Visually impaired I am often involved in filling out risk assessment from the point of view of a Visually impaired child so when it came to this task, I felt quite confident that I would complete it with ease. 
When I first started completing the risk assessment, I had a clear idea of the activity that I wanted to risk assess. What I really had to think about was when it came to the time to complete the hazards column of the risk assessment, I had to train my mind in to think of all the children in the class and their needs and not just any children with a visual impairment. 
I needed to think of all the hazards possible, so I found myself walking through the activity step by step and seeing what areas could impose a risk to children. I then found once I started identifying the hazards for all children I then homed in, on each hazard and modified for children with a visual impairment as this was something I was so used to doing and had a clear understanding in. 
What I also found when completing the risk assessment is that all the hazards identified and the actions needed to prevent the hazard was something that as practitioners we do every day but on the other hand when I sat down and really thought about the activity there were a lot more possible hazards than I initially thought and that then highlighted to me the importance of completing a risk assessment. It may help to clearly identify potential risks that you may not even think of. 
Something else that I learned from this activity is when completing the risk assessment, you must cover a range of possible outcomes as there are certain elements which are beyond your control and you must plan and assess for all possible outcomes. An example of this would have been the weather. There could be a range of possible hazards for the children if the weather had been hot and sunny such as sun burn and dehydration but on the other hand if the weather had been cold and windy there could be the possibility of surfaces being wet and slippery and causing a trip hazard. 
“Reflection is where the learner critically reflects on his/her performance, thinks about techniques to improve his/her previous actions and experiences.” This is what Akella, 2010 states about someone’s own reflection. 
From my own reflection from completing this activity I will go forward being more aware of potential risks and hazards for all children and not just from my professional point of view as a VI trained Teaching assistant.


