
  1301773 

Page	1	of	32	
 

 
 

ASSIGNMENT DETAILS AND FEEDBACK 
 

SOUTH WEST WALES CENTRE OF TEACHER EDUCATION 
 

Sections	marked	with	*	should	be	completed	by	module	lead	

Student	name:	 Abigail	Dally	 Student	number:	 1301773	

Programme:		 BA	Primary	Education	with	QTS		

Module:	*	 Enterprising	and	Creative	Teaching	
and	Learning	

Module	Level	(4,	5,	6):		 6	

Module	code:	*	 ECAD6004/C	 Contribution	to	Overall		
Module	Assessment	(%):	*	

50%	

Module	Lead:*	 Mr	T.	Cox	

Start	date:*	 3/10/17	 Assignment	No	(x	of	x):*	 1	of	1	

Submission	
deadline:*	

15/12/17	 Return	 date	 of	 provisional	
marks	&	written	feedback:*	

26/1/18	

Assignment	Title:*	 Critically	evaluate	your	creativity	and	enterprise	dispositions	in	terms	of	the	Entrecomp	
frame	work	and	how	you	might	develop	these	to	the	next	level	and	demonstrate	
progression.		
	

Module	lead	to	tick	to	indicate	if	a	hard	copy	version	of	the	assignment	must	be	submitted.*	 YES	 	

NO	 X	

	

Referencing:	 In	the	main	body	of	your	submission	you	must	give	credit	to	authors	on	whose	research	your	work	is	based.	Append	

to	your	submission	a	reference	list	that	indicates	the	books,	articles,	etc.	that	you	have	read	or	quoted	in	order	to	

complete	this	assignment	(e.g.	for	books:	surname	of	author	and	initials,		year	of	publication,	title	of	book,	edition,	

publisher:	place	of	publication).	

Submission:	 All	 assignments	 must	 be	 submitted	 to	 Turnitin	 unless	 otherwise	
instructed	by	the	Lecturer.		

Note:	the	Turnitin	version	is	the	primary	submission	and	acts	as	a	
receipt	for	the	student.		Late	submission	of	the	electronic	version	of	
the	assignment	will	result	in	a	late	penalty.		Penalties	for	late	
submission:	Up	to	one	week	late,	maximum	40%.		Over	one	week	late	
will	be	recorded	as	a	non-submission.		Late	submission	penalties	may	
be	lifted	only	with	the	approval	of	the	Extenuating	Circumstances	
Panel.	
	

	
Date:	

	
15/12/17	

 

RESULT  
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Learning	Outcomes	tested*	
(from	module	syllabus)	

Assessment	Criteria:	To	achieve	each	outcome	a	
student	must	demonstrate	the	ability	to:*	

	
Upon	the	successful	completion	of	this	module,	the	
student	should	be	able	to:		

	

• Recognise,	identify	and	select	learning	
environments	that	support	the	development	of	
creative	learning	and	teaching.	

• Critically	reflect	on	strategies	that	impact	on	the	
distinctive	role	of	the	educator	when	
developing	creative	and	innovative	pedagogies	
and	environments.	

• Critically	reflect	upon	the	educational	potential	
of	developing	enterprise	and	creativity	in	the	
primary	school.	

• Demonstrate	a	critical	awareness	of	the	
contribution	of	creativity	and	enterprise	to	
educational	practice.	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
In	this	assignment,	markers	will	be	looking	for:	
	
	

• The	writing	to	include	critical	analysis	and	
evaluation	of	wide,	deep	and	appropriate	
background	reading.		Relevant	synthesis	of	
research	and	government	documentation	
should	be	utilised	to	demonstrate	knowledge	
and	understanding	of	Creativity	and	Enterprise	
skills.		
	

• A	clear	understanding	of	the	importance	of	
Creativity	and	Enterprise	skills	in	education	and	
the	wider	world.	
	

• Appropriate	knowledge	and	use	of	the	
Entrecomp	Framework.	

	
• Critical	evaluation	of	personal	creativity	and	

Enterprise	dispositions,	linked	to	the	Entrecomp	
Framework.	Including	examples	and	evidence	of	
current	level.		

	
• Clear	recommendations	for	future	personal	

development	with	regards	to	identified	areas.		
	

• Critical	reflection	of	reading	and	experience.		
	

• Accurate	referencing	and	academic	writing	skills	
	

• Allocated	word	count.		
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TASK	DESCRIPTION	
 
	
Assessment	Title	
	
Critically	evaluate	your	creativity	and	enterprise	dispositions	in	terms	of	the	Entrecomp	frame	work	and	how	you	
might	develop	these	to	the	next	level	and	demonstrate	progression.		
	
Word	Count	-	2500	words	
	
The	essay	should	demonstrate	critical	self-evaluation.	Also,	analysis	and	evaluation	of	wide	and	appropriate	
background	reading.		Relevant	reference	to	research,	current	pedagogy	where	appropriate,	government	
documentation	and	school-based	experience	should	be	synthesised	in	the	response.		
	
So	what	might	you	include	in	your	essay	response?		
	

• An	outline	of	‘why	we	should	be	developing	creativity	and	enterprise	skills	within	education’	(Highlighting	
benefits/	NC	links/	initiatives/	current	thinking/	Donaldson	etc.)	

• The	importance	of	creativity	and	enterprise	skills	for	the	teacher.	
• Knowledge	of	the	Entrecomp	Framework,	the	benefits/	uses/	limitations.		
• Appropriate	background	research	and	knowledge	for	the	competences	identified.	Supporting	principles/	

theories	that	underpin	the	discussion/	reflection	and	strategies	proposed.		
• Range	of	evidence	to	support	the	identification	of	competences	discussed.	Who	agrees	with	the	competency	

identified?	What	are	the	specific	benefits/	challenges/	research	base/	models	or	methods	of	progression?	
(Educational	writers,	case	studies,	wide	research)		

• Reference	to	key	‘Creativity’	and	Enterprise	skills	researchers.		
• Reference	to,	and	understanding	of,	the	fifteen	competences	of	the	Entrecomp	Framework,	with	a	clear	

focussed	discussion	on	a	limited	number	most	appropriate	to	the	development	of	teacher	creativity	and	
enterprise	skills.		

• A	good	understanding	of	not	only	the	principles	and	theory	but	also	the	practical	issues	when	implementing	
strategies	to	promote	personal	progression.		

• A	clear	understanding	and	ability	to	identify	where	current	level	and	awareness	of	proposed	progression	and	
continuity	of	personal	development.		

• Examples	of	proposed	recommendations.	
• Evidence	of	wide	and	deep	background	reading	to	support	the	reflection.	Case	studies,	research,	journals	

etc.		
• A	high	level	of	professionalism	in	dialogue.		
• Clear	evidence	of	very	good	understanding	of	creativity	and	enterprise	skills,	no	glaring	errors.		
• Critical	analysis	and	evaluation	of	current	performance	and	clearly	identified	reasons	for	recommendations,	

supported	with	a	variety	of	data.		
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GUIDANCE	FOR	STUDENTS	IN	THE	COMPLETION	OF	TASKS	
 
NOTE: The guidance offered below is linked to the common assessment criteria overleaf. 
 
1. Subject	Knowledge	and	Understanding	(which	includes	using	research-informed	literature	and	knowledge	and	

understanding	of	the	subject)	
	
Your	work	must	be	informed	and	supported	by	scholarly	material	that	is	relevant	to	and	focused	on	the	task(s)	set.				
You	 should	 provide	 evidence	 that	 you	 have	 accessed	 a	 wide	 range	 of	 sources,	 which	 may	 be	 academic	 and/or	
governmental;	these	sources	may	include	academic	journal	articles,	textbooks,	current	news	articles,	organisational	
documents,	and	websites.		You	should	consider	the	credibility	of	your	sources;	academic	journals	are	normally	highly	
credible	sources	while	websites	require	careful	consideration/selection	and	should	be	used	sparingly.			Any	sources	
you	use	should	be	current	and	up-to-date,	mostly	published	within	the	last	five	years	or	so,	though	seminal/important	
works	 in	the	field	may	be	older.	 	You	must	provide	evidence	of	your	research/own	reading	throughout	your	work,	
using	in-text	citations	in	the	main	body	of	your	work	and	a	reference	list	that	is	alphabetical	at	the	end	of	your	work.	
Please	use	the	Harvard	referencing	system.		
	
Your	work	must	demonstrate	the	growing	extent	of	your	knowledge	and	understanding	of	concepts	and	underlying	
principles	associated	with	the	subject	area.		Knowledge	relates	to	the	facts,	information	and	skills	you	have	acquired	
through	your	learning.		You	demonstrate	your	understanding	by	interpreting	the	meaning	of	the	facts	and	information	
(knowledge).	This	means	that	you	need	to	select	and	include	in	your	work	the	concepts,	techniques,	models,	theories,	
etc.	appropriate	to	the	task(s)	set.		You	should	be	able	to	explain	the	theories,	concepts,	etc.	meaningfully	to	show	
your	understanding.		Your	mark/grade	will	also	depend	upon	the	extent	to	which	you	demonstrate	your	knowledge	
and	understanding;	ideally	each	should	be	complete	and	detailed,	with	comprehensive	coverage.	
	
2. Intellectual	Skills	(Analysis)	

	
Your	work	must	contain	evidence	of	logical,	analytical	thinking,	evaluation	and	synthesis.	For	example,	to	examine	and	
break	information	down	into	parts,	make	inferences,	compile,	compare	and	contrast	information.		This	means	not	just	
describing	what!	But	also	justifying:	Why?	How?	When?	Who?	Where?	At	all	times,	you	must	provide	justification	for	
your	arguments	and	judgements.		Evidence	that	you	have	reflected	upon	the	ideas	of	others	within	the	subject	area	
is	 crucial	 to	 you	 providing	 a	 reasoned	 and	 informed	 debate	within	 your	work.	 	 Furthermore,	 you	 should	 provide	
evidence	that	you	are	able	to	make	sound	judgements	and	convincing	arguments	using	data	and	concepts.		Sound,	
valid	 conclusions	 are	 necessary	 and	 must	 be	 derived	 from	 the	 content	 of	 your	 work.	 	 There	 should	 be	 no	 new	
information	presented	within	your	conclusion.		Where	relevant,	alternative	solutions	and	recommendations	may	be	
proposed.	
	
3. Pedagogic	and	Professional	Applications	(Practical	Application	and	Deployment)	

	
You	should	be	able	to	demonstrate	how	the	subject-related	concepts	and	ideas	relate	to	pedagogic	situations	or	a	
particular	education	context.		How	do	they	work	in	practice?		You	will	deploy	models,	methods,	techniques,	and/or	
theories,	in	that	context,	to	assess	current	situations,	perhaps	to	formulate	plans	or	solutions	to	solve	problems,	some	
of	which	may	be	innovative	and	creative.		This	is	likely	to	involve,	for	instance,	the	use	of	pedagogic	examples	and	
cases,	the	application	of	a	model	within	relevant	educational	context.		You	should	show	awareness	of	the	limitations	
of	concepts	and	theories	when	applied	in	particular	educational	contexts.		Your	work	must	provide	evidence	of	the	
attributes	 expected	 in	 professional	 practice.	 	 This	 includes	 demonstrating	 your	 individual	 initiative	 and/or	
collaborative	 working.	 	 	 Where	 relevant,	 you	 should	 show	 awareness	 of	 any	 ethical	 issues	 that	 relate	 to	 your	
discussion.		
	
4. Key	Transferable	Skills	(Skills	for	Professional	Practice)	

	
You	must	communicate	effectively	in	a	suitable	format,	which	includes	written	and	oral	presentation.	Work	should	be	
coherent	and	well	structured	in	presentation	and	organisation.	
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																	MARKING	CRITERIA	AND	STUDENT	FEEDBACK 
 
This	section	details	the	assessment	criteria.	The	extent	to	which	these	are	demonstrated	by	you	determines	your	mark.	The	marks	
available	 for	each	criterion	are	 shown.	 Lecturers	will	 use	 the	 space	provided	 to	 comment	on	 the	achievement	of	 the	 task(s),	
including	those	areas	in	which	you	have	performed	well	and	areas	that	would	benefit	from	development/improvement.	
	

Common	Assessment	Criteria	Applied	

M
ar
ks
	

av
ai
la
bl
e	

M
ar
ks
		

aw
ar
de

d	

1.	Subject	Knowledge	and	Understanding	(which	includes	using	research-informed	
literature	and	knowledge	and	understanding	of	the	subject)	
Extent	of	research	and/or	own	reading,	selection	of	credible	sources,	application	of	appropriate	referencing	conventions. Extent	of	
knowledge	and	understanding	of	concepts	and	underlying	principles	associated	with	the	discipline.	

30	 	

	

	

	

	

	

	
2.	Intellectual	Skills	(Analysis)	
Analysis,	evaluation	and	synthesis;	logic,	argument	and	judgement;	analytical	reflection;	organisation		of	ideas	and	evidence	

30	 	
	

	

	

	

	

	
3.	Pedagogic	and	Professional	Applications	(Practical	Application	and	Deployment)	
Deployment	of	pedagogic	methods,	materials,	tools	and	techniques;	application	of	concepts;	formulation	of	innovative	and	creative	
solutions	to	solve	problems.		Attributes	in	professional	practice:	individual	and	collaborative	working	

30	 	

	

	

	

	

	

	
4.	Key	Transferable	Skills	
Deployment	of	appropriate	media;	presentation	and	organisation.	

10	 	
	

	

	

	

	

	
	
	

Assignment	Mark	(Assessment	marks	are	subject	to	ratification	at	the	Exam	
Board.		These	comments	and	marks	are	to	give	feedback	on	module	work	and	are	for	
guidance	only	until	they	are	confirmed.	)	

Late	Submission	Penalties	(tick	if	appropriate)	

%	Up	to	1	week	late	 40%	Max	

Over	1	week	late	 0%	
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ASSESSMENT	AND	MARKING	CRITERIA	FOR	ECAD5001/C	ASSIGNMENT 
Level	5	 Assessment	Criteria	Descriptors	for	BA	Primary	Education	with	QTS		

This	format	emphasizes	the	holistic	nature	of	judgements	to	be	made	by	markers.	Criteria	weighting	is	adjusted	for	each	module.		
	 0-39	(F)	 40-49	(P)	 50-59	(P)	 60-69	(P)	 70-79	(P)	 80-100	(P)	

Poor	/	Weak	F	 Satisfactory	3rd	 Good	2:2	 Very	good	2:1	 Excellent	1st	
Assessment	Criteria	 Poor,	superficial,	

unsystematic,	
incomplete	and/or	
inaccurate		

Satisfactory	
understanding	of	main	
issues	demonstrated	

Good	understanding	
demonstrated	with	some	
analysis	

Very	good	understanding	of	
basic	principles	and	relevant	
evidence,	with	a	coherent	and	
logical	argument	

Thoughtful	answer	
informed	by	wider	reading,	
showing	clarity	of	thought	
and	personal	insight	

Outstanding	answer,	well	
written,	highly	structured	
and	informed,	showing	
striking	personal	insight	
and	originality	

Module	Learning	
Outcomes	matched	to:	

0-11	 12-14	 15-17	 18-20	 21-23	 24-30	

Subject	Knowledge	
and	Understanding	
	
(Conceptual)	
	
	
(Reading)	

Basic	misunderstanding,	
misconceptions,		
misinterpretations	
and/or	superficial	
knowledge	in	places	

Outline	knowledge	of		
few	key	issues	with	
evidence	of	
understanding	and	
application	

Defined	knowledge	of	
some	key	issues	and	wider	
implications	

Wider	knowledge	of	most	key	
issues,	concepts	and	
arguments	
	

Clear	understanding	of	the	
key	issues	under	discussion	
with	logical	discussion	

Excellent	knowledge	of	key	
issues,	concepts	and	
arguments	clearly	
discussed	
	

Some	inappropriate	
literature/material	with	
limited	reading	range	
and	lack	of	accuracy		

Satisfactory	range	of	
reading	drawn	from	the	
recommended	list	and	
other	sources	

Good	range	of	reading	
drawn	from	the	
recommended	list	and	
other	sources	

Very	good	range	of	relevant	
literature	from	a	variety	of	
sources	beyond	
recommended	list	

Evidence	of	well-
considered	thinking	from	a	
wide	reading	base	using	a	
variety	of	sources	

Clear	evidence	of	
independent	thinking	
informed	by	an	excellent	
range	of	reading	from	a	
variety	of	sources	

	 0-11	 12-14	 15-17	 18-20	 21-23	 24-30	
Intellectual	skills	
	
(argument)	
	
	
	
	
	
(presentation	of	
findings/analysis)	
	
	
(critical	/reflective	
evaluation)	
	

Argument	is	weak,	little	
attempt	to	present	
differing	viewpoints.		
Generally	too	
descriptive		

The	argument	is	
beginning	to	be	
balanced	with	a	growing		
awareness	of	other	
viewpoints	

A	balanced	argument	is	
presented	while	
attempting	to	justify	other	
viewpoints		

A	balanced	argument	is	
presented	showing	an	
understanding	of	different	
viewpoints	and	the	reasoning	
behind	them	

A	thoughtful	argument	is	
presented	with	
appropriate	consideration	
of	viewpoints	

A	well-	structured	critical	
argument	is	presented	
with	insightful	
consideration	of	
viewpoints	

Findings	presented	
within	incomplete	
descriptive	framework	
and	few	or	inaccurate	
conclusions	are	drawn	

Findings	are	beginning	
to	be	presented	in	a	
developing	framework	
with	some	analysis	and	
reasonable	conclusions	

Findings	are	presented	in	a	
framework	with	some	
analysis	and	interpretation	
of	data	to	form	reasonable	
conclusions	

Findings	are	presented	in	a	
framework	with	some	
analysis,	interpretation	and	
evaluation	of	data		to	form	
reasonable	conclusions	

Findings	presented	with	
some	analysis	and	justified	
conclusions	

Findings	presented	in	a	
critical	and	analytical	
framework.	Thoughtful	
conclusions,	firmly	based	
upon	the	evidence	
presented	

Lack	of	evidence	of	
evaluation	and/or	
critical	reflection	

Evaluation	and/or	
reflection	are	present	
but	lacks	depth	

Good	engagement	with	
evaluation	and	reflection	

Very	good	evidence	of	
beginning	to	evaluate	and	
critically	reflect	

Evidence	of	thoughtful	
critical	engagement	with	
evaluation	and	reflection 

Effective	and	more	in-
depth	critical	engagement	
with	evaluation	and	
reflection 

	 0-11	 12-14	 15-17	 18-20	 21-23	 24-30	
Pedagogic	and	
Professional	
applications	
	
	
(linking	theory	to	
practice)	
	
	
(professional	
reflection)	
	
	
(ethical	conduct		
where	appropriate)	
	

Superficial	or	lack	of	
understanding	of	
pedagogic	and	
professional	context(s)	

Relates	principles	and	
concepts	to	underlying	
theoretical	frameworks	
and	approaches	with	
respect	to	the	
pedagogic	and	
professional	context(s)		

Identifies	principles/		
concepts	underlying	
theoretical	frameworks	
and	begins	to	identify	their	
strengths	and	weaknesses	
with	respect	to	the	
pedagogic	and	professional	
context(s)		

Evidence	of	the	use	of	
relevant	research	or	
developments	to	inform	
actions	with	respect	to	the	
pedagogic	and	professional	
context(s)		
	

Clear	evidence	of	
integration	of	theory	and	
practice	with	respect	to	
the	pedagogic	and	
professional	context(s)		
	

Effective	integration	of	
theory	and	practice	with	
respect	to	the	pedagogic	
and	professional	context(s)	
	

Little	or	no	evidence	of	
reflection Reflection	is	evident		 Evidence	of	good	reflection	 Beginning	to	critically	reflect Critical	reflection	is	evident Effective	and	in-depth	

logical	and	critical	
reflection	is	evident 

Little	or	no	awareness	
of	ethical	issues		

Awareness	of	ethical	
issues	

Awareness	of	ethical	issues	
and	able	to	discuss	these	in	
relation	to	personal	beliefs	
and	values		

Ethical	issues	have	been	
discussed	showing	an	
awareness	of	personal	
responsibility	and	
professional	codes	of	conduct	

Ethical	issues	have	been	
clearly	discussed	in	the	
context	of		personal	
responsibility	and	
professional	codes	of	
conduct	

Ethical	issues	have	been	
effectively	addressed	
especially	in	the	context	of	
personal	responsibility	and	
professional	codes	of	
conduct	

	 0-3	 4	 5	 6	 7	 8-10	
Key/Transferable	
Skills		
	
	
	
	
	
	
(Referencing	
techniques)	
	

Weak	presentation	of	
written	work	

Satisfactory	presentation	
of	written	work		

Good	presentation	of	
written	work	

Very	good	presentation	of	
written	work		

Effective	presentation	of	
written	work	

Outstanding	presentation	
of	written	work	

A	number	of	basic	
errors	in	spelling,	
punctuation	or	grammar	

Some	errors	in	spelling,	
punctuation	or	grammar	

Few	errors	in	spelling,	
punctuation	or	grammar	

Very	few	errors	in	written	
language	

Minor	errors	in	written	
language		

No	errors	in	written	
language	

Weak	structure	with	
unclear	writing	style	in	
parts	

Satisfactory	structure	
with	a	mostly	coherent	
writing	style	

Good	structure	with	a	
coherent	writing	style		
	

Very	good	structure	which	
supports	the	reader		

Effective	structure	which	
supports	the	reader		

Highly	coherent	and	
mature	writing	style	which	
fully	engages	the	reader	

Little	or	no	use	of	
protocols	and	
conventions	of	Harvard	
referencing	

Satisfactory	use	of	
Harvard	referencing	
protocols	and	
conventions	

Good	use	of	Harvard	
referencing	protocols	and	
conventions	

Harvard	system	mainly	used	
accurately,	with	some	
secondary	sources	

Harvard	system	used	
accurately	including	
secondary	sources	

Harvard	system	used	
accurately,	consistently	
and	effectively	with	all	
sources		
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Student	Self	Evaluation	Form	
	
This	section	repeats	in	brief	the	common	assessment	criteria	detailed	on	previous	pages.	The	extent	to	which	these	
are	demonstrated	by	you	determines	your	mark.	Using	 these	criteria,	 tick	 the	box	 that	best	 indicates	 the	 level	of	
achievement	you	feel	you	have	achieved	with	regard	to	each	of	them.		

	

Common	Assessment	
Criteria	Applied	

Level	of	Achievement	
	

REFER	
	

3rd	
	

2:2	
	

2:1	
	

1st	
	

1st	

	 OUTRIGHT	FAIL	 UNSATISFACTORY	 SATISFACTORY	 GOOD	 VERY	GOOD	 EXCELLENT	 EXCEPTIONAL	

1.	Subject	
Knowledge	and	
Understanding	
(which	includes	using	
research-informed	
literature	and	knowledge	
and	understanding	of	the	
subject)	

0-29%	 30-39%	 40-49%	 50-59%	 60-69%	 70-79%	 80-100%	

o	 o	 o	 X	 o	 o	 o	

2.	Intellectual	Skills	
(Analysis)	

0-29%	 30-39%	 40-49%	 50-59%	 60-69%	 70-79%	 80-100%	

o	 o	 o	 X	 o	 o	 o	

3.	Pedagogic	and	
Professional	
Applications	
(Practical	Application	and	
Deployment)	

0-29%	 30-39%	 40-49%	 50-59%	 60-69%	 70-79%	 80-100%	

o	 o	 o	 X	 o	 o	 o	

4.	Key	Transferable	
Skills	

0-29%	 30-39%	 40-49%	 50-59%	 60-69%	 70-79%	 80-100%	

o	 o	 o	 X	 o	 o	 o	

PLEASE	COMMENT	ON	AREAS	IN	WHICH	YOU	FEEL	
THAT	YOU	HAVE	PERFORMED	WELL		

PLEASE	COMMENT	ON	AREAS	YOU	FEEL	THAT	YOU	
NEED	TO	DEVELOP	

I	have	collected	sufficient	evidence	to	level	myself	against	
the	framework.	

I	linked	my	targets	directly	to	the	framework	level	
indicators.	

I	need	to	be	more	critical	of	the	literature	and	provide	deeper	
research	for	arguments.		

	

Student’s	Name	 Abigail	Dally	 Date	 15/12/17	

Student’s	Signature	 A.C.Dally	
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Critically evaluate your creativity and enterprise dispositions in terms of the EntreComp frame work 

and how you might develop these to the next level and demonstrate progression.  

 

Creativity means different things to different people. To demonstrate the personalisation of creativity, 

Thorne (2007) defines what creativity means to her: 

‘mess, freedom, jumbled thoughts, words and deeds each fighting to claim their own space in 

my mind, and deciding given small amounts of free time, whether I shall write, paint, draw…Or 

in a more formal sense it is the original design concepts or the blueprint.’ 

       (Thorne, 2007:17) 
 

In education, creativity adopts two forms: teaching creatively and teaching for creativity. The first 

requires a practitioner who is creative in their teaching approach, innovative, flexible and not afraid to 

take risks. On the other hand, teaching for creativity encourages learners to be creative in their own 

way. Although distinctive, there are significant links between the practices. It has been argued that a 

creative teacher can unleash the creative potential of their learners in an environment where they feel 

safe and happy to do so (Throne, 2007). Creative teaching is at the forefront of recent curriculum 

reforms in Wales with emphasis on moving away from an over-prescribed curriculum through increased 

creative planning (Donaldson, 2015). This is encouraging as political educational reform is often an 

influence that impedes creative teaching. Other factors are identified as standardisation, inspections and 

high levels of accountability (Thorne, 2007: Barnes, 2015).  

The literature exposes the resounding benefits of creativity in education. Desailly (2012) suggests that 

creative teaching is effective teaching. It challenges, engages and motivates learners, as well as raising 

standards in some cases (Ofsted, 2010, in Desailly, 2012). Creative teaching also encourages different 

types of thinking. De Bono (1993) suggests that creative thinking develops structures and methods that 

can be used to improve performance of even the most basic task (De Bono, 2015). On the other hand, 

creativity in the classroom has limitations. Thorne (2005) suggests that creative people can be perceived 

as different and stresses that classrooms must be places where ideas are valued, not ridiculed. Also, 

creative teaching and learning does not lend itself to standardisation and assessment (Robinson, 2015). 

Multiple-choice assessment, common in education, are not in line with creative teaching styles (Biggs, 

2005: Robinson, 2015) and prove that there is little room for creativity in assessment. What’s more, the 

notion of assessing creativity presents difficulties as criterion of creativity are disputable and not readily 

available (Sternberg, 1999). A creative approach to teaching, although beneficial to learners, can seem 

a daunting prospect for some teachers. In order to develop and progress, such practitioners may benefit 

from reflection and action planning. Ken Robinson (2015:xvi) suggests that in education there are three 

elements to change, ‘a critique of the way things are, a vision of how they should be, and a theory of 

change for how to move from one to the other’. Similarly, for the purpose of this paper I will use the 
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EntreComp (Bacigalupo et al., 2016) framework to identify areas of development, set targets and 

suggest ways to improve my creativity in the classroom. 

The EntreComp framework has been introduced to promote ‘entrepreneurship competence across the 

world of education and work’ (Bacigalupo et al., 2016: 7). The framework emphasises the importance 

of learners developing autonomy and responsibility. Typically, the teacher will model a sound 

understanding of entrepreneurial principles with the intention of sparking the students interest in 

entrepreneurship (European Union, 2014).  However, in order for entrepreneurship education to be 

successful, children require the opportunity to gain enterprise skills. Government interventions have 

been supporting enterprise culture through education for many years (Davies, 2002 in Lowe and 

Marriott, 2006). Such initiatives aim to equip learners with the capability to generate and value ideas 

and the skills to put these ideas into fruition. Enterprise skills aid entrepreneurship education as learners 

will feel positive in ambiguity, take risks confidently and be resilient and persistent (OECD, 2015). The 

framework has three constitutional parts: ‘Ideas and opportunities’, ‘Resources’ and ‘Into action’ 

(Bacigalupo et al., 2016:12,13). Each area consists of 5 competences that promote entrepreneurial skills. 

Connections can be made between all 15 competences and each has equal weight as part of a whole 

model. The framework does not priorities or suggest proficiency in any once competence. I have chosen 

to discuss one competence from each area of the conceptual model. 

 

Creativity  

The first competence to be discussed is ‘Creativity’ (Bacigalupo et al., 2016:12). Professional reflection 

has demonstrated that at present I am providing creative continuous provisions and resources to 

encourage learning across the curriculum (see appendix A and B). I am incorporating creative 

approaches into my practice to motivate and stimulate the children. I have also introduced a strategy to 

improve behaviour management in the classroom (see appendix C). What’s more, I delivered an 

experiential learning session to a year 4/5 class which was very successful and enjoyable (see appendix 

D). However, I am aware that I need to encourage pupils to be more creative in their approach to 

learning (see appendix E) and facilitate more independence in creative arts lessons (see appendix F and 

G). I also feel that I would benefit from creating original resources for lessons rather than relying on 

ready-made resources and schemes of work (see appendix H), however this is primarily a result of time 

restraints.  

 

In order to teach creatively, practitioner’s benefit from generating original ideas. Ideas are often 

generated as a response to needs, shortfalls, problems or opportunities (QAA, 2012). The best ideas are 

purposeful and create value. Ellyatt (citied in Tims, 2010) suggests that the purpose of an idea is to 

achieve an objective whilst the value of said idea can be measured by its relativity to the proposed 

outcome. Generating creative ideas involves divergent thinking. Divergent thinking creates the ability 
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to see a situation from a number of perspectives. The fluency and flexibility of this style of thinking 

lends itself to the generation of a great quantity of novel and original ideas (Csikszentmihalyi, 2013). 

When developing ideas, open-mindedness and impartiality are key. Emphasis should be placed on 

flexibility and critical reflection (Ofsted, 2010). For young children, environment can also have a 

significant impact on the generation of purposeful ideas. An environment should support creativity by 

encouraging curiosity (Duffy cited in Tims, 2010). This concept also applies to adults in the world of 

work. Some employers aim to create this type of environment to encourage idea development from their 

staff and the capacity to add value imaginatively is a skill appreciated by employers (Lammy, 2010). In 

an education setting, creative teachers use their ideas to add value to children’s learning. However, as 

important as the capacity to generate ideas is, it is also essential to be able to identify real opportunities 

from a selection of prospective ideas (QAA, 2012). It can be argued that ideas are irrelevant if they do 

not translate into action. For instance, in the business sector ideas are seen as insignificant unless 

executed successfully (Aileron, 2012). In support of this notion, Lee (2012) suggests that ideas are only 

valuable through fruition and execution is key. That said, it should not be presumed that all unfulfilled 

ideas are meaningless, as ‘sometimes they are in fact actually good ideas – just ones that nobody else 

understands yet’ (Geraci, 2016). 

 

In reference to the levels of proficiency stated in the framework I feel I am currently working at level 3 

‘Creativity’ (Bacigalupo et al., 2016). To develop to the next level, I will give pupils more responsibility 

and allow them to be more involved in their learning. This andragogic approach will develop increased 

motivation and engagement through self-regulation. Taking a risk with this approach will aid my 

progression towards the ‘Creating, Imagining, Innovating’ habit of mind (Costa, 2008:31). I will 

implement and monitor this action during future school based placements through reflections. 

Furthermore, I will monitor the impact of the approach on the learners’ attainment using tracking. 

Thorne (2007) suggests that facilitating independent opportunities for learners will allow them to 

orientate themselves towards success. 

 

Self-awareness and self-efficacy 

The second competence to be discussed is ‘Self-awareness and self-efficacy’ (Bacigalupo et al., 

2016:12). I have been honest and thorough in reflections of my performance in the classroom (see 

appendix C). I have demonstrated that I often reflect on a situation as it develops, adapting plans if 

necessary and identifying targets promptly (see appendix I). However, due to low self-esteem, I am 

often over critical of myself (see appendix C). This self-critical nature leads to unrealistic expectations 

(see appendix J) and when identifying targets, I chose areas that other people feel I am already 

competent in (see appendix K). Likewise, with high expectations I often highlight too many action 

points to move forward (see appendix L).  
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Research suggests that self-awareness and self-efficacy are pivotal to creativity and enterprise. When 

self-directed learning is adopted early a person gains individuality, autonomy and self-belief 

(NACCCE, 1999). Self-monitoring, self-assessment and self-management develop creative traits for 

life (Craft, 2001, 2002). Similarly, undertaking creative tasks improves self-esteem, motivation and 

achievement (Banaji et al., 2010:23). This self-confidence allows an individual to ‘dare to be different’, 

an element of persistence, one of five dispositions identified in ‘The Five Creative Dispositions Model’ 

(Lucas et al., 2013: 17). Self-assured people are confident to take sensible risks and thrive in adverse 

situations. Reflection is an effective method to develop self-efficacy. The framework suggests that 

creative people ‘reflect on needs, aspirations and wants in the short, medium and long term’ (Bacigalupo 

et al., 2016:12). Theorists have found that reflection is an important role in creative professionals’ work 

(Csikszentmihalyi, 2013). The purpose of reflection is to advance and move forward through creative 

thought and action (Tims, 2010). Reflection is an ongoing process and research suggests that successful 

scientist often reflect on skills gained from creative play in childhood (Heath in Tims, 2010). In order 

to keep developing, strengths and weaknesses can be identified and assessed through reflection. The 

SWOT (strengths, weaknesses, opportunities and threats) technique is frequently used in business to 

address current and internal issues and move forward through creative thinking. What’s more, studies 

have found that people who are aware of their strengths and weaknesses performed better in knowledge 

based tasks (Thorne, 2007). On the other hand, self-analysis is not always a helpful task. Some people 

are over critical of themselves and this can have a detrimental effect on mental health. Research has 

found that individuals who partake in negative self-judgement are more likely to suffer from depression 

and develop relationship difficulties (Beck, 2009). To address this issue, self-evaluation must be 

constructive, focusing on internal factors rather than external factors beyond a person’s control 

(Breines, 2013). 

 

At present, I am working at level 2 ‘Self-awareness and self-efficacy’ identified in the framework 

(Bacigalupo et al., 2016). In order to progress towards level 3, I will benefit from understanding that I 

am in control of my achievements. This target is in line with the habit of mind ‘Thinking about 

Thinking’ as I will be required to reflect on my thoughts and feelings about my achievements. Bandura 

(1979) suggests that performing well in tasks can change one’s personality. He argues that with repeated 

success, the negative impact of past failings will diminish. However, this is an ongoing process, as when 

one goal is realised, another is set. In order to gain a greater understanding of self-worth and supress 

perceived inadequacies I will become constructive in my self-observation. I will benefit from being 

specific in internal reflections and not dwell on past experiences (Bandura, 1994). This personal 

learning will develop through a heutogogical style as I have identified a problem and propose to address 

it using a self-directed approach.  

 



  1301773 

Page	12	of	32	
 

Working with others 

The final competence to be discussed is ‘Working with others’ (Bacigalupo et al., 2016:13). I am 

comfortable working in a team and worker well with both teachers and teaching assistants whilst on 

Professional Teaching Experience (see appendix M). My mentor noted that I am a team player, 

displaying the ability to be adaptable and flexible (see appendix N). In addition, I formed good working 

relationships with support staff, managing them appropriately and constructively and providing them 

with clear instructions (see appendix O). Subsequently, the classroom became a positive working and 

learning environment (see appendix M).  

 

The literature supports the importance of networking highlighted in the framework. Working 

collaboratively with others can accomplish many feats, ‘alone we can do so little; together we can do 

so much’ (Keller, n.d. cited in Robinson, 2015:138). Feedback and discussion are some of the many 

benefits of group work (Holton, n.d. in Csikszentmihalyi, 2013). What’s more, collaboration can form 

relationships, build moral, encourage creativity and create a fun and relaxed environment (Gorse and 

Sanderson, 2007). Guidance suggests that networking in an enterprise setting allows ideas shared 

between colleagues to be valued, supported and built upon (QAA, 2012). Schools focusing on 

increasing creative pedagogies benefit from recognising the strengths of individuals and delegating 

roles within a staff team appropriately (Thorne, 2007). The guidance is also explicit in its suggestion 

that the senior leadership team is engaged in promoting creative teaching across the school. Effective 

networks will meet and exchange information regularly (European Union, 2014). Members of the team 

should be chosen for their capacity to be creative and their motivation to put energy into creative 

processes (De Bono, 2015). Research suggests that entrepreneurial teachers have good networking 

skills and enjoy working in a team (European Union, 2014). Group work is also important as it promoted 

opportunities to develop people management skills. Conflict resolution and personable interaction helps 

to accommodate differences and confront difficult situations (Gorse and Sanderson, 2007). 

Psychological research has found that creative people have both introvert and extrovert personality 

traits. Although collaboration is advantageous to the creative process, the importance of individual work 

should not be underestimated (Csikszentmihalyi, 2013; Thorne, 2007). What’s more, some contributors 

will be naturally dominant in discussion. (Emmitt and Gorse, 2003, 2006). Unfortunately, problems 

such as censorship of ideas can arise from unplanned and unstructured group work. Therefore, research 

suggests that for collaboration to be successful, ideas are best generated in isolation and subsequently 

brought together (Gorse and Sanderson, 2007).  

 

I am currently working at level 3 ‘Working with others’ (Bacigalupo et al., 2016) To progress I will 

benefit from developing skills to face and solve conflict. Research has found that conflict can arise due 

to a person’s low self-esteem and feeling under attack (NACCCE, 1999). Furthermore, Sternberg 
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(1999) suggests that creative problem solving is often associated with conflict and tension. Therefore, 

advanced conflict management skills will be advantageous when working in a team. To accomplish 

these skills, I will consider how I approach problems and engage in collaboration activities with clear 

guidelines. In relation to the Habit of Mind ‘Remaining Open to Continuous Learning’ (Costa, 

2013:37), intelligent people seize conflict as an opportunity to learn (Bateson, 2004). 

 

In conclusion, creative thinking must be encouraged in schools to avoid a ‘creativity crisis’ (Kim, 2011: 

285). The EntreComp framework provides useful criterion for creative teaching. However, some of the 

competences do not relate directly to teaching. That said, developing sound knowledge of the 

framework enables teachers to equip learners with a greater understanding of entrepreneurship 

education. Unfortunately, the framework is yet to be implemented in real settings, raising concerns 

about its validity (Bacigalupo et al., 2016). The Unusual Uses Test (Guiford, 1967) or the Torrance 

Tests of Creative Thinking (Torrance, 1974) may prove more efficient to measure teachers’ creativity 

as they consider divergent thinking and problem-solving. Although there remain many obstacles to 

creative pedagogical approaches, it is encouraging that Estyn (2017) have amended their inspection 

arrangements to move focus away from data and towards learning in the classroom. Therefore, the 

important role innovating teachers play in schools must not be undervalued as Costa (2013:360) states 

such professionals create an environment where, ‘the whole school is on the same page, but every page 

is wonderfully different.’  
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