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AI Acknowledgement
I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. please can you find me a document that states that cost is a limitation to interventions 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 




Targets from my previous assignment

	Target
	How I have addressed it in this work

	1. Be more critical and sceptical of the literature to create more persuasive arguments. For example, more journals and less blogs. 

	I have endeavour to use a variety off literature within my assignment and use reliable sources for persuasive arguments.

	2. Check the spelling.


	I have proof read my assignment checking for spelling mistakes. 






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

I have chosen to conduct my research and findings around a pupil called Ben who is a Looked after child (LAC) and attends Park Primary School. I have anonymised the pupil and any other confidential information in align with BERA (2024) guidelines under ‘privacy and date storage’. Ben is a male and is aged 8, he is in Year 4, and he is developing academically in align with progression step two along with his peers. The Curriculum for Wales (Welsh Government, 2022) supports practitioners and pupils in developing through stages of ‘progression steps’ and have created the ‘four purposes’ which supports the curriculum towards holistic development beyond academic achievement.  During observation, it was evident that Ben has a clear interest in expressive arts, often establishing links between Areas of Learning and Experiences (AoLEs) (Welsh Government, 2024) to support him academically. Additionally, Ben spends a lot of his time creating imaginative short stories and on numerous occasions he has preferred to complete this rather than the ‘Amser Penigamp’ (challenge time) activities. 
However, through observation it appears that Ben is reluctant to asking for help, engaging with teachers both in the classroom and the playground and is withdrawn emotionally from his peers and teachers. Ben seems to enjoy his own company and its apparent that he is used to entertaining himself, this may show signs of emotional detachment. The Additional learning needs (ALN) reform (Welsh Government, 2019) promotes the importance of inclusive practice and identifying needs early that are addressed promptly. Working alongside this the educational tribunal for Wales (2024) deal with appeals about a child or young person and their education. Mrs Jones endeavours to create a safe and nurturing classroom environment and considers all learners. Within the classroom environment, there are many students who show determination to play and talk to Ben. Mrs jones and her Cohort have expressed that they would like the opportunity to interact and get to know Ben with greater depth and discover ways that they can support him within the school environment. 
Therefore, it could be deemed an emotional intervention would be appropriate for this pupil as this may provide him with the opportunity to discuss his emotions and feel understood. Throughout this assignment I will be discussing my research and findings based on a wellbeing intervention to support Ben who displays difficulties’ forming relationships, expressing emotions and engaging with adults/peers. I will research further into my chosen intervention and consider its strengths and limitations into supporting Ben’s progression within Health and Wellbeing AoLE. 

Abraham Maslow’s (Collin et al. 2012, p.139) Hierarchy of needs theory proposes that in order to achieve self- actualization, humans need to be fulfilled of the fundamental needs. For example, when the first ‘needs’ are fulfilled then humans are motivated to move onto the next. In Bens case this suggests that he must be motivated to move through each stage within his life.  As Maslow's theory is relatively flexible throughout a human’s life, Erikson's (Collin et al. 2012, p.272) theory of psychosocial development appears to be more systematic. Dissimilar to Maslow's theory, Erikson's stages are of ages and at each of these humans will encounter a ‘crisis’ that they must navigate themselves. This suggests that Ben is within the ‘school age’ stage and will encounter a crisis of ‘industry vs Inferiority’ and a school has a role to allow children to express their creativity to encourage progression through the following stages. Therefore, Ben needs to be provided with the support and freedom to inspire creativity rather than discouraging his passions. Statham and Chase’s (2010, quoted in the open University, 2017 p.10) perspective on wellbeing development is that it emerges from how people interact with the world around them at different stages of their lives. Bronfenbrenner’s (1979, cited in Jackman et al, 2022) Ecological system theory supports this view as each of the systems link to one another and although may not have immediate effect on the child, it can influence factors around the child to affect their development. 
Consequently, previous and current experiences within Ben’s life may have altered his development within health and wellbeing. Under the UNCRC (UNICEF, 2024) Article 12 it states that children have the right to express their views feelings and wishes and for these to be respected. Article 24 states that all children have the right to access health care and access to education on health and wellbeing. To support this the Welsh Government (2021) proposes that all children will have an equal opportunity to access the relevant provision within education, including those seeking wellbeing support. Estyn (2019) published a report on how schools can support pupils’ health and wellbeing, this suggested that when targeted interventions are well led, they bring a positive relationship between adults and pupils, also supporting pupils to develop their social skills and increase their emotional resilience. Following this, pupils develop within wellbeing by experiencing a school environment that promotes positive mental health, emotional regulation and social skills. As Ben is a looked after child, the Welsh Government (2016) policy states that 9% of LAC are attending pupil referral units (PRU) due to behaviour. To support Ben in a mainstream setting his wellbeing is paramount, along with his personal and social development. Therefore, Mrs Jones needs to create a safe environment to allow all the children within the class to express their thoughts and feelings through effective strategies, for example: daily check-ins, modelling positive behaviours, creating a nurturing environment and respecting pupils and colleagues. 
Whilst taking these aspects into consideration, ‘drawing and talking’ could be considered as an appropriate intervention to support Ben’s wellbeing. A Welsh Government (2016) policy created to support LAC, advocates that they must have access to psychological services to support their wellbeing within education. Drawing and talking (2022) is a one-to-one, person-centred therapeutic approach to intervention and would allow Ben to discover and communicate his emotions through a non-directed technique. John Bowlby’s (1950, cited in Collin et al, 2012, p.275) attachment theory supports this intervention, as it demonstrates how people form emotional bonds with each other and emphasizes the importance of early childhood relationships. Furthermore, during observation Ben demonstrated an insecure attachment style, specifically anxious avoidant, as he has difficulty with communicating and avoids emotional intimacy. Jean Piaget's (1936, cited in Collin et al, 2012, p.266) theory 
of the four stages of development indirectly supports the attachment theory, underlining how a child's cognitive ability at different stages can influence interactions with caregivers and their understanding of relationships. The Welsh Government (2016) suggest that LAC can often suffer from attachment and other emotional trauma. Therefore, to assist bens emotional needs ‘drawing and talking’ may be considered. 
This intervention would focus on how he is feeling rather than why, therefore, the practitioner responsible for this intervention would have to participate in the relevant training to only communicate emotions and not to develop solutions. However, the Welsh Government (2009) state that a limitation to this may be the cost of the training programme for the responsible person. The Education Endowment Foundation (2021) support this view and believe that the cost of LSA arrangement may also cause disruption to the learning environment. To overcome this barrier, Drawing and Talking can provide zoom training for whole school staff, this would adopt a whole school approach as pupils across the school will receive early intervention and staff will create targeted responses (National Children's Bureau, 2024). Additionally, staff sickness can cause disruption to the stability of the intervention and for the child’s wellbeing. An Estyn (2013) report on staff sickness claims that most schools have suitable arrangements of staff illness cover, such as a Higher-Level Teaching Assistant (HLTA) and progression doesn’t vary, as the children are familiar with this person and don’t see a significant change to the classroom environment. However, for children with Additional learning needs (ALN) and vulnerable children it may cause disruption to their regular routine, delayed interventions and lack of familiarity. To minimise these barriers, the ALN reform (Welsh Government, 2022) encourage a collaborative approach where multiple staff are involved in Ben's provision, this would reduce the impact of the LSAs absence. 
From previously having the training for drawing and talking interventions, I have gained the knowledge and understanding on how to deliver it effectively and witnessed the long-term effectiveness of the intervention. It may support Ben in his long-term emotional progression. However, as this intervention relies on consistency, the session must be run at the same day, same time and same place for 30 minutes for a twelve-week period. The Education Endowment Foundation (EEF) (2025) suggest that short sessions of 30 minutes are more effective to the learning. However, the children must have accesses to an available, familiar and calming space for the intervention to take place. Whilst following safeguarding policies within the school and providing children with a safe environment, Estyn (2020) recognises good practice whereby students can attend a learning base to support their wellbeing. As there are no readily available areas within the school to support Bens emotional wellbeing, due to cost, a fundraising event could be considered for an outdoor learning area whereby children can attend their interventions in a safe space. Learning through landscapes (2024) offer initiatives and grants for schools in Wales to support the school on their fundraising journey. Additionally, the school can utilise the Pupil Development Grant (PDG) (2024) with a focus on health and wellbeing by creating a safe space for wellbeing related interventions that can be operated by a trained LSA. To complement the intervention environment, a consistent approach could be considered, by adopting the strategies and creating a calm, inclusive classroom to support Ben’s transition. A case study (Estyn, 2019) emphasises this view and reports that it has increased pupils’ emotional safety. From feedback, children are able to manage their emotions and can tolerate the classroom environment for a longer period. 
Drawing and Talking is similar to talking therapies, whereas Drawing and Talking allows participants to use their hands as a coping mechanism to support their emotions. This intervention only requires paper and a pencil for the pupil. Corinne Sonderegger (2022) suggests that using this technique will promote mindfulness, allowing the participant to be present and it supports their emotional regulation. As Ben would be required to attend the intervention weekly this may have a negative effect on Bens academic work and social interaction. However, Play Wales (2019) created a report on children's right to play supported by the UNCRC (2024) and expressed that pupils must have access to play to encourage their social skills and over all wellbeing. Nevertheless, a barrier to this is the increased participation in structural activities and educational demands. An Estyn (2016) report highlights good practice and advises practitioners to be flexible in adapting the curriculum to the needs of the learner. Ultimately it could be deemed an appropriate time to implement the intervention would be during ‘amser penigamp’ (challenge time) as Ben won’t miss the full hour lesson, as the session is 30 minutes long and it shouldn’t have a negative effect on his academic work. 
Hence, it could be deemed that a Learning Support Assistant (LSA) would be most the most appropriate person to be responsible, as they may be more flexible to be released from the classroom. The LSA must have the relevant training, and Ben must be comfortable around this person. The team at ‘drawing and talking’ are advocates for supporting looked after children's emotional needs. Thereby, it is important that whilst implementing this intervention, the LSA stays in the ‘world of the individual's drawing’ (Drawing and Talking, 2024) and that Ben will be setting the pace and deciding what to bring to each session. Overtime, once he feels safe and has created a secure attachment then his imagination will unfold and he will be able to decipher his feelings (Drawing and talking, 2024). Due to Bens life experiences, it is important that’s the LSA has had the relevant safeguarding training and can treat any disclosure professionally and follows the schools safeguarding procedures (Welsh Government, 2023). The EEF (2025) also shows that targeted interventions, carried out by a LSA would provide the learner with around four months progress over a year. To ensure consistency this intervention would be carried first lesson on a Monday morning, to ensure that the child isn’t missing out on any opportunities that would support their wellbeing. Throughout the course of the intervention there isn’t a fixed progress chart that needs to be completed. However, the responsible person would be encouraged to take notes during the intervention of how the child is feeling, how much they have communicated their feelings etc. It is at the schools and practitioners’ discretion whether they would consider using a progress chart, this can then be used as feedback towards the class teacher. Nonetheless, the LSA and teacher must be observant of Ben in the classroom, is he showing a positive mental state, Improved regulation and positive social interactions (NHS, 2024). An Estyn (2020) case study demonstrating good practice within a Primary School showed that implementing tailored intervention, including ‘drawing and talking’ therapy resulted in a positive change in pupils wellbeing and vulnerable pupils are progressing well at school. 
Following good practice from an Estyn (2020) case study, ‘drawing and talking’ could be considered as a whole school approach to supporting all pupil’s wellbeing. The intervention outline above would specifically support Bens emotional needs and allow him to express his feelings within a supportive and nurturing environment. The 7 wellbeing goals for Wales (Welsh Government, 2024) amplifies the importance of supporting children and young people’s education and as a result practitioners need to provide the necessary support for all pupils. To reinforce this narrative, practitioners need to create an inclusive classroom, whereby the curriculum is differentiated to meet the needs of all learners (Welsh Government, 2016). This also includes ensuring access for pupils to extra-curricular activities and interventions, by listening to the views and pupils. While taking Vygotsky’s (1978, cited in Shabani et al, 2010) theory of the ‘zone of proximal development’ into consideration it is paramount that Ben can collaborate with a More Knowledgeable Other, thus being an LSA. In doing so, this will contribute to Ben’s confidence and motivation and enable him to reach his health and wellbeing milestones. To further develop the use of ‘drawing and talking’ throughout the school to support learners, wellbeing open days could be considered for parents and carers. Drawing and Talking (2024) offer training for people working within children's services, and provide free webinars develop peoples understanding of the intervention. The school could consider inviting parents and carers of vulnerable children, like Ben to access training days so they can conduct the intervention outside of school. It is predominant that the responsible person (LSA) leading this intervention is trained appropriately so that they will be competent if any safeguarding concerns and disclosures were to arise. If this was to happen, the LSA would need to be confident in the safeguarding procedures. By considering the recommendations above, it will develop the five professional standards for teaching and leadership (Welsh Government,2024), from collaborating with colleagues, parents and carers around the provision for Ben. Developing professional learning through the training of drawing and talking. Enhancing the pedagogy within the classroom to make it more inclusive for all learners and being innovative of the use of intervention to meet the needs of all learners.











Appendix
Pupil Profile
This is Ben, Ben is 8 years old and is a year 4 pupils. He is a Looked After Child (LAC).
Ben gets on with his classwork, but his favourite subjects are Expressive arts and Literacy. Ben hates physical and sports lessons, as well as maths and prefers to complete any activities independently. When he must work as a group, he doesn’t interact with the other students. He will often ask to go to the quiet area for time to himself. 
Mrs Jones is concerned that Ben doesn’t engage with the teachers and his peers. However, he enjoys to drawing and creating an imaginary world of his own, finding any possible time to complete this. Often when Ben is upset, he refuses to speak to anyone and likes to comfort himself. 
Ben works very hard academically and shows progression within his learning. Ben is a quiet student and has moved between multiple schools in his life due to fostering. Ben hasn’t made any secure relationships in the school. He enjoys working on an iPad, riding his bike and watching the TV on the weekend. 
While reflecting on how she can support ben to develop further, Mrs jones considers some of his main characteristics which include: 
Physical development 
· Well-developed gross motor skills e.g. jump, turn, perform tasks in physical lessons. 
· Can use joined-up handwriting in his work. 
· Dresses himself after swimming and sports lessons. 
Cognitive development 
· Can relay previously learnt information.
· Can concentrate for extended periods of time. 
Emotional Development
· Doesn’t recognise and communicate his emotions. 
· Withdraws himself from situations he finds distressing.
Language development 
· Has a wide and extensive vocabulary 
· Can concentrate on reading and writing. 
· Struggles to express opinions on likes and dislikes. 
· Doesn’t respond to humour. 
Social development 
· Enjoys working alone rather than with others.
· Respects adults and children
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