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Language and literacy in the digital age

Introduction 

Storytelling to young children is a pedagogical strategy used in the teaching of language and literacy skills (Nazir Atta-Alla, 2012). According to Pär, (as cited by Wallin, 2015) storytelling promotes language acquisition which allows children to express themselves confidently in different contexts. Cekaite and Björk-Willén (2018) express the importance of storytelling experiences and how they improve children’s engagement in literacy when a story is read with verbal cues to allow children to question the narrative which develops their understanding of the context in which the language is being used. Santriani (2019) states that storytelling benefits children by increasing their ability to broaden their vocabulary and memorise new words due to being immersed in a language rich environment. 

Throughout this assignment, three types of storytelling behaviours will be analysed. The three behaviours that will be discussed are props, rhyme and gestures and how they support oracy, reading, writing and digital skills will be researched. 

Props

Oracy development plays a crucial role in children's overall language acquisition and communication skills. The use of props in storytelling captivates children's attention and imagination, thereby fostering enhanced engagement with the narrative. According to Larson (2014), props serve as tangible aids that stimulate children's sensory experiences, allowing them to actively participate in the story. This heightened engagement not only sustains children's interest but also encourages them to express their thoughts and reactions orally, thereby facilitating oracy development. 
The storyteller used props throughout the story to maintain the engagement of the children and to bring the story to life. The utilisation of props in storytelling facilitates active participation among children, encouraging them to verbalise their observations, questions, and predictions. Research by indicates that props serve as conversation starters, prompting children to initiate discussions and share their interpretations of the story which, in turn, enhances their oracy development (Stevens, 2021). 
Yonzon, et. al., (2022) highlights that props have an auxiliary role in people's mental functioning, resulting in a mediating action that is regarded as psychological tool. These psychological tools assist individuals in developing their perspectives and serve as mediating agents, promoting the development of higher mental functioning. However, Medlicott (2016) suggests that employing props in storytelling creates distractions for young audiences. The accessories could possibly pull attention away from the narrative of the story and impede on children’s engagement, resulting in poor comprehension and recall of the story’s content which hinders their opportunities to build on their oracy. 

Niklas, et.al (2016) states that reading to children is vital for language development, thus primary carers are typically urged to start reading to them at an early age. Children's language and literacy competency does not begin when they start school. Children’s literacy learning begins long before formal schooling, and studies suggest that young children are receptive to speech even prenatally. 
Props are physical, visual representations of story components like persons, objects, and situations. This visual reinforcement helps children relate the words they hear during storytelling to their meanings. As youngsters see and engage with props, they strengthen their understanding of the related terminology, which improves their reading comprehension skills (Coram Beanstalk, 2019). 
Props contextualise the story for children, helping them to grasp an understanding of the story's action, plot, and characters. By seeing physical representations of story elements, children can better visualise the events of the story. This visual context supports their understanding of the story and helps them predict future events, which is crucial for reading (Roskos, 2017). 
Saearani (2019) explain that props in storytelling serve as valuable tools for supporting children's reading development by providing visual reinforcement, contextual understanding, engagement, multi-sensory learning experiences, vocabulary development, and fostering imagination and creativity. By integrating props into storytelling activities, educators can create enriching literacy experiences that promote a deeper understanding and appreciation of stories, ultimately contributing to children's reading success.

Holmes et, al., (2019) express that props can be an inspiration for character development in children's writing. By creating stories or scenarios that involve props, children develop characters with unique personalities, motivations, and characteristics. By exploring the relationships between characters and props, children develop story arcs and plots that move their stories forward and improve their storytelling and writing skills. The storyteller used props in a way of creating scenes from the story to help children to develop their understanding of the characters and the plot. 
The use of props can inspire children to develop cohesive plots and story structures in their writing. By incorporating props into storytelling activities, children learn to sequence events logically and build narrative tension and resolution (Byington and Yaebin, 2017). 
Props provide specific visual cues that support the development of descriptive language skills in writing. As children describe the appearance, characteristics and functions of props, they practice adjectives, adverbs and sensory details to enrich their writing (Gov.uk, no date). 
Using props in storytelling enhances children's writing development by inspiring creativity, fostering descriptive language skills, supporting character and setting exploration, facilitating plot development and story structure, and promoting editing and revision skills. By integrating props into writing activities, educators can create dynamic and engaging learning experiences that empower children to express themselves effectively through written communication (Person, James and Johnson, 2019). 





Rhyme

By practicing ways of listening and using English, children will eventually
produce more complex language by building and extending the pieces of language they use. It may begin with the use of individual words or "chunks" added together to approximate the intended meaning. Children need constant opportunities to hear English and adequate opportunities to use their developing language to support this language learning (Neaum, 2012). The storyteller chose stories with repetition and rhyme, both of which allows children to hear the English language being used in creative ways which then helps children to build on their own language and literacy skills. 
Rhyme helps children develop phonological awareness, which is the ability to recognise and manipulate the sounds of language. When children listen to rhymes, they are attuned to similarities and differences in sound patterns, such as rhyming words and syllables (Beaumont, 2022). 
National Literacy Trust (2023) states that rhymes encourage children to experiment with intonation, rhythm, and expression in their oral communication. When reciting rhymes aloud, children naturally modulate their voices to match the cadence and meter of the rhyme, promoting expressive oral delivery.
Rhyme serves as a powerful tool for promoting children's oracy development by enhancing phonological awareness, vocabulary expansion, memory and recall, expression and fluency, predictive skills, and social interaction. By incorporating rhymes into oral language activities and literacy experiences, educators can create engaging and enriching learning environments that support children's language acquisition and communication proficiency (Queensland Government, 2024).  

Writing in rhyme can spark creativity and imagination in children. It allows them to play with language, experiment with different sounds and word combinations, and express themselves in unique ways (Booktrust 2024). 
The storyteller used the rhyming throughout the stories to create expression and excitement for the children. 
Rhymes often make content more memorable. Children are more likely to remember information presented in a rhyming pattern, which can aid in learning and retention (Kiraly et.al, 2016). 
Grofčíková and Máčajová, (2020) say that rhyme can make writing more engaging and enjoyable for children. It adds rhythm and musicality to their writing, making it fun to read aloud and share with others.
However, Djonov, Torr, and Stenglin (2018) say that rhyme schemes can sometimes limit a child's expression by forcing them to conform to specific patterns and structures. This constraint may stifle creativity and inhibit the exploration of different writing styles and techniques. 

Babies learn languages ​​in the first months based on rhythmic information, not phonetic information. This means the use of rhyme is one of the best ways to encourage young children’s language (University of Cambridge, 2024). 
Rhyme is shown to benefit the retention of information in children due to this storytelling behaviour facilitating children’s ability to predict. If rhyme is a part of a children’s storybook, they are more likely to learn language from that book because they are participating in the predictions of what is going to happen next (Read, K., Macauley, M., and Furay, E. 2014). 
National Library of New Zealand (no date) suggests that songs, rhymes and stories are a part of all cultures. By singing and rhyming to children, parents and caregivers not only keep the traditions alive, but also encourages children to speak clearly, practice sound, language and rhythm of their native language and develop the skills of listening and attention necessary for the development of the brain and memory. 
The storyteller exaggerates the rhyming words to engage the children and immerse them in the language that is being used to develop their listening and memory.

Gestures 

Liang et.al, (2016) state that digital technologies have been used to support storytelling and storytelling in many educational activities. With the rapid advancement of technology, young children demand more interactive learning methods and learning experiences that are meaningful and immersive.
In terms of children’s thinking skills, creating digital stories can improve creativity, innovation, critical thinking, and the ability to evaluate and process information during planning. Functional skills such as gestures, interviewing, communication and interaction are practiced when creating stories in groups, and children are expected to share their ideas, listen to others and make decisions (Merjovaara, et.al, 2020). 
The storyteller used gestures whilst reading the digital story to promote the children’s thinking skills throughout. The digital skills that were used were also explained to the children to enhance their digital skills such as, how to pause the video. 
Kucirkova (2018) found that when children read digital storybooks with adult interaction they benefit from higher levels of learning. Adult interaction includes gestures to demonstrate the meaning of new language, therefore, children are learning through the use of gestures and developing their digital skills. 

Gestures are shown to improve the language and oracy of children because they demonstrate the meanings of words. When gestures are used whilst storytelling, children are able to understand the narrative and build on their vocabulary (The Hanen Centre, 2016). 
Children’s recollection of new language is developed by repetition and a strategy used to help children with this skill is using gestures. Quite often, storytellers use gestures to remind the children of the events in the story and to assist them in learning and remembering new language that they may not have heard before (Kartalkanat and Göksun, 2020). 
The storyteller used gestures throughout each story to engage the children and express movements of different characters. 
Gestures can enrich children’s vocabulary and language skills by providing clues about new words or concepts introduced in the story. When storytellers associate key words or key phrases with symbols, children can make connections between spoken words and visual representations, strengthening language comprehension and memory (Cekaite and Björk-Willén, 2018).

Rowe (2018) explains that when children use gestures while discussing or explaining ideas, they can clarify their thoughts and convey meaning more effectively. This enhanced communication can translate into improved writing skills as children learn to express their ideas more clearly on paper. 
Gestures in storytelling can support children in structuring and organising their narratives. By using gestures to represent characters, actions, and settings, children can visualise their stories and develop a deeper understanding of narrative elements such as plot, character development, and sequencing. This kinaesthetic approach to storytelling can inspire creativity and help children translate their ideas into written form because of their ability to deeper understand the English language (Crystal, 2010). 
Child In The City (2024) tells us that children who have been exposed to the use of gestures whilst reading storybooks are benefitting by gaining the ability to produce better narrative structure in their own writing. The children have developed these skills by observing rhythmic gestures undertaken to stress the keywords. 

Conclusion

Throughout this assignment there have been a variety of different storytelling behaviours researched and analysed. The importance of children having storybooks read to them has been emphasised and the positive effects this has on their language, literacy, oracy and writing has been expressed. Children who have been immersed in storytelling in their early years are likely to have more advanced language and writing skills than those children who have not been read to. The use of digital literacy has been discussed and a benefit of this is that children are being educated in immersive environments that they can actively be a part of. 
In the future, it is important when storytelling that rhyme is used to further develop children’s language. The findings of the benefits of the use of rhyme from the research undertaken has shown the importance of children hearing this type of language and how much it benefits their own comprehension of the english language. 
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