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I will be reflecting on the role of the educational practitioner in primary schools and how they support and develop learning. I will supporting this using current policies and research on contemporary pedagogical practices, critically looking at how learners’ wellbeing and the pupil voice can be enhanced and supported within a school.

The role of the practitioner

[image: ]The Welsh government (2015) states they have adopted the United Nations Convention on the Rights of the Child as the basis of all their work for children and young people in Wales, which is summarised in the Seven Core Aims for children and young people. Please see figure 1 below. 
Figure 1 – Seven Core Aims for Children and Young people set by the Welsh Government (2015)

Estyn (2018) states educational research strongly suggests that all educational factors and classroom teaching has the biggest influence on pupils’ learning. William (2016; p35 cited in Estyn 2018) says there is considerable evidence that there are differences in the relative effectiveness of different teachers, and it is likely that the most effective teachers are five times more effective with their pupils, than the least effective teachers.

New professional standards for teachers in Wales set by the Welsh Government (2017a cited in Estyn 2018) put effective teaching at the core of school improvement and says this must be the driving force for school leaders. The Welsh Government (2011) states we need professional standards to raise standards of teaching and to improve learner outcomes in Wales. The standards articulate the understandings, knowledge and values that teachers, leaders and high level teaching assistants must demonstrate. These standards should be on-going throughout their teaching career and include: 

· Appreciating the diverse needs of pupils
· Having fair, respectful, trusting, supportive and constructive relationships with pupils
· Having high expectations for their pupils
· Valuing the importance of building positive relationships between home and school
· Valuing the active involvement of pupils’ and parents/carers in their progress, development and well-being
· Valuing and respecting the contribution of support staff and other professionals 
· Be actively involved in professional network communities
· Valuing the importance of practice through reflection
· Having high expectations with regards to Welsh Language

Kilanowski (2017) states the Socio-Ecological Model (SEM) was first introduced for understanding human development by Bronfenbrenner in the 1970s and late 1980s. The initial theory by Bronfenbrenner was illustrated by nesting circles that places the individual in the centre, surrounded by various systems (please see figure 2). Kilanowski (2017) says the microsystem closest to the individual contains the strongest influences and influences the relationships and surroundings of the immediate surroundings. The second circle is the meosystem that looks beyond the immediate interactions and includes those the individual has direct contact with, such as their work, school, church and neighbourhood. The ecosystem does not directly impact the individual, but exerts both negative and positive interactive forces on the individual such as community, contexts and social networks. The macrosystem includes social, religious and cultural values and influences. The chronosystem contains both internal and external elements of time and historical context in revised models, which also include the influence of policies (Kilanowski 2017).

[image: ]Therefore, practitioners need to look at the ‘whole child’, including  life outside the classroom and their circumstances so they can support their learning the best they can. One example of this is if the child is absent for long periods of time due to an on-going illness, then implementation need to be put In place to ensure the child has the same opportunities as their peers and not ‘fall behind’ due to circumstances. This could also include outside agencies which the practitioner should work closely with, as well as the child and their parents/carers.
Figure 2- Bronfenbrenner (1979) Socio-Ecological Model of Human Development

How can practitioners support the individual learner?

In education, the term voice refers to the values, opinions, beliefs, perspectives and cultural backgrounds of the people in a district, school or school community, especially teachers, students, parents/carers and local citizens. These should be listened to, considered, and included as well as being acted upon when important decisions are being made in a district or school that affects those involved. The most common variations are students’  voices, teachers’ voices and parents’ voices. According to the glossary of education reform (2014), these include:

· Formally including: school councils, appeals, formal feedback or as a requirement to respond to learners’ voices

· Informally including: discussions on how to do something that involves them. There is however, no obligation to follow through if ideas are not realistic or suitable; but this gives students opportunities to share their ideas

· Instructional including: the individual’s class environment, the materials offered and the choices given to them on what to learn according to their interests

· Cultural including:  reflecting on the diversity within their work and choosing poems, books and songs that reflect a diverse environment

· Evaluative including: students being given the opportunity to give feedback that is used to make effective changes in the future
The National Assembly for Wales (2006 cited by the Welsh Government 2016) summed up The United Conventions on the Right of the Child in six points:
· To ensure all children have a flying start in life 
· Children should have a range of educational and learning opportunities 
· Be able to enjoy the best possible health; free from abuse, victimisation and exploitation
· Children should have access to play, leisure, sporting and cultural activities, 
· To ensure children are listened and treated with respect
· To ensure they have a safe home and community, which supports their physical and external well-being and are not disadvantaged by poverty. 
To do this, we need to make the voice of pupils heard. Children should be involved in making decisions where possible. The ways in which children participate should reflect the child's enriching maturity (The National Assembly for Wales 2006; cited by the Welsh Government 2016).
​How can practitioners support and develop learning inside the classroom?
[image: ]Everyone has a right to education. The new curriculum 2022 in Wales, aims to make sure all children and young people have the same education by ensuring that all schools cover the same core learning and aims to provide consistency throughout all schools in Wales. Conversely, it guides schools to ‘create their own curriculum’ which could be seen as being too ‘open’, and the cause of too much variation between schools. The new Curriculum 2022’s four purposes are show in figure 3 below.
Figure 3 - The Four Purposes for the Curriculum for Wales 2022
According to the Department for Children, Education, Lifelong Learning and Skills (2008), identity and culture is important to teach as it helps pupils understand that discrimination and exclusion is wrong, and that we need to value peers, respecting different religions, beliefs and celebrations. The new curriculum for Wales 2022 says it aims to correct incorrect and misleading information pupils ay have adopted through media, society, from parents/carers or other people around them, enabling them to become more tolerant of others and accept everyone despite their differences. 
Practitioners can support this by having books from a variety of authors in their classroom, representing different people in a positive way, as well as songs and poems. Another idea is to give pupils the opportunity to talk about special celebrations they have experienced with their family and friends to  celebrate achievements outside of school. The school should have a no-tolerance bullying policy which practitioners should make sure is implemented within the classroom and perhaps implement ‘golden rules’ for the classroom; that involves respecting and listening to everyone, which everyone is aware of and which everyone knows the consequences to if they are broken. 
This helps ensure pupils feel valued and heard in their school environment. Despite this, Klein (2016; Longview Foundation 2008; OCED and Asia Society 2018; Tavanger and Madric – Morales 2014; UNESCO 2015-2017, cited in Reimers 2020) says there is little information on how practitioners should implement global education into practice; most books either offer schools guidance on developing a global education environment, with very little information on why it is important, or on the other hand, purely focus on why global education is important without any guidance on how to implement it into practice. Reimers (2020) states a reason for global education failure is due to the fact that it is only partially being implemented into practice, and the system of interdependent components have been ignored. Reimers (2020) says this is unlikely to be implemented into practice if there isn’t any way to support teachers to develop the necessary skills to teach it. Evidence shows that pre-existing habits and mindsets often prevent the practitioners acting on new knowledge (Reimers 2020). 
Blatchford and Webster (2018) states, in theory, there is an aspiration to ensure that all pupils receive opportunities to learn. There are policies in place to ensure inclusion is supported with pupils with special educational needs (SEN), and as much as possible to ensure they are taught in mainstream schools. Despite this, the educational outlook for pupils with SEN is worrying as those with SEN are:

· 9 times more likely to receive a school exclusion
· 7 times less likely to find paid employment
· 2 times more likely to live in poverty
· 4 times more likely to have mental health problems
· More likely to die at least 15 years younger then others
(0’Brien, N.D)

Hanley et al (2017) states the classroom tends to have colourful displays of children’s work, alongside educational posters which act as visual learning aids. These are also intended to create a positive and stimulating environment. Research has shown that displaying children’s work can increase their self-esteem (Maxwell and Chmielawsk 2008 cited in Hanley et al 2017); however recent evidence shows that it could also impact childrens’ attention negatively and disturb learning in the classroom for students. Barrett et al (2015 cited in Hanley et al 2017) suggested that high visual aids could impact a child’s ability to focus in the classroom, impacting their learning, focus and their ability to sustain information given, which are all crucial for learning in the classroom and children’s overall academic achievements (Erickson et al cited in Hanley 2017).

Pupils with SEN will be particularly effected by the size of the classroom; smaller classes are more likely to offer help to those who need it, as well as resulting in pupils receiving more individual attention and smaller classes are better to concentrate in (Finn et al cited in Blatchford and Webster 2018). The use of attainment groups are common as school educators often believe that teaching is more effective or efficient with a narrower range of attainment in a class, however evidence suggesting this is true or non-existent. While it may be beneficial for higher achieving pupils, it can have a negative effect on others; such as having an effect on their self-confidence and learning (Ireson et al; Peacock, Taylor et al; Francis et al cited in Blatchford and Webster 2018). I agree with this as it is almost like the children being in a ‘special’ school’, which defeats the goal of trying to ensure pupils with SEN stay in mainstream schools.

There tends to be more inclusion of with pupils with SEN in mainstream schools when there is an  increase in support based staff,  for example from having a teaching assistant. School leaders have also agreed with this and believe that an increase in teaching assistants will mean that inclusion policies are met and without them it would be impossible to implement them (Blatchford, N.D).

The Welsh Government (2016) says children are considered to have SEN if they have a learning difficulty which calls for special educational provision to be made for them. Children are considered to have a learning difficulty if they:

· Have a significantly greater difficulty in learning than the majority of the children of the same age

· Have a learning disability which prevents or hinders them from making use of educational facilities  generally provided for the same age children

· Are under compulsory age and are likely to fall within the definition given above or would likely to do so if special education provision was not made from them (section 312 of the Education act 1996).

Estyn (2013) states the term 'additional learning needs' is used to identify pupils who have learning needs which are additional to the majority of their peers. The term 'special educational needs' is a subcategory of ‘additional learning needs’, used to identify these learners who have severe, complex and for  specific learning difficulties, set out within the Education Act 1966, and SEN code of practice for Wales. ​Pupils with additional learning needs include those who: have special educational needs, have disabilities, have medical needs, have emotional, social and behavioural difficulties and/or mental health needs (Estyn (2013). 
Estyn (2013) states pupils are more likely to have additional learning needs when they also belong to vulnerable groups including: asylum seekers and refugee children, gypsy; Roma and traveller children, children of migrant workers, more able and talented pupils, children and young people looked after by the local authority, pupils with health care needs, pupils who are pregnant, young offenders and young carers. 
The Welsh Government (N.D) states they want to improve expectations, experience and outcomes for children and young people with additional Learning Needs (ALN). In order to do this, they have developed the additional learning needs (ALN) transformation programme, which the Welsh Government hopes will transform the separate systems for special educational needs (SEN) in schools and learning difficulties and/or disabilities in further education. This is said to create a unified system for supporting learners from 0-25 with ALN.
The Welsh Government (N.D) says 23% of all learners at mainstream  schools in Wales have SEN and the overall academic attainment of learners with SEN are poor compared to the rest of the learner population. Therefore the system is said to help planning become more flexible and responsive, ensuring professionals are skilled and confident in identifying needs and deploying strategies to help learners overcome their barriers to learning, and the learner will be at the centre of everything we do.
The transformed system will:
· Ensure that all learners with ALN are supported to overcome barriers to learning and achieve their full potential
· Improve the planning and delivery of support for learners ages 0-25 with ALN
· [image: ]Focus on the importance of identifying needs early and putting in place timely and effective interventions; monitoring and adapting them to ensure they deliver the desired outcomes. Please the figure 4 below for the ALN implantation timeline from the Welsh Government.
Figure 4 - ALN implantation timeline from the Welsh Government (N.D)
The Welsh Government (2016) states inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures they fully belong to the school community. It requires the active involvement of all those concerned and schools adapting their environment and their way or responding to meet these. With the right support, strategies and training, nearly all children and young people can be successfully included in mainstream schools, however in certain circumstances this may not always be best for the child or young person; nevertheless, this should not mean the child should be excluded in the future and there should be links to their peers in mainstream schools. The Welsh Government (2016) states that the majority of children and young people will require support at some point of their education. This could be in the form of extra help with a particular subject or by having a short term absence due to an illness. When children are from families in difficult circumstances, they are often disengaged from school; these circumstances may include: abuse, bereavement, threats of forced marriages or other traumatic events. School staff, therefore need to be sensitive to other areas in children's lives.
​The new curriculum encourages partnership among all those involved in the pupils learning, including the learner themselves. The curriculum states that practitioners should recognise the individual’s learning needs and their background so they can have a holistic view of each learner, enabling them to plan according to their needs.

How can practitioners support and develop learning outside the classroom?

Parents/carers are often the child’s first educators;  they are more likely to know their child better than anyone, so it is essential that practitioners work with them to support their learning inside and outside of the classroom. The Welsh Government (2016) states that the child’s families socio-economic status, the home learning environments and the expectations of  parents/carers is seen to have the most influence on a child’s achievement. Schools in disadvantaged areas find it harder to engage with parents, which becomes even more difficult when parents/carers have poor literacy or English/Welsh language skills. ‘FaCE the challenge together’; is designed to support partnerships working with families and communities, providing a toolkit of practical resources (Welsh Government 2016). The resources within the theme provides advice for schools on embedding a whole-school approach for FaCE and provides suggestions on how schools might ensure that partenership becomes everyone’s responsibility and encourages the use of one or more staff roles to support a ‘whole-school approach’. The National Children’s Bureau says “In a whole school approach, wellbeing and mental health are everyone’s business’; they believe the approach involves components including early identification and intervention; staff wellbeing and development; and skills-based work for pupils but above all it adopts a positive and universal focus on wellbeing. They say it has improved school behaviour – reduction in fights, bullying, exclusions and absences. Please see figure 5 below for The National Children’s Bureau’s model on ‘Adopting a whole [image: ]school approach’.
Figure 5 – ‘Adopting a whole school approach’ model by The National Children’s Bureau (N.D)


Harris and Goodall (2007, quoted in Harris and Goodall 2008:227-289) researched the relationship between parental engagement and rising achievement. This research is called ‘The Engaging Parents in Raising Achievement project (EPRA)’, and was part of a larger developmental project which was led by the ‘Specialist Schools and Academics Trust’ and the ‘Association of School and College Leaders’. It involves finding ways of engaging parents in learning, particularly aimed at those harder to reach; this was conducted by listening to the views of parents, students and parents. Schools need to be prepared to be flexible in dealing with parents in terms of meetings, for example by working with parents on shift work and those who have childcare difficulties to find a time they are available. Furthermore, they believe schools need to stress the importance of learning in the home environment by providing guidance and support to parents.

Parental engagement does not occur without commitment from schools and parents and without the parents understanding the difference they make, therefore schools need to reinforce that that ‘all parents matter’ in their school.

However there are other issues that could affect parental engagement such as: parents/carers not feeling welcome within the school community, parents/carers’ current financial situation, not being able to communicate in English/Welsh or from having a lack of understanding on the importance of being involved in their child’s learning inside school. Some parents may not be able to help their child with their learning due to having low English/Welsh reading and writing skills; workshops for parents/carers on how their child is being taught to read and write could be beneficial for all.

Schools are responsible for lower involvement with lower class families due to the fact they are less inviting to them subtly; schools tend to be more catered for middle/upper class families (Larean (1987 cited in Avvisati et al 2010:759-778). Crozier and Davies (2007) says parents from certain ethnic groups know little about the education system, and are therefore seen as ‘difficult’ or ‘hard to reach’, however this is a flaw in schools policies in terms of them failing to consider ethnic diversity among parents. Nevertheless practitioners cannot force parents/carers to be involved in their child’s learning but should encourage a positive partnership, ensuring policies are put in place so all parents can be involved in their child’s learning if they would like to be. 

To do this, schools need to ensure they take into consideration the timings of parents’ evenings; are they arranged so parents can attend around their work or other commitments, or is there another opportunity for parents/carers to speak to their child’s class teacher/s if they are not able to attend? Are school events held at the school so parents are more likely to be able to attend; could a carpool be arranged if the event is not held in the school for those who live further away or are less likely to be able to afford to travel costs? Schools also need to take into consideration if parents/carers can afford or arrange childcare for the child during these events and  ensure any correspondences are given to parents in their first language, and ensure correspondences are always available as hard copies so parents/carers who don’t have access to the internet can still receive them; as well as in various font sizes. Any information should be given verbally where possible as practitioners cannot assume all parents can read. 

[image: ]The Welsh Government (N.D) has set a toolkit providing guidance for schools in Wales to strengthen their approach to family and community engagement. This is part of the government’s FaCE the challenge programme. Please see figure 6 and 7 below on a few of the guidelines they have provided for schools.
Figure 6 – ‘What are the best things for families to do to support learning’, provided by the Welsh Government (N.D)
[image: ]Figure 7 – ‘What does ‘ready to learn’ mean?’, provided by the Welsh Government (N.D)


Maynard and Waters (2007 cited in Maynard 2007) states outdoor play has many benefits for children’s development and education. When outdoors, children are able to find out about themselves in the world around them in way that they wouldn’t be able to inside the classroom (Bilton 2002; Ouvry 2008, cited in Maynard 2007); an example of this is children can build on a much bigger scale and can experiment with different materials and sounds. Alongside this Ouvry (2003 cited in Maynard 2007) says certain experiments can be done outdoors, such as discovering shadows and finding mini beasts (Bilton 2002 cited in Maynard 2007), while also being important for children’s physical development. Stephenson (2003; p38 cited in Maynard 2007) states young children can seek challenges in their play outdoors; such as risk taking and developing their independence, therefore, sees outdoor play as fundamental for life skills. 

Children should also be taught about their natural environment through outdoor play and by visiting a variety of places including: heritage and cultural sites, libraries, museums, places of political, religious and spiritual significance, business and places of work and art galleries. Alongside this, children should also have knowledge about consumption and waste; this could be done by talking about recycling or by visiting a recycling centre. (Department for Children, Education, Lifelong Learning and Skills, 2008). 

Conclusion

In conclusion, Estyn (2018) and William (2016; p35 cited in Estyn 2018), states there is considerable evidence that there are differences in the relative effectiveness of different teachers, and it is likely that the most effective teachers are five times more effective with their pupils, than the least effective teachers. The Welsh Government (2017a cited in Estyn 2018) says the new professional standards for teachers, put effective teaching at the core of school improvement. The Welsh Government (2011) states we need professional standards to raise standards of teaching and to improve learner outcomes in Wales. 

Bronfenbrenner created the Socio- Ecological Model (SEM) in 1976. This was first introduced for understanding human development. The initial theory was illustrated by nesting circles that places the individual in the centre, surrounded by various systems (Kilnowski, 2017). Therefore, practitioners need to look at the ‘whole child’ so they can support their learning the best they can. Parent partnership is essential, however Harris and Goodall (2007, quoted in Harris and Goodall 2008: 227-289) shows through research, that effective partnership is not being implemented in some schools, especially with those parents who live in poverty.

Blatchford and Webster (2018) states, in theory, there is an aspiration to ensure all pupils receive opportunities to learn. There are policies in place to ensure inclusion is supported with pupils with SEN. Despite this, the educational outlook for pupils with SEN is worrying. The classroom often has colourful displays of children work, alongside educational posters, which recent evidence shows that this could have an impact on childrens’ attention negatively and disturb learning in the classroom for students, especially those with ADHD. Smaller classes are more likely to help those who need it, as well as resulting in pupils receiving more attention (Finn et al cited in Blatchford and Webster 2018), however smaller classes are not being implemented until secondary school which is said to be too late. Alongside this, evidence shows that children with SEN, do not often mix with their peers or even their class teacher.
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The Partnership has produced a suite of resources to support practitioners to understand,
embed and assess a whole school approach in their schools and colleges:

— 'What works?' Wellbeing in schools guidance

— Self-assessment and improvement tool for school leaders

— Whole school framework supporting resources
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The most effective ways in which families can support children to learn during the
Foundation Phase are:

e conversations that encourage children’s natural inquisitiveness and love of learning
(parents/carers answering on average 23 questions per hour!) while also developing
language and communication skills

¢ play, including role play, to encourage purposeful talk
¢ reading stories, talking about the pictures
¢ teaching songs and nursery rhymes

e playing with letters and numbers, pointing out numbers and shapes around them
(e.g. door numbers)

e painting and drawing
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¢ helping their child to be ‘ready to learn’ when they start in the Reception year at school.

What does ‘ready to learn’ mean??

Children age four tend to settle more quickly in school if they:

have enough language to express themselves and ask questions (early language skills)

can listen to and follow instructions

can get along with other children, sharing and taking turns

go to the toilet and get dressed by themselves

cope with being away from their parents/carers

are interested in stories, songs and rhymes, drawing and making things
have some familiarity with letters and numbers

are curious about the world, with a desire to learn.

Not all children starting school will be able to do all of these things. Teachers are skilled at
helping children progress at their own rate.

Ideas for interventions

You will want to consult with your own families to get an idea of the types of activities that
would work for them. However, here are some ideas to start you off.

The ideas for interventions provided below will help you build on the work you have already
conducted to engage families in school life (see Theme 3 of this toolkit and in particular the
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eTo ensure a flying start in life.
eArticles 3, 6, 18, 27, 28, 29 and 36.

*To provide a comprehensive range of education and
learning opportunities.

eArticles 3, 13, 14, 17, 28 and 29.

eEnsure children enjoy the best possible health and
are free from abuse, victimisation and exploitation.

eArticles 2, 5, 6, 11, 14, 19 -27, 30, 32 and 34 - 40.

eEnsure access to play, leisure, sporting and cultural
activities.
eArticles 15, 23, 29 and 31.

eEnsure children are listened to, treated with respect
and have their race and cultural identity recognised.

Core aim 5: Participation in
decision making eArticles 3 and 12-17.

C im 6: A safe h d *Ensure a safe home and a community which
SLs il nlis sl Sl supports physical and emotional well-being.

community eArticles 9 - 11, 15, 16, 23, 33, 37 and 40.

. . eEnsure children and young people are not
) Core aim 7: Not disadvantaged by poverty.
disadvantaged by poverty  [\IREIN 18, 26 and 27.
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yn unigolion iach, hyderus sydd:
> a gwerthoedd sicr ac sy'n sefydlu eu
credoau ysbrydol a moesegol
2 yn meithrin eu lles meddyliol ac emosiynol drwy
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yn ddysgwyr uchelgeisiol, galluog sydd:

2 yn gosod safonau uchel iddyn nhw eu hunain acyn
chwilio am heriau ac yn eu mwynhau

2 yn datblygu corff o wybodaeth ac sydd &' sgiliau sydd
eu hangen i gysylltu'r wybodaeth honno a'i chymhwyso at
wahanol gyd-destunau

2 yn ymholgar ac yn mwynhau datrys problemau

2 yn gallu cyfathrebu'n effeithiol mewn gwahanol ffurfiau a
lleoliadau, drwy'r Gymraeg a'r Saesneg

2 yn gallu egluro'r syniadau a chysyniadau y maent yn dysqu
amdanynt

2 yn gallu defnyddio rhif yn effeithiol mewn gwahanol
gyd-destunau

2 yn deall sut i ddehongli data a chymhwyso cysyniadau
mathemategol

2 yn defnyddio technolegau digidol yn greadigol i gyfathrebu
adod o hyd i wybodaeth a'i dadansoddi

2 yn ymchwilio ac yn gwerthuso eu canfyddiadau’n feirniadol

acyn barod i ddysgu drwy gydol eu hoes.

yn gyfranwyr mentrus, creadigol sydd:
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ambitious, capable learners who:
) set themselves high standards and seek and
enjoy challenge
> are building up a body of knowledge and have the
skills to connect and apply that knowledge in
different contexts
) are questioning and enjoy solving problems
) can communicate effectively in different forms
and settings, using both Welsh and English
> can explain the ideas and concepts they are learning about
> can use number effectively in different contexts
> understand how to interpret data and apply
mathematical concepts
) use digital technologies creatively to communicate, find
and analyse information
) undertake research and evaluate critically what they find

L and are ready to learn throughout their lives.
healthy, confident individuals who:

) have secure values and are establishing
their spiritual and ethical beliefs

O h f T
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ddatblygu hyder, caderid ac empathi

2 yn cymhwyso gwybodaeth am effaith deiet ac
ymarfer ar iechyd corfforol a meddyliol yn eu
bywyd pob cydd

2 yn gwybod sut i ddod o hyd i'r wybodaeth a'r
cymorth sydd eu hangen i gadw'n ddiogel ac iach

2 yn cymryd rhan mewn gweithgarwch corfforol

2 yn gwneud penderfyniadau pwyllog ynghylch eu
ffordd o fyw ac yn rheoli risg

2 &'r hyder sydd ei angen i gymryd rhan mewn perfformiadau

2 yn ffurfio perthnasoedd cadarnhaol wedi'u seilio ar

2 yn cysylltu ac yn cymhwyso eu gwybodaeth
a'u sgiliau i greu syniadau a chynhyrchion

2 yn meddwl yn greadigol er mwyn ail-lunio a
datrys problemau

2 yn adnabod cyfleoedd ac yn manteisio arnynt

2 yn mentro'n bwyllog

2 yn arwain ac yn chwarae rolau gwahanol mewn
timau'n effeithiol ac yn gyfrifol

2 yn mynegi syniadau ac emosiynau drwy
wahanol gyfryngau

2 yn hoi o'u hegni a'u sgiliau fel y bydd pobl eraill
yn elwa

> are building their mental and emotional well-being
by developing confidence, resilience and empathy

> apply knowledge about the impact of diet and exercise
on physical and mental health in their daily lives

> know how to find the information and support to All our
keep safe and well children

) take part in physical activity and young

) take measured decisions about lifestyle and peop|e
manage risk

will be...

) have the confidence to participate in performance
) form positive relationships based upon trust and
mutual respect

enterprising, creative contributors who:

) connect and apply their knowledge and
skills to create ideas and products

) think creatively to reframe and solve problems

) identify and grasp opportunities

) take measured risks

) lead and play different roles in teams
effectively and responsibly

) express ideas and emotions through
different media

) give of their energy and skills so that other
people will benefit

ymddiriedaeth a pharch at ei gilydd

2 yn wynebu heriau ac yn eu trechu

) &'rsgiliau a'r wybodaeth sydd eu hangen i ddelio
4'u bywyd pob dydd mor annibynnol ag y gallant

fel aelodau gwerthfawr o gymdeithas.

acyn barod i chwarae eu rhan yn llawn yn eu bywyd
a'u gwaith.

acyn barod i fyw bywyd gan wireddu eu dyheadau

yn ddinasyddion egwyddorol, gwybodus sydd:

> yn canfod, yn gwerthuso ac yn defnyddio tystiolaeth
wrth ffurfio bam

> yn trafod materion cyfoes ar sail eu gwybodaeth a'u gwerthoedd

2 yn deall ac yn arfer eu cyfrifoldebau a'u hawliau dynol
ademocrataidd

> yn deall ac yn ystyried effaith eu gweithredoedd wrth
ddewis a gweithredu

2 yn wybodus am eu diwylliant, eu cymuned, eu
cymdeithas a'r byd yn awr ac yn y gorffennol

2 yn parchu anghenion a hawliau pobl eraill, fel aelod o
gymdeithas amrywiol

2 yn dangos eu hymrwymiad i sicrhau cynaliadwyedd
y blaned

acyn barod i fod yn ddinasyddion i Gymru a'r byd.

) face and overcome challenge

> have the skills and knowledge to manage everyday
life as independently as they can

and are ready to lead fulfilling lives as

valued members of society.

ethical, informed citizens who:

) find, evaluate and use evidence in forming views

) engage with contemporary issues based upon their
knowledge and values

> understand and exercise their human and
democratic responsibilities and rights

2 understand and consider the impact of their actions
when making choices and acting

) are knowledgeable about their culture, community,
society and the world, now and in the past

) respect the needs and rights of others, as a member
of a diverse society

2 show their commitment to the sustainability
of the planet

and are ready to be citizens of Wales and the world.

and are ready to play a full part in life and work.





