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Reflective Account: Care Management
Introduction
The role I have chosen, care management, aligns closely with my personal experiences and professional aspirations. Using Gibbs’ (1998) reflective cycle as a framework allows me to explore my strengths, weaknesses, and areas for development while guiding my future learning and professional practice. My primary goal is to build confidence in my academic skills while using my background in health, fitness, and practical life experience to help others, particularly older adults. I recognise that I need to strengthen my studies; reading my lecturer’s feedback has highlighted areas that require improvement, but I view these as opportunities to develop my academic and professional abilities. Progressing to Level 5 will give me the chance to focus on academic work, develop stronger research and communication skills, and enhance my professional practice. While studying at university, I have noticed an improvement in my confidence, particularly through networking with lecturers and classmates and accessing support through the university’s disability department, which has reduced my anxiety and allowed me to submit assignments more effectively.
Feelings
When I first began my studies, I often felt overwhelmed and anxious. Academic work, maxine mitchell 777 Personal Development plan  DEC 23RD especially assignments involving writing and referencing, felt challenging due to my dyslexia, and I sometimes doubted my abilities. There were moments when I feared my work would not meet the required standards, and I worried about appearing less capable than my peers. Despite these feelings, I also experienced determination and motivation. I recognised that my practical experiences and life skills could support my learning journey, and I was eager to develop academically and professionally.
Receiving lecturer feedback created a mix of emotions. I felt proud when my strengths, such as my SWOT analysis skills, were acknowledged, and motivated when areas for improvement were highlighted. For instance, being advised to provide clearer guidance on demonstrating evidence initially caused concern, but I soon viewed it as an opportunity to enhance my assignments and build confidence in my research and presentation skills.
Helping my mother with her housing needs also generated strong emotions. I initially felt anxious about her coping with bureaucratic processes and physical challenges, but as I became more involved, I experienced a sense of purpose and responsibility. I realised that my actions had a meaningful impact, which provided pride and motivation. There were moments of frustration and stress, especially when processes were slow or unclear, but these experiences taught me patience, resilience, and emotional control, which are essential in care management.
Reflecting on my feelings has helped me develop self-awareness and empathy. Understanding my emotional responses enables me to better support others, particularly older adults who may feel anxious, vulnerable, or overwhelmed. Recognising my own feelings allows me to approach situations with patience, compassion, and a calm, professional attitude.
Description
One of my key experiences involved assisting my mother with her housing needs. Recognising the challenges she faced, I stepped in to communicate with the local council. Together, we arranged for a visit so that council representatives could assess her bathroom and overall living environment. The council confirmed her eligibility for a bathroom upgrade tailored to her needs. This process not only resolved her immediate issue but also inspired me to support other older adults who may struggle to advocate for themselves.
Effective communication is crucial in these situations. Advocating for my mother taught me persistence, how to ask the right questions, and how to present information clearly. Many older adults may feel intimidated by bureaucratic processes, so patience and empathy are vital. Approaching these situations with compassion encourages individuals to express their needs and participate in decisions about their care. Community outreach and education also play a significant role; sharing information about available services can empower others to seek support when needed. Simple actions such as talking to neighbours or attending community meetings can uncover valuable resources.
My experience supporting my mother and other older adults has equipped me with skills in advocacy, communication, empathy, and problem-solving. These skills complement my academic learning and align with my career aspirations in care management. I also reflected on my personal development by brainstorming with family and friends to identify strengths, weaknesses, and achievements, which helped me create goals for further learning and improvement.
Evaluation
Several aspects of my experiences went well. My communication skills enabled me to liaise effectively with my mother, the council, and other professionals. I demonstrated reliability and empathy, ensuring that those I supported felt heard and understood. Applying academic knowledge, such as SWOT analysis, to real-life situations helped me see the practical value of my studies and increased my confidence in my abilities.
Challenges included managing time effectively, navigating bureaucratic processes, and dealing with my dyslexia. Initially, these factors increased anxiety and delayed submission of assignments. However, by accessing support from the university’s disability department and developing structured study plans, I was able to overcome these obstacles and improve my performance. The combination of practical experiences and academic learning allowed me to address challenges systematically, enhancing both my personal and professional development.
Analysis
Analysing these experiences using Gibbs’ (1998) reflective cycle has helped me understand the connections between theory and practice. Bandura’s (1997) concept of self-efficacy illustrates that confidence grows through successful experiences. My involvement in helping my mother and engaging with university assignments has reinforced my belief in my capabilities. Additionally, Goleman (1988) emphasises the importance of emotional intelligence, including self-discipline and emotional control, which have been essential in managing stressful situations effectively.
Lecturer feedback played a critical role in this learning process. Praise for my SWOT analysis validated my analytical skills, while constructive criticism regarding evidence presentation encouraged me to think more critically and improve my academic performance. Linking theory to practice, such as demonstrating how advocacy skills relate to safeguarding and housing policies, allowed me to bridge academic concepts with practical application. This analytical approach has strengthened my problem-solving abilities, communication, and professional judgement.
Expanded Lecturer Feedback
Receiving detailed feedback from my lecturer has been central to my learning journey. His comments have helped me identify not only what I am doing well but also the areas where I need to focus and improve. For example, the recognition of my ability to conduct a SWOT analysis was extremely affirming. It showed me that I can critically evaluate situations and apply theoretical concepts effectively, which is something I had been working on throughout my studies. Knowing that my lecturer saw value in my analytical skills boosted my confidence and motivated me to continue developing my academic abilities.
At the same time, my lecturer highlighted the need to provide clearer guidance on how I demonstrate the evidence of my research. Initially, this made me feel uncertain, as I had dedicated significant time and effort to my assignments and wanted them to fully reflect my understanding. However, I quickly realised that this was constructive feedback intended to help me grow. It encouraged me to consider how I present information and how I can make my arguments more persuasive and academically robust. This reflection helped me recognise that providing clear evidence is crucial for professional and academic credibility, particularly in care management, where accurate documentation and justification of decisions are essential.
Moreover, my lecturer suggested that I link practical experiences more explicitly to theoretical concepts. While I had described my work supporting my mother and other older adults, I was encouraged to clearly show how these experiences connect to models and frameworks studied in class. This feedback helped me understand that reflection is more than describing events; it involves analysing why actions were taken, what was learned, and how it can influence future practice. Recognising this has pushed me to develop a more critical and analytical approach in my assignments, which I know will be invaluable both academically and professionally.
Another aspect of the feedback was encouragement to improve organisation and clarity in my writing. My lecturer noted that structuring my assignments to show a logical progression of ideas would strengthen the presentation of my work. Initially, this felt overwhelming due to my dyslexia, but I understood the value of taking a systematic approach. I now make detailed plans before writing, breaking assignments into sections that clearly demonstrate research, analysis, and conclusions. This strategy not only improves the quality of my work but also builds my confidence in tackling future assignments.
My lecturer also emphasised the importance of continuous reflection. Feedback is not only about what was submitted but about learning how to apply lessons to future work. Understanding this has changed my approach to studying; I now actively take notes from feedback, consider its implications, and implement changes in subsequent assignments. I have become more proactive, seeking clarification when necessary, which has improved my learning and  academic performance.
Emotionally, feedback has helped me manage my responses to critique. Initially, constructive criticism sometimes caused self-doubt and anxiety. However, recognising that feedback is meant to help me develop has enabled me to approach it positively. Praise reinforces my strengths, while constructive suggestions highlight opportunities for growth. This balance has been motivating, as it shows that progress is possible and that learning is an ongoing process.
Finally, the feedback has practical implications for my career aspirations. Improving evidence presentation, linking theory to practice, and refining organisational skills are all directly relevant to care management. Accurate documentation, informed decision-making, and the ability to justify actions are essential skills in professional practice. The guidance provided by my lecturer has given me a clear roadmap for improvement, showing me how to build academic and professional competence simultaneously. I now feel more confident about progressing to Level 5, knowing that I have the tools and understanding to enhance my skills, meet academic expectations, and develop into a competent care management practitioner.

Constructive feedback helped me reflect on my research process, organisation, and communication. It prompted me to review and structure my work more effectively, ensuring that arguments are clear and supported by evidence. Applying this feedback in future assignments allows me to build confidence, develop critical thinking, and improve my ability to communicate ideas clearly. Emotional responses to feedback, such as pride, motivation, and self-reflection, have been instrumental in shaping my approach to learning. I now view feedback as a tool for growth rather than a judgement, and it has strengthened my resilience, persistence, and focus on continuous improvement.
Reflecting on my experiences using Gibbs’ cycle has been invaluable. I have gained insight into my strengths, such as communication, empathy, reliability, and practical problem-solving, and identified areas for development, including time management, interview confidence, and academic presentation. Supporting older adults, particularly my mother, has deepened my understanding of advocacy, patience, and empathy. Lecturer feedback has guided my learning, helping me link theory to practice and build confidence in my abilities.
Overall, these experiences have strengthened my personal and professional skills and increased my self-awareness. I feel better prepared to progress to Level 5 in Health and Social Care, develop my academic abilities, and pursue a career in care management. I am motivated to continue learning, taking on challenges, and applying my skills to support older adults in my community.
Action Plan
To continue my development, I plan to:
1. Progress to Level 5 – Build on academic skills, improve research and evidence presentation, and strengthen critical thinking.
2. Volunteer in care management – Gain practical experience supporting older adults, applying theory to real-life situations, and improving confidence in professional settings.
3. Complete additional training – Safeguarding adults courses, housing legislation, tenancy issues, and digital systems training will increase my professional competence.
4. Improve time management – Use structured study plans and university support services to meet deadlines and reduce anxiety.
5. Develop interview confidence – Meet with career advisors, practice questions, and build self-assurance for future employment in care management.
6. Enhance reflective practice – Continue using Gibbs’ cycle to evaluate experiences, learn from feedback, and integrate learning into professional practice.
By following this plan, I aim to strengthen both my academic and professional abilities, provide high-quality support to older adults, and continue developing as a reflective, capable, and confident care management practitioner.
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