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Assessment/Component: 1

COMPONENT WEIGHTING: 50 %

WORD COUNT: 1500 WORDS 

MODULE TUTOR: GERAINT FORSTER 

Task

Choose ONE of the essay titles allocated to your degree group below, and using relevant and reliable research to support your points, write a 1500 word essay on that topic. Pay particular attention to the structure and referencing of the essay, as these correspond to a large proportion of the available marks. Please refer to your lecture notes on referencing and essay writing in order to ensure you are following the correct format – you must reference as described in the core text ‘Cite them Right’.




SUBMISSION DETAILS:    Submit via turnitin by 3:00pm on 3/11/17.





Essay titles (please choose only ONE of these, from the relevant options for your degree):

BA Physical Education: 
1. Discuss the advantages of children learning outdoors. 
2. Discuss whether Physical Education should be a compulsory part of the school curriculum. 
3. Discuss the health promotion role of Physical Education.
BA Outdoor Adventure Education:
1. Discuss the components of a good essay, and identify common mistakes to avoid.
2. Discuss the key features of an "adventurous" activity.
3. Discuss whether there really is a need for children to play freely outdoors. 
BSc Health, Nutrition and Lifestyle:
1. Discuss the components of a good essay, and identify common mistakes to avoid.
2. Discuss the role of Registered Nutritionists, Registered Dieticians, Nutritional Therapists and other professions who offer dietary advice in the United Kingdom. Consider the inequality in qualifications and codes of conduct in relation to the above.
3. Discuss the causes of the so called ‘obesity crisis’ facing the UK.
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	I used a broad range of sources and did not just use websites and books.    

	Which aspects do you consider could have been improved in this piece of work?
	I could improve on my academic writing and structure. 

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]I have found that when you dive deeper into the research you can find a lot of interesting studies and papers, which support your points. 
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Discuss the key features of an “adventurous” activity.

This essay will discuss the key features of an adventurous activity. Ewert and Sibthorp (2014, P.4) says that adventure has over time become to be defined as something that contains elements of risk and/or danger where the outcome is uncertain. There are a number of theories of what actually makes an activity adventurous. Mortlock (1984, P. 22-23) says that there is a four stage model of adventure which puts the level of adventure into four stages. Priest (1990, P. 157-161) criticises Mortlock’s model (1984) and believes that there are five levels of adventure and not four as described by Mortlock. Throughout this essay, the key features of adventure will be explored with references to the models of Mortlock (1984) and Priest (1990). This piece of writing will also look at the ability to enter a “flow” state of mind as outlined by Csikszentmihalyi (1990). This is arguably another key feature of an adventure. 

“In order for an activity to be adventurous, it must have a level or uncertainty, danger and risk” (Priest, 1990). It is argued by many that there must be a certain level of risk in order for an activity to be adventurous. In Mortlock’s (1984) model of adventure, he says that if there is not a level of risk you are at the stage of “play” rather than “adventure”. If you are at the play stage, the activity may be fun/boring, there is minimum involvement and there is no fear of physical or psychological fear (Mortlock, 1984). Once the participant moves up the adventure model onto “adventure” or “frontier adventure” this is where the fear and risk factor starts to come in. During the “frontier adventure” Mortlock (1984, P. 23) says “He accepts that his skills are about to be tested. He is conscious of a definite degree of uncertainty as to the outcome, and feels as it were, poised on a knife edge between success and failure”. Mortlock (1984) also explains that when you are at this stage of adventure, the experience is something the participant will never forget. Mortlock (1984) says that the more risk in the adventure, the more the participant will get out of the adventure in terms of learning opportunities and skills building. A strong argument to suggest that risk and uncertainty of outcome is important for adventure is evident in a study by Nichols (1999). The study, which Nichols (2000) refers to in the “journal of risk research” compares the risk and uncertainty criminals go through when committing crimes, is comparable to the risk and uncertainty of adventurous activities. Nichols (2000) study took criminals and drug offenders into adventurous activities and noted that the crime levels with these individuals went dramatically down. This shows that for an activity to be adventurous there must be a level of risk and uncertainty because if there was no risk, these criminals would not get the learning and development opportunities that come with adventurous activities as stated by Mortlock (1984, P. 23).
On the other hand, some would argue that risk is just a perception and is not in fact reality and therefore is not important when on an adventurous activity because it is psychological and not tangible. Priest and Martin (1985) devised the “adventure paradigm” which explains that if the participant perceives the risk to be higher they could find themselves in a “misadventure” or Devastation or Disaster” state of mind. When they are in this state of mind they could find themselves with a high risk of person injury or death, high risk of psychological damage as well as a feeling of panic and fear (Mortlock, 1984, P23). Although this perceived risk in high, the actual risk can be a lot lower and in reality should put them into the adventure stage of the model (Priest, 1990). This shows that even though the participant may feel the risk of an adventure is high it may in reality not be high and therefore actual risk is not important for an activity to be adventurous. 

It has been argued that another key feature of adventure is the ability to gain an educational value from it from one way or another. Prouty, (2007, p. 4) states, “If learners are out of their comfort zone and are actively engaged in learning, then we are increasingly likely to describe that as good adventure education, not matter where the location and how physically risky or active the mode of learning may be”. Using adventure as a tool for education in the UK really started to become prevalent around the early 20th century when Kurt Hahn opened his Scotland based outward bound school, Gordonstoun. This school had the sole purpose of building character and education using challenging activities (Prouty, 2007). Hahn (1958) states “I believe that education has failed to satisfy the thirst for action, the thirst for mastery which is the birth right of every healthy boy”. His schools have a huge focus on using adventure and action to take its learners out of their comfort zone to gain an education. In modern times, the UK now has a handful of forest school, which use the outdoors and adventure as a tool for learning and education. These forest schools draw inspiration from Hahn’s outward-bound schools (Forest schools association, no date). One of the principles of forest schools in the UK is to promote the holistic development of all those involved, fostering resilient, confident, independent and creative learners (Forest schools association, no date). This shows that throughout the last 100 years, the use of outdoor adventure has been seen as a very useful tool for education and therefore education is a key element of adventure. 

It has been suggested by Goma-i-freixanet (2004), that adventure should have the ability to create physiological arousal. This arousal can be interpreted negatively with fear and risk, which we discussed previously but also positively with flow. The state of mind of flow is “special moments of pure perception, uncontaminated thought and freedom to be that provide intense feelings of aliveness and occur spontaneously as peak experiences” (Yaffey, 1993). Macaloon and Csikszentmihalyi (1983) state that “flow is a satisfying, often exhilarating feeling of creative accomplishment and heightened functioning. Subsequently people have reported being able to look upon the world with heightened perception”.  Macaloon and Csikszentmihalyi (1983) believe that using adventurous activities as a tool to get yourself into a state of flow is very accessible. In their writing, they describe rock climbing as an example of an adventure activity because it involved a high level of danger and no discernible external reward (Boniface, 2000). This shows that Macaloon and Csikszentmihalyi believe that you can experience flow when taking part in adventure activities. 
The flow model can very much be linked to the adventure experience paradigm produced by Priest and Martin (1985). This paradigm suggests that the higher the participants competency is for an activity is and the more risk they take equals the mind set the participant find themselves in (Priest and Martin, 1985). If the participant has the correct amount of perceived risk and has the correct level of competency for the activity, they can find themselves in the peak performance mind-set of the adventure. Whilst at this stage of the paradigm, the participant can experience the flow mind-set. This shows that in order for a participant to experience flow, they must be competent but also have a high level of risk equal to that competency (Boniface, 2000). 

There are many key features of an adventurous activity and this essay has outlined three of these key features. It has become clear that risk and uncertainty is prevalent throughout the majority of the features in one way or another. An activity would not be an adventure without the element of risk. Risk is an important factor in Priest’s (1990) adventure paradigm as well as Mortlock’s (1984) model of adventure. Risk is also important in the ability to achieve the flow mind-set. Without taking risk, it is impossible for a participant to be at the peak performance stage, which in turn would make it difficult to achieve flow. Risk and uncertainty links all three key features together and it also links the ability to use the outdoors as a tool for education. The forest schools of today and the outward-bound schools of the past all introduce a certain level of risk to allow students to step out of their comfort zone and into their growth zone. It is when they are in their growth zone that they really start to learn more. 

Word count: 1433 	
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