 A REVIEW OF RELEVANT RESEARCH AND LITERATURE 
This essay focuses heavily on Chapter 5 of Successful Futures (Donaldson, 2015). Within this chapter Donaldson explains the term “Pedagogy” and the importance it has on becoming an excellent teacher. Pedagogy is often described as simply teaching however Donaldson (2015, p63) argues it is much more than this stating, “It combines theoretical and practical knowledge and skills”. With this in mind, I will be discussing the opportunities that the Twelve Pedagogical Principles Donaldson has proposed will have on practitioners, schools and the curriculum however also challenging it with knowledge from current practice, research and ideas of a range of theorists. 
The term pedagogy is nothing new in education; it’s a term which has been highly speculated and used across a broad range of educational settings. However it has brought controversy to the education sector and is often defined differently by educational experts. Waring and Evans (2014) support this through believing there are still ambiguities about how to define pedagogy and how it actually supports learning. The progress of pedagogical theories have often been questioned in education and have been described as remaining ‘stagnant’ (Landrum, 2009). Nevertheless I feel the current changes to the curriculum in Wales has encouraged discussion around Pedagogy, particularly in ‘Successful Futures’, where Donaldson (2015, p63) uses the phrase “fine judgment” when discussing what pedagogical approaches a practitioner must develop in order to promote effecting learning within a classroom. 
There are many views supporting Donaldson’s pedagogical approaches including an education theorist called Piaget; he was used in the Hadow Report (1931) which justifies that pedagogy hasn’t only become relevant in education. Within the report it suggests that a curriculum should be made up of activities and experiences rather than the idea of a curriculum that focuses on short term goals where teachers are involved in participating in tick box exercises and cannot escalate to the big picture. This is the type of curriculum which is still being used across schools in Wales due to accountability problems such as National testing, data analysis, outcomes and inspections. Johnson (2007) has the view that teachers feel that in order to see any progress in an individual they need to be taught within the perimeters of test standards. Hattie and Yates (2014) disagree with this and have similar ideas as Donaldson in regards to how a curriculum should look combined with the pedagogical approaches which will help learners in the 21st century. Although the new curriculum is working to a more skills based approach, schools are still being judged using the 1988 Education Act which involves looking at test scores and moderating levels. This has been successful in many schools in achieving and attaining well in conjunction with this act. For example, looking at School A, a secondary school in London, who are very traditional in the way they teach, assess and monitor the pupil’s, has been identified as ‘Excellent” in their recent Ofsted Inspection and therefore feel they have adopted the right pedagogical approaches for their specific setting. However, with this rigid approach it can be argued whether they are effectively preparing their learners for the skills required in the 21st century; something which isn’t recognised, nor considered, from their recent inspection results.
 Assessment is a major talking point in terms of what the main challenges will be when implementing “Successful Futures” into schools in Wales. It is vital we learn from Scotland and generate a balance so teachers have an understanding of assessment. Teachers in Scotland were asked to change their pedagogy during the implementation of Curriculum for Excellence even though there was still such a heavy focus of attainment data. In result of this, teachers became confused and it gave mixed signals about which practice was best to use (Priestley and Minty, 2013).
If Wales is going to be successful in introducing Successful Futures there needs to be clear assessment strategies, unlike those of the current Foundation Phase. Teachers are expected to provide children will active learning opportunities but are unsure how progress can be assessed. Johnson (2007) backs up this point through recognising that active learning will be difficult to assess accurately.  
This literature review will now focus on three defined pedagogical approaches with focusing on how they support and challenge Donaldson vision of Pedagogy. These are:
· Assessment for Learning (AFL)
· Pupil Voice
· Cooperative Learning
Assessment for Learning (AFL)
The first Pedagogical point to look at is AFL.  AFL is an ongoing type of assessment which within the educational world is known as “formative assessment” (Clarke, 2008).  William and Black (1998) suggest that AFL has a very important role within the classroom and can have a large impact on the development of the child as well as the standards of the school. Irons (2008) supports this and further suggests it should provide positive learning opportunities; encourage dialogue between children and teachers; enhance the learning experience of children; and provide motivation for future learning. Furthermore, Black et al (2003) produces an overall account of AFL with arguing it needs to be done correctly, believing AFL is an assessment for which the priority is to serve the purpose of promoting students learning.  Therefore it isn’t solely used to serve the purposes of accountability or school ranking systems. As mentioned previously, what Black et al is referring to is the use of summative assessment. This type of assessment concentrates solely on the ratings of a child’s performance rather than focusing on offering any kind of feedback or allowing the learners to improve for the future. Hagstrom (2006) argues that summative assessment is vital in gathering evidence of what the pupil has learnt where he goes on to say that it’s extremely important because it offers a measure of responsibility to schools and teachers in order to prove that their pupils have learnt the essential learning requirements. 
It is clear that the Welsh Government (WG) are trying to provide a curriculum for developing lifelong learning and equipping them with life skills, as well as personal development for future employment, in the 21st century which means the use of only summative assessment would not have a place in this type of curriculum. Cooper (2000) expresses his concerns; he stated that this type of assessment does not allow for continual development and lifelong learning. Furthermore, Stiggins (2005) continues to support formative assessment stating that they were a type of assessment used to intimidate children to learn faster, yet believes those days are long over. Personally this point raised by Stiggins interested me, he believes that “those days are over” however in Wales this clearly has not been identified which is evidenced through WG introducing statutory numeracy and literacy tests in 2013. In result of these tests, it is interesting to see how a teacher’s pedagogy may switch towards a more formal approach of teaching and assessment with concentrating on preparing for a summative test rather than using AFL strategies. In my opinion schools in Wales will continue to use both formative and summative style assessments, the posing question that remains is: In what proportion?


 The Welsh Government published the document Learning Pathways through statutory assessment: Key stage 2 and 3. This publication meant that Wales have seen a shift in the way assessment and accountability is managed within schools (Daugherty et al, 2006). There have been concerns raised by the WG that the understanding of AFL isn’t where it should be in order for children to be given high quality formative assessment in order for them to achieve. The OECD (2016) also share this concern believing that the way the students are assessed should support the way they learn and thus coincide with the countries objectives. In order for AFL to be seen as an effective pedagogy of the classroom, there first needs to be a coherent and consistent approach to how assessment will look in Wales.
AFL is certainly favoured by teachers over the more summative approach; having the opportunity to use AFL techniques within the classroom allows teachers to provide high quality feedback and monitor progress without having to reference an external criteria. Concentrating on feedback, Black and Wiliam (1998) suggest that the only way assessment can be formative is if feedback information is used correctly.  Hattie (2011) supports this describing feedback as one of the most influential classroom practices. This is ideal but for feedback to work effectively there must be a sound understanding of how to use it correctly, the dialogue between teacher and pupils has to be established early on in the process otherwise it becomes ineffective (Black et.al 2003). The OECD also points out that using feedback is vital to formative assessment, but not all feedback is effective. This is certainly a challenge for teachers when trying to maintain and ensure feedback is not only given but used purposely by the children.
 Although current practice in schools is moving towards AFL, the OECD (2012) argue that in education there will always be a need for reference points and expected levels of achievement. Donaldson believes by creating Achievement Outcomes and Progression Steps, he has offered teachers a way to plan and assess without encountering the issues the OECD is referring to. 


Pupil Voice
The next Pedagogical point discusses the importance of independent learners which links to “pupil voice” and “child led learning”. Donaldson raises the point that good teaching will give children opportunities to become responsible for their own learning with believing that this will develop independent learners for the future. This has been supported by the United Nations Convention on the Rights of the Child (UNCRC) where, through a commitment with the WG, they stress in Article 12 “which sets out the rights of children and young people to express an opinion and to have an opinion taking into account on any matter that affects them” (UNCRC, 2017, P4).
Many schools in Wales are beginning to see the benefits of using the pupil voice and recognising how it links to the new curriculum. This was evident in School B where learners were responsible for choosing their own topics, what they would like to learn about, as well as how they would like to learn it. The school used this opportunity to place all the learners’ ideas into the Areas of Learning and how they support the four core purposes. It was clear that the school had a strong focus on Pupil Voice and believed students should make educational decisions. Niemi et al (2012) supports this approach stating that involving students is essential when developing education. Within my current setting this is developing; learners are having the opportunity to make decisions about their learning and offer insights into how the school can improve. Although this is being developed, it is an ongoing pedagogical approach to ensure teachers are confident with this approach and are not returning to the familiarity of tick boxes, in line with Donaldson’s point 10. Ferguson, et al (2001) argues this may happen through his discussion about pupil voice overlooking the voices of minorities making them invisible. This was certainly evident in School C, a small primary school in Malvern where the head teacher explained that he felt learners often chose topics they didn’t have any experience or knowledge which in turn negatively effected the level of teaching as well as the learning being achieved. He went on to explain that the teachers in his school choose topics based on interests or experience and then allow learners to indulge deeper by asking questions and leading pathways to enquire into topics further (Rutherford, 2016). In result of the visit to School C, I changed my pedagogical approach to try what Rutherford describes a “springboard for learning” through choosing the topic “The World Cup” where I encouraged interactions between myself and the learners in order to develop rich, meaningful activities and experiences (highlighted in most recent Estyn report as good practice). Husbands and Pearce (2012) agrees with this believing that teachers should choose a topic where they can extend the teaching through using their personal knowledge and experiences. Whilst implementing this into the current setting, there was many challenges raised by peers regarding the coverage of skills; this again links to the accountability aspect which is being discussed by the WG. Teachers must ensure there isn’t any repetition through the educational journey of a child which means tracking relevant skills and developing them depending on a child’s progress.
Growth Mindset
Successful teaching and learning must challenge all learners encouraging them to understand the importance of effort, Donaldson (2015). What Donaldson is referring to in his statement is the idea of “Growth Mindset” which is supported by Hattie and Yates (2014). This has been a popular approach in Wales in trying to change learner’s attitudes towards learning, achieving, and also failing. Growth mindset was developed by Carol Dweck who claimed growth mindset can inspire goals and shape views. However Dweck has been very clear explaining that it isn’t merely an attribute of a person, it is a way of thinking. This works particularly well for more able and talented pupils who may find little challenges, however Dweck et al (2014) explains that a child’s growth mindset may trigger when we face challenge, receive criticism, or when compared to others. Further research suggests it’s helpful when we make mistakes and feel we do not have the ability (Dweck, 2007).
After visiting a school which has fully embedded growth mindset using a “Building Learning Power” tool, focusing on words such as resilience and perseverance, it was clear to see that children had a good idea where they were in terms of their learning and progress. They were able to talk about these key words and demonstrated a positive attitude when discussing how confident they were at setting their own targets. It was clear that the wellbeing at the school was high through using growth mind-set strategies which links to Walters (2014) theory that the idea of implementing growth mind-set can have positive effects on pupils. This was certainly the case in School D where there was a brilliant feel of self-belief from children and staff. With this in mind, it was clear that the staff were well trained and had a fantastic understanding about growth mindset and didn’t use it as a standalone approach. Donaldson highlights the importance of praise and support but also states that the opportunities to make mistakes can build confidence and resilience (Donaldson, 2015 p64).  Flannery (2006) explains that in order for growth mind-set to be significant and effective it must be rolled out as a whole school rather than in little pockets. Although this is not a particular challenge in School D, the growth mind-set model would need to be taught out amongst all teachers for it to have any impact on the learners (Sagan, 2015). 
To conclude this section, it’s vital to understand that these are only a few of the pedagogical approaches which will help drive Successful Futures into schools within Wales. The approaches above will help with the development however there will need to be a combination of pedagogical approaches in order for the curriculum to be successful. Donaldson himself supports this by encouraging the use of blended teaching and states he doesn’t promote any one strategy or approach.







DETAILED STRATEGIC PLAN
This part of the portfolio will be based on a SWOT analysis carried out by staff who identified the potential, strengths, weaknesses, opportunities and threats that may occur when implementing Successful Futures. The SWOT analysis was then evaluated and used to create a detailed strategic plan which will be presented to Senior Leadership Team (SLT) and governors of the school in order for it to work alongside the School Improvement Plan.

 












	Strengths
· Teacher who has a sound understanding of Donaldson and Successful Futures through the PG Cert. 
· Recent inspection-GOOD (references to 4 core purposes by some teachers)
· Supportive HT and SLT who are willing to discuss any changes

	Opportunities
· Professional Development
· Collaboration between staff and other schools
· Opportunities to be brave and try new things
· Community links to support lifelong learning
· Create rich and real life learning
· Ownership of a school curriculum 

	Weaknesses
· Historical Inertia (staff not up to date with changes) 
· Willingness from staff members to accept change 
· Creating topics/projects linking to Successful Futures.
· Using Pupil Voice effectively 
· Use of purposeful group work
· Effective co-operative learning
	Threats
· Accountibillity e.g. Tests, moderation, data.
· Colour banding categorisation
· Parents/communities
· Money/finance for CPD
· No training in Growth mind-set/Cooperative learning.
· Time 










	Objective 1:

	· To make sure all staff are aware of the requirements of Successful Futures and reshape Topic structure towards more rich and meaningful experiences. 

	Teacher Action
	Expected Outcome
	Timescale
	Who is involved?
	What resources are required?

	1.All staff to be given a copy of Successful Futures and allowed the time to read specific chapters. KW to share assignment.

2. Feedback provided in staff meeting, summarising chapters of Successful Futures.

3. Share ‘Wyche’ Curriculum created by Rutherford (2012). Draw on main points of a creative curriculum:
· Real life learning
· Use of community links
· Interpersonal skills
· Ensuring there is an end goal

4. Plan a topic based project linking to main points discussed in last meeting.



5. Highlight and link planning to the four purposes, checking range and coverage 




6. Teachers to decide their own topic making sure they have a final outcome. E.g. A product, a show, a festival. 

7. Meeting to discuss new curriculum style





	Increase knowledge and confidence about the new curriculum changes

Gather further ideas about the four core purposes.


Opportunity to see how it has been implemented successfully into another setting.










Increasing teachers confidence to move away from Cornerstones topics

Subject coordinators and curriculum coordinator can identify and gaps in learning

Teachers to become creative and able to choose a topic of interest.


Express feelings about implementing the new style into the classrooms 
	Autumn Term 1-staff meeting 1
(Regular updates throughout term) 

Autumn Term 1





End of Autumn Term 1 in preparation for Autumn Term 2











Beginning of Autumn 2





Autumn 2







Spring 1







End of Spring 1
	Whole staff






Whole Staff





Teachers
SLT















Teachers
LSA’s






Subject coordinator
Curriculum coordinator 
	Successful Futures document












Powerpoint explaining the “Wyche Curriculum” 
The Wyche Curriculum book. 
Video clips of engaging and real life learning






Four core purposes






Teachers planning






















	It is vitally important that all staff have a good understanding regarding the changes to the curriculum in order to develop and incorporate Successful Futures effectively within the school. Additionally, it’s imperative to allow the opportunity for staff to have good quality time to read and become familiar with Donaldson and his vision for the education in Wales.  Furthermore, to give staff enough time so they are able to give feedback and share ideas about how it could work in our current setting is essential. In 1995, Ian Nelson published a book focusing on Time management for teachers where he states that teachers have never been under so much pressure and continues to argue that changes have brought even more work, resulting in there not being enough hours in the day (Nelson, 1995). Although an old quote, it still holds relevance and with this in mind I feel it is important to allow teachers and support staff the time to learn themselves, which in result will only have a positive impact on the children.

After reviewing the SWOT analysis with staff it was clear there needed to be a shift in how we were structuring our topics. Moving away from Cornerstones gives teachers the opportunity to “take risks” and create meaningful topics with the support of “pupil voice”. Hattie and Yates (2014) explains that this is the style of theorist Jean Piaget whose theory was that children acquire knowledge by experiencing the world around them. Furthermore, Hattie and Yates (2014) continues to add to this by stating it has a worthwhile impact on learning. With this in mind it was relevant to change topics to adapt to those best suited the teachers and the community which encourages meaningful learning and experiences similar to those Rutherford (2012) has created. 
A quote from the White Paper (2005, p.63) suggests “schools are most effective when they can adapt to their local circumstances”. Having opportunities to use local businesses, shops, art galleries, coal mines, canals, hospitals and mountains will allow for a rich learning environment, in turn providing the children with a sense of real life contextualised learning. An approach supported by Curtis (2012) who found that the engagement of pupils is increased when experiences are related to the real life. As the White Paper suggested it isn’t about picking up the Wyche Curriculum and placing it into a new setting because both schools are in different geographical locations, however stresses it is about innovating and adapting good practice which works alongside the Four Core Purposes in Wales. By trialling this approach it provides opportunities to work parallel with the Four Purposes given excellent chance to imbed them into the school curriculum.

A threat that was brought to the attention of staff through the SWOT analysis was accountability. Although Donaldson and OECD (2016) believe assessment should be used to inform learning and improve schools rather than accountability, this is still not the case. Schools performance are continuing to be measured by the WG using a colour coded categorisation system with results being released to parents and the local authorities. The outcome of the colour depends on the amount of support you are allocated by the local authority and consortium, this results in termly visits and constant pressure for teachers to justify progress. The WG has responded and believes that they do this to provide support and encourage collaborative improvement where they are adamant it is not about labelling or creating league tables (WG, 2017). 

The question of how National Tests will impact the implementation has also been a threat especially for Year 2 and Year 6 teachers whose data is used by external sources. The Cabinet Minister has recently stated that that the national tests are used to strengthen individual pupils’ learning rather than for school accountability purpose. Kirsty Williams quotes “In Wales we do not use National Test results to make judgements on school performance. Our tests, now and as we move forward to a new generation of innovative assessments, are for formative use by schools” (Williams, 2017).  If the WG are able to clearly define the accountability of a teacher then Successful Futures will certainly be easier to implement into schools across Wales. 

Being creative and innovative will be a fantastic opportunity for teachers to take the reins back and feel in control of what they are teaching, as well as how they are teaching it. However it is important to recognise the parent’s involvement in this transition from the old style curriculum in which they were educated and therefore familiar and comfortable with. Gilroy (2011) believes that if you develop positive relationships with parents and communities you not only improve learning but also strengthen families. In order for reduce the risk of rejection and a resulting challenge from parents, which may cause a threat, they must be kept up to date and heavily involved in the curriculum development phase alongside governors, SLT, teachers and support staff. By establishing a strong link with communities pupils are more likely to succeed (Taguma et al (2012).

	Objective 2:

	· Aim to develop metacognitive strategies and implement Growth Mindset within the setting  

	1.Whole staff meeting regarding key principles of metacognition and Growth Mindset 




2.Staff to attend ‘Mindfulness’ training





3. Involve children in developing metacognition characters






4.Promote a common ‘language of learning’ throughout the school







5. Introduce and roll out SOLO Taxonomy in classrooms “The Learning Pit”.





	All staff gain an understanding of Key principles which allows a consistent approach 

Gain excellent and professional advice and knowledge of Mindset strategies

Teachers working alongside children discussing strategies and a ‘language of learning’. 

Increases confidence and familiarity with vocabulary e.g persevere, creative, motivated, resourceful, reflective 


Able to use a metacognitive strategy within the classroom and develop understanding of the different stages.
	Autumn 1








Autumn Term 1-ongoing
3 x days plus a follow up day

Autumn 2









Throughout whole Year










Autumn 2
	All Staff








1 SLT member
1 Teacher





All teaching staff/LSA’S
SLT to also have input into character names

All staff











Class Teachers
	https://www.pierrelechelle.com/growth-mindset 




External training provider
















Create posters with key vocabulary








Learning Pit Display Board

	Donaldson’s report has been a huge driving force behind the Welsh governments initiative to design and develop a first ever “Made in Wales” curriculum. WG (2015) is set out to achieve a curriculum for life which will enable learners to become lifelong learners and valuable members of society.  For this to be achieved, learners will need a sense of independence, confidence and responsibility for their own learning. This can be achieved by introducing metacognition strategies which will help develop all of those important skills. Metacognition enables the learners to take control of their own learning by thinking strategically and observing their own process of learning (Sutton Trust). Donaldson (2015) suggests that in order for learners to effectively learn throughout life they must develop confidence in thinking and talking about their learning.

Structure of Observed Learning Outcomes (SOLO) Taxonomy will allow teachers, in the setting, the opportunity to guide learners into a structure for learning. It was first developed by Biggs and Collins (1982) but has been supported by John Hattie who published Visible Learning for Teachers (Hattie, 2011) and Carol Dweck’s Mindset (Dweck 2007).  More recently “The Learning Challenge” has been created by James Nottingham, which he describes has a child friendly version of Vygotsky’s (1978) zone of proximal development.  James Nottingham (was able to build and explain the idea based around the model of Biggs and Collis in a more simplistic way for teachers to understand and therefore use in the classroom. The idea of a ‘Learning Pit’ display wall has been designed for children to organise their own learning. He has created Seven Steps to Understanding which start at the top of pit moving through a learning journey until finally climbing out of the other side of the pit. The learning challenge, in particular ‘The Pit’, will allow for discussions about learning, metacognition and help to make the challenge more appealing to children. 
In order to develop metacognition within the school it is important to generate a consistent approach throughout the school in developing a common ‘language for learning’. Claxton (2014) explains that it is essential that learners develop a necessary vocabulary to be able explain their learning process. Therefore the children will be involved in creating characters linking to key words which are then t used when describing their journey e.g. persevere, resilience, resourceful and reflective. It is just as important for teachers to use this vocabulary with the children across the school verbally and through their marking for it to become permanently embedded across the school (this will be monitored through using the strategic plan). 
Although using the above strategies will provide opportunities for children to embrace and thrive on challenges there is again a strong emphasis on the teachers planning and use of other pedagogical approaches to allow this to occur. Walton and Cohen (2006) supports this by saying practitioners are responsible for always encouraging challenge and that effective teachers show good understanding of how to successfully plan challenge efficiently for all learners to succeed. 
A threat that came to the attention of staff was time and the lack CPD offered especially in new approaches such as Growth Mindset and SOLO Taxanaomy. Teachers are worried that this is just a phase and will not be implemented for long causing teachers to become disengaged and reluctant to implement these new approaches. This is why there is a huge need for staff CPD in these areas along with staff training and good school to school collaboration to ensure there is support and consistent approaches throughout Wales. Teachers need to develop knowledge and skills around these new approaches if they are going to have a positive impact on the child’s learning.  If this is not the case we may found ourselves in the same situation Scotland was in when they implemented their new curriculum. As Priestly and Minty (2013) discovered teachers were in ‘limbo’ and were unsure how to adopt the new approaches whilst maintaining standards.
Although there has been a strong focus on certain Pedagogical Approaches it is important for teachers and schools to have a blend of approaches in order to embed Successful Futures.  However it is crucial teachers and settings do not throw everything they are doing out the window, there are many fantastic ideas and approaches already being used in settings all over Wales.
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