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[bookmark: _Toc86405867]
INTRODUCTION
[bookmark: _Hlk84322223]This critical evaluation will investigate the role of critical incidents within the classroom and how these seemingly small occurrences influence an individual or group. The school observed was an 11-18 comprehensive school with 1263 pupils including 295 in sixth form according to the latest Estyn report. The students come from a range of backgrounds and religious faiths. Just under 16% of students have additional learning needs and under 9% of pupils are eligible for free school meals. The last Estyn report rated the school excellent in standards, wellbeing and attitudes to learning, teaching and learning experiences, care, support and guidance and leadership and management (Estyn, 2018).
The purpose of visiting the school is to observe a critical incident linked to Donaldson’s four purposes (Education and Public Services Group, 2015).
After the observation, a thorough analysis will be conducted to establish whether the incident could be considered critical and the effect this had on the individual or group. Following this analysis, the incident will then be critically evaluated using resources and literature to both support and challenge theories linked to the incident. Finally using the evidence and evaluation obtained, a critical reflection with the next steps will be written to inform my practice. 
Tripps Critical Incident methodology (Tripp, 1993) and Gibbs reflective model (Gibbs, 1988) will be used to complete a reflection and detail essential next steps. After completing observations within a classroom setting, several critical incidents will be recorded, focussing on one to explore and reflect on. Using the research in peer-reviewed journals and other sources I will reflect and decide on the next steps to take forward in my teaching practice.
[bookmark: _Toc86405868]THE ROLE OF CRITICAL REFLECTION
The role and importance of critical reflection in teaching can be examined with the following quotation. 
“To illustrate the importance of professional introspection and growth, I tell my students the story of a veteran teacher who was described as having “not 10 years of experience, but rather 1 years’ experience 10 times.” The message is simple: This teacher had stopped growing and developing as a professional after the 1st year”. 
[bookmark: _Hlk84355700](Shandomo, 2010, p.103)
A critical incident is an event that is interpreted as relevant or important (Tripp, 2012, p.8). A critical incident does not have to be negative or explosive but can be positive and seemingly irrelevant until analysed. An incident can seem “typical” at first and through careful analysis of the details, the incident can then be viewed as “critical” (Tripp, 2012, p.25). In teaching, reflecting on critical incidents is an essential method to develop and increase an understanding of professional judgement and establish the next steps for educators to take (Tripp, 2012, p.24.). In order to reflect on your own teaching practice thinking critically about how lessons have been conducted is essential to not become complacent. The function of a school evolves throughout the years. There are jobs and careers that have been created today that did not exist 20 years ago. Examples of this are mobile app designers, YouTube content creators and e-sports athletes. Without the support of schools to encourage and provide the information, knowledge and wisdom the teachers have gained, children do not have sufficient support to become successful members of society. The role of a teacher has evolved in comparison to recent history and using critical incidents to reflect and inform your teaching is essential. Using this to then decide personal next steps to improve your practice for the students being taught.
[bookmark: _Hlk85645932]There are many different models and theories to apply in the role of critical reflection including Kolb’s learning cycle (Kolb, 1975 & 1984), Gibbs reflective cycle (Gibbs, 1988), Schon’s reflective practice (Schön, 1978), and Brookfield’s reflective lens (Brookfield, 1998 & 2005). Each of these reflective models may be applied in different contexts. Schöns reflective practice may be appropriate for situations demanding more immediate action. Brookfield’s reflective lens and Kolb's learning cycle would be appropriate if used with a mentor or peers to break down observations and experiences. Both Kolb’s method and Gibbs’s method are very similar in which it highlights observations and experiences as a continuous learning cycle. However, Gibbs's reflective cycle is more descriptive and requires more research into the theories that may influence what happened and puts emphasis on the feelings and emotions of those involved.
Gibbs's reflective cycle will be the focus as it considers personal feelings and considers every aspect of the experience from the learner to the teacher. The Gibbs reflective cycle has six stages that lead from a description of the incident, considering what was good and what was bad about the event and leading onto what can be done differently in the future (Gibbs, 1988).
Combining this reflective model with Tripp's methodology ensures a comprehensive and detailed account and action plan for the individual conducting a critical evaluation.  Critical reflection is important to keep yourself relevant to the ever-evolving world and the role children will play in the future. As shown by Shandomos words, a teacher replaying the same year repeatedly will never truly be relevant and connect with the children they are teaching as they will be treating every year group the same year by year (Shandomo, 2010, p.103). This is supported by another quote " In order to meet today's teaching demands, the educators must become not only experts in their fields, but facilitators of student learning” (Ahmed, 2012, p.1555). Ahmed (2012) seems to suggest that teachers should adapt to how a student learns and therefore help students to realise their potential. By critically reflecting on our practice, we can continue to be relevant to the needs of the children and society. 
[bookmark: _Toc86405869]OBSERVATION
The lesson I observed was a year 8 German class. The classroom was located on the second floor of the building overlooking the sports field which had a P.E. class in session. There were lots of useful phrases in both German and French with English translations on the walls. The teacher made use of both the projector and the whiteboard to conduct her lesson. The class seemed to be a little more difficult to control in comparison to others I observed on the day.
I was located at the back of the classroom and as I watched the class enter the room there was a lot of talking and laughing. One student who seemed to be very hyperactive was incredibly unfocused from the moment he sat down in his seat. He was very jumpy and talkative. At the beginning of the lesson, he was shouting out answers and asking questions of the teacher that had no relevance to the topic being taught. In order to try and control the students’ impulses, the teacher wrote the student's name on the whiteboard with three marks under his name. The teacher stated that the student was only allowed to ask three questions and each time he asked a question he would lose a mark. Every time the student shouted to gain the attention of the teacher; the teacher would ask if the student was sure if they would like to use one of their marks. This promptly made the student more focused, and he was careful to raise his hand after considering whether his question was worth using up a mark. He was still hyperactive throughout the lesson, but he was trying extremely hard to stay on task and was very involved in the lesson.
[bookmark: _Hlk85645371][bookmark: _Toc86405870]CRITICAL INCIDENT LINKED TO DONALDSON’S FOUR PURPOSES
[bookmark: _Hlk85645650]I identified the three marks on the board with clear instructions as to what they signified as the critical incident. You could link this to all of Donaldson’s four purposes (Education and Public Services Group, 2015).
The student was very clearly engaged and focused on developing his knowledge as he had gained control of his thoughts through the limitations imposed on him. This encouraged the student to use what he had learned previously to produce his own solutions. This shows that he is being encouraged to become an ambitious and capable learner who can improve on his current knowledge using past lessons (Education and Public Services Group, 2015).
[bookmark: _Hlk85559274]This also encouraged the student to develop confidence, empathy and mutual respect as stated within the healthy, confident individuals’ purpose (Education and Public Services Group, 2015). The student showed respect toward the teacher by ensuring he was only asking questions relevant to the topic being discussed. The teacher would show respect to him by answering the questions in the same way she would answer an adult. The student always felt confident when asking a question as he was forced to think about whether he needed to ask the question. The student also developed empathy by ensuring that his questions didn’t distract the rest of the class who were trying to learn what they needed to learn.
The student demonstrated that he was an enterprising, creative contributor as he contributed to the lesson by asking relevant questions that others may have been too shy or afraid to ask (Education and Public Services Group, 2015). He was not afraid of contributing a question and looking silly but instead asked a question when he was confused and needed clarification which helped others when they seemed to be stuck as well.
The purpose I believe that this critical incident is linked most closely to is the student becoming an ethical and informed citizen (Education and Public Services Group, 2015). He started to think about the consequences of his actions if he continued to be disruptive. He seemed to be very invested in keeping his 3 marks and seemed to become upset at the thought of losing one of his marks. His actions became calmer, and he seemed to think about every question he wanted to ask. He only asked the ones that had the most value and contributed more to the lesson. He found a way to engage with the lesson as part of the group rather than being the disruptive individual who took the attention away from the learning. He recognised that his actions were disrespectful to the teacher and the class as a whole and made a conscientious effort to ensure his behaviour didn’t affect the rest of the class. He also focused on and improved his own knowledge by attempting to keep his 3 marks.
Based on these four principles and the critical incident's effect on the classroom dynamic, I believe exploring the role of assertive discipline within the classroom is an essential research aspect. Cognitive load theory also plays a role in this as the teacher was focusing the mind of the student so he doesn’t get overwhelmed by the amount of information he would have received if the teacher had answered all his questions. I will also explore the behaviourist school of learning and how it compares with the humanistic school of learning in psychology.
[bookmark: _Toc86405871]LITERATURE REVIEW
Abraham Maslow stated “We must learn to treasure the "jags" of the child in school, his fascination, absorptions, his persistent wide-eyed wonderings, his Dionysian enthusiasms. At the very least, we can value his more diluted raptures, his "interests" and hobbies, etc. They can lead to much” (Maslow, 1968 p.695). This statement comes from the humanistic ideology that Abraham Maslow, Carl Rogers, and James F. T. Bugenta developed in the 1900s. The statement seems to encourage children to develop themselves at their own rate. If allowed, a child may pursue their own interests and as a result, they will engage and learn at a better rate than if they were to learn about a topic that disinterests them. Teaching can be construed as a course of action in which the teacher assists the students to achieve their own goals of learning (Nugroho & Widjajanti, 2019). The two assertions might suggest the idea that teachers are facilitators and guides to the students learning rather than the leader. In contrast to the above points, Maslow’s theories have been questioned by critics accusing him of being naive about the elitist connotations in his ideology. "What real individuals, living in what real societies, working at what real jobs, and earning what real income have any chance at all of becoming self-actualizers?" (Lethbridge, 1986, p. 90). Lethbridge could be insinuating that the idea that all children have the same opportunities is an idealistic view of the world. He seems to encourage individuals to think about the circumstances that different children have been born and raised in. Children may not have the same access to education and resources. Children have different backgrounds including culture, religion, affluence, disability, and more. UNESCO (2020) currently states that compulsory education is only guaranteed legally in 155 countries. 12 years of free education is only guaranteed in 99 of these countries. Only 4% of the poorest youth complete secondary school in low-income countries compared to 36% of the richest (UNESCO, 2020). This might show the disparity still around today creating difficulties and obstacles that prevent easy access to education.
The behaviourist school of learning uses reinforcement and punishment to teach a child. It believes that learning is a step-by-step process and is strengthened by repeated success. Its ideology believes that learning has occurred when there is a change in behaviour (WGU, 2020). The ideology of behaviourism suggests that rewarding positive behaviour and punishing negative behaviour will encourage students to stop behaviour that is perceived to be obstructive to learning (Payne, 2015, p.483). This may insinuate that only children who are able to behave appropriately can be effective learners. Furthermore, John B. Watson was a particular advocate for behaviourism in the classroom based on his research into Pavlov’s dogs (Ziegler, M. et al, 2012). He conducted an experiment on Albert who was no more than 9 months old by exposing the baby to a series of stimuli (Cherry, 2019). A narrow but influential form of psychology that was based on the ideology that all behaviour is taught came as a result of this important, but unethical, experiment (Todd, 1994, p. 101). This may suggest that with better behaviour comes better learning and better attitudes toward learning. 
[bookmark: _Hlk85122603]The Social and Emotional Aspects of Learning (SEAL) programme is a whole-school approach to teaching children the social and emotional skills that promote effective learning, positive behaviour and more, for all who learn and work in schools (DCSF, 2007, p.4). Teachers stated that they felt a calmer atmosphere and students were more focussed and able to complete tasks easier, work with more confidence on their own as well as in a team, develop their own listening and speaking skills, and an improvement in motivation and persistence in their attitudes toward work (Hallam, 2009, p.302). Hallam evaluated the effectiveness of SEAL in schools shortly after its pilot and seems to have found generally positive change toward the goal of positive behaviour to encourage learning. Despite the generally positive reception, Hallam found some weaknesses in SEAL, recognising that the commitment to the programme by the senior management team in schools was crucial to the success of the programme (Hallam, 2009, p.329). Other weaknesses also included trying to ensure parent involvement, reluctance to adopt the new ways of working by staff, and finding sufficient time to train staff (Hallam, 2009, p.329). The programme also had a tendency to consolidate the adverse identity of certain pupils (Hallam, 2009, p.329). This could suggest that there is no absolute method of addressing behaviour and depends on a case-by-case basis.
[bookmark: _Hlk85208394][bookmark: _Hlk86405123]A behaviour model worth looking into would be assertive discipline, developed by Lee and Marlene Canter in the 1970s. This model uses a take control approach. The teacher controls seating plans and routines and assumes the children will misbehave. It uses positive and negative consequences to convince them that it is in their benefit to behave (Canter & Canter, 1992). The use of this model suggests that controlling classroom behaviour will progress learning. Assertive discipline is one method that teachers can practice, to learn the important skill of being successful managers of classroom behaviour (Nichols & Houghton, 1995, p.208). This may suggest that managing behaviour in the classroom through using assertive discipline is an effective method for teachers to use in practice. Nichols and Houghton (1995) stated that the use of assertive discipline within the classroom reduced negative feedback from teachers. In fact, teachers gave more positive feedback and students spent more time working and individuals were less disruptive throughout the lesson (Nichols & Houghton, 1995). This might suggest that due to the implementation of assertive discipline, students became better learners as they spent more time working and listening rather than being distracted by bad behaviour. Despite this not everyone advocates for assertive discipline. Papers and studies have been published that state it is just a temporary solution or even harmful to children’s well-being and mental health. To assume that a student’s behaviour that is being conditioned under one set of circumstances, will transfer and be maintained in a different set of circumstances would be considered naive (Palardy, 1996, p.69). It’s possible that Palardy is insinuating that children will only behave a certain way for certain people in certain circumstances. In other words, it could support the idea that not enforcing the rules gives the child permission to revert to their previous behaviour. Furthermore, Palardy raises the idea that teachers will inadvertently contribute in a negative way, to a student’s future in society (Palardy, 1996, p.70). This evidence may suggest that by using assertive discipline to manage children’s behaviour you could be affecting the child’s mental health and well-being, causing issues in their future. This is further supported by a very recent study conducted in China on assertive discipline. A study in China found that the use of assertive discipline with children caused hostile emotions and negative feelings and as a result advocates the use of intervention and prevention programs to support the use of positive discipline instead (Gu & Kwok, 2020, p.97). This study by Gu and Kwok (2020) studied the effect power assertive discipline had on children’s anxiety. Their study may suggest that assertive discipline could increase anxiety in children and that the focus should be on positive reinforcement to change a child’s behaviour.
Cognitive load is an aspect of education worth exploring. To put this into context, the presentation of unnecessary information and distractions could cause an extraneous overload that takes up space in the working memory of a person receiving that information (Feldon, 2007, p.126). This may suggest that the more distractions there are the more likely students in the class will experience cognitive overload. Furthermore, David Kirsh suggests toward the end of his paper that it is easier to solve problems when the information presented is organised properly, such as sorting cards, so they are in ascending order when playing gin rummy (Kirsh, 2000. P.47). This might insinuate that presenting the information in an organised and simple way is always beneficial for individuals. In addition to cognitive load theory on an individual, it can even affect those working collaboratively. There is also an idea that placing learners who have the skills to carry out a task among others who do not have these skills could even be detrimental to an individual’s learning (Kirschner et al, 2018). The evidence may say that unless every person contributes to a group setting many of the group members could suffer from cognitive overload. Moreover, students learning depends on building on previous knowledge and can risk overload through missing vital information needed to master a topic (Plass et al, 2010, p.255). This could suggest the theory of cognitive overload is based on prior knowledge or schemas. This may also suggest that teachers should ensure the relevant, correct knowledge should be instilled before building on a topic. Following this thinking would seem to suggest that cognitive overload is caused by introducing topics too fast leaving little time to master previous knowledge. There are not many papers or studies that refute the effects of cognitive overload.
[bookmark: _Toc86405872]REFLECTION/EVALUATION AND NEXT STEPS
From my critical incident and my literature review, I can see that cognitive load theory played a part in the decision to use the three-mark method as the student was asking a lot of questions. Had the student gained the answers to his questions there was a risk of overloading the student with information. He was trying to skip ahead of the rest of his class and although they were good questions, he was at risk of taking in too much information for the current topic being taught, and therefore would struggle to retain and build on his knowledge of German.  I will take this forward with me and ensure that I recognise not every question needs an answer especially if they are not related to the topic being taught at the time.
To combat the effect of this I believe the teacher took a more traditional approach to teaching. The humanistic approach, whilst effective in some contexts, would have served to confuse the student as he wanted to learn aspects of German that were not relevant to the topic being taught. Allowing the student to learn what he wanted, would not have allowed the student to effectively retain the knowledge required for the lesson. I have decided to bear in mind that a humanistic approach to teaching is only valid in certain contexts.
The teacher seemed to take a more behaviourist approach to teach the student. The teacher managed his behaviour to ensure that his shouting out and behaviour didn’t impact his own learning as well as that of the other students. Even though his questions were valid and good about the German language they were very off-topic for what was being taught. His behaviour seemed to distract the other students causing them to become hyper themselves and shout out as well. By controlling the behaviour of this one student the rest of the class settled down and they managed to interact with the teacher appropriately. This also seems to have set a standard with the class and made them realise that should they behave the same way as this one student they can expect the same repercussions. This has led me to consider that sometimes managing the behaviour of the disruptive individual or individuals will usually calm the rest of the students. Following on from this I will ensure that I manage the behaviour of the individuals that seem to incite a reaction from the rest of the class and only address the behaviour of the whole class during times where it is necessary.
Further to the above point, I believe that the teacher used aspects of assertive discipline. The teacher established the rules of the three marks immediately after the student had started shouting out and asking questions not related to the topic. The teacher had planned to use this strategy as it has clearly worked in the past. However, looking into the literature there are drawbacks to using this method exclusively. There are those who believe that using assertive discipline can damage a child’s mental health and well-being in the long term. There are even studies that show excessive use of assertive discipline can cause anxiety in a child which can manifest itself in several different ways (Gu & Kwok, 2020). From this literature, I will ensure that assertive discipline is only used in appropriate situations to ensure that students' mental health and well-being are protected. This also ties in with the learning principle of “healthy, confident individuals’” to ensure children develop confidence, empathy and mutual respect rather than creating a “fear” based classroom.
Following on from the above point of healthy confident individuals my research into the SEAL programme showed that promoting and addressing the important issue of social and emotional skills is generally very positive. Promoting positive behaviour and effective learning in the school created an effective learning space. From this, I will go on to find out the policies my schools employ to promote healthy and positive behaviour. I will use the strategies in the policies to promote effective learning in my classroom and in turn support consistency for the expectations of positive behaviour.
[bookmark: _Toc86405873]CONCLUSION
There are many methods to use in the classroom to prevent cognitive overload and therefore ensure positive behaviour. The incident identified in the critical incident linked to Donaldson’s four purposes section showcases just one that is effective in this individual’s case. It shows that cognitive overload can become an issue incredibly quickly should children obtain the answers to questions not relevant to their topic. The three-mark method has links to the behaviourists school of learning which has proven to be effective in previous years. It also shows why the humanist school of learning would not be applicable in this situation. Further to this point, assertive discipline is a method of discipline that may be required in certain situations. However, there are repercussions if used ineffectively. To combat this there are policies and programmes such as the SEAL programme which promote effective and positive behaviour. 
Through reading the literature to explore the use of the three-mark method I have decided I will employ assertive discipline in appropriate situations. I will take up a more positive behaviour approach to ensure effective learning. I will take aspects of humanistic learning into my classroom, encouraging students to research off-topic questions in their own time whilst ensuring that the questions that are relevant to the topic being taught will be answered.
There are many theories in this critical evaluation that are all valid and apply to the teaching practice. I will take away the conclusion that there is no one theory or method that applies to all students but rather behaviour should be treated in the context of the situation. 
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APPENDICES
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 23/09/21 4th Period year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context
The lesson took place during 4th period just before lunchtime. The classroom was on the first floor with lots of useful English tools on the walls including the acronym DAFOREST over the front of the classroom. This was a mixed ability year 7 English class.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The teacher used a “personal anecdote” to engage and clear up any confusion the class had over a sentence used in a reading extract. The sentence being “she was a small skinny old hag”. She used an anecdote of her grandmother being the kindest woman who liked to bake cakes and give them out to her neighbors. Because of those cakes she liked to eat them which made her quite plump. This made her seem quite friendly. The descriptive words used along with the word “hag” made the woman being described to seem bad and evil. The use of a Merthyr style accent engaged the children to laugh, focus and engage the children into her lesson. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
We could explore research related to Art Costa & Bena Kallick and the 16 habits of mind (fun).
There is also possibility of exploring Lev Vygotskys theories about cultural and social contexts.
Ferre Laevers would touch upon this type of theory. 
The teacher also used a technique explored by Bjork called desirable difficulties to get the children to generate the answers for themselves.









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Class was a full room of 32 children.
Started off the lesson with a quiet reading exercise.
Used rewards such as merits to ensure all children were behaving in the manner expected. 






Record 2
	Date and time, year group: 23/09/21 1st Period year 9


	Where and When: Context of the observation – subject/AOLE, general classroom context
The lesson took place during first period directly after registration. The classroom was on the second floor the blinds on half the windows were closed. There were tanks with habitats ready to house animals that were suited to those types of habitats. Wall with optional questions that students could research in their spare time with post it notes with answers. It was a mixed ability science class with one group who required extra support to be able to complete their tasks. No ALN needed but just struggled understanding the subject content.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The teacher asked a student a question and halfway through a lengthy answer the teacher spoke over the student assuming they had finished. He spoke over the student in order to guide the student to give the correct answer. The student was speaking very quietly so much so that the teacher had to lean in to hear what was being said. Upon realizing his mistake that the student was not yet finished giving the answer he immediately apologized. He asked the student to continue giving their answer. After the apology from the teacher the student became more confident and spoke louder and clearer. The student finished giving their answer which was the answer the teacher was looking for. The teacher praised the student and thanked them for giving their answer and acknowledged he was too quick to try and help the student. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Constructivist school of learning.
Lev Vygotskys Zone of proximal development
Triangle of well-being
Erik Erikson 8 stage model of psychosocial development
Rita Pierson TED talk






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Was clearly a mixed ability group. IT issues so had to use teams in order to show his presentation within class.









Record 3
	Date and time, year group: 22/09/21 second period year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
This lesson took place on the second floor with a view of the sports field. Lots of useful phrases on the walls. The teacher used both the projector and the whiteboard to teach the lesson. Class was a more difficult class to control than the others. It was a German lesson.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
From the moment the students walked in there was one boy who was very hyperactive and unfocused. He kept shouting out answers and asking questions that had no relevance to the lesson. The teacher wrote the students name on the whiteboard with 3 marks under his name. The 3 marks signified 3 questions the student was allowed to ask throughout the lesson. Each time the student shouted to gain the teachers attention the teacher asked the student if he was sure he would like to use up one of his marks for his question. This promptly made the student more focused into his thoughts and he was very careful to raise his hand whenever the teacher asked a question to the class. He was still very hyperactive throughout the lesson however you could see he was trying extremely hard to stay on task and was very involved in the lesson.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Learning school of behaviourism.
Malaguzzi – emotional well-being
Parsonson - lesson planning
ADHD/Mental health in young children
Triangle of wellbeing
Art Costa & Bena Kallick 16 habits of mind
Lee & Marlene Canter – Assertive discipline



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Child was sat at the back. Teacher asked the student to move a couple of chairs over so that she was able to keep an eye on him.
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