Create a balanced argument for EOTAS (with 2 contrasting methods)
Home-schooling in Wales and Mainstream schooling

According to section 7 of the 1996 Education Act, responsibility for the education of children rests with their parents and can be provided ‘by regular attendance at school or otherwise[footnoteRef:1].’ This is the law which, in effect, allows parents to home-school their children, and Wales, England, Northern Ireland and Scotland all implement this law differently. This essay however will be focusing on home education in Wales, where 0.56% of children who are at the compulsory school age are Electively Home Educated (EHE). This number is drastically different depending on which local educational authority (LEA) is being observes though across Wales this number has been steadily increasing over the past 6 years[footnoteRef:2]. What will be suggested here is that the statistical quality of the schools in the area does not always affect the decision to electively home educate children, but that the rurality of the area does have an influence on whether a child is home schooled or not. This essay will also be focusing on why people decide to EHE their children at home and how the methods used/theory used are in contrast to mainstream educational institutions.  [1:  Education Act 1996. (1996). Retrieved from Legislation Gov UK: https://www.legislation.gov.uk/ukpga/1996/56/section/7 (accessed 29/03/2019)]  [2:  Statistics for Wales (2018) Pupils educated other than at school, 2017/18. Welsh Assembly Government. pp.14] 

Mainstream schools in Wales
Since ‘schooling’ as it is known today was formed, it has mainly been done in accordance to Freire’s ‘banking concept’ of education, where students are told what to learn and are then innately meant to do so[footnoteRef:3]. This way of teaching effectively destroys a learners desire to learn because of there is no real need to do any self-learning and nor will the national curriculum always fit with the students interests, leaving them bored and dissatisfied during school. It also can leave students with a lack of self-confidence as they are constantly assessed and being judged and disciplined by their teacher, creating a feeling of disharmony in the classroom and sometimes even leading to behavioural problems, self-confidence issues and a lack of motivation[footnoteRef:4]. This choice deficiency in what the students can learn has also been debated as the process of learning being controlled can often lose the interest of the children[footnoteRef:5]. ‘Formulaic human beings’ hardly leave room for experimentation and creativity in their adult lives and therefore can also block learners progression in the long-term[footnoteRef:6], as they will lack the critical, forward-thinking and analytical skills needed to progress to their highest capacity.  [3:  Paulo Freire (1996) Pedagogy of the Oppressed. pp.59]  [4:  John Taylor Gatto (1992) The Seven Lesson School Teacher]  [5:  John Holt (1981) Mothering]  [6:  John Taylor Gatto (2001) A Different Kind of Teacher. pp. 27] 

In terms of how Britain ranks globally, it was 23rd worldwide according to PISA’s last survey[footnoteRef:7]. The British educational system is, debatably, a good one which is effective for many students according to the global statistics. However, teachers are currently being overstretched and public schools are underfunded, putting a strain on mainstream schooling across all areas of Britain; Wales’s new curriculum however will hopefully ease some of the burden being put onto teachers across the country. The Donaldson report was written by Professor Graham Donaldson in 2015, and should start being put in place by 2020, with pioneering schools testing the curriculum across Wales in the meantime[footnoteRef:8]. The new innovative curriculum focuses on a more teacher-led holistic to learning which takes the focus away from constant assessments and towards other ways of documenting learning. However, this new curriculum will also put teachers in a position where they have to implement cross-curricular teaching, to bring in aspects of the six areas of learning and experience. Teachers currently have not been receiving enough professional development to make them feel confident in their current subjects, and there has been no clear way of how they will be trained to meet the new requirements yet[footnoteRef:9]. In order to implement good learning within any curriculum, a constructivist approach to learning seems to be the most effective way, because learning is an active process which needs to be done physically, and not simply told to you[footnoteRef:10]. A constructivist approach however is definitely not compulsory across the board in Wales or Britain as a whole currently, but hopefully will be more possible under the ‘Successful Futures’ curriculum as teachers can adapt their teaching methods to fit the learning aims relatively easily. However, all teachers will need to be competent enough in literacy, numeracy and digital competence in order to effectively execute the cross-curricular teaching being made mandatory to them[footnoteRef:11]; this could affect the quality of teaching that teachers can deliver as they will be trying to teach subjects that they may not have been trained in, it may also affect their confidence to teach. The fact that school-teachers generally experience large amounts of stress due to the heavy workload they have is already an issue, and this may further enhance an already growing issue[footnoteRef:12]. Stress has been causing teachers to leave the education sector at a heavy pace and creating a shortage of teachers across the country, and has been substantially costly to some LEA’s across the country which have had to pay salaries whilst teachers are taking time off work due to stress-related issues[footnoteRef:13]. [7:  Facts Map (2018). Retrieved from PISA http://factsmaps.com/pisa-worldwide-ranking-average-score-of-math-science-reading/  (accessed on 30/03/2019)]  [8:  Donaldson, P. G. (2015). Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales.]  [9:  NUT Cymru Respond to Estyn Report (2017) Retrieved from National Education Union: https://www.teachers.org.uk/news-events/press-releases-wales/nut-cymru-respond-to-estyn-report (accessed 29/03/2019)]  [10:  Andrew P. Johnson (2014) An Overview of Learning, Educating and Teaching for Preservice Teachers. In Education Psychology: Theories of Learning and Human Development. pp.1]  [11:  Professor Graham Donaldson (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. pp. 39]  [12:  Brian Heshizer & Debra Erdos Knapp (2016) Revisiting the Buffering Hypothesis: Social Support, Work Stressors, Stress Related Symptoms, and Negative Affectivity in a Sample of Public School Teachers, Open AccessLibrary Journal. pp. 3]  [13:  Alison Wightwick (2018) Some teachers in Wales have been off work for years with stress. Retrieved from Wales Online: https://www.walesonline.co.uk/news/education/teachers-wales-been-work-years-14481510 (accessed 29/03/2019)] 

[image: Administrative divisions map of Wales]Since 1988’s Education Reform Act, parental choice severely impacts which students go to which school, which creates a more competitive, in essence, a marketisation and commodification of school application processes throughout all of Britain[footnoteRef:14]. Even the government acknowledges that the ‘good schools’ are generally full to capacity and are therefore more selective with their students, as well as the fact that the areas which these ‘good schools’ are in are ‘more advantaged, more able, and less ethnically-diverse than their local neighbourhoods[footnoteRef:15].’ More able and talented students are therefore commodities to be sought after when the school has a choice in the matter, especially in secondary schools, effectively taking the illusion of choice away from the parents and forcing them into placing their children at a school less beneficial to their children’s future prospects[footnoteRef:16]. In a country such as Wales, where schools can often be far apart due to geographical issues of rurality, this can be a considerably difficult situation to be in, as there is simply not as much choice anyway. [14:  Chris Taylor (2018) Geography of the 'New' Education Market: Secondary school choice in England and Wales. pp. 1]  [15:  Dr. Matthew Weldon (2018). Secondary School and Choice Selection: Insights from new national preferences data. pp. 6]  [16:  Chris Taylor (2018) Geography of the 'New' Education Market: Secondary school choice in England and Wales. pp. 2] 










Principality map of Wales
http://ontheworldmap.com/uk/wales/administrative-divisions-map-of-wales.html (accessed 29/03/2019)

Amount of home-schooled compulsory school aged children per thousand
	County
	2016/2017
	2017/2018

	Isle of Anglesey
	4.7
	4.7

	Conwy

	6.2
	8.0

	Denbighshire
	4.0
	5.1

	Gwynedd
	3.8
	3.2

	Flintshire
	3.8
	3.3

	Powys
	9.1
	9.0

	Wrexham
	4.5
	4.2

	Ceredigion
	18.4
	19.6

	Pembrokeshire
	9.5
	13.8

	Carmarthenshire
	n/a
	n/a

	Swansea
	5.4
	5.4

	Neath Port Talbot
	6.8
	8.5

	Bridgend
	4.9
	5.8

	The Vale of Glamorgan
	1.9
	2.6

	Rhondda Cynon Taf
	3.9
	3.9

	Merthyr Tydfil
	4.3
	5.8

	Caerphilly
	2.7
	3.4

	Blaenau Gwent
	4.0
	6.7

	Torfaen
	4.2
	5.5

	Monmouthshire
	5.2
	5.5

	Newport
	2.1
	2.5

	Cardiff
	4.4
	4.4

	Total of 1964 EHE children throughout Wales
	
	



Source: Statistics for Wales (2018). Pupils educated other than at school, 2017/18. pp.14


Rurality of Wales in regards to Education
According to statistics, out of the twenty-counties of Wales, almost half would be considered as primarily rural, namely Conwy, Denbighshire, Powys, Carmarthenshire, Gwynedd, Ceredigion, Pembrokeshire, Monmouthshire and the Isle of Anglesey[footnoteRef:17]. Small towns within these rural counties (such as Aberystwyth, Carmarthen and Holyhead) would be considered as urban or sometimes semi-rural[footnoteRef:18]. According to according to the WIMD 2014, these rural areas are also not financially deprived compared to other areas, but this doesn’t reflect the lower levels of opportunity deprivation and mobility deprivation[footnoteRef:19]. Most of these rural counties have a higher number of EHE children. However, it is important to keep in mind that all the national statistics on EHE children do not truly reflect the actual numbers, as parents do not have to declare if they are going to home school their child if they are not already enrolled to a school and there are also options of flexi-schooling[footnoteRef:20].  [17:  Emyr Williams & Rosaleen Doyle (2016) Rural Poverty in Wales: Existing Research and Evidence Gaps. pp.11]  [18:   Emyr Williams & Rosaleen Doyle (2016) Rural Poverty in Wales: Existing Research and Evidence Gaps. pp.7-8]  [19:  Alistair James Scott, Alana Gilbert & Ayele Gelan (2007). The Urban-Rural Divide: Myth or Reality? pp.16]  [20:  UK Government (2013) Elective Home Education: Guidelines for Local Authorities. Department for Children, Schools and Families. pp. 4-5] 

The financial differences between Urban and Rural areas within Britain has been discussed at length, but putting socio-economic factors into place onto areas when the actual definition of rural is still debated is an issue, as well as identifying which areas are to be considered as deprived rural areas and less deprived[footnoteRef:21]. Also, the lack of information on the financial status of the families who are EHE their children mean that we cannot directly correlate the wealth of the family to their decisions to home-school. However, we can still relate the fact that the availability of schools compared to the area mass is significantly lower than more densely populated areas. Within Cardiff alone, there are 98 primary schools, compared to 39 in the whole of Ceredigion[footnoteRef:22] [footnoteRef:23] and, although it is important to note that Cardiff does have approximately 30,000 more children within the compulsory school age range[footnoteRef:24], the land mass both areas cover is significantly different, as well as the amenities and modes of transport available to residents[footnoteRef:25]. The government in Wales provides all young learners free school transport if they live 2-3 miles away from their schools (depending on their age)[footnoteRef:26] but in rural areas with often extremely poor public pathways and dangerous roads, this 2 miles could influence a parents decision to send their child to school, especially if they choose not to or cannot afford their own means of transport.  [21:  ]  [22:  Cyngor Sir Ceredigion (2019). Primary Schools. Retrieved from Cynog Sir Ceredigion/Ceredigion County Council: https://www.ceredigion.gov.uk/resident/schools-education/school-information/primary-schools/ (accessed 29/03/2019)]  [23:  Cardiff County Council, (2019) Cardiff schools. Retrieved from Cardiff County Council: https://www.cardiff.gov.uk/ENG/resident/Schools-and-learning/Schools/Cardiff-schools/Pages/default.aspx (accessed 29/03/2019)]  [24:  Welsh Government (2018) Population estimates by local authority and year. Retrieved from Stats Wales: https://statswales.gov.wales/Catalogue/Population-and-Migration/Population/Estimates/Local-Authority/populationestimates-by-localauthority-year (accessed 29/03/2019)
]  [25:  Welsh Assembly Government (2008) Welsh Index of Multiple Deprivation]  [26:  Siân Hughes (2016) Research Briefing: Home to school transport - a guide for constituents. Cardiff: National Assembly for Wales. pp.1-2] 

Reasons why Parents might choose to EHE their children
The Welsh Index of Multiple Deprivation (WIMD) shows that all the areas where EHE levels are highest are not educationally deprived[footnoteRef:27], and in general have high quality schools. Therefore, it seems as though financial and rural deprivation do not play a big a role in the decision to EHE school age children as originally thought; the reason why parent decide to home educate their children must be attributed to other possible factors. A recurring theme which comes up often when speaking of EHE and alternative education is ‘unschooling.’ This approach has been mentioned by some educational psychologists such as John Holt who has written in depth about what it means to ‘unschool.’ Unschooling essentially the process of not going to a school, and often not following the national curriculum for schools in the country where you are educating the children. A critical unschooler (generally the parent of the child) does not use banking methods and complete authority over a child as a way to teach their students but rather acknowledge that the child and adult have an equal right to teach each other and are both effectively filling the role of teacher and student in a bilateral relationship[footnoteRef:28]. The benefits which can come from this are numerous, though one of the main components of them is the bond between teacher and student becomes less strained, and the parent and child can follow interests which suit them individually at a more leisurely pace as well as with less stress due to the lack of marking and assessing. Also, by unschooling your children, you can teach them your own family ideals and often minimalise the effects of gender roles and stereotypes which can often be developed through socialising within a school environment[footnoteRef:29]. Another reason for EHE children is from racial abuse and issues with behaviour whilst in mainstream education. Muslims in particular have been struggling in recent years within mainstream schools, with around a third leaving with no formal qualifications[footnoteRef:30] and a high level of islamophobia engulfing much of mainstream British thought, it hardly comes a surprise then that in recent years the level of home-schooled Muslims has also been rising[footnoteRef:31]. EHE children have shown, across the world, that homeschooling often need not be a barrier for the future, and often when EHE children do take examinations, they actually perform better than their peers who attended mainstream education[footnoteRef:32]. This shows us that EHE, when done effectively can be more beneficial to learners than mainstream schooling. However, this could be contributed to by the fact that most home schooled children come from family backgrounds which are more financially able and where a parent can afford to stay at home to educate their children. This may be one of the reasons why the areas where EHE children are more prevalent re less financially deprived. Parents who EHE their children need to be able to afford to do so, as well as to afford all the supplies needed to buy resources for their learning and take the child on educational trips. Therefore, it seems as though finances must play a role in the choice to EHE a child above other factors. [27:  WIMD (2014) Map of Education Deprivation, available on https://statswales.gov.wales/Catalogue/Community-Safety-and-Social-Inclusion/Welsh-Index-of-Multiple-Deprivation/wimd-maps (accessed 31/3/2019)]  [28:  Noah Romero (2018) Toward a Critical Unschooling Pedagogy. Journal of Unschooling and Alternative Learning, [12.23]  pp.57]  [29:  Noah Romero (2018) Toward a Critical Unschooling Pedagogy. Journal of Unschooling and Alternative Learning, [12.23]  pp.63]  [30:  Saeeda J. Shah (2014). Muslim schools in secular societies: Persistence or resistance! British Journal of Religious Education pp.57]  [31:  Olivia Rudgard (2018) Fears of bullying drives Muslim children to being homeschooled. Retrieved from The Telegraph: https://www.telegraph.co.uk/news/2018/04/03/fears-bullying-drives-muslim-children-homeschooled/ (accessed 31/03/2019)]  [32:  Outcomes for Electively Home Educated Children. Retrieved from http://www.home-education.org.uk/articles/wc/wc-he-outcomes.pdf (accessed 31/3/2019)] 



[bookmark: _GoBack]To conclude, in Wales, there are almost 2,000 electively home educated children that the government know of who are of compulsory educational age. The laws of England and Wales according to section seven of the education act 1996 allow home-education as a form of education other than at school (EOTAS). Most of these EHE children come from rural counties which are not financially deprived and where the educational deprivation within mainstream schooling is near non-existent statistically speaking and above the 50th centile. However, the scarcity of schools as well as the lack of transport and the benefits of unschooling seem to be swaying more and more parents every year since 2012 to EHE their children. This does seem as though it is a good thing, but the lack of involvement from LEA’s in the area could also put children who are out of school at risk of abuse and a bad education among other things. In 2018 the Education Secretary for Wales announced that all parent of EHE children will have to register their children on a national database to avoid any neglect to safeguarding these children[footnoteRef:33].   [33:  Abbie Wightwick (2018) Parents home educating their children in Wales will have to join a register. Retrieved from WalesOnline: https://www.walesonline.co.uk/news/education/parents-home-educating-children-wales-14110054 (Accessed 31/3/2019)
] 
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