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“Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.”
This assignment highlights the significance of teaching Welsh through the English-medium sector in relation to Bernardo and Gaerlan’s (2011) research on implementing English as a second language within the Philippines, emphasising that learning and teaching an additional language can positively affect the learners’ performance within schools. Moreover, the linguistic field of the authors is demonstrated within the article where it indicates that acquiring and learning two or more languages enhances the cognitive ability (ibid.). Donaldson (2015) indicates that bilingualism can aid with learning additional languages, enhancing more opportunities for young people within the world of work. However, according to Baker (2014) and Bloomsfield (1933, cited in Thomas and Mennen, 2014, p. 26), there are differing views of bilingualism ranging in various proficiencies whereby bilingualism refers to those who frequently use “two or more languages in their everyday lives” (Grosjean, 2010, p.4).  Despite the frequent use of language, Bernardo and Gaerlan (2011) indicate that in order to be knowledgeable in a language, acquiring a good understanding of skills and information is vital in order to communicate effectively. Currently, one of the Welsh Government’s (2017) aims in achieving one million Welsh speakers is promoting the understanding of Welsh nationally, however, for this to be accomplished by 2050, language skills and strategies require reinforcement in order to resemble those in the Philippines. 
Firstly, according to Richards and Rodgers (2001) and Bernardo and Gaerlan (2011), English has become a prominent language globally particularly through social and economic elements as the growth in technology and social media increases. Synthesising with this, Richards and Rodgers (2014) state that language is best learned interactively whereby language is essential for communicating. Vygotsky’s (1978, cited in Lightbown and Spada, 2013, p.25) ‘Zone of Proximal Development’ connotes with this such that the social interaction with various individuals guides the learner to a greater outcome within that language. However, with reference to the downfall of language consistency in Wales, it is significant that learners are equipped with various opportunities to use Welsh through technology and throughout the community (Welsh Government, 2013). Consequently, this emphasises the necessity of enhancing the learners’ Welsh language and their digital competence simultaneously (Furlong, 2015).  Hence, one key implication is influencing the use of language used, outside of a classroom environment, whereas using all aspects of social media and entertainment can influence the development of the Welsh language (Bernardo and Gaerlan, 2011; WG, 2013). Moreover, the increase of individuals who access Welsh television programs or access social media through the medium of Welsh may imply that individuals are claiming their Welsh heritage and liberation (Cosslett,2019). Baker (2007; 2014) adheres to this such that active participation is required for language to be consistent within the learner. Supporting this, Donaldson (2015) and Tinsley (2018) concur that the proposed curriculum should enhance the development of language, communication and literacy skills in all modern languages intrinsically if Wales were to exceed internationally, thereby, complementing the aim of a more cultural and linguistic perspective of Wales (WG, 2016). For instance, personal observations highlight that schools promote the intrinsic use of technology and Welsh through ‘Hwb’. However, Estyn (2016) insinuates that for teaching and learning to be effective for learners through this platform, practitioners are required to be confident in their use of ICT skills, digital competence and Welsh language skills concurrently. 
Nevertheless, Estyn (2017) and Bernardo and Gaerlan (2011) argue that there may be a finite number of practitioners who are bilingual and are able to confidently, guide the learners’ learning, hence, the indication that the article’s aim for teachers to aid the learner’s skills may not apply to Wales’ current levels until all education systems provide training (Tinsley, 2018). In order to enhance the standards of Welsh, it is required for practitioners, especially those within Foundation Phase, are provided with various training programmes through Welsh enabling schools to be equipped with practitioners who possess sufficient knowledge and skills in order to achieve a successful transition (WG, 2013; Donaldson, 2015). Similarly, Estyn (2018) states that in general, practitioners are displaying dominant models of Welsh that is appropriate to learners’ development. For instance, within Professional Teaching Practice, the school provided opportunities for sabbatical courses for practitioners to learn Welsh to an effective standard which later develops the learner’s language (Baker, 2011). Despite this, within other schools, this opportunity was not evident, therefore, the confidence amongst practitioners to portray Welsh was not as high. Additionally, Estyn (2017) indicates that sabbatical courses positively transforms the confidence and skills of practitioners in order to increase the capacity of Welsh speakers within education and workforces. 
 Furthermore, it is essential for the Welsh Government to provide every education system with effective schemes in order to obtain the predicted ‘5,200’  teachers who can teach in Welsh (Welsh Government, 2013). Consequently, the emphasis for language support should not only be focused on the class teachers, it should aim to improve the Welsh of upcoming practitioners and teaching assistants (ibid.). However, according to Bernardo and Gaerlan (2011) and Hopwood et al (2018), for Wales to be parallel to those in the Philippines and those within the Basque country, it must be more knowledgeable in the level of Welsh to provide effective strategies for those within education. Regarding this, there is an emphasis on a lack of funding to acquire effective language skills, however, further funding has been appointed towards centres that provide to education systems and workplaces (Estyn, 2017).  Despite this, Rhys (2014) and Welsh Government (2016) indicate that funding is a consistent issue when referring to the learning of Welsh, however, to improve current standards, the community is required to enhance their involvement in delivering the Welsh language.   
Additionally, another theme reflected is performance with regards to teachers as good role models for language through every aspect of the curriculum (Bernardo and Gaerlan,2011). According to Grosjean (2010) and Richards and Rodgers (2014), teachers as facilitators of language is a crucial factor in developing the learners’ skills and targets as currently, Welsh as a second language is not considered to be taught as thoroughly as language in the Philippines in that it is pressured by timings against other areas of learning (Tinsley, 2018). Adhering to this, the Welsh Government (2013) indicates the loss of practice is a result of the lack of confidence amongst practitioners to teach it sufficiently. Therefore, strengthening the pedagogy in the new curriculum may encourage the development of language and literacy within Welsh (Donaldson, 2015). To strengthen the learning of a second language, Bernado and Gaerlan (2011) and Dale and Tanner (2012) indicate that teaching through a ‘Content and Language Integrated Learning’ (CLIL) approach where practitioners will aid the learners in understanding how one language will develop the other through additional subjects for language to be meaningful. Synthesising with this, García and Baker (2007) and Lightbown and Spada (2013) insinuate that combining language and content motivates learners to learn more effectively as a result of connecting their current knowledge and interests and applying those forms to the learning of Welsh frequently. Moreover, this method increases the learners’ abilities to use both languages, however, Baker (2011) states that the acquisition of learning between their native language and additional should be balanced. In addition to this, Ravelo (2014) indicates that practitioners are required to reflect on their teaching approaches in accordance to their learners, therefore, knowledge and training in CLIL approaches provides effective transition of language and content. Illustrating this, Bernardo and Gaerlan (2011) state that the Filipino learners performed better in subjects such as Maths when referring to problem solving, memory and information that the practitioner provided in the language. Similarly, Baker (2014) acknowledges schools are required to complement those in the Philippines in ensuring cognitive abilities such as thinking skills and problem solving can function in an additional language. Despite the dual immersion enhancing the cognitivism of the learner in an engaging environment, integrating this approach within schools relies on the abilities of the children, the continuum of this method across the school and the overall performance of the learners linguistically (Bernardo and Gaerlan, 2011; Lightbown and Spada, 2013; Cook, 2016;WG, 2017). 
On the other hand, the focus should originate from an audiolingual approach as regarding linguistic abilities, the learners are educated on the oracy of language through repetition of vocabulary (ibid.) The current standard of Welsh illustrates that practitioners are not consistent within their use of Welsh to the learners which limits their ability to hear and develop it (WG, 2013). For instance, most learners taught through the medium of Welsh outperform non-Welsh speakers in GCSEs, particularly within subject areas such as Maths, English and Welsh, where “66%” of Welsh-medium students achieve an A* to C in comparison to “58%”  of those in English-medium education (Estyn, 2017). However, this may be an indication of Welsh second language not having equal significance as Welsh first language when classified as a core subject (Welsh Government, 2013). Consequently, Tinsley (2018) adheres to this that even with the newly proposed examinations throughout GCSEs and further education, there are conflicting perspectives that learners question their abilities within language and eventually abandon it. Despite this, Chomsky (2002, cited in Saville-Troike, 2012, p.49) connotes that the language acquisition and learning process is instinctive such that when acquiring a new language, learners are equipped linguistically, however, the language developed is conditioned by the environment and parents’ cultural and linguistic background. 
Lastly, one theme from the article highlights the influences of families and home environments integrating the language. According to Gaerlan (2009, cited in Bernardo and Gaerlan, 2011, p.5), learners in the Philippines widen their abilities in English through interacting with their families in their home environment thereby constructing their confidence to choose the language use.  In order for Wales to achieve this, the use of Welsh language at home must be promoted positively to parents and guardians through all aspects of social connections and workplaces (WG, 2017). Hence, educating parents in the language is crucial, however, Woodcock (2011) emphasises that the knowledge of two languages equally may not indicate a successful language delivery to the child. Similarly, the use of Welsh would be increased if both learners and their parents were informed on the applicability to their lives (WG, 2013). Illustrating this, developing projects such as ‘Twf’ provide a variety of support and activities to guide parents with integrating bilingualism and cognitivism to their children (Woodcock, 2011; Baker, 2014). Thus, the understanding that intensifying the number of pupils taught through the medium of Welsh is significant to advancing the use within families and the outer community, thereby implying a trilingual approach (ibid.; Hopwood et al, 2018). Momentarily, confidence issues amongst parents are raised when referring to their own capability within the language in comparison to their child (Rhys, 2014). Moreover, parents who choose a mainstream education that is not bilingual, as a result of their little confidence, limits the identity of the child (Baker, 2011; Coslett, 2017). 
Despite this, involving the parents in language learning can originate through schools recognising each learner’s home language and culture within the learning of an additional language (Cummins, 2000, cited in García, 2009, p.68). In relation to Bernardo and Gaerlan (2011), ensuring the home language and English is provided to the learners uniformly in order to positively influence their learning accrediting to what they are learning. Baker (2014) and Lightbown and Spada (2013) connotes with this such that parents whose language does not harmonise with the community may still communicate with their child in their native language as a result of low levels of proficiency. Moreover, in the Philippines, community is not considered an influence of language as it is mostly Filipino Speakers (Bernardo and Gaerlan, 2011). Nevertheless, García (2009) asserts the significance of ‘translanguaging’ within the community and family with regards to their children being able to transcribe meaning to their parents making learning inclusive. 
To conclude, Bernardo and Gaerlan’s (2011) discussion on the implementation of English in the Philippines would be of tremendous benefit to improving the practice of Welsh in the English-medium sector whereby encouraging the transmission of family involvement is essential to extending the quantity of Welsh speakers (WG, 2017). Furthermore, training and courses are necessary in order to acquire practitioners who are consistent in their teaching holistically across Wales and can deliver effectively through the medium of Welsh (Furlong, 2015). Hence, developing teacher confidence will stimulate self-confidence of the learner and thereby create opportunities for learners to collaborate in Welsh more frequently which will increase overall performance (Baker, 2011; Estyn, 2017). Reflecting on the article, practitioners should acknowledge cultural and linguistic backgrounds of their learners in order to develop their learners’ attainment (Bernardo and Gaerlan, 2011). Additionally, Baker (2011) implies that acknowledging that technology and the Welsh language can develop simultaneously is crucial when referring to Bernardo and Gaerlan’s (2011) perspective of English globally as it inspires learners to use language in a more realistic format than an ordinary classroom. Despite this, the totality of achieving this relies on the amount of delivery of Welsh, alongside the individual performance of the learner, as the Welsh Government (2017) correlates that each learner has independent linguistic capabilities that can be shaped through their individual experiences and social interactions. 
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