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Surviving to tell the tale: A Counsellor-in-training’s experience of Practice placements.  An exercise in Interpretative Phenomenological Analysis.

Introduction:
In order to reach the recognised standard for a counsellor, as stipulated by acknowledged professional bodies such as the National Counselling Society (2022) and the BACP (2018) counsellors in training are required to complete a stipulated minimum number of practice hours in a counselling placement.  Despite this essential requirement, Brown (2022) states that the is little research on the process that that trainee counsellors experience in these placements, and indeed very little literature as a whole about the way counselling placements operate.  Brown (2022) points out that this contrasts with other professions, where more formal evaluation of placements exists. 
From this perspective, this opportunity to explore an interview transcript that concerns the placement experiences of a counsellor in training is timely and necessary.  This work is a small attempt to shed some light on this experience.  The transcript used for this assignment is replete with rich description, revealing perspectives, personal insights and experienced events.  It makes sense then to adopt a research perspective that respects the words of the participant.  Interpretative Phenomenological Analysis (IPA) is an approach that places the participants experiences at the front and centre of research.  Smith, Flowers et al. (2022) point out that “IPA researchers are especially interested in what happens when the everyday flow of lived experience takes on a particular significance for people”.  The transcript used for this piece of work explores a counsellor in training’s placement experience, in the first line, she states: “quite simply……it changed my life” (Transcript Line 2).  Such significance deserves the diligence of a phenomenological approach, one that, as Langdridge, Hagger-Johnson (2013) state, “truly captures the rich lived experience of people engaged in life in its many varied forms”. (p449)
Method
Since IPA is rooted in Edmund Husserl’s philosophical construct of Phenomenology, it requires researchers to attempt to explore and understand the real-life experiences and perspectives of peoples ‘subjective view-points through an in-depth examination of their subjective perspectives (Smith, Flowers, et al., 2022).  Smith, Flowers, et al (2022) point out that an IPA is concerned with an ideographic perspective, a thorough investigation of the specific case, with the intention of delving into the particulars of the individual’s experience. This involves a meticulous exploration of what the person is experiencing and the meaning they attribute to the events unfolding in their life.  In order to achieve this in this IPA, the stepped approach proposed by Smith, Flowers, et al (2022) is used. The transcript was thoroughly read and reread, this is a process that allows the researcher to become “immersed”  in the data  (Langdridge, Hagger-Johnson 2013). This helps ensure that the focus is firmly focused on the experience of the participant.  Following this, a line-by-line analysis was conducted, which involved recording notes about any aspect of the text that was of interest, following Smith, Flowers et al (2022) guidelines.  They describe this as exploratory noting and “close to being a free text analysis”, although (Larsen 2023) critically notes that other exponents of IPA such as Vagel frame this as a means of (post-modernist) interconnectedness.  In order to maintain the idea of free text analysis, the transcript was approached in a non-linear manner. Pages were analysed in random order, primarily to avoid creating my own linear narrative about the participants’ experience.  Exploratory notes were then examined for experiential themes.  In Appendix 1 it can be noted the exploratory noting is colour coded with the text being either highlighted or the font colour other than black, and in some cases both as themes overlapped in the text.  In total 20 broad themes were chosen as a result of this interpretation, and these then grouped to create 3 Personal Experiential Themes (PETs).  These themes will be discussed below, and the groupings are identified in the attached table in Appendix 2 which also links to text extracts that evidence the connections.

Findings:
PET One “Growth and development is facilitated when placement and counsellor-in-training values are aligned”.  
On the initial read-throughs of the transcript a powerful sense of the participant’s journey towards becoming a counsellor was conveyed in the text when it was treated as a whole entity, and there was a sense that the participant had made a significant long-term personal commitment to achieving this, despite the difficulties that had been experienced.  (Line 3-4:  “I have had quite a long involvement with placements, good and bad, over many years of training”).  The participant describes many situations in which she feels supported to achieve this goal, and these align with the broad themes that fit this PET. At various points in the text it is clear that her values are aligned with the placement experience: and in these moments she feels supported, included as an equal and respected team member, and that she is engaged in a joint endeavour with the placement provider.  There are a number of quotations that support this idea in the table in appendix 2, but this captures the spirit of this: 
“(they) showed that they appreciated that we had a course to do as well as volunteering…and…they were totally supportive….[short silence]…This support helped me feel safe enough to process theory into practice.” (Line 95 – 99).
It is possible to see how in this way, the placement provider was acting in a way that recognised the complex experience of the participant’s life, and that this created conditions that allowed her to “feel safe” enough to find a way to work towards becoming a counsellor. Other mechanisms facilitate this too.  The participant identifies, through the use of her language, that she experienced these placements as transactional in nature:
“it’s bartering really – I gave hours, they gave supervision and training….”  (Line 88); “so I owe them…really…I owe them big time…”  (Line 282); 
It appears that the participant feels valued and aligned with the placement when these transactional exchanges are of equal or greater value to her.  Being Trusted in her work with clients also promotes alignment, her supervisor treated her as skilled, recognising her perspectives on the work: 
“She gave me freedom to do my thing, to be creative in my work and be independent, but supported…and…this meant that I began to trust my own abilities and the counselling process”. (Line 199 – 202).

PET Two.  Misaligned values creates personal and professional struggle.   
While the text suggested that aligned values created growth in the areas of becoming a counsellor, it is equally apparent that misalignment created conflict and obstacles, along with practical and existential challenges for the participant.   Appendix 2 outlines the various Experiential themes that led to this being revealed in the text. Significant issues are highlighted here.  While equal transaction and exchange led to the participant feeling valued, negatively weighted transactions, caused the participant to feel unvalued: 
“….but then I did a lot for them too, I worked for months for nothing.” (Line 347 – 348);  “we’re dealing with real, sometimes life-threatening situations and circumstances…and…the question then, I suppose…is….er…the…question then is actually…is this work valued?...Are we valued?...Is the placement valued?”  (Line 382 – 386).
There are many examples in the Appendix that illustrate when the unbalanced transactional experience of a placement impacts upon the participants values, one in particular highlights how the effect is echoed into the participants personal life: 
“we pay to work and no-one comments we [paid/nonpaid counsellors] just carry on working alongside each other…but..no-one really recognises that we do the same job…but they get paid…we don’t…that undervalues what we do…has anyone researched that?  You know…friends…family…question the value of what I’m doing…because it doesn’t um bring in…money.“ (Line 273 - 279)
In addition to personal conflicts there are times when counselling values are significantly in conflict with the participants knowledge of best counselling practices
“The counselling rooms can be a mess, not available, not confidential, I’ve had to clear a space for me and the client to be able to sit down…move equipment out of the way….staff can also be loose with confidentiality, especially receptionists, etc., and perhaps more surprisingly, managers”. (Line 55) 
And, in another example, a manager questions, repeatedly, and seemingly quite forcibly, the value of talking therapies themselves and the necessary process of supervision and how it supports the client work:
“managers don’t have…don’t come from a  counselling background…(…) you should have heard him…um …..pontificating…..about supervision when talking to paid staff members…, he stood there…and…ranted…..“[He said]…You mean you just sit and talk [you know…he was doing that….quotation thing in the air…“”] to a client for an hour…then you spend another hour talking [same hand movement] to someone else about the hour you spent talking [same hand movement]?  Two hours just sitting talking [same hand movement]  …can’t we cut down the talking [same hand] the supervision?” Line 241 – 253).
It seems apparent that these conflicts have a significant effect on the participant, creating a professional struggle that affects her ideas of self-worth (Line 385 – 386 again: 
“the…question then is actually…is this work valued?...Are we valued?...Is the placement valued?”
Another incident highlighted how she was perceived as being worth less, as a counsellor in training on placement, than paid staff.  In this incident voluntary counsellors and counsellors in training were expected to wear a form of uniform, while paid employees were free to wear their own clothes: 
“I was incensed…the stark difference in how both groups would look, were we, as volunteers seen as lower in status then? We were all working together, but talk about status….a class thing….What a surprise to find this in this environment!” (Line 258 -262)
The environment of course, refers to the idea of a counselling environment, in which conditions of self-worth, being valued and the awareness of potential for power imbalance  are often core themes.  Not valuing these, are clearly challenging for this counsellor in training who is journeying towards creating their own identity as a counsellor.

PET Three:  Finding a way through the struggle.
It is noticeable that the participant often describes her placement in absolute terms. the phrase “Good” and “bad” is used often in the transcript and when that data set is expanded to include exploratory notes, the word “good” appears 34 times, while bad appears 27.  Exploratory noting observed that when the placement experiences were being discussed there was little nuance between these positions.  However it is noticeable that the participant is more nuanced when she reaches conclusions about the struggle she has experienced. There is a sense that the participant concludes that good and bad experiences go with the territory: 
“a variety of experiences…good…and…bad, but it’s what you make it, what you take from it...”. (Line 360 -361).
Indeed it is a sense of personal responsibility that helps the participant through this process.  On a number of occasions she describes relying on her own values to get through the struggle.  
 “I was concerned that someone at the bottom could be desperate…I worked extra hours” (Line 288 – 289); “where each [course/placement] said different things. The placement said do one thing…the course said don’t do that, do the other, the polar opposite. I went with neither…I did what I felt was right…I was the one in the room with the client, after all”.  (Line 142 – 145).
As the participant falls back on her own value system to negotiate these experiences, it is clear in the text that she is also searching for clarity about her identity. The concepts of personal values and personal identity are of course connected. Throughout the transcript the participant questions her identity:
“so many roles, all at once….Student…and…. Trainee…… …….and….. Supervisee…all at once…with everyone expecting different things of me…Which one was I?  I didn’t know…Where was the person I was before training?” (Line  209 – 214);  of one system just so conflicted with another, each with specific…and…conflicting expectations of me. I was working well....you know…eh….but …..I was all of these things, so many things, partner, mother, daughter, student, Volunteer, supervisee,…and somewhere…squeezed between them all …somewhere was...me!” (Line 215-221)

But it is as she creates and resolves her identity as a counsellor that she reached a nuanced position of her experiences.   It is clear that it is the participants growing trust in the counselling process that facilitates this change.  One might say as her values, so misaligned in “bad” placements, find alignment in her function as a counsellor in the room with clients, and both her personal and professional identities closer to resolution:  
 “this meant that I began to trust my own abilities and the counselling process.” (Line 201 – 202).
“Well, it just made me into a counsellor.  I went there very green and here I am now … I’ve learnt so much from each client … and now have faith not only in counselling processes, but also in myself within that process.” (Line 65-68).  

Discussion: 
Perhaps unsurprisingly, given that the author of this assignment is a counsellor, the participant is a counsellor, and the nature of the research undertaken concerns counselling, there is a unifying theme (possibly a a Super-Superordinate theme) that both embraces the three PETs above and has a powerful influence and alignment with counselling practice.  That unifying theme is Congruence.  There is a significant description of this essential therapeutic condition in Rogers’ (1961) work, On Becoming A Person, A Therapist’s View Of Psychotherapy.  In it he states that in a relationship with the client a therapist “is genuine and without ‘front’ or façade, openly being the feelings and attitudes which at that moment are flowing in him (sic)” – “a unified, or integrated, or congruent person”.  Furthermore he draws attention to this therapeutic condition occurring for the therapist when there is an “accurate matching of experience with awareness” (Rogers, 1961 p. 282).  In this analysis it is clear that in situations when the counselling placement operates in a manner that aligns itself with both the participants internal values and the values one associates with counselling, both personal and professional growth is experienced.  As she frames it: 
“I felt comfortable there…a nurturing environment…a counsellor making environment” (Line 128).
It can be argued then, that what happens in a “good” placement, is that congruence was facilitated. The wrap-around, supportive structures that existed[footnoteRef:1] in these placement encouraged growth and development. Counselling values seem embedded within these organisations. [1:  from the recognition and validation of the participants multiple roles outside the placement, (Line 95- 97: “showed that they appreciated that we had a course to do as well as volunteering…and…they were totally supportive”), through to providing supervision that respected the counsellor in training’s autonomy and existing skills)] 


In contrast, Incongruence sits firmly within “bad placements”.  As recounted in PET2 above, the examples given suggest that these placements are not aligned to values one might expect in counselling, the participant states: What a surprise to find this (inequality) in this environment!” (Line 262).  Rather than being Counselling-focused placements, they are merely placements where counselling values are confined to the counselling room only.  Grafanaki and McLeod (2002) help make the case that congruence is a relational experience.  In their qualitative analysis of experiential congruence, they state that they found “that  it became impossible to view congruence as a process occurring within an individual person....participants were describing their experience in relational terms” (p 29).  They noted that incongruent relationships within the context of therapeutic environments created negative effects. These included the taking on of unwanted responsibility, a theme that we could trace in in PET3 where the participant worked longer hours, and a  deconstruction of one’s personal image, which is alluded to in the search for identity that emerges throughout her experiences.  One might posit, that the incongruent placement, for this participant at least, risked being as psychologically damaging as an incongruent therapist. 
It is, however, the participants own search for internal congruence, and the positive supportive placement, that appears to help her find the resilience that led her to be able to say, “I survived to tell the tale, to sit here…talk to you about it today” (Line 366). It is, of course, misguided to suggest that this analysis, based as it is on one individual’s experience, means that this is an issue faced by many counsellors in training, but based on the author’s own experience too, the experience of counselling training in placement warrants more attention.  
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Appendix 1 

Sample pages from the working transcript





	Line Number
	Transcript
	Exploratory Notes
	Experiential Statements

	1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
	Well...my first comment is really that, quite simply,  it changed my life, but there have been good and bad experiences. So let’s start at the beginning, good and I still volunteer in a placement now.  I think that...that is it, really, yes, the main thing is they can be just that, good or bad and depending on whether you have a good, or a bad experience, this can colour the whole of your learning Experience, certainly, and possibly even colour your future career as a counsellor.
The first thing is, of course, is that it’s very difficult to get a placement and if you do, it’s hard to make sure that it’s professional, that within it you are using counselling practices, not counselling skills, in other words that you’re working in a one-to-one, private, contracted counselling arrangement.  The first problem is that … A situation exists whereby everyone on your course and probably others, are looking for a placement around the same time and this makes them as rare as gold dust!
So, I’m thinking as I say that...that the trick is to get ahead of the game, but it’s not that easy because you can’t get into a placement until you’ve reached an acceptable standard and we all get there around the same time so it becomes a bit of a scrap for places, really…. In my experience, I’ve had situations where tutors are helpful – have a list of approved placements, etc., and  take time to talk to you about your choice…etc.   Others, though just let you get on with it and that can be hard…. Some courses even expect you to have a placement before you get on the course and that is nigh impossible because placements are loath to take you until you‘re on a course.
And there are further difficulties...you might have a particular client group you want to, or...want not to work with... and that makes it more difficult.  Some courses also expect you to work
	This does not sound like a simple statement…enormous. I wonder what the question was that prompted such a response.  This good and bad comes up a lot – not much nuance here. Good come up 24 times in the transcript.  Bad 18 .  
3.  Long involvement sounds weighted – like a difficult relationship. 

 
4.  Long and “many years of training.  Feels like this has been a slog.  4 “still” volunteer – what is the still here a choice?
5 Hesitation here?


6 And now some certainty “the main thing” ”just that”: 

Good and bad no nuance



8 Goodness that’s big, not just colour, but “colour the whole”


9 And now bigger – I wonder what colour? Everything that you worked for. 





10/11A challenge from the outset, but then 11 how come it’s the trainee’s responsibility to “make sure that its professional”?




13 doing what you are meant to be doing - these placements exist?   this way of being seems very important to Shirley – there’s something about identity here – a counsellor 






16 this feels like there have been a lot of problems – this is fraught with difficulty. 

17 and now its competitive do.  I wonder what this does? Making this competitive – in what world does this fit with counselling? There is struggle here.






20 – “ahead of the game” – is a game, a sport, winners and losers here, 




 19 a game that is unwinnable anyway.  Shirley can only move at the pace set by the “acceptable standard”




24 – “A scrap”! conflict, fight, a struggle that needs to be  overcome

22-25 Can’t help wonder if some people see this struggle as learning.   The I had it hard and so must you brigade made me the man I am today brigade.



27 -31 like some kind of test – if you get through this you deserve it – a test of how committed are you?



29-31 lack of choice is highlighted – placements have control


30 this now feels like sabotage and being thwarted (be mindful this is not yours David strikethrough sabotage but keep thwarted).

	Key to highlighted text



The significance of the issue = 

The Good and the Bad – absolute variation

Difficult/struggle

Trainee responsibilty

Unclear

Search for identity

Competitiveness 

External demands 


Unfair Testing with unclear goals

Lack of choice/loss of autonomy/trusted

Finding certainty /looking for safety

Practuce v/s theory gap

Being treated fairly/feeling uncared for

Communication

Values in conflict/mismatched

Mutality/ Alligned Value / supported/ included/ Joint endevour


Transaction and Exchange
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	Appendix 2 -  Table of Personal Experiential Statements

	Personal Experiential Statements 
	Experiential Themes 
	Illustrating Quotations from Transcript

	PET One “Growth and development is facilitated when placement and counsellor-in-training values are aligned”.  

	The significance of the issue



Trusted 




Communication (positive)






Mutuality/Aligned Values / supported/included/Joint endeavour.









Transaction and Exchange (Fair)

	Line 8 -10”“ this can colour the whole of your learning Experience, certainly, and possibly even colour your future career as a counsellor”.
“Quite simply, it changed my life”

Line 114  “ pacing yourself as a new counsellor were encouraged”
Line 199 – 202 “ She gave me freedom to do my thing, to be creative in my work and be independent, but supported…and…this meant that I began to trust my own abilities and the counselling process”.

Lines  99 – 105 “There were regular meetings between all the volunteers, so I got to know people from other courses and hear about how their course was working and the principles they were working by, group supervision was also good for that because there were four of us in a group and we all came from different courses with different ideas….that was such a rich learning environment.”

Line 85 – 87 “ I knew it was going to be brilliant at #### and….it was brilliant, I felt part of the team”
Line 66 – 67 “… I’ve learnt so much from each client”
Line 75 -76  “ the client is also quite well looked after…”
Line 86 - 87 “ I felt part of the team….included, I went to staff meetings…was made to feel part of the organisation”
Line 95 – 99 “ showed that they appreciated that we had a course to do as well as volunteering…and…they were totally supportive….[short silence]…This support helped me feel safe enough to process theory into practice.”


Line 280 – 282 “ I had a fantastic opportunity to practice my skills and I was lucky…because they let me work more hours, so I owe them…really…I owe them big time…”
Line 350 – 351 “ that through listening to clients openly expressing emotions…I began to take more notice of my own feelings…started becoming more comfortable in actually telling friends...family how I felt

Line 87 – 90 “ was made to feel part of the organisation.  There was regular training…it’s bartering really–I gave hours, they gave supervision and training….I loved it there and learned so much”


	Misaligned values creates personal and professional struggle.   

	Competitiveness 








External demands 



Unfair Testing with unclear goals



Lack of choice/loss of autonomy/







Practice v/s theory gap






Being treated unfairly/feeling uncared for



Communication (negative)



Transaction and Exchange (Unbalanced)



























Difficult/struggle




Counselling Values in conflict/mismatched

	Line 73 “ In a good placement there’s a win/win situation going”.
Line 80 – 82 “ now in ##### that was a brilliant placement, everyone wanted to get in there, because it has a good reputation.
My tutor helped me get this placement.”
Line 20 -21 “ everyone on your course and probably others, are looking for a placement around the same time and this makes them as rare as gold dust!...that the trick is to get ahead of the game.”
Line 24  “so it becomes a bit of a scrap for places”

Line 28 – 31 “Some courses even expect you to have a placement before you get on the course and that is nigh impossible because placements are loath to take you until you‘re on a course.”

Line 164 – 166 “I remember the placement provider asked if I felt confident…What, I wondered, was the correct response? ……… “Yes”/“No”/“Maybe”.”

Line 33 – 37 “ And there are further difficulties...you might have a particular client group you want to, or...want not to work with... and that makes it more difficult.  Some courses also expect you to work wholly with the orientation of the course and this doesn’t always work.”
Line 148 – 152 “ then, I was given only straight-forward bereavement cases, you know, there was no middle ground with them…you said that…so now we will do this….childish really….and what do you do if you’re not getting referrals?…
Line 36- 37 “ Some courses also expect you to work wholly with the orientation of the course and this doesn’t always work.”

Line 47 – 49  “ Going even beyond that…in a very few placements there is the chance to see generic clients and that’s also good for gaining experience with differing client presenting issues.”

Line 50 – 54 “yes 25! …with no obvious reason as to why this should be.  I’ve had phone calls from the counselling co-ordinator at 7.30  on a Friday night asking me to make sure that I contact a new client within 24-hours – crazy”

“I feel that there was more behind it than that…..especially as it was shortly after this that we were asked to pay for our Christmas lunch.”


Line 347 – 348 “….but then I did a lot for them too, I worked for months for nothing”

Line 382 – 386 “ we’re dealing with real, sometimes life-threatening situations and circumstances…and…the question then, I suppose…is….er…the…question then is actually…is this work valued?...Are we valued?...Is the placement valued?

Line 275 – 277 “ no-one really recognises that we do the same job…but they get paid…we don’t…that undervalues what we do”


Line 59-64  “ I’ll shock you with this one – volunteering all year, around 4 clients a week, most weeks, being invited to the Christmas lunch, but the volunteers had to pay, whilst the paid staff got their meal free.  Isn’t that ridiculous? That made me feel so used…unappreciated.”
Line 384 – 386 “the question then, I suppose…is….er…the…question then is actually…is this work valued?...Are we valued?...Is the placement valued?”

Line 272-279  It’s not as if they…[Staff]…aren’t getting paid…they get paid…we pay to work and no-one comments we [paid/nonpaid counsellors] just carry on working alongside each other…but..no-one really recognises that we do the same job…but they get paid…we don’t…that undervalues what we do…has anyone researched that?  You know…friends…family…question the value of what I’m doing…because it doesn’t um bring in…money. “

Line 366  “but I survived to tell the tale, to sit here…talk to you about it today.”



Line 55 – “The counselling rooms can be a mess, not available, not confidential, I’ve had to clear a space for me and the client to be able to sit down…move equipment out of the way….staff can also be loose with confidentiality, especially receptionists, etc., and perhaps more surprisingly, managers”.

Line 241 – 253  “ managers don’t have…don’t come from a  counselling background…but come from commercial practice…for example my manager…you should have heard him…um …..pontificating…..about supervision when talking to paid staff members…, he stood there…and…ranted…..“[He said]…You mean you just sit and talk [you know…he was doing that….quotation thing in the air…“”] to a client for an hour…then you spend another hour talking [same hand movement] to someone else about the hour you spent talking [same hand movement]?  Two hours just sitting talking [same hand movement]  …can’t we cut down the talking [same hand] the supervision?”]

Line 258 – 262 “ I was incensed…the stark difference in how both groups would look, were we, as volunteers seen as lower in status then? We were all working together, but talk about status….a class thing….What a surprise to find this in this environment!”

	Finding a way through the  Struggle. 
	Trainee (personal) responsibility







Search for identity.

















Finding certainty/looking for safety








Resilience.



It comes with the territory.
	Line 288 – 289 “I was concerned that someone at the bottom could be desperate…I worked extra hours”

Line 142 – 145 “where each [course/placement] said different things. The placement said do one thing…the course said don’t do that, do the other, the polar opposite. I went with neither…I did what I felt was right…I was the one in the room with the client, after all”

Line 128 “I felt comfortable there…a nurturing environment…a counsellor making environment….
Line 175 – 182  “So many unknowns...who I was...who they were...but most unfortunately…at that point…I felt the level of my ability was the greatest unknown… everything I’d ever, ever, learnt about skills flashed before my eyes…I swear….but I couldn’t make sense of any of it … sheer panic…but…do you know….Once I started to contract I felt a strange calm come over me and realised I had to trust the process, I had to trust me”

Line  209 - 214 -“so many roles, all at once….Student…and…. Trainee…… …….and….. Supervisee…all at once…with everyone expecting different things of me…Which one was I?  I didn’t know…Where was the person I was before training? I’d glimpsed the Therapist I hoped to become…but as I gained professional identity…I seemed to lose…my…sense of self”.
Line 222 – 223  “I was processing it for a very long time…until I felt comfortable with myself and my identity again”
Line 180 – 182 “Once I started to contract I felt a strange calm come over me and realised I had to trust the process, I had to trust me…. And then….there we go.”

Line 39 – 42 “Good counselling placements have strong assessment procedures, a stepped approach to referring clients to trainee counsellors, um...good induction procedures…pay expenses…provide training…provide supervision


Line 201 – 202 “this meant that I began to trust my own abilities and the counselling process.”


Line 65-68  “Well, it just made me into a counsellor.  I went there very green and here I am now … I’ve learnt so much from each client … and now have faith not only in counselling processes, but also in myself within that process.”
Line 360 -361 “a variety of experiences…good…and…bad, but it’s what you make it, what you take from it...”

 70-71 “….but, my god… it’s not until you sit there, in front of real clients that you really start learning …. A steep learning curve indeed”.



