1806639      EAEE4006/C     Word Count: 1592

Bilingualism and Multilingualism

This essay has been written to discuss the pros of being bilingual and multilingual and the benefits for it. Bilingualism is when a person can speak two languages and multilingualism is when a person can speak three or more languages. Monolingualism is where only one language is understood.
Research suggests that being bilingual or multilingual can shape a person’s identity and open pathways in their future than if they were monolingual. They will have a better understanding of other cultures and a sense of comfort and understanding in other parts of the world. 
The use of language is the most intense, sustained and integrative experience in which humans engage. To be able to use two or more languages stimulates the brain. A study reported that bilinguals perform better than monolinguals in both verbal and non-verbal tasks. It was reported by Bialystok et al (2008) that if a child learns a second language before the age of ten or is brought up in an environment where two languages are used, they can become dual learners. This is where they can switch from one language to another in one sentence without knowing what they are doing or that they have even switched. For children that have learned after ten years of age this concept is utilized less.
Following widespread belief that bilingualism was detrimental for intelligence (review in Hakuta, 1986), research by Peal and Lambert 1967 suggested that rather than being a negative force, bilingualism might instead have positive outcomes. Bilinguals have advantages in thinking styles, particularly in divergent thinking, creativity, early metalinguistic awareness and communicative sensitivity.
Research by Bialystok (2017) suggests that infants who are brought up in a bilingual/multilingual home have better brain stimulation than that of an infant raised in a monolingual home. Further evidence suggests that these infants from bilingual environments have a greater ability to stimulate and have better memory recognition than their monolingual counterparts (Singh et al 2015). Bilingualism strengthens cognitive abilities - bilingual people tend to be more creative and flexible. They can be more open-minded, and they also find it easier to focus on a variety of tasks simultaneously. And being able to speak two languages helps in other ways too. Research also suggests that bilingual children tend to be more successful. According to Estyn, bilingual children also find it easier to learn other languages.
Research by Bialystok, Craik and Freedman (2010) suggests being a bilingual could delay the onset of dementia. Studies showed that bilinguals were four years behind their monolingual counterparts when/if developing dementia. Bilingualism thus appears to contribute to cognitive reserve, which acts to compensate for the effects of accumulated neuropathology. 
In the past many people believed that learning more than one language was detrimental to children’s intellectual development (Paradis 2007 p551). I Wales children who dared to speak Welsh were severely punished and made to wear a ‘Welsh Knot’ for the day to discourage others from using the language.
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More recent research has demonstrated that multilingualism can result in increased metacognitive skills for example symbolic representation, attention, working memory etc.
Simultaneous language learners have exposure to their different languages from birth whereas sequential language learners start to learn their second language after their first language has been established, around the age of three (Paradis et al., 2011). 
Simultaneous language learners learn to communicate bilingually at home from their family, their communities and their educational settings. For some children learning an additional language is not without its problems for example if a child has speech and language issues although research by McLeod (2012) suggests that this doesn’t affect the speech and language skills than that of a monolingual.
Article 30 (UNCRC) United Nations for the Rights of the Child
Article 30 of the UNCRC states that ‘All children have the right to learn and use the language and customs of their families, whether these are shared by the majority or people in the country or not.’ 
The Equality Act 2010 reinforces every school child’s right to a broad and balanced education, including a foreign language entitlement. 
EAL children (English as an Additional Language) may have difficulty learning to communicate in their first language without having to attempt to learn a second language too. 
Within most educational settings today there are some children who require additional support. Children who move to Wales from other countries for whatever reason usually only speak in their mother tongue, use English as an additional language (EAL) and receive support at least once a week from EMLAS (Ethnic Minority Language and Achievement Service) to help them communicate with their peers and succeed in their education. Some positive strategies for supporting EAL pupils are:
· Buddying them up with confident learners
· The use of picture images/prompt cards
· The use of whiteboards and whiteboard markers
· The use of i-pads for example google translate. This app is not ideal, but it would give the EAL learner a better idea
Research by Bialystok (2017) suggests that the earlier a child starts to learn an additional language the more successful and proficient they will be.
The Welsh Government have rolled out a plan called ‘Cymraeg 2050’. This is a strategy to have in excess of one million welsh speakers in Wales by 2050. They have introduced new framework and guidance within the education sector to increase welsh in homes, schools and eventually workplaces, for example, NHS and Social Services by 2050. Obviously the first place to start is within the schools and all schools in Wales will be expected to contribute to creating welsh speakers.
In many schools in Wales the pupils from Foundation Phase contribute to the Curriculum Cymreig by developing the children’s understanding of the cultural identity unique to Wales across all areas of learning. Opportunities are provided to help children gain a sense of identity and an understanding of where they live. Children are encouraged to use the Welsh language, taste Welsh food and appreciate images, objects and sounds from Wales. The children are introduced to Welsh legends for example the story of Gelert and Cantre’r Gwaelog. They are taken on educational visits to St Fagans and Gower Heritage Centre to learn about the past. They are taught Welsh folk dances and taught traditional songs. The children’s Welsh language skills are developed through the Foundation Phase by implementing the Welsh language on a daily basis to imbed the language from an early age.
When attempting to introduce a second language into the classroom it is advisable to repeat yourself three times. The first time in the chosen language for example Welsh, repeat in English and repeat a second time in the chosen language. This will stimulate the brain so that the child will process what has been said quicker than if the second language was spoken. Initially this is obviously a slower learning process, but the child will grasp the language quicker. For example, when reading a story to the children in the chosen language, show the picture, speak the language but always repeat in English and discuss the pictures, again in the chosen language and the spoken language. When the children can see a visual of the text, they will associate the language much easier. Repetition is the key to success. Singing is another way to introduce and enhance the second language. Sing songs to welcome the children into the setting, sing songs about the weather, about their feelings, saying goodbye etc. This will embed the language quicker.
‘Pupils should be given opportunities, where appropriate, to develop and apply knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales.’  Curriculum Cymreig. 
In conclusion there has been lots of positive research done into bilingualism and multilingualism and the idea of Curriculum Cymreig 2050 is a positive approach to introducing Welsh back into Wales and enabling Wales to once again become a bilingual country. Not only will it benefit the children’s educational journey now, but it will open a whole new pathway into their future jobs or careers, as more and more companies are looking to employ bilingual or multilingual employees to move their companies forward. Also, with the ongoing research that has been done and the continuing research into people’s health and illnesses unconfirmed reports suggest that being a bilingual person also has positive effects on the health in later life, although this is yet to to be confirmed as research is ongoing. The earlier the children start to hear a foreign language the easier it will be for them to understand the language and to start communicating to their peers and adults too.
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