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MODULE CODE: ECPT6014 

ASSESSMENT COMPONENT: A1 Microteach Session

STUDENT NAME: Abbas Hussain

STUDENT NUMBER: 2603616









Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 










AI Acknowledgement  

I acknowledge the use of [Chat GPT] [(AI Tool https://chatgpt.com/] on [20TH & 21st &26th September] to [Create a structure and argument structure and use of reading lists within reflective structure] I used the prompt(s): 
1. [I have to write a 1500-word reflective assignment based on a 30-minute micro teach I designed, create a draft argument structure, identifying parts and headings] 
2. [ How is our reading list appropriate in assignment structure] 
3. [What is patchwork analysis] 
I confirm that I have not presented any AI generated text as my own work. 
I also used AI to assist in checking grammar, and syntax.
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[bookmark: _Toc242011332]INTRODUCTION

My reflective assignment will utilise Gibbs' (1988) reflective cycle of a 30 min microteach subject on effective communication. As “Gibbs Reflective Cycle emphasises description over context” (Dhollande, Barnard and Shepheard, 2025, p. e1293), other relevant scholarship on teaching, learning, and assessment will be utilised to align with professional standards for practitioners in Wales (Wales.Gov 2023).

[bookmark: _Toc242011333]DESCRIPTION 
Microteaching was delivered to three peers and my tutor to develop effective body language skills while speaking. The session aligned three learning outcomes with sequenced teaching from PowerPoint slides (See Appendix.E) with formative and summative assessments (See observer 2 Appendix.B). 
I chose to describe the process in a visual description of how I implemented approached and learning theories to assist learner types (see Table.1) and how this was linked and built into the framework delivery stages in the diagram (please see Figure.1);
	Theory
Input
	Stage 1
	Stage 2
	Stage 3
	Stage 4
	Stage 5
	Stage 6
	Stage 7
	Stage 8

	Jarvis 2003
for
Teaching Approach
	Didactic
Socratic
	Didactic
Facilitate
	Didactic
Socratic
	Socratic
Facilitator
	Didactic
Socratic
Experiential
	Didactic
Socratic
Experiential
Facilitator
Mentor
	Socratic
Experiential
Facilitator
Mentor
	Socratic
Facilitate
Mentor

	Theorists
for
Learning
Methods

	Maslow –
To develop safe inclusive community in classroom

	Maslow –
  To develop safe inclusive community in classroom

	Maslow –
Humanist
Piaget –
Cognitive
Vygotsky –
Constructive
	Maslow –
Humanist
Piaget –
Cognitive
Vygotsky –
Constructive
	Skinner – Conditioning

	Pavlov – Conditioning
Skinner – Conditioning
Knowles
Andragogy
	Pavlov – Conditioning
Skinner – Conditioning
Knowles
Andragogy
	Knowles
Andragogy

	Mumford
&
Honey 
for
Assisting
Learning
Styles
	Reflectors
	Theorists
Reflectors
	Theorists
Reflectors
Pragmatists
	Theorists
Pragmatists
	Pragmatists
	Activists
Pragmatists
	Activists
Pragmatists
	Theorists
Pragmatists





 (Table.1) Theory link to delivery    
2

2
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I felt overconfident and felt that regulating emotions is key, as there is a correlation between teacher performance and internal regulation (Aldrup et al., 2024). As such, this negatively affected my perception of immediately adjusting if a learner struggled, as theorised by Schön, DA (1983) and also in planning for having extra time. (See Appendix.E)
​
[bookmark: _Toc242011335]EVALUATION 
My planning strategy used Biggs (1996) for constructive alignment to learning, designing activities, and assessments to support learning outcomes and “focusing content to optimise student learning” Curzon & Tummons (2013). I judged this combination as relatively successful where input output activity was effective, evidenced (See tutor observer Appendix.A) and aligned to Welsh professional standards in, “Planning and delivering effective learning” Welsh Government (2023).
The delivery was successful in framing the learner’s expectations from outset with clear aims and outcomes (See tutor feedback Appendix.A) with theory linked to practical action to meet (See observer 2 Appendix.B.) deliberately moving from theory to practical application to internalise the knowledge for practice, as seen in the taxonomy of (Krathwohl, 1964).  
However, the summative assessment, lacked benchmark performance, as I wanted to give support constructive feedback as, “teacher support has signiﬁcant and positive inﬂuences on self-efﬁcacy” Huang & Wang (2023) and focus on formative questions and quiz for inclusivity and diverse learner engagement as, “there is not one means of engagement optimal for all learners” (CAST, 2024).  Indeed, this was successful with question and answer and peer-to-peer assessments, and bilingual title slides meeting professional standards of “equality of opportunity and inclusion” Welsh Government (2023). and evidenced (See observer tutor, 2,3,4 in Appendix.A,B,C,D). 
However, recent literature shows there is a divergence between participation and successful performance Tsibidaki et al, (2026) in my case, such methods causing disadvantage in reduced practice time (See tutor feedback Appendix.A) exceeding the 30-minute limit. Which I evaluate in a real teaching environment could negatively impact students and the institution by disrupting cascading schedules.
From my teaching experience, I know learners suffer anxiety in public speaking and wanted to reduce its adverse effects on their performance, as anxiety lowers learner cognitive engagement Lazarides et al, (2026). As such, I was successful in providing support in an engaging manner, crucial as support has positive inﬂuences on self-efﬁcacy” Huang & Wang (2023). However, this assumption is analysed later.



[bookmark: _Toc242011336]ANALYSIS 

[bookmark: _Toc242011337]Planning, learning outcomes and teaching strategy	

I implemented a scaffolded sequence through Vygotsky’s social constructivism and used Biggs’ (1996) supporting this process with regular formative assessment as, “Formative assessment and feedback are effective constructive learning tools” Irons.A, Elkington.S. (2021). However, despite this, as evaluated earlier one learner appeared nervous not actuating practice. A possible cause is that formative assessments were weak in ​implementation as “they are dependent upon how they are implemented” (Morris et al., 2021). In this case, I draw analysis that they should have been implemented pre and post within the peer-peer feedback also supported by Waskito et al., (2022) where pre and post testing reported improved achievement with formative assessment and active feedback.
It is also possible that my inference of the learner’s emotional state may be inaccurate. As there may be other factors, of non-visual learning disabilities not always apparent. A possible solution is an initial assessment, lacking in my design, evidenced also needing addressing in the lesson plan (See tutor feedback Appendix.A.F). required in demonstrating commitment to learner to be fully supported and given equality of opportunity Welsh Government (2023).
I chose this hybrid strategy believing a small class of 5 students would give me efficacy as a teacher and time for peers to assist achievement. However more time was required as argued by Carpenter et al., (2001) as learners require opportunities to move from understanding to application. Upon reflection theoretical input reduced group exercise opportunities, evidenced by Observer 3 identifying need for more practical practice time (see observer 4 Appendix D). Analysis imbalance would require reduced theory with more focus on practicals.
De Bruyckere and Kirschner (2016) argue that teacher authenticity is linked to expertise demonstrated in my subject expertise in effectively engaging learners (See tutor feedback Appendix.A). However, my single self-demonstration was insufficient as enactment learning requires phases of scaffolding instruction, Zhang D et al., (2024) further compounded by reduced time for practicals due to broad subject matter, not allowing my teaching authemticity to adjust dynamically as in Schön’s (1983) model, as reflection in action did not allow time for reflection on action. Emphasis on reiteration could effectively mitigate this, as Shana K et Al (2022) support my analysis that timing, spacing, and retrieval practice in learning are key to success. 


[bookmark: _Toc242011338]Inclusivity, differentiation and learner needs

To aspire to inclusivity, I designed all slides as English–Welsh bilingual headings evidenced by all observers (see Appendix A) to meet the professional standards of the importance of the Welsh culture and language as a bilingual nation Welsh Government (2023). Combined with consensus sought before each exercise using formative questions, with no pressure to answer for psychological efficacy, was evidenced by all observers (see Appendix A,B,C,D). This Conscious competence was to promote the first layers of Maslow’s hierarchy of safety and community; even in pairing, they were able to choose their pairs for practicals and peer-to-peer feedback that promoted inclusivity, meeting professional standards of inclusivity Welsh Government (2023).
However, despite the inclusive and aligned methods to develop learners to meet outcomes, I can draw an analysis that the transition of theory detail may have demanded too much cognitive load. Paas.F and Merriënboer (2020). emphasise this point, that instructional design must account for the interaction between the learning task. I balanced this by expecting peer-to-peer feedback would assist my instructional design; however, Bürgermeister et al., (2021) correctly argued that asking learners to provide feedback is not equivalent to equipping them to make consistent evaluative judgements. As such, more explicit performance criteria could have supported both the learner receiving feedback and peers, as, “feedback skill requires explicit instruction” Henderikx et al. (2025). This must be addressed in my conclusion and plans going forward.



[bookmark: _Toc242011339]CONCLUSIONS AND ACTION PLAN 

Upon overall reflection, I feel that my initial evaluation gave too much weight to the effectiveness of successful delivery, engagement, and positive observer feedback over the accurate evidence of learning. 
My analysis did support constructive alignment and effective design theories however weakened by broad excessive theory and lack of time for practical practice, and insufficient formative and summative assessments. 
Furthermore, effective inclusive participation or effective modelling did not verify effective learning in application or improvement. My overall reflection and conclusion from my assignment is that teaching should be focused on what learners can demonstrate from delivery and all methods employed should support that. 
In future, my teaching practice must implement initial baseline learner competency, prioritise aligned content, increase scaffolded application, and create explicit assessment criteria to assist and measure learner progression.

As such my action SMART plan is to address critical findings and evaluate impact for learner progression and meet Welsh teaching professional standards Welsh Government (2023);

	Critical Findings
	SMART action
	Evidence of Impact

	Insufficient evidence of learner starting points
	Implement assessment via form or observe icebreaker
	Baseline and final performance evidenced to compare individual learner progression

	Theory reduced more practical application time
	Prioritise specific theory, increase scaffold practice
	Lesson timings and observer feedback to evaluate increased practice efficacy 

	Assessment criteria lacked objectivity
	Create explicit performance criteria for peer and summative assessment on slide on screen
	Same criteria to be used across assessment points to improve consistency and evaluation

	Emotional Overconfidence
	Regulate emotion in planning and delivery (seek tutor support)
	Leaner performance measured with feedback and tutor evaluation

	Engagement over-relied on as evidence of learning
	After delivery triangulate assessment outcomes, and learner performance
	Evaluate demonstratable learner progression post-performance
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[bookmark: _Toc242011342]A)  Tutor Feed Back

Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. 
The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. 
They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. 
However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. 
Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development or targets these should then be reflected in section 1 of the next observation.
[bookmark: _Toc242011343]Section 1: Trainee Teacher Notes 
	Trainee teacher: Abbas Hussain 
	Observer: Mark Flagg

	Date: 23/09/2026
	Time: 1pm – 1.30pm

	Topic: Effective Communication
	Group: 2

	Setting (classroom, workshop etc): Classroom/Workshop
	Number of learners: 6



	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	
I chose this subject because I want to help my fellow students in the class on our collective journey to becoming PECT teachers. As such I want to help teachers communicate as I observed in the early group work some were nervous or unaware of body language and I decided that I could achieve my own learning through delivery but also help them in future communications.

Although I have specialised teaching in effective communication for a security risk environment especially conflict de-escalation since 2018. I would like to transition over to teaching Business Studies or Project Management at College, or entry level at university therefore I deciding to design a teaching module that will specifically develop something new as I wanted to challenge myself and learn in creating subject matter and teaching materials in an area that would be slightly new to me away from a security delivery environment. 

My reasoning is this is where I will make mistakes to learn from and improve so that when I am asked to design a new module or teaching material in my desired area of teaching in my placement, I am better prepared in planning, design and delivery.  



	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	
· My design planning of subject matter to achieve the learning aim and learner objectives.
· The effectiveness of my teaching material and methods.
· My ability to deliver at the correct level as I am slightly confused at the different levels of national framework delivery from 1 to 5. 
· My delivery qualities that can be improved on in delivering the slides. 
· Any development that would make me a great tutor in colleges for Business A levels or University entry level. 



	Targets/areas of development from previous observations to be considered (this should be informed by students reflection and feedforward obtained in previous observation – if first observation please put N/A)

	
n/a





[bookmark: _Toc242011344]Section 2: Observer Feedback

	1.  Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	Here are some thoughts about the documentation you sent me.
Lesson plan -Thank you for sending me the lesson plan. The lesson plan was detailed, with a lot of relevant detail. A well thought out lesson with considered learning and resources to support that learning. You may want to specify the assessment strategy, and the formative and summative feedback components. 
Microteach backup sheet- you may want to add instructions to the microteach back up sheet
It is a good resource with some very good questions.




	2. Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	A very well designed lesson that delivered on the learning aims and outcomes. You set out the lesson aims and outcomes at the start, with a confident opening. You had very classroom presence and demonstrated confident presentation skills. The lesson was paced well with a good balance between teaching and activity. You managed the transition between the information giving part of the lesson and the activity. The activities were ways to communicate important learning and which the learners could participate fully. You balanced the need to communicate information and the opportunities for learner engagement.




	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	
You demonstrated a high level of subject knowledge which you brought into the lesson planning and delivery. You set clear expectations for the learners about the content of the lesson and what was expected. You also explained what this learning would address. You demonstrated the values and qualities of the professional standards.




	4. Points for future development (no more than 3). Where possible these should be identified in negotiation with the trainee teacher.


	
You mentioned some of your thoughts on timings, but as far as the delivery is concerned, I think you have a very confident and engaging teaching style.






	5. Areas of Strengths observed in this lesson


	
I would reflect on your natural teaching ability and the reasons why you want to teach and put the technical aspects as work in progress as your career evolves.





[bookmark: _Toc242011345]Section 3 :Student teacher reflections:

	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	
I agree with the feed back and in future I will look to clarify placement of assessment plans. I will also put questions onto back up sheet and into the main lesson plan.
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PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Baz

	Feedback completed by: Chrissie

	Date: 23/09/2026

	Topic: Effective Communication



Section Two:
Please comment on the below:
Planning and Preparation:
Well thought out topic and method for delivery backed with references and theory that linked perfectly with the topic

Teaching and delivery:
You were comfortable with the room and welcoming.
Great pace of session
Inclusive of all and provided an opportunity for questions and answers.


Links to professional standards:
Demonstrate commitment to learners, their learning, safety and well-being – you included everyone in the session and got to know the level of understanding from the beginning. The session was then tailored at the level that was appropriate.
Value and promote diversity, equality of opportunity and inclusion – You provided different styles of learning which helped to include everyone in the group. We started by discussing gestures and communication without words and then you backed this with theory and actions.
Understand the importance of the Welsh culture and language as a bilingual nation – you provided numerous Welsh translations on each slide and used Welsh to introduce yourself and your topic.
Demonstrate dignity, courtesy and respect towards others – You allowed everyone the opportunity to get involved and express their views and leads by example.
Demonstrating effective strategic leadership and governance – I felt as though you guided the learning experience well and kept the conversation on track whilst allowing everyone to engage positively.

What went well:
The topic was well delivered with information that was relevant and well explained.
The opportunities to get involved with the discussion was excellent
Interesting topic with excellent knowledge on the subject matter
Well researched and great use of theory.

Areas for development:
Be mindful of the position of information on some slides as it can be difficult to read or follow if the font is sized differently.
Time management – be mindful of timings as the session ran over so it needs to be monitored for future sessions to ensure you can fit all information into the time allocated.
With a small group, it can be useful to tailor exercises based on how many you have. The pairs exercise could have been a question that we directed to the person next to us in a triad.

[bookmark: _Toc242011347]C) - OBSERVER 3

PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name: Baz

	Feedback completed by: Claire

	Date:23092026

	Topic:Effective Communication



Section Two:
Please comment on the below:
Planning and Preparation:
Good use of welsh within the slide
Background colours work well
Good references 

Teaching and delivery:
Clear delivery
Demonstration of behavioural  tools 
Information available to research the powerpoint after the session




Links to professional standards:
Value and promote diversity, equality of opportunity and inclusion – Involved everyone in the quiz and actively engaged with the learners through the session 
Understand the importance of the Welsh Culture and Language as a bilingual nation 
Clear heading on all slides with Welsh wording 
Demonstrate dignity, courtesy and respect towards others
The lesson was delivered with respect towards all participants, no one was made to feel left out, and no pressure was put on anyone to answer questions 

What went well:
Breakdown of the information and engagement with the class
Very well informed session , which was researched well, all the information was available 
Slide where clear and direct

Areas for development: Aims should be learning outcomes 
Small issue , which is my ocd, that is not having your words aligned on the powerpoints
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PGCE PCET Microteach 
Peer Observation Form

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Abbas Husain
	Feedback completed by: Thomas James

	Date:
23/09/2026
	Topic:
How to communicate effectively 



Section Two:
Please comment on the below:
Planning and Preparation:
· The presentation was in both Welsh and English, which helps immensely with learner inclusivity.
· The presentation was designed to look professional and it was appealing to the eye.
· Learner objectives were made transparent to the class
Teaching and delivery:
· Good body language and demeanour 
· Very clear and well spoken when giving the presentation




Links to professional standards:

V2: You promoted an inclusive and safe learning environment where learners could participate in the subject matter. 
What went well:
· The presentation was highly detailed and informative, which allowed for a clear understanding of both the subject and the learner outcomes
· Very friendly and open posture, which helped foster in a safe and relaxed learning environment.
· You were able to hook the class into the subject, which helped achieve learner outcomes.
· The activities were engaging, especially the pairing up activity. They allowed learners to engage with the subject in a way that was both practical and approachable.

Areas for development:
· The topic was a bit too broad; it would be good in the future to hone in on certain aspects more, such as communicating in an environment.
· The activities were engaging, but there were too few of them. It would have been good to have more, as that would have made for an even more engaging lesson 
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Lesson Plan

	Topic: Effective Communication 
	Class: Level 3 


	Date:
17/09/2026
	Length of lesson:
30 Minutes
	Number of students:
6

	Resources required:
· Smart board
· Clicker
· PowerPoint
· Video
· Quiz Sheet
· Pens
· Student laptops or their own writing pads.
Backup Resources 
· Laptop
· Projector
· Cables
· Clicker
· Smart Board Paper
· Batteries
· Colour Markers



	Aim of Lesson

· To develop a deeper understanding of effective communication components and gain self-awareness, in using positive effective nonverbal communication methods whilst speaking and teaching. 



	Learning Outcomes – The Learners Should Be Able To:


a) To identify the types of communication and importance.
b) To identify negative and positive body language behaviour.
c) To be able to demonstrate positive body language in communicating.


	Previous student knowledge required for the session:	

· Observation of qualified teachers.
· Level 2 in English language.




	Anticipated difficulties (if applicable):

· Students of various abilities and awareness.
· Time shortage.
· Physical disabilities.
· Confidence in public speaking
· Tech failure.



	Professional Standards (where are these being met within the session)

Demonstrate commitment to learners, their learning, safety and well-being – At the start a welfare check on any needs will be conducted. I will also look for ques in their body language to check their comfortability during the teaching process and exercises. 

Value and promote diversity, equality of opportunity and inclusion - The slides will show people from different ethnicity, culture and the intro will be in Welsh with also a Welsh flag next to the Union flag for any non-Welsh and British students. One of the characters in the image will reflect a different visible culture in clothing. Also slides will be clear and easy to see and understand as far as is practicable. 

Understand the importance of the Welsh culture and language as a bilingual nation – All titles will be in Welsh also on each slide and Welsh symbolism present in the flag. 

Demonstrate dignity, courtesy and respect towards others – In the exercises and question understanding will be checked verbally and consent gained before the group exercises. Permission will be sought and explained before standing too close at incremental stages to  indicate breach of personal space and at any stage of increment a student can step back. 

Maintain and update knowledge of my subject(s) and how best to teach and assess them – Pre research will be conducted and any current issues on the subject matter will be addressed via the power point slides that may update older knowledge that may not now be appropriate in the current updated education and cultural inclusive and respectful requirements in UK education guidelines. 

Know how to use evidence and research to improve my practice – Research will be conducted into knowledge being taught with academic references where needed to substantiate relevance and value of knowledge and principles being taught.

Plan and deliver effective learning, teaching and assessment – A planning phase using the theories being taught in the PECT will be used where appropriate and built into the slides and teaching development with appropriate assessment activities. 

Build positive and collaborative relationships – Respect in pace of learning where possible with explanation of why we are learning the subject matter will be developed and also into the group work and quizzes. 

Enable learners to share responsibility for their own learning and assessment – They will be asked to work groups to discuss the knowledge they have been taught to recall what they have learnt and also the homework which would link them in learning to the next stage of learning.

Critically reflect on own values, knowledge and skills to improve learning – I will analyse the feedback given and actually reflect on how much of the communications teaching I want to develop in the students are actualized in the quality of my own teaching. I will also evaluate and create my action plans based on the tutors, peers and my own feedback.

Demonstrate a commitment to sustainability – I will avoid print outs and hand outs as I have done with organisation’s in the past use the power point and keep the reserve contingency teaching session if tech fails on one printed sheet or on my personal laptop. A summary of the slides can also be emailed to the students if they are not making notes on their laptops. 

Demonstrating effective strategic leadership and governance – I will analyse at the learning theories I have learnt as much as possible and build my own process of notes and sequences evidencing and assisting me as to how I will build my micro teach. This will be self-learning and leadership process that I could implement as student evidence based skills and process of implementing theory into practice depending on level of students with guidance or framework assistance and time available mapped across to learning and skills outcome required by the institution I teach for. 

Benchmark minimum we should be doing to behave in a professional manner in FE and HE 
· Foster critically evaluative, reflective and evidence-informed approaches – This will be done by using equipment that the students can untilised - in seeing their own performance of practicals that will receive positive constructive feedback. 
· Acknowledges the wide variety of local and global contexts in which higher education operates – When discussing and teaching students will be made aware that such theory and knowledge may be perceived differently in different cultures and in my professional experience. 
· Enables individuals and institutions to review and enhance practices in teaching – I will forward all evidence of my process of my course development to use any best practice or improvement processes in teaching. Intellectual property must be available to all in an academic environment so new processes and learning practices can be synthesized to assist the institution and learners. 







	
































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction





Development 
Learning





















































Plenary/conclusion






	
-Welcome. Welfare check. Explain aims and objectives and outline of exercises.

-Define communication and its importance with key elements.







-How positive behavior influences teaching and what is positive and passive behavior






-Q&A Quiz




-Explain Positive and Negative Body language gestures











-Practical exercises and feedback.














-Assess to see if learning is ok and

	
Use of slides opening image discussion. 




Slides 1 – 7 with explanation of slides “what stand out most word or image?” and Q&A depending on student engagement “what if it not effective”. “Which is most important, what percentage of weighted importance do each have? ”How does it relate to Maslow?”



Slides 9 – 10 Discuss and explain how they are linked referring to the weight of the 3 communication elements of body language being most important and relationship to establishing baselines of safety in Maslow slide and how this was discussed in previous sessions. Give visual examples in teaching these slides. 


Slide 11




Slides 12-14 Use slides and explain each one visually and especially the question mark on touch and space. Show own vulnerability on ones you struggle with.










Slide 15

Practice in Pairs using positive body language a few sentences on. 
“Why you chose the subject of your micro teach” 1 minute each

2 - Then share the same reasons to the rest of the group 1 minute each.(Scenario new set of students after ice-breaker).

3- Feedback from group and tutor (How you feel about our body language?)



Slide 16 key points summery and Q&A on learning or further needs.
Slide 17 set further home research on NLP for changing attitudes to link to the next module
	 
1 min




4 min









4min









2min




5min















10min













4min


















	Assessment Strategies: when and how are they included within the lesson?

· Q&A at beginning to check entry level knowledge.
· Quiz on some theory in the slides.
· Practical involvement throughout, group working to compare results with peer to peer feedback and tutor constructive positive feedback.
· Formative feedback casual tutorial discussion with Q&A after practicals 
 






	Informal reflection (to be completed after the session)
































image2.png
4Reflective-Assignment4 « Saved to this PC v

file  Home Insert Design Layout References Mailngs Review View Help Foxit PDF  Paperpal £ Editing ~
X LOFind ~ 0 (e
[ . PR . _ Y © [ulm]
e @ Normal Nospacing  Heading '~ Heading2 |v| ¢:Replace [0 fhior  aggns Open
A I» select v v Paperpal
Clipboard & Font w Paragraph w Styles w Editing Voice Editor Add-ins  Open Paperpal ~
hy = R PR PR R R B EE AN PR MR E R PY R R TR I A R N BRI BT RE R TIE R R T R
. -
- (Figure.1) Teaching Stages Diagram
Efecive Communicstion Mcrotesch
- Dewvry
O ks Teschar
- et
Scope Th congyets donry of
N ST il i Efecive
B S aton merowsen
- L
g Stage 1 Stage 2 Stage 3 Stage 5 Stage 6
- Welcome Teach Distinguish Demonstrate,
2 e ° Explain Aims o i s
. H amers; s communication, positive and practise in pairs.
& @ | mwosues | | SMee | Jimportance, and negative | | Kolb experience
- = bilingual omomg‘ Words, Tone, behaviours and .
o 8 English/Welsh, S Body Language Effective experimentation
S theme e Conceptual behaviours Build
- g Context set learning identified confidence
<
. H : - ain
&
: b VeLrave aen | lcommmmsment ) | 9% piscussion
= 8 avEemons DisCUSSION | “Emunicaen || DiSCUSSION  PEER-FEEDBACK
£ ] Weiotitings TUTOR-FEEDBACK
N E Formative check
: H
B
- (Source; author Lucid charts 2026) 1 o
Page20f6 1614words &p [  English (United Kingdom)  Text Predictions: On 3 Accessibility: Investigate DMrows Bl F B -—F——+ 100%




image3.png
(R EFFECTIVE COMMUNICATIO.

Home Insert Draw Design Transitions Animations

Normal Outline

Notes Reading  Slide Handout Notes
View |Sorter| Page View  Master Master Master

Presentation Views Master Views Show

EFFECTIVE COMMUNICATION
Cyfathrebu Effeithiol
Hello "
and
Welcome!
Helo a Chroeso!

EFFECTIVE COMMUNICATION
Cyfathrebu Effeithiol

Objectives:

a)  Toidentify the types of communication and importance.
a) Toidentify negative and positive body language behaviour.

a) To be able to implement positive body language in communicating

f 19 English (United Kingdom) % Accessi

Saved to this PC v

Record Review View Help Foxit PDF

Q 1 + Arrange All =
- = -
Zoom fitt  l Grayscale New 03 Cascade Switch  Macros
Window [l Black and White  Window [ Windows
Zoom Color/Grayscale Window Macros
EFFECTIVE COMMUNICATION

Cyfathrebu Effeithiol
Aim :

+ Todevelop a deeper understanding of communication and to be more
positive self-aware methods in efective in communicating

What is communication?
Beth yw cyfathrebu?

‘Communication:

- The imparting or exchange of
information, ideas or feelings
by speech, body language.
gestures. (Some pre-
conditioned some universal)

-
(85

*

»




image4.png
¥

File Home Insert Draw Design Transitions

EFFECTIVE COMMUNICATIO.

Animations  Slide Show

Normal Outline | Slide

Notes Reading  Slide Handout Notes

View |Sorter| Page View  Master Master Master Guides

Presentation Views Master Views Show

Notes

IMPORTANCE OF

EFFECTIVE COMMUNICATION

PWYSIGRWYD CYFATHREBU EFEITHIOL

Promotes effective

leaming environment for

atwo-way process

What i its not effective & what are the key
elements that make up communication?

Provides effective
inclusion and participation

COMMUNICAITION & MASLOW
Cyfathrebu a Maslow

Maslow in communication

e S

Self-Esteem
Achevoment Mastery. Rocogerion

Information received and
disseminaed. MOTIVATED

Open POSITIVE Body

Language facial expressions

Pyamid o ewds (e AbabamasiomHow should our behaviour be? POSTIVE! 7

7
slide 6 of 19 English (United Kingdom) % Accessi

[

Saved to this PC v

Record Review View Help Foxit PDF

— = B Arrange All =
Q © = =
Zoom fitt  l Grayscale New 3 Cascade Switch  Macros
Window [l Blackand White  Window [ Move Splic | Windows »
Zoom Color/Grayscale Window Macros
4 *
COMMUNICATION & 3 ELEMENTS
CYFATHREBU A 3 ELFEN
WORDS [ ToNE ] -
6 *

Allen, Witt and Wheeless (2006)
concluded ‘teacher immediacy
may increase students'

POSITIVE
BEHAVIOR  moweioniokar Posive

Ymddygiad language can support leamer
engagement and motivation.
Cadarnhaol

What can we define 35 positive behaviour tais s 3 teacher?

=

g -——3—+

150%

v




image5.png
B Auosave DT -

Insert Draw Design Transitions ~Animations  Slide Show

Notes Reading
Page  View

Normal Outline

View Master Master Master

Presentation Views Master Views Show

BEHAVIOURAL TRAITS: CONFIDENT
Nodweddion Ymddygiadol: Hyderus

Fair Calm Normal Relaxed body
positioning language
Active Polite and Acknowledging
Listening rational speech
(How?)
Not pasie or sggressive B
9 10

Body Language Mistakes to Avoid
Camgymeriadau laith y Corff i'w Hosgoi
. No Crossing arms

Astudy by Hal et al, (2008) found that crossing arms was perceived as more
negative than other forms of body language, stch fidgeting or Iooking away.

+ NoAvoiding Eye Contact

Research by Niederhoffer and Pennebaker (2002) found that avoiding eye
contact was associated with lower levels of trust and likabilty

+ Not Standing Too Close
A study by Wahyuni (2018) found that standing too close was perceived as

more negative than other forms of body language, such as looking away or
crossing arms. (Even theorists will conflict on most negative traits). zewc-sees

1
" 12

slide 10 of 19

English (United Kingdom) 3% Accessibility: Investigate

EFFECTIVE COMMUNICATIO... + Saved to this PC v

Record

= X
B Q ©

Slide Handout Notes Zoom  Fitto

Review View Help  Foxit PDF

Color ‘}_— Arrange All {9 il

[ Grayscale New D3 Cascade Suitch Macros
Window [l Black and White ~ Window [ Windows v
Zoom Color/Grayscale Window Macros
Quick Quiz
Cwis Cyflym
What are the 3 elements of
communication? WORDS / TONE / BODY LANGUAGE
-What percentage is weighted to each?
WORDS 7% / TONE 38% / BODY LANGUAGE 55%
-Name one positive behaviour?
10

Body Language Mistakes to Avoid
Camgymeriadau laith y Corff i'w Hosgoi

+ No Slouching

Slouching can make a person appear disengaged or uinterested; t can also
impact the way that you breathe. Research Goodwin et al. (2014) sitting up
straight with your shoulders back can improve confidence and performance.
(Try changing gate)

+ No Frowning

Frowning is a common facial expression that can be perceived as negative o
unfrien

+ No crossing legs (Standing up)

Crossing legs standing up can be seen as passive language

What would be positve body langusge behaviours? E

=

® Upgrade your plan




image6.png
B Auosave

File  Home Insert Draw Design Transitions Animations Slide Show Record Review View Help Foxit PDF
g g = Q 1 [ color = Arrange All &9\
=l
~ =
Normal Outline Notes Reading  Slide Handout Notes Zoom Fitto |l Grayscale New [1Cascade Switch Macros
View Page View | Master Master Master Window [l Black and White  Window [ Windows
Presentation Views Master Views show Zoom Color/Grayscale Window Macros

Body Language Positives
Agweddau Cadarnhaol ar laith y Corff

+ Maintain Eye Contact

Eye contact is an essential in conveying respect, confidence, attention and to
develop a trust connection. (Haataja et al., 2021)

+ Use Gestures
Gestures can enhance verbal communication by highlighting key ideas and
enhance the engagement. (Valenzeno et al., 2003)

+ Use open Body Language
Open body gesture facing and standing squarely and without crossing the
ams or legs, communicates approachabilty. (Benzer, 2012)

13

LET'S PRACTICE TOGETHER!
Gssewen niymrer gy st || (S

=

1. Practice In Pairs using
positive body language a few
Sentences on. i

“Why you chose the subject
o YO icro feach Trnse

2-Then share the same
feasons 1o fhe rest of e
group 1 minute

&ach (Scenario new sef of
‘stugents aiter 1ce-reaker)

3- Feed back from group and
{fugr {How you feer aboli our
body language?)

15

slide 16 of 19 English (United Kingdom)

% Accessibility: Investigate

Body Language Positives
Agweddau Cadarnhaol ar laith y Corff

. Use facial Expressions
Express facial gestures to show emotions such as happiness, surprise, or

focus to indicate when pupils need to pay attention or convey their passion
(Eiman, 1965, Whemas L Teacher who apeare bored
or indifferent may inhibit student engagement (Ambady & Rosenthal, 1992).

+  Use Appropriate Touch

Atouch on the back or a handshake can show warmth and closeness.
(Deuchar, 2013) However?

+ Use Space Effectively

Meanings are conveyed through the utilization of space. Standing near a
student to indicate infimacy or far away to convey respect (Fast, 1970).
e However? 1

14

KEY POINTS EFFECTIVE COMMUNICATION
Pwyntiau Allweddol: Cyfathrebu Effeithiol

POSITIVE BHAVIOURS POSITIVE BODY LANGUIAGE

« Calm + Open palms

+ Normal positioning + Inclusive eye contact

« Firm but fair + Nonverbal queues

+ Self belief and self + Open straight gate
confidence (NLP) + Correct distancing

« Acknowledging + Nodding to confirm active

Active Listening listening

Home research an how NLP can assstin changing saif beaviaur or
students

w 1

=

® Upgrade your plan




image7.png
® o @) B 9 O B o SHECINECOMNGIO. - Smedtomiarc  Upgrade your pln

file  Home Insert Draw Design Transions Animations Slide Show Record Review View Help  Foxit PDF
-

H = Q (M color t Arrange All &9 il

N =
Notes Reading  Slide Handout Notes Zoom Fitto |l Grayscale New [1Cascade Switch Macros
Page View | Master Master Master Window [l Black and White  Window [ Windows

Normal Outline | Slide
View |Sorter

Presentation Views Master Views show Zoom Color/Grayscale Window Macros v

Resetting the behavioural cycle / Ailosod y cylch ymddygiadol
Module Finished FURTHER DEVELOPMENT BRIDGE TO NEXT MODULE

(ExRa Tive)
— i —

WELL, DONE!! stects atecss
Pwyntiau Allweddol: Cyfathrebu Effeithio | |

w0

NEXT MODULE CORE ATTITUDE AND SPOKEN COMMUNICATION t N |

)
L e —

+ Research on how NLP can assist in changing self behaviour
or students -

v

17 * 18 *

REFERENCES / CYFEIRIADAU

Alln, M. Wt L. and Wheeless, L (2006 Tre ol ofsachs immadiacy 25 3 mosatons fctor n studrt eaming. Using s anass
st Casai o, Communiaion Edueaton 551 PR 2131

sty N and Rosentral, R. (1992 Tinsces o ez s 5 rcrs o sl crsequens A e srshss.
By B e =

Benzar. A (2012 Tesenes Gpions sbos e e of by engusge. Ecusston, g3 1320

‘Deushar .and Bhopal. K (2013 We'e il uman bings, et ot sens” Promoing h cizensp s ad clal dwersty of
ivlarchiden i Schols: Sexioh snd Engl paspachve., i Eduetonsl Rsewsh Joumd (). 73 T35 70

Fast 3. (1970, Boo Language.New Yo M. v 3nd Compry

Hastaja. €. Ssonen. V. Laine, A. Tovanen, M. & Hannula, M. §. (2021) T et sehee eacnerstuet ey corsg and tsschers

P e g e A G e e S S TSt oo Sl

Ml I Costs € . 3 LeBesy, LS. (2005 Ny behviur and e vercs dimsnsonof s rsions A et snay
Bttt 56 3 SoE 8L

Niederhofer, K. G. & Pennebaker . W, (202). Lingsio s mteing in sl trsction. Joums! of Lanusge and Sl Payenly.
21(4, paarien

Vishyun, A, (2016) T govseof el v romerss communission i Saming. n 1 amatonslConferen o rglaculs Giobs!
‘Resporsbiy (CIGR 2017, g 8083 Adans Fress

Valenzeno, L. Allall, M. & Kitaky, . (2003) Teachrs gesuresfcitestudens eaing: A lssan i symnety, Coremporary
‘Edicatons Pyeraog. 280,53 18720

19 *

slide 19 of 19 English (United Kingdom) 3% Accessibility: Investigate = g8 B -+ 150% O




image1.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




