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Abstract – 

This paper provides a critical exploration on the effectiveness of children’s rights within primary schools, which ensures that all children have the opportunity to use, in order to develop to their full potential as individuals. To do this, it explores the question:

Are children having the opportunity to use their rights effectively within the school environment?


This question has been asked, as although the United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 2019) states that all children have rights, there are still children who have an insufficient understanding of their rights, and how they can be used. 

Through using relevant policies, theories and practices in regard to the United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 2019), this paper demonstrates how schools are implementing children’s rights effectively through classrooms, initiatives and environment. 
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Introduction – 

Childrens’ Rights were introduced within the United Nations Convention on the Rights of the Child (Centre for Studies on Inclusive Education, 2019), which was adopted by the General Assembly of the United Nations in 1989 (Howe and Covell, 2010, p.92). Within the Convention, there are fifty-four articles, which cover all aspects of children’s lives, including their social, economic, cultural, civil and political rights (Unicef, 2019). 

The UNCRC (Williams, 2013) states under article two, that every child has rights, ‘regardless of their race, religion or abilities’ (Centre for Studies on Inclusive Education, 2019, para.2). Implying that children who have Additional Learning Needs (ALN), children from ethnic backgrounds and children with different cultures all have the same rights (Unicef, 2019). The Children’s Commissioner for Wales (2020, p.1) Sally Holland, addresses rights to children as the “things you need to be happy, healthy and safe”, suggesting that rights are needed within a child’s life to ensure individuals have a positive start, where they are safe, happy and healthy (Unicef, 2019).

However, in a recent survey Sally Holland (Commissioner for Wales, 2017), recognised that only forty-one percent of children in Wales, knew that they have rights, while seventy-seven percent did not know what children’s rights are or what the UNCRC (Unicef, 2019) is. This implies that although children have rights, they are not necessarily being implemented or being highlighted enough in environments such as schools (Robinson, 2014). Howe and Covell (2010, p.91) have suggested that within schools, children’s rights can be seen as a threat to classroom management. By teachers believing children should have more responsibilities rather than rights, Nagler (2015, p.165) explains it gives them a sense of control and authority for classroom management, which can suggest possibly one reason to why seventy-seven percent of children did not know what children’s rights are within the survey (Children’s Commissioner for Wales, 2017). The Children Commissioner for Wales (2020) has now acknowledged many ways in which children’s rights can be introduced within the school environment. This can suggest that The Commissioner for Wales (2020) identified that following on from the survey, children’s rights and the UNCRC (Unicef, 2019) are not being discussed nor used as effectively as it should be across schools in Wales.  

This paper will demonstrate the approaches and initiatives in which schools across the country can use to effectively to implement children’s rights within the school environment. Within the first chapter, two approaches which are used within schools curriculum will be discussed, providing an insight into what each one is, how it works and what the outcomes are for children regarding their rights. Chapter two will critically evaluate two initiatives within the school, which will demonstrate, through school reports that when used effectively, the impact both have on children, their rights and individual development. Lastly, chapter three will critically evaluate children with Additional Learning Needs (ALN) and disabilities rights who learn in mainstream settings (Department of Education, 2020). The overall aim of this paper is to provide an understanding of how children are being given the opportunity to use their rights within school environments. This paper will demonstrate whether each approach, initiative and school environment is effective for children to use their rights and develop to their full potential (Unicef, 2019). 
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Chapter 1 –  

A critical exploration on Children’s Rights within schools will be discussed, within, it will demonstrate the effectiveness of two approaches, Rights Respecting School Award (Unicef, 2016a) and Values-based Education (Values-based Education International, 2020a) which are used to implement Children’s Rights within schools. Through policy, theory and practice, a comparison between both approaches will occur, demonstrating through reliable evidence, effective use of Children’s Rights within school environments. 

Unicef (2016a) describes the Rights Respecting School Award, as an approach for schools to be recognised that Children’s Rights are used effectively in the school’s practice and ethos. Five thousand primary schools have been identified using the Rights Respecting School Award in the United Kingdom to implement Children’s Rights within the school environment effectively (Unicef, 2016a). However, British Educational Suppliers Association (2019) identified that there are just over twenty thousand primary schools throughout the United Kingdom, suggesting that only a quarter of primary schools are using the approach of Rights Respecting School Award. 

Through examining this approach to support Children’s Rights, it has been identified that there is a cost which the school must pay to begin their journey of becoming a Rights Respecting School (Sebba and Robinson, 2010). Shaffer (2019, p.8) adds that due to some schools budget, activities and approaches such as Rights Respecting School Award, is not believed to be a priority.  This can suggest that funding the approach can be seen as a factor to why there is an insufficient amount of primary schools not participating in becoming a Rights Respecting School (Unicef, 2020). 

 Cwmfelin Primary School (2018) are one of the five thousand schools who are involved of the Rights Respecting School Award, which Estyn (2016a) identified only has eight percent of children who are eligible for free school meals within the school. While the national average is just over fifteen percent (Department of Education, 2019), Cwmfelin Primary School is below the average, suggesting a more affluent area. Although this could demonstrate that schools with less children who receive free school meals, use the Rights Respecting School Award, due to more funding regarding education (Sebba and Robinson, 2010), there is not enough evidence to suggest that funding and the cost of the Rights Respecting School Award is a factor which results in less schools participating in. 

Morriston Primary School (2020) is an example, which have thirty-three percent of children receiving Free School Meals and follow the Rights Respecting School Award (Estyn, 2017). These statistics are much higher than the national average (Department of Education, 2019). The school believes using the Rights Respecting School Award approach, encourages children to participate in decision-making within the school, ensuring they understand and know their rights (Morriston Primary School, 2020). Robinson (2014) explained that one child had said through using the Rights Respecting School Award, they felt supported by the school, as they were aware that their views and opinions are taken into consideration, due to knowing and understanding their rights. The UNCRC (Unicef, 2019) states as article twelve that all children have right to have their views considered, suggesting within this approach, children attending Morriston Primary School (2020) are achieving.

Within the UNCRC (Unicef, 2019), under article forty-two it states that every child has the right to know about the Convention, which includes their own rights (Unicef, 2017). Therefore, through children in schools such as Morriston Primary School (2020), knowing about their rights, they feel safe in the school environment and engaged with their learning as they understand their views and opinions matter (Unicef, 2016b). 

Through using the Rights Respecting School Award (Unicef, 2020) children within Morriston Primary School (2020) and Cwmfelin Primary School (2018) are aware that they have rights. This has demonstrated effective use of the approach of Rights Respecting School Award, as the overall aim is for children to be aware of their rights and for them to be used to support children in their day-to-day life (Unicef, 2016a). Through viewing Estyn (2016a) reports and taking into account children’s opinions of the Rights Respecting School Award (Robinson, 2014) it has shown that the overall outcome is positive and effective when implemented within the school environment. 

Values Based Education is another approach which encourages the use of Children’s Rights within the school environment (Unicef, 2019) and is being used by over one million students in primary schools around the United Kingdom (Values-based Education International, 2020). The aim of Values Based Education (Tedx Talks, 2018) is for schools to consider ways to implement values, respect and honesty within the curriculum, in order for children to develop and express in their own life and education (Hawkes, 2020).  Values-based Education (Values-based Education International, 2020a) works through six different areas, however the ones which are most relevant to Children’s Rights, and will be explored are connectedness, agency, wellbeing and achievement (Values-based Education International, 2020a).

Ledbury Primary School (2020) explained that for an effective implementation of Values-based Education, a positive connection between teachers and pupils must occur, which develops the mutual feelings of respect and trust. This suggests that respect in and outside the classroom must occur, to ensure that all understand the value of being connected, to create a positive atmosphere for the children to reach their educational goal (Ledbury Primary School, 2020). Article twelve within the UNCRC (Unicef, 2019) explains that every child has the right to express their views and feelings. Through children learning about respect within Values-based Education, they are able to express their opinions but also understand that others around them will have differing views, which they should learn to respect (Hawkes and Hawkes, 2018). 

Within the Well-being of Future Generations Act 2015 (Welsh Government, 2016) it states under one of the seven goals, for Wales to become more equal. This goal is to ensure that all in Wales are treated equally, with respect, regardless of their background or circumstances (Corbyn, 2016), which through using the Values-based Education approach, children within the schools are already learning the value of respect (Values-based Education International, 2020). Article twenty-nine within the UNCRC (Unicef, 2019) states that children are to respect others, their views and environment. Therefore, through respecting themselves, teachers, friends and parents/carers and the differing opinions and views which each person has, children are already becoming a more equal Wales and acknowledged article twenty-nine within the UNCRC (Children and Young People’s Commissioner Scotland, 2017) when using the Values-based Education approach (Hawkes and Hawkes, 2018). 

Agency within the Values-based Education approach can be identified as ensuring children make choices of their own (Hawkes and Hawkes, 2018). This suggests that through using the Values-based Education approach, children’s self-confidence will increase by them becoming more independent in the decisions they make which creates a sense of control in both their learning and day-to-day life (Williams, 2003). Article thirteen within the UNCRC (Unicef, 2019) states that all children have the right to express their thoughts and opinions, which through using the Values-based Education approach and area of agency, it is being implemented within schools each day (Hawkes and Hawkes, 2016). Through encouraging children to become independent, it will allow them to make decisions, through expressing their thoughts and opinions as they have been given the opportunity to when using the Values-based Education approach (Values-based Education International, 2020). Freire (Manning-Souto, 2010) believed that education makes sense to individuals, because they have learnt through their own learning, understanding what they know and taking responsibility in what they do not know. 

Within the new National Curriculum for Wales, which will be implemented into schools starting in 2022 (National Education Union, 2019), it states that all children are to become ‘healthy, confident individuals’ (Donaldson, 2015a, p.30). This suggests that schools who are already implementing the Values-based Education approach through allowing children the independence in making choices on matters affecting them and discussing their thoughts and opinions, are preparing children in becoming ‘valued members of society’ (Donaldson, 2015a, p.30).  

The Education Act 2002 (Donaldson, 2015a, p.22) states that all children should be given opportunities, responsibilities and experiences which prepare them for later life. Estyn (2016b) has identified that primary school settings, which do not use the Values-based Education approach, are also supporting children to become independent in their learning and day-to-day life, encouraging opportunities and experiences for them as individuals. However, this can suggest that other schools are implementing a part of the Values-based Education approach, as one of the six areas within is for children to be supported and encouraged in becoming independent individuals, through being responsible of their own learning and making choices (Iyer, 2013, p.20). This implies that schools who do not necessarily follow the structure of the Values-based Education approach, are using elements of the approach in their curriculum and pedagogy, to encourage independent learning which prepares individuals for now and later life (Diller, 2016). 

The final area which will be discussed within the Values-based Education approach is well-being (Hawkes and Hawkes 2018). Well-being has been defined as ‘the state of being comfortable, healthy, or happy (Cambridge Dictionary, 2020). Within the Values-based Education approach, Neil Hawkes (Hawkes and Hawkes, 2018) defines wellbeing as the thoughts, feelings and emotions which should be taught, ensuring individuals can respond appropriately. This suggests that teaching children an awareness of wellbeing, creates a positive environment, with positive relationships being formed, ensuring all children can reach their full potential within their education (Hawkes and Hawkes, 2018). The author of this book, Neil Hawkes, along with his wife, Jane Hawkes, have been identified as the Founder of The International Values-based Education Trust (Values-based Education International, 2020a). His passion for values within education began when he became head-teacher and used his leadership skills to transform the schools’ curriculum which is now being used in schools worldwide (Values-based Education International, 2020a). Therefore, his response towards wellbeing within education is reliable, due to the experience of values within schools and background of being an educational leader and thinker, influencing many around the world (Hawkes, 2013).

Ofsted (2019) awarded Wilds Lodge School as ‘outstanding’ during the most recent school inspection in 2019, through following the Values-based Education approach. With both the children and parents expressing what a positive impact the schools’ approach has had on children’s individual well-being and their education (Values-based Education International, 2020b). Article twenty-seven within the UNCRC (Unicef, 2019) states that all children have the right to an adequate standard of living, which support their physical, mental, spiritual, moral and social to its full potential (Children and Young People’s Commissioner Scotland, 2017). 

The Ofsted (2019) inspection demonstrates article twenty-seven being met within the UNCRC (Unicef, 2019) through using the Values-based Education by childrens’ well-being; physically, mentally and socially being supported to reach their full potential (Unicef, 2019). This can suggest that Wilds Lodge School (Ofsted, 2019) motivates children through being a secure and safe environment with teachers understanding the basic needs of children (Ledbury Primary School, 2020) which strengthens individual development through values (Values-based Education International, 2020a). This can suggest through a safe environment and an understanding of basic needs, schools using the Values-based Education approach demonstrate an understanding and effective use of Maslow’s Hierarchy of Needs (Hutchinson, 2003, p.810). At the bottom of the pyramid is the psychological needs, which are also known as basic needs (Maslow, 1943, p.371). By teachers emphasising the importance of basic needs, and suggesting this should be a priority within the school curriculum to ensure all children have the opportunity to reach their full potential (Lundqvist, Allodi and Siljehag, 2018, p.953). Children’s full potential within Maslow’s Hierarchy of Needs (Maslow, 1943, p.371) can suggest as being at the top of the pyramid, known as self-actualisation. With children’s basic needs being a priority in a safe and secure school environment, it ensures the first and second stage within the hierarchy of physiological and safety is met, allowing children to move onto the third stage of love/belonging and to progress to the top of the pyramid (Maslow and Town, 2013). This is due to teachers acknowledging the importance of children’s basic needs, therefore ensures children are able to develop through the five stages within the hierarchy (Hutchinson, 2003, p.810). 

The Values-based Education approach overall demonstrates an effective use of Children’s Rights within school environments. Through Ofsted (2019) and Estyn (2018b) school inspections which link to articles twelve, thirteen and twenty-seven within the UNCRC (Unicef, 2019), it has identified the positive impact on children’s well-being and education when using values within the curriculum (Values-based Education International, 2020a). 

Article four within the UNCRC (Unicef, 2019) of children enjoying learning about their rights, through systems, have been identified as Rights Respecting School Award (Unicef, 2016a) and Values-based Education as an approach to implement Children’s Rights, within this chapter (Values-based Education Internatonal, 2020a). Children understand through implementing either Rights Respecting School Award (Unicef, 2016a) or Values-based Education (Values-based Education International, 2020a) approach into schools, they have the right to have their views and opinions listened to (Unicef, 2019). However, Values-based Education approach (Values-based Education International, 2020a) ensures that children also understand that other individuals have differing views and opinions, by learning through the value of respect. Both Rights Respecting School Award (Unicef, 2016a) and Values-based Education approach have demonstrated when used effectively, children have an awareness of their rights (Unicef, 2019) and these have positive outcomes on children’s well-being, day-to-day life and education.


























Chapter 2 – 

Within chapter two, a critical evaluation on breakfast clubs and school councils (Jones and Walker, 2011). Throughout, it will identify effective use of both initiatives which supports and implements children’s rights within the school environment (Children’s Commissioner for Wales, 2017) from school report.

In 2004, the Welsh Government (2004) introduced the Free Breakfast initiative in all primary schools. The overall aim of the initiative was to help improve children’s health and concentration, which Adolphus, Lawton and Dye (2013, p.1) explained has a positive effect on children’s learning, including their behaviour, cognitive and school performance. MacDonald (2019) identified that ninety five percent of teachers noticed an improvement in children’s concentration after attending breakfast clubs, which led to eighty five percent of teachers acknowledging positive outcomes on individuals learning within the classroom. Through children’s concentration levels increasing, due to attending breakfast clubs, it meets article twenty-seven within the UNCRC (Unicef, 2019) of children have the right to a good standard of living, which supports their development. MacDonald (2019) states through concentration levels increasing has a positive effect on children’s learning within the classroom, which ensures children are being given the opportunity to have the right to a good education, identifying as Article twenty-eight within the UNCRC (Unicef, 2019). 

Gladstone Primary School (Estyn 2018b) uses breakfast clubs within the school to support all children with their physical and mental well-being. The school created a homely environment for children to attend with soft furnishings, and a safe place where support and communication occurs throughout the day (Estyn, 2018b). Through using the breakfast clubs in a way which links to a child’s home, Alderson (2008) states that it creates a sense of belonging and a safe place where children can discuss any worries or a place to relax before school begins. Through creating a safe place where children can begin their day in school, Maslow (Maslow and Town, 2013) states as being the second stage with his theory of Hierarchy of Needs (Maslow and Town, 2013), where he explains that children need to feel safe in order to move onto the final three stages. This can suggest through being in a school environment which creates a sense of safety, while attending the initiative of the breakfast club, children are meeting both their physiological needs and safety needs with regard to Maslow’s Hierarchy of Needs (Maslow and Town, 2013). Article thirty-one within the UNCRC (Unicef, 2019) states that children have right to relax, therefore through creating an environment where children feel comfortable through being in safe and homely setting within the school ensures children have the opportunity to relax and play before school begins (Unicef, 2019). Rice Land Primary (2020) states that children who have the opportunity to relax, have a positive work ethic within school which ensures as individuals, are able to reach their full potential (Lindenfield, 2000). Estyn (2018b) explained that through this approach, children’s behaviour had improved, with all pupils being motivated and ready to learn for the day ahead. This suggests through creating a breakfast club which is welcoming and safe, nutritious meals are served and children are given the opportunity to relax, has been identified to have a positive effect on children’s well-being and education (Estyn, 2018b). 

However, in Wales, it has been acknowledged that five councils are now charging for pupils to attend breakfast clubs (BBC, 2019). These have been identified as Cardiff, Ceredigion, Flintshire, Gwynedd and Powys (BBC, 2019). Before, breakfast clubs were a place which parents from deprived backgrounds relied on, ensuring their child had a nutritious breakfast, which they did not have to find the money for. Street and Kenway (1999) explains that children from deprived areas are highly dependent on provisions such as breakfast clubs as well as their parents as it has positive impact on their cognitive skills (Public Health England, 2013). This can suggest that children living in poverty, who were attending the free breakfast club provision, their concentration levels increased, which had a positive effect on their individual learning and education (Adolphus, Lawton and Dye, 2013, p.1). 

Monmouthshire and Wrexham have been two councils which have not charged children living in poverty in attending breakfast clubs in schools (BBC, 2019). Both counties have expressed the importance of children from deprived areas to continue in attending breakfast clubs to ensure their well-being is being met which will continue to have a positive effect on their education (Graham, Russo and Defeyter, 2015, p.5). BBC (2019) stated that a charge for breakfast clubs is only for those who are financially stable, with a cost of £1 per child. By using the free school meal provision as an eligibility criteria, children who are entitled to free school meals, can continue to attend breakfast club free of charge (Welsh Government, 2019b). 

Whereas, Gwynedd Council (2020) states that all children inschools located in the county are to pay a fee of £1 per each child, including those living in deprived areas. Interestingly Harrop and Palmer (2002) identified that children who live in deprived areas tend to be the largest group in receiving free school meals. Suggesting a link, where those receiving free school meals are often the same children who benefit from the free breakfast clubs. Barnard (2019) identified that those living in deprived areas, are at a higher likelihood of applying for Universal Credit. This implies that children living in deprived areas and are receiving free school meals, are in need of breakfast clubs, free of charge. This ensures that children are receiving two nutritious meals per day, which does not have to be budgeted into the family allowance of those who receive universal credit and living in deprived areas (Child Poverty Action Group, 2018). 

Identifying as Article twenty-four within the UNCRC (Unicef, 2019) that all children are to receive nutritious meals to stay healthy, which all schools and counties should follow both Monmouthshire and Wrexham’ views on breakfast clubs being free of charge for those living in deprived areas to ensure this right is being met across the country (BBC, 2019). 

Through using the Breakfast club initiative, children’s concentration levels increased (MacDonald, 2019) with Estyn (2018b) identifying that both children’s physical and mental well-being improved ensuring article twenty-seven was being met with the UNCRC (Unicef, 2019). Both Monmouthshire and Wrexham ensured breakfast clubs were free for all children, including those living in deprived areas (BBC, 2019), meeting with Article twenty-four of children having the right to nutritious food to ensure children stay healthy (Unicef, 2019). While Estyn (2018b) demonstrated an effective use of Article thirty-one of creating a breakfast club which ensures children have the opportunity to relax and play before beginning their day of learning (Unicef, 2019). Overall, Breakfast Clubs have demonstrated that when used effectively, positive changes are made to children’s individual life and development.

The second approach to be explored within chapter two are school councils, which were introduced to provide children the opportunity to become involved in working with staff, parents/carers and school management to improve on the school environment (Perry, 2011). Through planning, organising and communicating with all involved, children develop on these skills which are needed for both now and in the future (Department of Education and Science, 2002).  Whitehall Primary School (2020) explains that not only is it for the children who have been elected in representing the school council which develop on their skills, it is all of the children, as it is known to be a whole school approach where all work together towards the goals set. 

Estyn (2018a) identified that through using school councils, children in Ysgol Beca demonstrated an increase of commitment and enthusiasm towards their school life and work. Perry (2011) stated that this is one of the positive outcomes of using school councils effectively, where children’s participation towards their education increases and become more involved with the school ethos. Through children listening to one another and considering all views and opinions, Estyn (2018a) explained that children become conscientious citizens. This can suggest that individuals within the school council are considering the whole schools views and concerns, rather than only their own. Within the Values-based Education (Values-based Education International, 2020a) approach, which was discussed in chapter one, it can suggest that school council initiative could be used to implement the value of respect within the curriculum. Both acknowledge the importance of listening to one another and considering all views which demonstrates an effective use of all children’s views being considered, identifying as article twelve within the UNCRC (Unicef, 2019).

Within the new curriculum which is to be implemented in Wales by 2022, Donaldson (2015, p.4) explains that children are to become ‘ethical, informed citizens’. This can suggest that by using school councils, children are developing through their role of having responsibilities (Armour, 2014), enables them in becoming ethical citizens of Wales (Donaldson, 2015b). 

However, Whitty and Wisby (2007) discovered that children often felt as though school councils were a ‘waste of time’; adding that initiatives such as School Councils did not really give children an opportunity to be listened to. This can suggest that although the idea of using School Councils is encouraging and supporting children, to ensure their views are being listened to and considered; as Article twelve states (Unicef, 2019), is not always happening. 

As Bell (2003) states that school councils do not always reflect the views and concerns of the pupils which could potentially mislead the aim of school councils encouraging children in using their voices. By not supporting or considering children’s views and concerns within the school council, individual self-esteem and confidence could be negatively affected (Alderson, 2000, p.125). For example, if a child within the School Council committee has the confidence to express their views and concerns of the school to members of staff, who disagrees, the child’s concern could potentially not be acted on, which could lead to them feeling as though their contributions to future group discussions are irrelevant (Whitty and Wisby, 2007). 

Some teachers have demonstrated that school councils can cause disagreements between members of staff and children in regard to leadership (Parker and Leithwood, 2000, p.39). Within the classroom, a teacher expresses that she is the ‘professional’ and is in control of the decisions made (Preston, 2012, p.70). This suggests the teacher can be identified as the oppressor, which Alfandary (1985, p.186) states as being someone who uses their power to control others. Regarding School Councils, Preston (2012, p.70) states that some teachers believe they know best, suggesting children are to listen to the teacher, with their views and concerns not being see as relevant or worthy. Freire (1996) identifies the statement as an example of the ‘Banking System’ within education, where the teachers teach, and the students are taught. This demonstrates with the teacher expressing her view of her being the professional, they believe that they know ‘everything’, while the children know nothing (Irwin, 2012). By having a negative attitude towards children being given roles and responsibilities within School Councils, it can suggest that teachers no longer feel in power, as children are given the same opportunities as the teachers, in regard to the school and its environment (Alfandary, 1985, p.186). 


In regard to the UNCRC (Unicef, 2019), using the school council effectively demonstrates a use of article twelve and fifteen. Article twelve states that all children have the right to have their views, feelings and wishes respected and considered (Williams and Invernizzi, 2008). This suggests through being involved within the school council, children’s concerns are being considered on improvements and changes they wish to happen within the school (Whitehall Primary School, 2020). However, Parker and Leithwood (2009, p.39). identified that poor engagement from staff within school councils occurs quite frequently, which suggests why Taylor and Johnson (2002) states that children who are involved with school council meetings often feel bored, with it taking up their lunch time, and would rather be out with friends (Taylor and Johnson, 2002). Children who felt as though school councils were boring, also stated it as a box ticking exercise, where as those who were engaged, looked forward to the receiving stickers and badges (Davey, Burke and Shaw, 2010). 

John Holt (Holt, 1990) was an American teacher and controversial education writer, who believed that extrinsic rewards harm children and their learning (Hunt, 1999). Kohn (1993) defines extrinsic rewards as something being put in place to encourage and motivate the learner in beginning or completing a task. This can suggest that using stickers and badges within the school council, can be identified as the extrinsic reward, as they have been put in place to encourage children in joining and participating in the school council. Being a part of a group which gives an opportunity for individuals to voice their opinions on the school environment should give children enough motivation to join, known as the intrinsic (Holt, 1990). Brandt (1995) states that using extrinsic rewards on top of the intrinsic, can be harmful for children and their learning. Implying that children who are only joining for the badges and stickers, are missing and not understanding the importance and meaning behind the reasoning of being a member of the school council (Hunt, 1999). Therefore, to ensure that the school council is used effectively, all children should understand the meaning and importance of being a part of the group, with their individual responsibilities being recognised encouraging effective teamwork, communication and planning skills (Department of Education and Science, 2002).  

The School Council ensures children have the opportunity to join a group, identifying as article fifteen with the UNCRC (Unicef, 2019). Rose and Anketell (2009, p.129) states that children who participate in groups, develop on their personal and social skills with others in the group. Through school councils, children are using their voice, not only to express their opinions and views, stating as Article twelve (Unicef, 2019) but also developing on their social skills as they are communicating with others who are in the group. As the Welsh Government (2015) stated that children within the Foundation Phase, under the area of learning of Personal and Social Development (Welsh Government, 2015) should be given the opportunity to communicate their ideas with others and also understanding their roles and responsibilities within small groups which helps develop on their individual social skills. In Wales, children aged three to seven, learn through the Foundation Phase Framework (Welsh Government, 2015), while Denbighshire County Council (2020) has stated that children from year one to six have the opportunity to participate in the school council committee. This can imply that children in year one are age six and seven and are learning through the Foundation Phase Framework (Welsh Government, 2015) have the opportunity to become a member within the School Council ensuring they are developing on their social skills (Welsh Government, 2015). 

School Councils have demonstrated Article twelve and fifteen when implemented within the school environment effectively (Unicef, 2019). Although the overall outcome has a positive outcome on children’s social skills (Welsh Government, 2015), with an increase in participation in their education and school life (Estyn, 2018a), Perry (2011) identified that some teachers are in a disagreement for children to be given such responsibility, suggesting being the oppressor (Irwin, 2012). While identifying that some children only participate within the school council, to be given a badge and sticker to wear, known as an extrinsic reward (Kohn, 1993). For the School Council to be an effective initiative, all members of staff must be supportive, with children understanding the genuine purpose behind being a part of a school council, where their rights can be used effectively (Unicef, 2019). 

Throughout chapter two, both Breakfast Clubs and School Councils have demonstrated effective use of Articles twelve, fifteen, twenty-four, twenty-seven and thirty-one within the UNCRC (Unicef, 2019). A critical exploration on the approaches has been conducted, where both positive and negative views and opinions have been discovered, with suggestions on improving the initiatives to benefit children and their rights in the future.  

Chapter 3 – 

Within the third and final chapter, it will critically evaluate and explore children with Additional Learning Needs (ALN) and disabilities rights regarding the UNCRC (Unicef, 2019), who learn in mainstream settings (Department of Education, 2020). In 2018, the term Additional Learning Needs replaced ‘Special Educational Needs’ (SEN) due to the new Additional Learning Needs Tribunal Act being implemented over the next three years (Welsh Government, 2019a). Children with Additional Learning Needs may require additional support in areas such as schoolwork, making friends, behaving or expressing themselves (Data Cymru, 2020). Whereas, Francis and Silvers (2016, p.1025) describes disability as a condition which restricts individuals from everyday activities, whether it is physically or mentally. Therefore, it can suggest that if people, including members of staff in mainstream schools are unaware of what a disability is, or understanding how to support each individual, it can affect a child’s learning outcomes, due to insufficient understanding of disabilities and ALN (Carrión, Roldán and Campos, 2018, p.3). Through critically analysing children’s rights within mainstream primary schools, it should demonstrate an equality of rights in which children are receiving, as all children are to be treated equally, which article six within the UNCRC (Unicef, 2019) states have the right to develop to their full potential, regardless of their age, gender, ethnic background or disability (Unicef, 2016c).

Historically, this has not always been the case, with evidence from the early nineteenth century of children being mistreated and neglected due to their disability (The Open University, 2020). During this time, it was an accepted practice to mistreat people with disabilities, by restraining and controlling rather than focusing on therapy and treatment to support the individual in managing their disability (Braddock and Parish, 2001). Children who had disabilities were known as ‘the mentally deficient’ which Julian Huxley described as being a burden to society who contributed little to society (History England, 2020). Julian Huxley was a biologist, whose profession was within London Zoo (Cain, 2010, p. 359), suggesting that he was not qualified to have an opinion at a professional level as they were his personal views which he was trying to force on society. Those views of his own and many others resulted in the continuous mistreatment of many individuals with a disability (Safford and Safford, 1996). Regarding education, it could suggest that the views of those such as Julian Huxley, impacted children with disabilities learning, as him and many others within this time felt as though children with disabilities were unworthy, which could suggest one of the reasons behind poor education and learning for those with a disability (Armstrong, 2007, p.552).

His views and others with similar, could have prevented the progression towards legislation to include children with disabilities attending mainstream schools (The Open University, 2020). Implying children were not being treated equally within society and education. The 1944 Education Act (Bartlett and Burton, 2012) identified that mainstream schools were the best place to support children, depending on their level of disability. There has been a plethora of progressive legislation since the 1944 Education Act, including the 1970 Education Act, the United Nations Convention on the Rights of the Child (Unicef, 2016c) and Children and Families Act 2014 (The Children’s Society, 2020). This has had an impact on today’s society, as children with disabilities attend both mainstream and special schools, depending on them as individuals and their needs (Department of Education, 2020).


Mainstream school
In the most recent survey conducted, Dauncey (2016) stated there are a total of 105,143 children across Wales with Additional Learning Needs, with Cardiff, Rhondda Cynon Taf and Swansea having the highest number of children within all counties who have Additional Learning Needs. Welsh Government (2019c) identified that when looking at one county within Wales, such as Ceredigion, has a total of 2,739 children identified with ALN. Data shows that 1,140 children who have Additional Learning Needs attend one of the forty-one mainstream primary schools. This suggests that the other 1,599 children, attend one of the three Special Schools across the county, which are Ysgol Llwyn-Yr-Eos (2020) in Aberystwyth, Ysgol Bro Pedr (2020) in Lampeter and Ysgol Gynradd Aberporth (2020), near Cardigan. 

Estyn (2020) explained that children who attend mainstream schools are supported through identifying each individual needs by implementing early interventions. Through effective collaboration between the school and agencies, children with Additional Learning Needs have the opportunity to receive a good education within a mainstream setting. Implying that if all work together, ensuring the child and their needs are at the centre of the planning, children with Additional Learning Needs can learn, develop and participate within the school curriculum and society (Tutt, 2010). 

The UNESCO Salamanca Statement (Lindsay, 2003, p.3) was brought out to recommend inclusive schools across the world in 1994. Ainscow, Slee and Best (2019, p.671) states that it is one of the most significant documents which has ever been released regarding education and those with Additional Learning Needs. This suggests that one of the aims within the statement was to develop inclusive education systems in mainstream schools across the world, which ensures that children with Additional Learning Needs attend their local school (Lindsay, 2003, p.3). Centre for Studies on Inclusive Education (2020, para. 2) expressed that children with a disability are to attend their community school, as if they ‘did not have a disability’. Implying that children should not be discriminated nor segregated against due to having a disability or Additional Learning Need, where they are forced to be sent to a special school outside of the local area. As previously mentioned, Ceredigion only have three special schools within the whole county, which can suggest that those who do attend special schools, can be travelling for up to an hour each way (Welsh Government, 2019c). Therefore, if all schools adapt their environments and learning to ensure that all children can attend their local school, regardless of their Additional Learning Need or disability, article twenty-three within the UNCRC (Unicef, 2019) where children can become an active part within their local community, as they can attend their local school (Ainscow, Slee and Best, 2019, p.671).

Brynnau Primary School, in the county of Rhondda Cynon Taf have demonstrated that through effective communication between the teachers and support staff ensures each child progresses with their education (Estyn, 2020). Estyn (2020) acknowledged that by holding regular meetings with each individual to discuss their progress and performance regarding their education, early interventions are able to be put in place if they believe an individual is in need of additional support. The school fully understands and supports that the child is to be at the centre of the planning, ensuring their views, opinions and wishes are being listened to and considered through the process, identifying as article twelve within the UNCRC (Unicef, 2019). 

Within mainstream schools, Person-centred planning (Sanderson, 2015) can be identified as an approach which ensures that article twelve, thirteen, twenty-eight and twenty-nine of the UNCRC (Unicef, 2019) is being met within a mainstream setting. Through using this approach, children are involved with how they wish to be supported, who is to be involved and how the approach will be conducted (Mental Health Foundation, 2020). By using an effective approach such as person-centred planning for children with ALN, each child is supported through an individual plan which identifies their needs, with their personal input throughout the process. Demonstrating that when used effectively, article twelve and thirteen within mainstream schools are being met, through discussing their views and opinions on matters which will affect them which are considered and taken seriously (Williams, 2013). 

Using the Person-centred planning approach effectively within a mainstream setting, each individual child has the opportunity to develop to their full potential (Taylor and Taylor, 2010, p. 215), identifying as article six within the UNCRC (Unicef, 2019). Through teachers, support staff and professionals from different areas of expertise work together, ensuring the child is at the centre of the planning when implementing and discussing the approach (Sanderson, 2015). If all work together effectively, ensuring the individuals needs are at the centre of the planning, it can be identified as article twenty-eight and twenty-nine within the UNCRC (Unicef, 2019), of children having the right to an education which develops each child’s abilities to its full. If children’s individual abilities and personality are identified through the approach of Person-centred planning, through discussions, observing and listening, their learning within education is being recognised which ensures ways best to support individuals within a mainstream school are being acknowledged (Sanderson, 2015).

Urie Bronfrenbrenner (Rosa and Tudge, 2013, p.245) developed a theory, of the ecological systems, which explains how a child and its environment can affect how they grow and develop. Microsystems is the small immediate environment in which the child interacts with. In a person-centred planning approach for a child with an Additional Learning Need (ALN) it could be their parent/carers, teachers, home and school environment, where the more encouraging the environment and people are, the better the child will be able to grow (Gray and MacBlain, 2015). This can suggest that with all the child’s microsystems working together, such as their parents/carers and teachers, it creates a positive environment for the child when arranging and drafting their person-centred plan (Sanderson, 2015), known as the next level; the mesosystem (MacBlain, 2018). 

If the child is believed to need additional support, from professionals and multi-agencies, this is where they would become involved within Bronfenbrenner’s theory of the ecological systems; the exosystem level (Hayes, O’Toole and Halpenny, 2017). Gray and MacBlain (2018) explains that here is where people and places which the child may not have interacted with before, has an effect on them, their learning and development. In regard to person-centred planning (Sanderson, 2015) these could be speech and language therapists, cognitive behavioural therapists or occupational therapists who will support the child and their needs throughout (National Health Service, 2019). If the child has not had any additional support before, then they would not be familiar with these therapists, therefore it is important that the professionals and agencies who will begin working with the child, create a positive atmosphere, helping them learn and develop within their own person-centred plan (Sanderson, 2015). 

The final level within Bronfenbrenner’s theory, is the macrosystem, which is has the largest amount of people involved (Hayes, O’Toole and Halfpenny, 2017). Rose and Tudge (2013, p.245) states that this could be the National Government, where their views and opinions can impact the individual child and their development. Through the person-centred planning and children’s rights, if the local authority do not give authorisation for an individual to receive additional support, then this can affect their education, which would lead to not meeting article twenty-eight and twenty-nine of having the right to an education which develops each child’s abilities to its full (Unicef, 2019).

It is not only the learning in the classroom which is adapted for each individual, but also the physical environment (Graham and Berman, 2019). Topping (2014) explains that the physical environment should be accessible for all children, parents/carers and members of staff to enter the school. By ensuring all individuals have the same entrance, creates a sense of inclusion, as no person is being separated nor stigmatised if they have a physical impairment (Brown, 2017, p.3). This should be seen throughout the school, ensuring ramps, lifts and railings are implemented where all children can move around the school environment independently (Carroll, et al, 2018, p. 2). Article twenty-three states that children with a disability have the right to a live a life with dignity and independence (Unicef, 2019). This suggests through adapting the school environment for all individuals needs, children will not feel ‘out of place’ nor reliant on others to get from one part of the school to another, which could affect their confidence and self-esteem due to being segregated because of their differences (Topping, 2014). 

Chambers (2002) explained that an inclusive school with adaptations already made for individual children and their needs, is the first thing which a parent of a child with ALN looks for. This demonstrates that through mainstreams school being known as an inclusive school, it reassures parents/carers that their child will be supported in both their education and within the school environment, regardless of their Additional Learning Need or disability (St Julian’s Primary School, 2018).  Alliance for Inclusive Education (2020) identifies that this can be an example of the Social Model of Disability which has been defined as where the disability is within society, and not the individual (Cole, 2012, p.117).  Therefore, suggests that society is to change, to support all people’s requirements, including those with ALN and disabilities. By attending a school which already has ramps and lifts in place, for children with physical impairments, such as a wheelchair, it demonstrates that the school have adapted the environment, to ensure all children have the equal opportunity, where no person is discriminated due to their ALN or disability in accessing different areas of the schools (Topping, 2014).

White (2015) has identified that children do not see differences, therefore through an environment where all children are treated equally, individuals can develop on their social skills with one another. This creates a positive environment as Brillante (2017) states that individuals are not seen as different, regardless of having an Additional Learning Need (ALN) or disability. Article twenty-seven within the UNCRC (Unicef, 2019) identifies that children have the right to a standard of living which needs their social needs and supports their development. This can suggest through children socialising with each other, individuals are developing on their social needs, which Wang (2009, p.158) states that they may not have had to opportunity to do so if they attended a Special School. 

Although traditionally, Jenkinson (1997) explained that children with an Additional Learning Need (ALN) are educated within Special Schools, which are specifically designed for children and their needs. Wang (2009, p.158) identified that children with Additional Learning Needs attending mainstream schools progressed further with their social skills, while those within Special Schools actually regressed. This demonstrates that children with Additional Learning Needs who attend main stream schools, have the opportunity to build on their social skills with others which will improve their self-esteem and self-confidence (Plummer, 2007). 

Within chapter three, it has critically explored the effectiveness of children with Additional Learning Needs rights attending mainstream schools. An effective use of articles; six, twelve, thirteen, twenty-three, twenty-seven, twenty-eight and twenty-nine within the UNCRC (Unicef, 2019) has been demonstrated throughout.  Through relevant policies, it has given an insight to how children and young people were treated in the past when they had a disability or Additional Learning Need (Braddock and Parish, 2001). Today, the majority of society has changed, with an inclusive approach towards mainstream schools ensuring all can participate. Although many argue that Special Schools are where children with Additional Learning Needs are to be taught, mainstreams schools have demonstrated an effective approach through using Person-centred planning and creating a school environment which is accessible for all (Topping, 2014). Bronfenbrenner’s theory (MacBlain, 2018) has demonstrated the impact that teachers, members of staff and multi-agencies who are around the individual has a positive impact on their learning and development. By all working together and listening to the child’s needs and wishes it ensures that children will receive a good education within mainstream schools, with their individual development being supported for them to reach their full potential (Unicef, 2019).

Overall, chapter three emphasises on the importance of children with Additional Learning Needs (ALN) or disabilities being given the opportunity to attend their local school (Ainscow, Slee and Best, 2019, p.671). Adaptations and support should already be in place within the school environment, ensuring all children can access the relevant support where the school demonstrates inclusivity throughout (Brown, 2017, p.3). Children with Additional Learning Needs (ALN) or disabilities are to be given the opportunity to learn and develop within a mainstream school, ensuring all are meeting with the seven articles which have been discussed throughout chapter three (Unicef, 2019). 




































Conclusion – 

Throughout this paper, it has identified an effective use of children’s rights regarding the UNCRC (Unicef, 2019) in approaches, initiatives and the school environment and curriculum. With theories, policies and practices which are relevant to each chapter, current research has been addressed and critically viewed. 

Both the Rights Respecting School Award (Unicef, 2016a) and Values-based Education (Values-based Education International, 2020a) approach within chapter one have demonstrated the positive learning and personal outcomes in which children have developed through using either approaches. The two approaches have been critically evaluated where individuals have acknowledged their rights, with an overall positive outcome on children’s individual well-being, day-to-day life and education (Unicef, 2016a). In regard to articles within the UNCRC (Unicef, 2019), Rights Respecting School Award (Unicef, 2016a) have shown an effective use of article four, twelve and forty-two through relevant school reports, policies and legislations (Unicef, 2019).

Within chapter two, breakfast clubs (Harrop and Palmer, 2002) and school councils (Denbighshire County Council, 2020) were critically evaluated and explored. Findings from the breakfast club initiative demonstrated an overall positive and effective use of children’s rights, through articles six, twenty-four, twenty-seven and thirty-one (Unicef, 2019). This chapter acknowledged the impact breakfast clubs have on children and their education, through concentration levels rising, which increases individuals learning outcomes (MacDonald, 2019). The school council initiative demonstrated that although some argue that it can be seen as a box ticking exercise (Davey, Burke and Shaw, 2010) or only used for an extrinsic reward (Holt, 1990), the positive outcomes overruled. When used effectively in regard to children’s rights, it demonstrated from reliable Estyn (2018a) reports, an increase of children developing their social and personal skills while respecting and understanding that other people have opinions which are to heard, as well as their own (Estyn, 2018a).

Lastly, chapter three acknowledged the importance of children with Additional Learning Needs (ALN) and disabilities attending mainstream schools. Within the chapter it demonstrated an effective use of children’s rights within the school environment and planning, creating a sense of inclusion throughout. Ainscow, Slee and Best (2019, p.671) have emphasised that children with an Additional Learning Need (ALN) are to be given the opportunity to attend their local mainstream schools, where the school demonstrates inclusivity through providing relevant support and adaptations to the school environment (Brown, 2017, p.3). Throughout chapter three, seven different articles have been used effectively, regarding the UNCRC (Unicef, 2019) ensuring all children are treated equally and no person is discriminated or segregated from society due to having an Additional Learning Need (ALN) or disability (Topping, 2014).

In all three chapters of this paper, each approach, initiative and inclusive school have all demonstrated an effective use of article six throughout (Unicef, 2019). Within each chapter, it has acknowledged the importance of ensuring children develop to their full potential, which as Williams (2013) explained is article six. Whether it is through a Values-based Education (Values-based Education International, 2020a) approach, providing children living in deprived areas a free breakfast each day or creating a person-centred plan (Sanderson, 2015) for an individual child with an Additional Learning Need (ALN) (Dauncey, 2016). Each chapter has ensured that children who use any of those discussed, have the opportunity to develop to their full potential (Unicef, 2019) which will enable positive personal and educational outcomes for each individual. Conversely, this can determine that if schools are not giving children the opportunity to use their rights effectively, the children’s individual development can be suggested not to be a priority, creating a negative impact on the whole child. 
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