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I acknowledge the use of ChatGPT (https://chatgpt.com) on 4th, 9th and 12th February 2025 to support my research using the prompt(s): 
1. Please find sources that explain what an SDP is, how it is created and what   agencies influence decision making. 
2. Please find sources that explore the positives and negatives of an SDP.
3. Please find sources that explore the positives and negatives of developing mathematical skills. 
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.









Targets
1. Proofread carefully to check for punctuation and spelling errors.
2. Aim to avoid simply describing what literature says and engage in a more critical manner - think about the impact on the learner and yourself as a transformative practitioner.
3. Consider using case studies and a national perspective to support your writing.


A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections.
Introduction
This critical essay will explore the development, implementation, and impact that a School Development Plan (SDP) target can have on a school and its learners. An SDP is strategic document that outlines a school's priorities and the actions it will take to improve educational outcomes (Welsh Government, 2018.) It essentially is a roadmap for school improvement, and it details the specific goals, necessary steps to achieve them and helps to visualise the resources required to achieve the goals (Welsh Government, 2018). The SDP target that will be focused on and evaluated is ‘to develop pupils’ number skills, particularly calculation/maths recall’ the overarching theme of this target is to boost academic achievement amongst learners in the school. It is essential to understand the schools context as it provides greater reason as to why the target has been chosen. The school has been anonymised, in line with Bera (2024) to protect the identity of those involved. The school where this target has come from is a small, English-Medium, village school, located in a South Wales Valley. There are currently 157 pupils on roll, of which 26.9% are entitled to Free School Meals (FSM), this is currently 4% over the national average of FSM learners. Additionally, there are 4.7% of learners with an Additional Learning Need IDP (Individual Development Plan) and 4.4% of learners who identify as Black, Asian or Ethnic Minority. The following sections will evaluate relatable literature, explore how the target was made, personal reflection and a summary. 
Literature Review
An SDP is a vital and legal requirement for all maintained schools in Wales. This was established by the Education (School Development Plans) (Wales) Regulations 2014, and this stipulated that all maintained schools are required to have a three-year SDP in place (Welsh Government, 2014). The implementation of SDP’s began following the guidance from the Welsh Government’s School Development Plans: Guidance Document No:155/2014 and its purpose was to emphasise to schools the importance of being accountable for embedding a robust strategic planning approach to delivering improvements in learner outcomes (Welsh Government, 2014). By having  a set structure and planning process, schools are able to systematically assess their current performance, identify areas for improvement, and implement targeted strategies to allow them to achieve their educational outcomes (Welsh Government, 2014). Within the guidance document from the Welsh Government, 2014, they outlined six steps that schools should take to create an SDP, they are; conducting self-evaluation within the school; establishing priorities that align with their goals; create detailed action plans for the targets; allocate resourced to support the planned actions; implement the actions in the school environment; and monitor and evaluate the progress of meeting the targets (Welsh Government, 2014). These steps will help schools remain focused on their targets and provide an easier process to allow for effective implementation and monitoring. As well as guidance from the Welsh Government, other educational bodies have provided ample resources to assist Welsh schools with implementing an effective SDP. The GwE and the Central South Consortium Joint Education Service (CSCJES) have both taken the advice from the Welsh Government and created their own guidance documents for schools, to help support them with creating their own SDPs. The GwE suggests that schools should have a singular document with all of the schools priorities and strategies, which would be the reference point for external evaluations and support (GwE, 2018). They should also build on and revisit their SDPs following on from findings and recommendations from things like Estyn inspections, with the potential implementation of a Post-Inspection Action Plan (PIAP) (GwE, 2018). Similarly, the CSCJES makes similar suggestions but with explicit identification of the utilisation of grants and funding to support their action plans, with a recommendation to include a summary of their expenditures at the end of an SDP (CSCJES, 2017).
With all of the guidance recommendations and support available, schools then have the task of creating important development targets for their schools, they do this through the influence of many different factors. The main influence being the Welsh Governments policies and guidance (Welsh Government, 2014), but also the inspection group Estyn. Schools should listen carefully to the feedback, targets, and advice that Estyn give and use that information to help form their school targets (Estyn, 2022). Estyn also suggests the use of internal self-evaluation frameworks to assess strengths and weaknesses, which they use to help create their SDP targets (Estyn, 2022). The critical use of self-evaluation, inspections and school data is supported by Ian Frost, who highlights the benefits of this to create an SDP (Frost, 2023). Another influence is through the use of data, schools use Welsh Government published data on student achievements, attendance, and well-being to help create their targets. All of these influences help schools create their SDP and would have influenced the chosen school when they created their SDP. 
As stated above, the target that will be critically explored is ‘to develop pupils’ number skills, particularly calculation/maths recall,’ the importance of this target can be argued with many different factors in mind.
Improving mathematical and numerical skills is vital for learning and academic attainment amongst students. Numeracy skills provide an essential part of the foundation for lifelong learning, these basic skills including counting and number recognition provide appropriate foundations for building up to complex mathematical concepts and problem-solving abilities (Raghubar & Barnes, 2017). On the other hand,  critiques argue that a traditional maths curriculum fails to align with practical and real-world applications, also arguing that without integrating real-life problem solving into number and calculation recall can leave learners unprepared for situations and careers that require applied mathematical skills (Schonfeld, 2016). Enhancing numeracy skills is also important for enhancing cognitive development amongst leaners, including the development of working memory and executive functioning skills (Guhl, 2019). Another reason is for the preparation for further learning, not only for mathematical purposes but for subjects including science, technology and geography (Chang, 2023). However, with schools prioritising maths, there might not be enough time to focus on areas such as history, the arts and science, this would then limit learners access to the full curriculum (Baker, et.al. 2010) because of this learners would not receive a full and well-rounded experience with the curriculum. 
A final argument raises equity concerns, with schools prioritising standardised maths skills, it might increase achievement gaps. Learners from diverse backgrounds may have an inequal access to resources that support their learning and may fall further behind in subjects that do not get enough focus time in school (Loveless, 2023). The arguments both for and against, highlight the need for a balanced approach with having SDP targets, which include real-world application, conceptual understanding and equal amounts of time for learning.							
There are many strategies and interventions available to help support learners with their maths skills. One strategy, drill and practice, involves repetitive exercises aimed at reinforcing a specific skill, with the aim to enhance speed and accuracy. This process allows for improved fluency and building confidence, as learners practice more the more confident they become (Kubas & Hale, 2019).  However, this strategy can give learners a limited conceptual understanding, as learners might just be able to recall but not being able to understand or comprehend why something is said or done. This strategy could also induce anxiety with some learners take more time to process information, this can then negatively impact performance and attitudes to maths (Kubas & Hale, 2019). Another strategy is through strategic counting instruction; this involves teaching learners efficient counting strategies to solve problems. This strategy allows for enhanced problem-solving skills, with learners learning various strategies it allows them to approach problems more flexibly and in different ways (Fuchs, et.al., 2010). This method also allows for a strong foundation for advanced concepts, by understanding different strategies it allows learners to be able to grasp more complex mathematical ideas. On the other hand, this method could potentially overwhelm learners, with too many strategies to choose from, learners may feel more confused or struggle to choose the correct method of approach. Also, without sufficient practice learners may struggle to apply the correct strategy to problems and in different contexts (Fuchs, et.al., 2010).
Developing an Action Point 
The chosen SDP target from the school explores mathematic skills, with a specific focus on ‘to develop pupils’ number skills, particularly calculation/maths recall’. This was a priority target for the school for many different reasons, that will be discussed below. The school’s main reason for implementing a maths target was due to the recent change in the teaching of maths in the school, with it now being delivered in a carousel format. Carousel teaching is an interactive strategy that involves students rotating around various stations or activities that focus on reinforcing or learning different skills or concepts (Interactive Maths, 2015). The move towards carousel teaching has come from directives from the local authority, because of this, all primary schools in the area have to take on board what is said from the authority (Millis, 2024). The school has taken on board this direction from the authority and has implemented maths carousels, where learners use a variety of resources to support their maths development, including White Rose maths, Times Table Rockstars and Freckles, to name a few. For this reason, the school have identified the need for there to be a greater focus on the delivery and learning of maths skills. 
Another influence for the SPD target has come from the Curriculum for Wales and the different progression steps, the school has recognised areas for development in maths including ‘fluency in applying their number skills’, which is in line with the principles of progression within the mathematics and numeracy AoLE (Area of Learning Experiences) (Welsh Government, 2020). It is beneficial to schools to align their SDP targets with the Curriculum for Wales and AoLEs as it allows for a coherent curriculum design, to allow schools to have a balanced and integrated curriculum (Welsh Government, 2024), it allows schools to effectively monitor learner progress and provide instruction to meet specific developmental milestones (Cyfartha High School, 2019). On the other hand, critiques argue that there are difficulties with traditional assessment methods due to the new design of the Curriculum for Wales, this concern that existing assessment practices may not effectively capture the learning outcomes envisioned by the curriculum, this could create a misalignment between teaching objectives and evaluation strategies (Gatley, 2020).
The school has implemented a range of methods to measure the success of the target, they hold whole staff meetings to discuss the SDP targets; discuss why it is a priority; how pedagogy needs to evolve to develop learners skills; and to brainstorm ideas on how to help learners with the target. The school has allocated time, funding and resources to go towards progressing through the target, and monitors this using spreadsheets. They have outlined all of their actions to achieve the target in their action plan, this is to allow them to monitor the progress through the plan. The school provides constant training, support and collaboration of ideas for staff, they also continuously use ‘carousel teaching’ to facilitate learning. The school uses pupil voice to let learners advocate for themselves and assess what they know, what they want to know and how they want to do it.
To further monitor progress, the school conducts learning walks, book looks and pupil voice to allow the governing body to evaluate the progress made towards achieving the SDP target, they then use the feedback to revise their action plans. The school uses formative assessments to further measure progress, the senior management team and curriculum leads monitor the planning of lessons and progression and provide teachers with a performance management target that is linked to helping learners meet the SDP target.
Whilst there are many ways of monitoring progress, there are some weaknesses to self-monitoring such as time and resource constraints, this is elevated with limited school budgets and staffing issues (ERIC, 2017). Regular monitoring can also uncover need for a change of teaching practices, schools can face resistance from staff in this area (ERIC, 2017).
Reflection and Evaluation
During my practice at this school, it was my aim to support the learners in my class in the best way possible. As the school has important SDP targets, it was a focus of mine to help the learners work towards the aims of the targets. In my practice I helped learners work towards the other targets including ‘To improve and develop pupils reading skills to be able to find and retrieve information’ and ‘To ensure pupils make effective progress in line with the expectations of Curriculum for Wales by developing a shared understanding of progression’, these targets were worked on during the teaching and delivery of lessons. I worked on these targets with the learners, as it is my responsibility as the teacher to allow for learners to have a rounded education and provide suitable support where needed, and the school had identified these as areas to improve on.
More specifically, to support learners with the target of ‘to develop pupils’ number skills, particularly calculation/ maths recall’ I supported them in many different ways. One example is, on Mondays there was a whole school focus on ‘Multiplication Monday’, this was implemented following on from the SDP target, and on ‘Multiplication Mondays’ learners would focus on developing their understanding and application of their times tables. In these lessons I would help learners learn their times tables in fun and interactive ways, through playing games, singing songs and using different technologies. This dedicated time for times table practice allowed for learners to develop their maths and calculation recalling skills, it also allowed learners to keep practicing and learn in different ways. On top of this, throughout the other maths lessons in the week, learners would have access to maths games/resources such as TTRockstars and Freckles, to help boost their mathematical skills.
However, practicing their number skills did not just happen in maths lessons. I would encourage learners to do things such as counting within other lessons, for example counting how many hands up there were, I would then ask a question about the number that they have counted to e.g. what times table does the number appear in? or how much would I have if I multiplied it with another number? These questions helped learners think about applying their knowledge in other ways and help cement their understanding of numbers. The ways that I supported learners maths skills linked strongly to the research from Kubas and Hale (2019) with drill and practice techniques, which has its pros and cons, as discussed above. It would also be beneficial to the school to engage greater with the literature available, and discussed above, to assess how much progress their learners make and to see if the way they deliver their input could be adapted to best suit their learners.
Conclusion 
To conclude, this essay has explored what an SDP is, why they are important, how schools create SDP targets and how they can help learners work towards achieving the aims of  the targets. Through my research I have found that SDPs are important for schools as it helps them target and focus on areas for improvement to allow them to best support their learners. It is vital for them to compile their SDPs using a variety of sources such as Estyn and the Welsh Government, as well as using pupil and staff voice. Schools should also engage with self-reflection and provide reason for deciding on targets, by using test results and other data collected to identify areas to develop.
Moving forward, in my future practices I would like to help develop maths skills in other ways and spend more time researching different ways learners can learn maths skills and recall the information, this is to expand my own practices and understanding of how children learn. This research has allowed me to question my own decisions and practices to assess how beneficial my teaching is on learners and what I can do to help improve the school that I am teaching at.
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