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Critically analyse three classroom management scenarios.

Scenario 2.
In this scenario the teacher has taken in ten new pupils into her class and is finding these children to be very needy and are always needing her attention, when the pupils do not receive her attention they become disruptive and affect the learning of the other students in the class because the teacher is having to constantly meet the needs of the new pupils in the class.
In this scenario the key element to focus on is the attachment issues of the children and figure out a way to meet the needs of these children and being able to teach the rest of the class without being interrupted. According to Keenan, Evans and Crowley (2016, p.259) Bowlby’s theory of attachment focused on the process of the bonding between children and parents and the impact that has on the children’s phycological development. Keenan, Evans and Crowley (2016, p.259) also noted that Bowlby’s work was developed from Mary Ainsworth’s own work on attachment which focuses on the relationship between infants and a caregiver, Keenan, Evans and Crowley (2016, p.260) said that Ainsworth’s attachment theory saw that children saw infants used adults as a ‘Safe haven’ and a ‘secure base’. Whilst Keenan, Evans and Crowley (2016) noted that the main attachments were with either a parent or care giver, Cassidy and Shaver (1999) also noted that within Bowlby’s theory that infants often form attachments with other people as well, and that the relationship with the child’s primary care giver is a key factor in how the child reates other relationships.
When looking at attachment Colley and Cooper (2017, p. 52) have identified four main attachment types, these attachment types are from the work of Heather Geddes, and they said that the four main types are : secure attachment, insecure avoidant attachment, insecure ambivalent attachment  and insecure disorganised attachment. Within these four different types of attachment come different traits and set of behaviours that help identify what type of attachment a child has formed (Colley and Cooper, 2017, p.52). Colley and Cooper (2017, p.40) say that a child that has formed a secure attachment will be able to deal with not understanding something, will seek help if needed, accept challenges and accept when they are wrong, they will not see others success as a threat and persist with tasks or challenges when they get difficult. Insecure avoidant children will avoid asking for help, they will appear independent and will be task orientated according to Colley and Cooper, 2017, p.310). Children with insecure ambivalent attachment behaviours can be seen as being clingy and needy and also distant, wanting attention and both rejecting attention that is given to them and can be seen as go from being helpless and needy to angry (Colley and Cooper, 2017, p.310). The last attachment type is the insecure disorganised where according to Colley and Cooper (2017, p.222) a child with this type of attachment may appear as anxious or unpredictable and can be easily distracted and show erratic behaviour which can be challenging for a teacher.
For a teacher these types of behaviours can be very difficult to deal with while trying to teach a full class. A Strategy that can be used in this scenario could be the use of a nurture group. Estyn (2015) have identified good practice where the school in question used a nurture group environment to create a home from home for children with all different needs. According to Estyn (2015) a ‘SNUG’ room was developed in the school with the initials standing for:
‘S - Safeguard - we protect and provide a secure environment for children to learn.
N - Nurture - we nurture children’s social and emotional development.
U - Understand - we help children to understand their feelings and emotions, and show them how to express them appropriately.
G - Grow - we allow children to grow at their own pace.’

The use of this strategy would allow the teacher to be able to carry out the lesson as planned because the children’s needs will have been met in the nurture group. According to the Welsh Government (2010) the use of nurture groups would come under the School Effectiveness Framework (SEF) with the Welsh Government (2010) saying : 
‘ part of the SEF, the Welsh Assembly Government and its partners have developed a statement of national purpose for schools. Two elements of this describe the purpose of schools as being to: enable all children and young people to develop their full potential by acquiring skills, knowledge, understanding and attitudes, including personal, social and emotional skills, to enable them to become economically, socially and personally active citizens and lifelong learners; and promote a culture of social inclusion and respect for diversity, particularly through developing the wellbeing of learners and personalising their learning.’

Therefore the use of the nurture group to deal with the ten new students in this scenario would work towards meeting their need and changing their behaviour in the classroom.

Scenario 4.
In the second scenario chosen, the teacher already has a classroom management strategy in place by using the ‘names on the board’ technique where the pupils would receive a tick next to their name if they’ve misbehaved, three ticks next to their name means there would be some sort of punishment. The teacher has noticed that some of the boys are starting to find the strategy as a bit of a game and enjoy seeing each other’s names on the board. When the teacher decides to change the strategy and place the names in a book the boys are still disruptive and wanting to know who’s name is in the book instead.  
In this situation there is a clear behavioural issue within the class, the students do not see the tick next to their name as a punishment and actually take enjoyment out of seeing their or their peers names up on the board. A reason for this could be that there is a lack of consistency in the punishments that the pupils receive. According to the Welsh Government (2012) if there is no consistency with rewards and the punishments then the unwanted behaviour will likely carry on, the more attention that is given to the unwanted behaviour the more likely it is that the behaviour will be repeated. 
In order for the teach to get the desired behaviour from the students there is a number of strategies that can be used, McLeod (2015) has stated that B. F. Skinner’s theory on behaviour was that the best way to study behaviour would be to see the causes of an action and its consequences, and according to McLeod (2015) Skinner called this Operant Conditioning. McLeod (2015) goes on to explain that the use of Operant Conditioning was able to change a certain behaviour by using reinforcement. In this scenario where the pupils are getting enjoyment out of seeing the names go up on the board, the use of Operant Conditioning could be used to change that behaviour, this idea is supported by Bartlett and Burton (2016, p.212) who say that ‘reinforcement of a required behaviour is given by the teacher to encourage children to behave in a way that optimises their learning’.
 McLeod (2015) goes on to explain that Skinner identified three responses that normally followed a certain behaviour. The first was Neutral Operant, in this response the probability of a behaviour being repeated didn’t increase or decrease (McLeod, 2015). The second response is Reinforcers, this increases the probability of a behaviour being displayed again (McLeod, 2015) but McLeod (2015) does go on to say that this type of response can be used for positively and negatively the positive response is to reward the behaviour, and a negative reinforcer can be removed to encourage the desired behaviour an example of this would be not having to stay behind after the lesson to complete work. The final response McLeod (2015) notes is the is the Punishers response, in this type operant the likelihood of a behaviour being repeated is decreased. It is the last two types of reinforcement that the teacher in this scenario should be focusing on, by following through with the punishment and sanctioning the bad behaviour and rewarding good behaviour they’d be more likely to get the desired results behaviour wise. 
There are some criticisms of using punishment in an educational setting and McLeod (2015) states that punishment doesn’t always stop the behaviour, the behaviour will return when the punishment stops. McLeod (2015) also says that the use of punishment doesn’t always get the desired behaviour, it just tells you what not to do. This is also evident in the Welsh Government (2012) policy for classroom behaviour management, where the focus is on the positive reinforcement to get the desired behaviour and this is primarily the strategy the teacher in this scenario should focus on.
Scenario 7.
In this scenario the teacher Mrs. White has a large class of year five and six students and is finding it difficult to teach the whole class because there are a small group of pupils that are always chatting with each other and disrupting the lesson.
The first strategy that come to mind when taking into consideration that it is only a small group of student that are chatting would be to separate them with a seating plan, according to research children academic progression is better when they’re allocated a seat instead of the pupil themselves choosing one (Spencer, 2018), the use of a seating plan allows the teacher to take full control of the classroom because the teacher knows exactly where certain student are and is able to keep disruptive students at a distance from each other (Spencer, 2018).
The next suggestion for the teacher in this scenario would be to develop assertive discipline within the classroom, this strategy will help the teacher to re gain the control of the class. Canter (2010) suggests that the teachers voice should never speak over the student, this implies that when the teacher is speaking if there is someone else speaking at the same time that the teacher should stop mid-sentence in order for the pupil to know that the behaviour is unacceptable (Canter, 2010). The problem in this scenario is also the fact that the pupil are probably used to getting their own way and are stuck in the habit, Canter (2010) says that in order to be an affective classroom manager the teacher needs to develop a strong ‘teaching voice’ this is needed to be able to assertively ‘say what you mean and mean what you say’ this means the teacher will have the respect and authority in the classroom.  
The teacher should also have high expectations for student behaviour (Canter, 2010), by doing this if the students do misbehave they’re letting themselves and the teacher down. Canter (2010) also suggests that the teachers have an effective classroom discipline plan. With having this in place every student knows the rules and consequences of breaking those rules but they also understand the reward system for good behaviour. Canter (2010) has identified that in order for effective classroom management to take place the teacher should set out the policies and procedures at the very start of the year, that way the students will understand how the teacher expects them to behave throughout the year. Other suggestions from Canter (2010) are that the teacher should be able to motivate the student so that they follow instructions and stay on task and also to build relationships with the student, this would work well for the teacher in this scenario because if all the teacher is doing is shouting and punishing the students for chatting she will not have built up a positive relationship with the students to begin with. Another idea that Canter (2015) had is to gain support from parents, if there is an understanding of how the teacher wants the students to behave then the parents and teachers can work together to achieve this.
When using the technique of Assertive Discipline in a classroom its important not to become a  Hostile teacher, an assertive teacher can be seen as confident, consistent, have clear expectations and create a positive atmosphere (Jordan and Fauser, no date). Where as a hostile teacher would be seen as ‘laying down the law’ and what the teacher says is final, they would do this to keep the upper hand according to Jordan and Fauser (no date), the teacher would also come across as a harsh person and this will lead to negative attitudes within the classroom.
If the teacher in this scenario followed these strategies and procedures she would be able to teach the full class without disruption from the ‘chattering children’, but also have the authority to stop any negative behaviour too.
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