Analyse the functions of supervision and how this knowledge has been used to supervise others.

This assignment will examine the functions of supervision and how they are used in supervising others. It will briefly discuss what supervision is and analyse the three main functions that support supervision when supervising. The purpose of this study is to develop an understanding of the three main functions of supervision and how they have been used in supervising others. Supervision is observing someone or something, and its ethos is to enable progress and development through identifying engagement of some sort. It is implemented and used to influence decision making and ensure best practice in the behaviour and the running of an organisation or business (Harrison, R., Benjamin, C., Curran, S and Hunter, R, 2007).  Kadushin (1992) highlights that supervision has three main functions such as; administrative, educative and supportive and these should be attended to when addressing supervision with others. Hawkins and Smith (2006) make a similar distinction in describing the main functions as developmental, resourcing and qualitative. 

Firstly, the administrative function,  also known as qualitative,  in supervision is often focused on ensuring that work is getting done. Hawkins and Shohet (1984; 1989, P. 63) wrote that;

“The qualitative aspect of supervision provides the quality control function in work with people. It is not lack of training or experience that necessitates the need in us, as workers, to have someone look with us at our work, but also our inevitable human failings, blind spots, area of vulnerability from our own wounds and our own prejudices”.

(Hawkins and Shohet, 1984; 1989, P. 63)

The major tasks of administrative supervising are ensuring that the supervisor is assessing the supervisee in accordance with the policies of the company, checking the needs of what the overall supervision is concerned with, planning and chasing up on the supervisee, ensuring that everything is being managed how it should be and everything is flowing effectively. The author demonstrates their administrative supervision practice by providing support to the students that they were supervising and ensuring that there was a constant engagement with them. The author made sure that frequent supervision was provided in accordance with the polices of the workplace and used recording sheets to log the supervision sessions which are signed by both individuals. One example that can be given here is the author and students signed a contract to meet on a certain day at a certain time each week that was best for both and if one of them could not attend just give 24-hour notice. Although this agreement can seem easy to follow,  individuals can struggle to meet deadlines or be unreliable (Hawkins and Shohet, 1984; 1989).
 
Secondly, the educative function,  also known as the developmental function,  in supervision is recognised as providing guidance to participants in stimulation of the professional growth and development of individuals. As explained by Kadushin (1976, P. 90), 

“Educational is the second principle responsibility of the supervisor. Educational supervision is concerned with teaching workers what they need to know in order to do their jobs and helping them learn it.” 

(Kadushin, 1976, p.90) 

This can be seen as teaching, coaching and mentoring individuals to ensure the continuous development of practice, increasing their skills and enhancing their performance in becoming a professional. Educational supervision can be learnt through reflection and exploration of the supervisee’s work with the client (Hawkins and Shohet, 1984; 1989). The author evidences their practice by holding a supervision session with the students and reflecting on their practice. By undertaking these consistent sessions, the students have the chance to reflect on their strengths and weaknesses and the supervisor has the opportunity to identify what could be improved in their practice. When the supervisor identifies weaknesses they should use their educational skills and focus on providing the correct information and quality feedback in order to support the individual’s development. For example, the students needed to be aware of polices and producers of the workplace and although the students read up on them its more helpful when the author explains in more depth about the confidentiality policies of the workplace and how this can affect their working practice. However, some supervisee’s lack skills in communication and find it difficult to raise issues so building a relationship with them and giving accurate advice is important (Hawkins and Shohet, 1984; 1989).

Finally, the supportive function,  also known as resourcing function,  in supervision is an approach that enables the supervisee to communicate with the supervisor and support them in different areas of their practice. Kadushin (1976) as cited by Curriculum Development unit (2014, p.9) expresses that the support function;

is concerned with providing staff and volunteers with the space where they can acknowledge and release, through purposeful dialogue, some of the pressure they are facing as a result of their everyday practice.

(Curriculum Development unit, 2014, p.9)

Supportive supervision is the function used to promote positive relationships between the supervisor and supervisee. This function offers skills such as listening, valuing, communicating with individuals in order to enhance their confidence. It is a respectful way of communicating and creates a sense of guidance and motivation towards others in achieving good working performances. The author displays this in their work practice by being a strong and confident leader, guiding and motivating the students to recognise the importance of their practice and values and to take actions that will support them. For example, the supervisor should not only be approachable and available for work related things but also recognise if the supervisee were having personal problems and making them aware that there is support offered in other areas. To use the supportive function effectively can be a challenge for some supervisors as there is the risk that they might ignore difficult issues and show prejudice in actions or communications (Hawkins and Shohet, 1984; 1989).

To conclude, this assignment has analysed three different functions of supervision and demonstrated how the author has included them in their professional practice. The author has established how the functions are different and given examples of how they applied them to their work. The three functions each have their own key values which include administrative; - being able to monitor and assess the person who is being supervised; - educational which is exploring the legal requirements and making sure these are followed, and supportive; - a process in which the supervisor helps the supervisee to improve on their work performance. By applying these three functions in supervision practice, both supervisor and supervisee will witness a positive impact on performance and enhancement of their skills, values and knowledge.
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