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1. Introduction 
Modern teaching practise in primary, secondary and tertiary education sectors has been globally gaining considerable attention as a science rather than art or a talent. Numerous scientific disciplines addressing traditionally other sectors than education such as sociology , psychology , political sciences , public health sciences , economics, linguistics to name a few,  have been used and often having theories and elements of each of them combined to address the transformation of an individual to a successful teacher (Al Zefeiti & Mohamad, 2015). Learning through personal observation of state-of-art practise to a group of learners’ remains a valuable tool for the pre-service teacher to form a solid basis of practical expertise when it comes to effective knowledge transmission. At the heart of these observations comes the “critical incident”, an event of often typical or expected learners’ behaviour, in a set classroom environment. This does not necessarily have negative connotations, such as student disengagement or disruptive behaviour. Should this incident be analysed further with the use of the above mentioned sciences can become a significant indicator of effective or ineffective teaching practise and can be used as starting point for further research and consequently expertise acquisition. Ideally, the pre-service teacher should be able to develop a record of “critical incidents” stemming from observations of teaching practise addressing to different age groups of students and varied academic subjects such as mathematics, history, religious education and others (Tripp, 2012).  Such a varied approach will allow the pre-service teacher to acquire a set of experiences, understand the basic pedagogic principles that transpire teaching and develop a selection of techniques to handle efficiently the prospective students (Gosling 2005).

2. School & Class Context  
The pre-service teacher is giving anonymity to research sites and to the individuals involved in this case study which is the ethical norm, embodied internationally in most of the ethical guidelines and codes of practice of educational associations and societies including the British Educational Research Association (BERA) at its 2018 guidelines. The secondary education community school, in which the pre-service teacher had the privilege to conduct her lesson observation, is placed at the East side of Swansea, an area of approximate size of 49 km2.Its population is steadily rising, with a higher proportion of children (aged 0-15) compared with the Swansea average. More households in the area are located in social rented tenures than Swansea average house prices (June 2019, all house types) are £34,000 lower than the Swansea figure (Swansea Council, 2020 a, b, c). The median figure of household income is £24,600; 9% below the Swansea median of £26,900, indicating an area experiencing chronic privation. Socio-economic position indicates a higher than average level of routine and manual occupations and lower proportions of managerial and administrative occupation (Swansea Council, 2020 a, b, c). The school is hosting daily over 800 students both male and female mainly of this area. 
The observed class, Year 8, was comprised of 26 school uniform wearing students aged between 12 and 13 of highest set of academic abilities (Set 1). All of the observed students were able to join their classroom fully equipped with basic school supplies (backpacks, pens, notebooks etc.) as well as additional outwear clothing. 


3. Methodology 
Classroom observation is a valuable tool for pre-service teachers, despite numerous claims that practice constitutes a more suitable method for learning than training (Young & Bender-Slack, 2011). Classroom observation is not solely utilised as a training tool but also among the main mechanisms used by Education Inspectorate bodies in UK such as Estyn (Wales) or Ofsted (England) and as an assessing exercise regarding peer performance in organisational settings such as schools, academies and further education institutes including colleges and universities (Gosling ,2000).
While Estyn had their latest classroom observation guide and framework updated in 2014, Ofsted (Ofsted, 2018) aimed to re-evaluate and update their inspection framework by 2019, have examined 6 internationally used models of lesson observation with quantifiable outcomes. These are the following 1.The Classroom Assessment Scoring System (CLASS) 2.Framework for Teaching (FfT) 3. The International Comparative Analysis of Learning and Teaching (ICALT) 4.The International System for Teacher Observation and Feedback (ISTOF) 5. The Mathematical Quality of Instruction (MQI) and 6.Generic Dimensions of Teaching Quality.  
When classroom observation is used for peer assessment three different protocols have been identified namely 1. The evaluation model, 2.the development model and 3. The peer review model (Gosling, 2002, 2005). In those three cases classroom observation does serve the scope of quantifiable evaluation, using scoring scales (Hardman &Hardman, 2014) and having implications either on a personal or on an organisational scale. However,  in the case of training pre-service teachers , classroom observation is aiming to equip them with not only technical details regarding the delivery of subject specific lessons relevant to them but also to observe the behaviour and consequently understand the crucial interactions between the students and the teachers ergo the process of teaching and learning (Young& Bender-Slack, 2011 ; Gosling, 2009). The observations are often “informal” in the form of field notes focusing on gathering anecdotal data to be used for professional development (Brown & Dueñas, 2020) which was the approach taken in this research project. The pre-service teacher was given an analytical and directional guide (structured questionnaire) as to how to complete the classroom observations, and a series of lectures were given to explain among others the concept of “critical incident”. The pre-service teacher was requested not to participate or engage in any way in the classroom during the observation.  Therefore, the method that was used in this research project can be classed as non-participant structured.
Often, pre-service teachers feel challenged when placed in observations and have difficulty identifying what is important in their observations (Santagata & Angelici, 2010). To resolve this complication the “critical incident” concept first developed by Tripp  1993, 2012  while other researchers such as Farell, 2013 have further extended the idea. The idea of the “critical incident” can be explained as an unplanned occurrence during a lesson that may have positive or negative connotations in the course of the lesson for example deep and continuous engagement of students in the subject taught or the unsettled , problematic behaviour of students (Mohammed, 2016) . Critical incidents have been identified as an excellent opportunity for the pre-service teachers to perform self-reflection and improve their quality as teachers by adapting skills to be used in their teaching practise.  (Hayes et al., 2007)
Despite the usefulness and effectiveness of classroom observation, the method does have inconsistencies. These include observer biases, conscious and unconscious bias, training and contextual issues and intrusiveness (Roberson, 1998). It is possible that the observer’s personal point of views on matters and expectations interfere on their observations and judgement while the presence of an observer itself might be perceived as intrusive, causing a distortion to the classroom environment (Roberson, 1998). Observers’ lack of proficiency in the matter of teaching can also cause issues, as the observer might not be able to recognize the context or the set of circumstances surrounding a teaching situation.  
4. Critical incident linked to Donaldson’s Four Purposes 
Wales National Curriculum is changing. The new curriculum to be followed by 2022 has been engineered by a group of accomplished academics and researchers headed by Pr. Donaldson. It is structured around four purposes for learners, to be transformed throughout their primary and secondary compulsory education to 1. ambitious, capable learners who are ready to learn throughout their lives, 2. enterprising, creative contributors who are ready to play a full part in life and work, 3.ethical, informed citizens who are ready to be citizens of Wales and the world and 4. healthy, confident individuals who are ready to lead fulfilling lives as valued members of society (Dauncey, 2015). Although the curriculum has not been fully rolled out, it is being gradually embodied in the current teaching practise across Wales (Dauncey, 2015). The pre-service teachers during her observations made an effort to find links of the observed teaching practice and student response with the 4 purposes as stated in the New Curriculum. In the critical incident described below, the teacher clearly is attempting to help pupils become willing and energetic learners that are willing to persevere as well as highlight their cultural heritage through the medium of Welsh language. She used positive reinforcement as a classroom behaviour management technique, encouraging and praising them for their positive answers, enhancing students self esteem and consequently their mental health. The teacher aligned her teaching to adhere to at least three of the 4 purposes, while placing students’ best interests at the heart of her practise. 
The pre-service teacher conducted her observations over the course of one day (Monday, 19.09.2020).She observed 4 lessons Double Mathematics, English and History.  The critical incident observed involved a group 26 Year 8 students (boys & girls) of set 1 academic abilities (highest rank), one Mathematics female teacher , teaching a double Mathematics lessons that had as main content relevant to the level algebra (long multiplications, long divisions, reciprocals) and geometry (perimeter , area and volume calculations  of various shapes). The lesson took place in the classroom where usually French were taught while the students were seated in rows and the teacher was limiting her classroom movement strictly on the teaching desk area. The teacher was mainly standing due to the need of using the whiteboard for teaching the lesson. Classroom context is described in detail in Appendix 1 pp:26-27.
Critical incident: The teacher ensures that all the student have a good understanding and starts explaining the most complicated formula to calculate the trapezium shape using the whiteboard and projecting the lesson material . The students seem very puzzled, still though remain engaged, there is no transgression to disruptive behaviours. The teacher kept praising the students for behaving well and keeping engaged, in both English and Welsh encouraging them to ask questions, as she could understand that the students were not grasping the concept instantly. All the students seemed troubled to a lesser or to a bigger extent. One of the students asked the question “which are the parallel lines in the trapezium shape and these can be identifies” as this is a key concept to understand so to effectively apply the formula, the teacher explained the parallel lines on the shape on the board, the student seemed not understanding, the teacher explained for a second time the concept of parallel lines offering as an example the parallel rail lines, the student was less troubled but seemed to understand the concept of parallel lines but still struggled to apply the concept to the trapezium shape. The teacher explained the formula and the concept of parallel lines in a different way again, expanding the explanation of the concept into objects of trapezium shape other than the classical shape. The student seemed to grasp clearly the concept. The teacher asked the class to solve on exercise regarding the calculation of the trapezium area and she checked the answers that were correct. 
5. Literature Review 
The “critical incident” approach in classroom behaviour observations does resemble the use of a case study as investigation strategy. Case studies can be defined as an empirical inquiry focusing on a specific case (Schwaferts, 2010). Case studies are preferred over other methods of research such an experiment or a survey when the causal link are complicated. In this assignment, the specific case study selected has been mainly chosen to serve for a tool of critical self-evaluation, emulation of successfully implemented teaching strategies and pedagogical principles and self-reflection. These will be stemming by a literature search that can offer a concrete basis, a valuable starting point of pedagogical knowledge. The literature search with the critical incident at its core will be based on the well known “onion research process model” developed by Saunders, 2009 (Schwaferts, 2010), while the first two outer layers (Fig.1.)  will be investigating the pedagogical strategies of problem based learning, a concept prevalent in teaching STEM subjects i.e. Sciences, Technology, Engineering and Mathematics and  positive reinforcement a well research concept concerning facilitation of understanding while the final outer layer is relevant to public health administrative decisions and their role in contemporary secondary school education. 
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Fig.1. Schematic representation of the critical incident literature review

2020 has, is and will be to the remaining calendar year, a challenging period for education as a whole across the globe. A pandemic, namely a disease outbreak that has not been contained within territorial or national borders, with cases all around the world is onlgoing. Coronovirus disease is mainly affecting the respiratory system it is , the viral infection of a novel virus called SARS-Cov-2, with high potency and lethality was initially detected in Wuhan, China and was declared a pandemic by World Health Organisation (W.H.O) in early March (ECDPC, 2020). Since the virus is new to humans, there is no known therapeutic scheme or prevention treatment such as a vaccine that could prevent the vast majority of the population of getting sick (Christi et al., 1997; Brown et al., 2011). To this day the deaths due to Covid have surpassed 1.000.000 cases (ECDPC, 2020) while the research is ongoing regarding the long-term effects of the disease to survivors. The majority of victims are senior citizens and adults that are faced with prior long term health challenges including diabetes, cardiovascular diseases, asthma and other chronic syndromes that might cause a suppression of the immune system (Lancet Editorial, 2020). 
As response 188 countries resorted into initiating measures of social distancing with educational institutions, education providers and specialists of every level, from pre-nurseries , nurseries , primary and secondary schools , colleges and universities and providers of special education were required to close down until further notice(Domecini, 2020). That at a global level resulted to 90% of students, over 1.5 billion young people to be left out of education to various levels for a considerable amount of time reportedly, until the end of the summer term (Domecini, 2020).  Health officials and policy makers, governmental bodies and the heads of states issued educational settings closure for up to 16 weeks as to achieve maximum effect (Ferguson et al., 2020). In numerous countries including the United Kingdom, school closure stretched until the summer holidays, resulted in students being out of education for approximately 24 weeks, from mid March until early September (WHO, 2020). 
These measures were taken based on the last pandemic of a respiratory system infection, the H1N1 influenza pandemic where children where mainly affected (approximately 60% of cases) (Cauchemez et al., 2009). During the 2009 pandemic, school closures were implemented in several countries including Australia and the United States (Brown et al., 2011; Melnick et al., 2020).  School closure is a strong preventive intervention as children were highly susceptible to influenza infection, becoming vectors of transmission while their close contact in schools was favouring transmission (Cauchemez et al., 2009). Consequently, school closure would be slowing the spread of the infection, contributing into relieving stress of the health care system as well as giving to the scientific community to develop a vaccine and effective therapeutic schemes. However in the case of Covid pandemic numerous studies (Ferguson et al., 2020; Viner et al., 2020) indicated that school did not generate significant benefits relevant to the pandemic while the costs in children and young adults physical , emotional and mental health, their overall wellbeing  can be detrimental. In particular, in United Kingdom, schools are not solely offering educational services but also pastoral care services, health services and often basic nutrition to children of deprived backgrounds.  The aftermath of the prolonged period of school closures and the disruption caused is ongoing, while the students have returned to schools since September and online teaching provisions were put into place across the UK, it became evident that the livelihood and wellbeing of students and their carers was put under significant strain.  Among the main considerations of school reopening has been the minimisation of risk of disruption of learning and the support of the students overall health (Melnick et al., 2020)
Among the numerous interesting challenges often faced by contemporary pre-service and newly qualified teachers is classroom behaviour management (Chase, 2006 Stoughton, 2007).UK secondary education, spans across a challenging developmental period for individuals, a transformation period as children slowly transform to adolescents and youth (11 to 16 years of age, Y7 to GCSEs) (Haydn, 2014) . During this formative period, children are experiencing physiological changes to their body, including numerous psycho-emotional changes while they develop but also expand their interests to activities other than play (Larkins-Strathy, & LaRocco, 2007). It is therefore not surprising that compliance with a set of rules and focusing in a set of activities becomes challenging and requires not just self-regulation skills but also reinforcement from external resources (Young, 2014). Classroom behaviour during that period can often become disruptive, unruly, passive or withdrawn despite the teacher’s best efforts to transmit knowledge (Moore et al., 2019, Diedrich, 2010). It is becoming evident to the aspiring teachers that subject knowledge only is not enough and classroom management techniques are required as in a group of 26 to 30 children per class (Maag, 2001) as rebellious incidents can disrupt the lesson and cost valuable learning time (Hamilton, 2017) . Positive reinforcement can be defined as the presentation of a reward at the moment of an occurring desired behaviour (Nichols, 2006). The reward is intended to raise the probability of that behaviour re-occurring in the future. This strategy is based in the theorem that human behaviour can be sustained or enhanced by reinforcement (Garcia& Hoang, 2015). One should not confuse positive reinforcement with continuous materialist rewards over minimal or virtually no effort. In reality, positive reinforcement promotes the development and maintenance of classroom routines, the display of highly professional behaviour of teachers with the scope of emulation by the students as well as encouraging positive behaviour when this occurs through verbal, visual (poster, rosettes, badges) and  written praise (Matic et al., 2014). Positive reinforcement capitalises mainly on the teachers’ reactions to student’s behaviour, students will often resort to negative behaviours such as provocation to gain teacher’s attention, therefore should the teacher respond by ignoring these behaviours and praise the positive engagement , they increase considerably the chances of students’ behaving in a good manner (House of Commons, 2016; Hamilton, 2017). Often positive reinforcement has been viewed as ineffective or insufficient. This is often a misconception based that other forms of disciplinary action including negative reinforcement can offer a rapid albeit temporary eradication of most students’ unsuitable behaviours (Stuart et al., 2011). However, continuous use of disciplinary action does not eradicate non acceptable behaviours and can possible decrease learning capacity (Awang et al., 2013). Therefore, positive reinforcement is a valuable asset in the behaviour policies and strategies that can be developed to control effectively classroom behaviour (Stoughton, 2007). Behavioural management should not be a peripheral issue or an issue encountered and addressed when problems arise , but it should be on the permanent agenda across governing boards and working groups of the school and implemented across the board in order to be effective  (Bennet, 2017, 2020). 

As important for learning is devising an effective classroom behaviour management strategy to encourage undisrupted flow (Gibson &Govendo, 1999) , developing and adhering to a stratified and clear teaching method is equally important. Effective learning does depend significantly in early age and pre-adulthood on efficient teaching (Sigle & Aamidor, 2005). Although inclination and natural talent does play a role, teaching strategies can be used to enhance transmission of knowledge and encourage growth and development. Problem based solving learning (PBL), a teaching strategy based on J.Dewey theory of functional psychology (Ali et al., 2006) is among the main teaching methods applied in STEM (Argelagós& Pifarré, 2012). This approach is using a scenario, a hypothesis or a problem that requires a solution (Hung, 2016), promoting several valuable qualities and skills to students including self instructed learning and critical thinking (Erwin, 2015).  PBL has been defined as an instructional method that encourages learning to students while they are looking for a solution to a problem (Hmelo-Silver, 2004; Helle et al, 2006).  As a method PBL is strongly student centred, with the students taking personal responsibility of their own learning (Baars et al., 2017, Ali et al., 2010). PBL also offers a chance for developing broader knowledge of an area of learning, as the students offer have the opportunity to do personal research as to devise solutions for the problems (Hung & Liu, 2008). 

[bookmark: _GoBack]PBL is a strategy that can be used in all levels of education, from primary to tertiary (So &Kim, 2009) and promotes the notion that the teacher can act as a guide, mentor or supervisor rather than a knowledge provider (Snyder &Snyder, 2008;  Karatas & Baki, 2013). The method also takes into account that learners with respond into different paces, setting though limitations in the use of time as to encourage learners to deliver an outcome (Lohman &Finkelstein, 2000). Depending on the year of attendance in school and the academic level of competence of  students , PBL  can be strongly differentiated  starting off as a descriptive set of closed well defined question that requires a solution for example a numerical approach  to a complete project request that would require personal research time and could involve group collaboration (Lohman &Finkelstein, 2002). However, PBL has been reported as method that puts the emphasis of higher order thinking and transferable solution finding that the basic knowledge acquisition (Snyder&Snyder,2008). Still though students reported that they understood the concept taught better and performed comparably to traditionally taught students on tests (Hmelo-Silver, 2004).





6. Reflection / evaluation & next steps 
Part of the pre-service teacher preparation for the accomplishment of his/her training and his/her exodus either to the profession as qualified, is the effective reflection, individually or through discourse on the acquired experiences during his /her practise (Vidmar, 2006; Yung et al., 2007). Among the 4 identified types of reflection (Stingu, 2012) critical reflection involves the psychoemotional , moral and ethical implications of teaching practice, helping to form an professional  identity to the pre-service teacher (Nissilä, S. P.,2005).   Critical incidents, in my opinion,  their identification and analysis serve as powerful starting point for the pre-service teacher to start forming a pragmatic opinion on the physical, emotional and intellectual requirements of teaching as a profession. They can further serve as stimuli for further personal research regarding teaching practice, pedagogy, and behaviour management, sociological research such effects of socioeconomic environment or cultural practices on learning.  “Critical incidents” can describe positive and negative situations  that have occurred during the delivery of a lesson. They serve in observing both the teacher’s practice and the students’ response offering information on the mutual relationship that exists between teaching and learning. “Critical incidents” are not only useful to newcomers to the profession but in particular, to mature pre-service teachers, often career changers they serve as revealing phenomena on what would be called in lay terms , is the job. 
Contrary to what it may seem on the surface, learning is not a passive process. The students do not simply absorb information and can apply them directly at any given concept or time. In  pre-adult (pre-18 years of age) education area even to the most independent learning promoting theories such as the Montessori Method (Montessori schools Association, 2012) , cooperation and learning with harmony through a guided process is encouraged. The role of the teacher is strongly embedded in education and gradually has been enriched with dimensions beyond transmission of knowledge such as pastoral care and emotional support.  Learning has to be guided to an extent, in nursery, primary and secondary education the teacher serves as the main distributor of knowledge and that has been evident from the critical incident observed. The teacher especially within the context of the New Curriculum for Wales 2022, is not only allowed but encouraged and to develop his /her practise and teaching material on how to deliver the set by the curriculum knowledge content.  Teachers are providing daily the students with what is required per subject, in the form of sheets. The students use these sheets during the classroom lesson and they get them to glue them to a lined paper notebook that becomes their main learning resource across the year. Students get to see their progress and are being able to revise the well-worked material, which becomes well understood and relevant to them. 
Another aspect of “critical incident” observed that was inspiring, was to observe the relationship of trust and actual personal engagement of the teacher with the students. The students were acting far more comfortably engaging in to the lesson, asking questions and behaving appropriately, around a familiar teacher. The observed teacher has been teaching the same group of students over a two-year period, since their entry year to the secondary school (Year 7 to Y8) and it was obvious that the pupils were engaging and responding to the teacher with references to the past year. The teacher has been building this good rapport with the students and uses it to capitalise over their learning, especially when introducing a new or a more complex concept. The teacher chose to teach a geometry lesson following the principles of PBL. In such an approach, enquiries from students and different paces are expected. The teacher is not disheartened or discouraged by the non-immediate understanding of the concept from the pupils and she patiently explains the concept in different ways until the pupils feels positive that they have understood the concept fully. 
Undoubtedly, the teacher’s practise has been heartening for me as a pre-service teacher. The teacher clearly has shown empathy and genuine interest to the student, an approach that I find very refreshing. Another aspect of the observed teaching I am hoping to emulate is the classroom management approach were the teacher used positive reinforcement without resorting to any disciplinary measures for maintaining focus. Positive reinforcement is a demanding approach that requires patience, it requires time to be effective and strategic thinking as to when and where can be implemented. For a pre-service teacher who is inexperienced like me, it will be difficult at first to use it effectively but with experience built over time it should be among the most useful tools I am planning to use. 
7. Conclusions 
Education in Wales in changing with a New Curriculum of Learning being gradually rolled out and fully implemented by 2022 designed from a group of well acclaimed and renowned education specialists, researchers and practitioners  while new  Professional Standards for Teaching and Leadership adopted for qualified and serving  teachers at 2018, have been fully implemented to pre-service teachers  at 2019.  The new Standards focus in 5 core areas with pedagogy being at the heart of the practice. The element of pedagogy is directly related with the “Successful Futures” chart, promoting what would be called in lay terms as “good teaching”, a teacher knowledgeable, focused in his/her practise and its development, engaging, nurturing and interested. Professional Standards are offering a strong framework that can help qualified teachers to optimise their practise, expand their knowledge and horizons through CPD as well not limiting their selves strictly in limits of their department. 
Wales, remain among the most challenged financially areas of the UK and of Europe, with an unemployment rates are currently at 3.8% (Hedges, 2019) . Privation has strong effects in households affecting the overall health and wellbeing of each member including children. Consequently, their learning and overall performance can be affected, with Covid-19 pandemic response bringing forward matters of digital literacy inequalities and lack of financial resources to buy essentials. Regardless of these matters affecting only a percentage of the population, a reflective education practitioner should keep these in mind and aspiring to provide their services to the best of their abilities, addressing the needs of all students with patience and compassion. This was clearly understood by the pre-service teacher during her observations in school all the practitioners she observed were adhering strongly to the teaching practice standards, with collaboration among practitioners, management,  and pastoral care being a key aspect of the everyday practice. 
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APPENDICES 

Appendix 1
OBSERVATION / FIELD NOTES :Double Maths
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.09.2020 , School A, Y8
4 Lessons observed with the same group of pupils (8:55-11:55)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

-Double Maths
-Indoors (French classroom)
-Start of a new Unit of study (Geometry , area and volume of shapes , focus on irregular shapes)
-Set 1 of ability (highest)



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Positive behavior towards learning
· Students well composed, fully clothes and with school supplies
· Sitting and behaving well overall 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-The teacher explains the concept , asks questions and clarifies continuously
-The teachers draw real life examples discussing the concept
- Building a strong rapport with the students


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher has given a clear set of instructions and the method verbally and in a written form
· The teacher has written the instructions and the method on the board 
· All the learning material was left on the board


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

-Double Maths : continuous stimuli
- Differentiation into the level of assessment of knowledge

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

-CPK (Check prior knowledge)
-Scaffolding
-Formative assessments
-Group learning


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
-Positive handling of disruption , compassion



CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 School A, Y8, Set 1 of ability (highest), age 12-13

4 Lessons observed with the same group of pupils (8:55-11:55)

1st Lesson was double Maths


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Classroom context: A detailed description of what was observed in one of the lessons, on which the critical incident was drawn, what thoughts on pedagogy and practice occurred to the pre-service teacher a result is the following. The students were to be introduced to a new subject namely calculating areas of different shapes, the teacher projected on screen the basic slide while the students were looking engaged and somewhat intrigued to learn something new. The teacher started the introduction to the subject with praise, not differentiating or picking any of the students,  asking them to bring forward their “a-game “, acknowledging the fact that it is a cold Monday morning, with Double Mathematics an indubitably demanding subject being the first lesson of the day, carrying on with the lesson, offering to the students continuous knowledge content. The students are responding well, being engaged, copying the board and attempting to apply the formulas shown to the small tasks (problem solving) the teacher offers. The teacher continuously praises the students for their engagement, confirms their understanding by asking questions to the majority of them, without excluding, differentiating or using any form of negative connotations to the students. The students remain engaged as the tasks given are short, relevant to the theme demonstrated while the pace of teaching is normal. Questions are asked to the teacher both by raising hand and given permission to speak but also spontaneously or carrying on a previous question.  

Critical incident: The teacher ensures that all the student have a good understanding and starts explaining the most complicated formula to calculate the trapezium shape using the whiteboard and projecting the lesson material . The students seem very puzzled, still though remain engaged, there is no transgression to disruptive behaviours. The teacher kept praising the students for behaving well and keeping engaged, both in English and Welsh encouraging them to ask questions as she could understand that the students were not grasping the concept instantly. All the students seemed troubled to a lesser or to a bigger extent. One of the students asked the question “which are the parallel lines in the trapezium shape and these can be identifies” as this is a key concept to understand so to effectively apply the formula, the teacher explained the parallel lines on the shape on the board, the student seemed not understanding, the teacher explained for a second time the concept of parallel lines offering as an example the parallel rail lines, the student was less troubled but seemed to understand the concept of parallel lines but still struggled to apply the concept to the trapezium shape. The teacher explained the formula and the concept of parallel lines in a different way again, expanding the explanation of the concept into objects of trapezium shape other than the classical shape. The student seemed to grasp clearly the concept. The teacher asked the class to solve on exercise regarding the calculation of the trapezium area and she checked the answers that were correct.





OBSERVATION / FIELD NOTES English 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.09.2020 , School A, Y8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

-English
-Indoors (French classroom)
-Final stage of a concept of study (Litteracy, language development and vocabulary)
-Set 1 of ability (highest)



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Positive behavior towards learning
· Students well composed, fully clothed and with school supplies
· Students are 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-The teacher explains the concept , asks questions and clarifies continuously
-The teachers draw real life examples discussing the concept
- Building a strong rapport with the students however there are disruptions


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· The teacher has written the instructions and clear guidelines regarding the students assignment
· All the learning material was left on the board
· The teacher also used YouTube videos. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

-- Differentiation into the level of assessment of knowledge


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

-Formative assessments
-Group learning
-Peer support


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

-The teacher demanded respect and discipline and was supported by fellow teacher in her practice. Possibly will keep this approach as a last resort.





CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 , School A, Y8, Set 1 of ability (highest), age 12-13

4 Lessons observed with the same group of pupils (8:55-11:55)

2nd lesson was English




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher demanded respect and discipline and was supported by a fellow teacher in her practice. A student kept challenging the teacher and the teacher asked the student to stop talking , then to sit at a special table at the front and then he was asked to go and see the head of year.





OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 29.09.2020 , School A, Y8


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
-History
Indoors (French classroom)
-End of a learning unit in History  (Richard the 3rd and his reign) 
-Set 1 of ability (highest)



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions; behaviors towards learning seem like at this point in time?)

· Positive behavior towards learning
· Students well composed, fully clothes and with school supplies
· Sitting and behaving well
· Certain students were unsettled 





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

-The teachers draw real life examples discussing the concept
- Building a strong rapport with the student



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


· The teacher has written the instructions and the method on the board 
· All the learning material was left on the board


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

- Differentiation into the level of assessment of knowledge
-Workbooks given students were asked to work on them and add some more knowledge.. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


-Formative assessments
-Group learning



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


-The children were unsettled  and felt tired. It was clear they could not cope with long assessment that required complex thinking. Possibly , the assessment could be fractionated further into shorter/simpler tasks. 






CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 School A, Y8, Set 1 of ability (highest), age 12-13

4 Lessons observed with the same group of pupils (8:55-11:55)

3rd  Lesson was History

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
-The children were unsettled and felt tired. It was clear they couldn’t cope with long assessment that required complex thinking. The student just kept being non focused, with a growing number of them getting disruptive. The teacher had to raise her voice over and again, with unfortunately not so good results. 
Possibly, the assessment could be fractionated further into shorter/simpler tasks. 
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