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Does ClassCharts Rewards have an Impact on Learner Engagement?
Engagement is central to the profession of teaching; without the engagement of our learners, the cornerstone of transformative learning is completely lost. Engagement is often hard to get from learners, they can become disengaged for numerous reasons, whether the challenge of the lesson is too hard, or simply they may not enjoy the subject. This essay aims to explore engagement. Specifically, the essay will explore the use of intangible rewards and the engagement of learners within the secondary classroom setting. The focus issue that surrounds the research within this essay is the lack of engagement of some learners and how rewards can be used to get them to engage. I am interested in this as engagement is extremely important to the profession. As Korfatis and Petrou (2021) believe engagement can be seen as the involvement in a collective process with a recognisable educational outcome. It is this ‘educational outcome’ that concerns engagement the most. Without engagement, the educational outcome of learners will be limited. Thus, by increasing the engagement of learners, you improve their educational outcomes. This links to my PLP through the standards of promoting good progress and outcomes for learners. According to the BERA guidelines (2018), the school that this case study took place in will remain anonymous and will be referred to as ‘School X.’ School X is an English-medium 11-18 mixed comprehensive school maintained by the Bridgend local authority (Estyn, 2016). There are over 1,200 learners in School X with around 13.6% of learners eligible for free school meals (Estyn, 2016). The research that has taken place occurred within two Year 7 classes (Ages 11-12), one where rewards were used and the other where they were not. Both classes were taught the same material to ensure that the topic was a non-issue for engagement. The main question of this present study is: does the use of ClassCharts rewards increase learner engagement in lesson?

Literature Review
Within the numerous forms of classroom management, the use of rewards within the classroom is a widely contested thread. Emerging from the earliest forms of formal education, it has gathered much support, but it is not free of its critics. Critics of rewards, such as Reineke, Sonsteng and Gartell (2008) argue that while rewards can result in immediate gains, they can ultimately undermine intrinsic motivation and engagement and hinder long-term learning outcomes. This is further supported by the findings of Cowly (2010), who argues that rewards can become stale. The authors draw upon research in developmental psychology and educational theory, advocating for the cultivation of intrinsic motivation and engagement by emphasising the value of tasks (Reineke, Sonsteng and Gartell,2008). They propose that fostering a sense of mastery and competence is more conducive to sustained engagement than the reliance on external rewards (Reineke, Sonsteng and Gartell,2008). The source comments on the use of rewards in young learners, specifically those in primary education. While it does provide important information surrounding the use of rewards, it does restrict the applicability of its findings to other educational levels, such as the one examined in this case study. However, the authors are well-versed in educational psychology, all of whom are professors in childhood education, suggesting that they are well-educated in childhood development. Additionally, as Year 7 is a transition from primary to secondary education, their argument is still relevant to this case study.
	Despite its many critics, the use of rewards within the classroom has numerous scholars, teachers and researchers that support its use. Suzanne Hidi (2016), for example, argues for the continued use of rewards within the classroom. Here, Hidi (2016) uses research from neuroscientists to consider the use of rewards, believing that rewards are positive reinforcements that increase the probability of a repeating behaviour. Relating the links between human brain functions and rewards, it is argued that rewards can enhance attention, energise behaviour and improve engagement, as long as the rewards and the reward cues are effectively used (Hidi, 2016). This is further supported by, Phungpai and Boonmoh (2021) who believe that ‘effective rewarding’ is an essential tool to gain motivation and engagement and has a key role in improving learner engagement and development. The key point raised by Phungpai and Boonmoh is that the use of rewards should occur, but that they should be designed thoughtfully to suit the learning goals and behaviour of the learners (2021). These sources comment on the use of rewards in secondary and higher education settings, which reflects the level of education that this case study takes place. This research should reflect the data gathered in the case study. The authorship of these sources is also a strength. All authors have experience teaching within the secondary setting and have conducted their case studies around the use of rewards, engagement and behaviour. However, Phungpai and Boonmoh’s case study took place in Bangkok, which may result in different experiences/results when using rewards due to the differences in culture. 
	Underpinning the use of rewards is the literature surrounding motivation, engagement and behaviour. These are inseparable from the use of rewards, especially motivation and engagement, as without engagement and motivation learners will not take part in lessons. There are two types of motivation, intrinsic and extrinsic, with this case study relating to extrinsic motivation. According to Saeed and Zyngier (2012), both intrinsic (internal) and extrinsic (external) motivation are required for learners to engage with their work as it allows them to overcome challenges and obstacles and take delight in accomplishing their work. This is further supported by the works of Loopers et al (2024) and Martin, Ginns and Papworth (2017). Here, these authors believe that both forms of motivation are necessary as intrinsic motivation varies within learners, so it must be supplemented with forms of extrinsic motivation, such as rewards (Loopers et al, 2024 and Martin, Ginns and Papworth, 2017). Additionally, research by Davis, Summers and Miller (2012) states that motivation and rewards affect the learner’s cognitive engagement, where strategies must be put in place to ensure a constant engagement level. This research is relevant to my study as it can allow me to assess when the use of external rewards is necessary to increase engagement within the classroom, especially when a topic is considered ‘boring.’ Their findings are significant as they allowed the researcher to see when these two forms of motivation were taking place within the classroom, allowing the researcher to assess if learners were motivated internally, or motivated externally in search of a reward. 
	The literature above surrounding intrinsic and extrinsic motivation have all used the same theory as the base of their research. This theory, put forward by Ryan and Deci, is known as the self-determination theory (SDT) (2017). SDT is a theory stating that individuals need three basic psychological needs; autonomy, competence and relatedness (Ryan and Deci, 2017). SDT argues that anything that increases the individual’s feelings of autonomy, competence and relatedness increases said individual’s intrinsic motivation (Ryan and Deci, 2017). SDT, however, argues that extrinsic rewards can diminish autonomy and, therefore, diminish the intrinsic motivation of learners (Ryan and Deci, 2017). Despite this, SDT does argue that the use of rewards that are interpreted as acknowledging hard work and effort are experienced as informational and can lead to an increase in intrinsic motivation and engagement (Ryan and Deci, 2017). This is extremely relevant to my research as the use of ClassCharts rewards is to recognise learners for putting effort into their work and engaging with the lesson. 

Explanation of Case Study 
Case study research is an extremely important approach to research, especially within the context of a secondary school. There are, however, many ways that one can define a case study. For example, Yin (2002) defines a case study as ‘a contemporary phenomenon’ that exists within a real-life context. Here, Yin (2002) believes that the researcher has little control over the phenomenon and context and thus must research it to gain control. Throughout his work, Yin (2002) emphasises several key aspects of case study research, such as empirical inquiry, investigation of contemporary phenomena, real-life context, and boundary blurring. Additionally, for Merriam (1998), a case study is an intensive, holistic description and analysis of a single instance, phenomenon, or social unit that has boundaries. Merriam (1998) conceives the key aspects of a case study as being intensive description, holistic analysis and the focus on a single instance or social unit. Furthermore, Stake (1995) defines a case study as the study of a ‘particularly complex’ single case and coming to an understanding of its activity and its importance. All authors have approached case studies in various ways and have come to varying conclusions on the specific definition of a case study. Combining their various definitions, a case study is seen as an enquiry that investigates cases conforming to your research questions by addressing ‘how’ or ‘why.’ 
	Despite the authors not being able to agree on a definition of a case study, there are similarities within their definitions and the purpose surrounding the use of case study research remains the same. According to Yazan (2015), the purpose of a case study is to provide an in-depth examination and understanding of a particular phenomenon and to understand the nuances, interactions and dynamics within the case under investigation. Using a case study research approach is purposeful as it allows the researcher to gain a nuanced understanding of educational phenomena, and within the context of this study, it has allowed the researcher to evaluate within a real-life context. 
	The case study approach is a valuable approach for exploring complex phenomena that has many strengths in support of its use, however, it is not without its limitations. Case studies provide the researcher with rich and detailed data, allowing the researcher to collect various sources of data, such as including interviews and observations, thus allowing for a comprehensive analysis (Yazan, 2015). Another strength, that is pushed firmly by Yin (2002) is the contextual understanding that surrounds case studies. Case studies allow researchers to explore their target phenomenon within a natural context, which provides insight into how the phenomenon operates within a real-life setting (Yin, 2002). Additionally, Merriam (1998) believes that the strength surrounding case studies is the holistic approach that they allow. Case studies allow the researcher to consider multiple dimensions and factors that influence the phenomena, uncovering the complex relationships. Case studies, however, are not free of subjectivity and bias. Particularly during data collection, researcher interpretations may influence the findings and potentially compromise the subjectivity of the data (Stake, 1995). Furthermore, case studies have limited generalizability. As case studies focus on a specific context or case, the findings may not be easily transferrable to other settings or populations, such as with the findings found by Phungpai and Boonmoh, as their research surrounds the context of Asian culture, which is very different to that of the UK (Yazan, 2015). 
	Within this case study, the chosen participants are two Year 7 classes (Ages 11-12). They have been chosen to ensure a representative sample for the case study. This is because Year 7 pupils would react similarly to the use of rewards and are easily comparable. For example, if I chose to examine Year 7 and Year 10 (Ages 14-15) their reactions to rewards would be different, due to their age, maturity, and context within their classes. So, to ensure that the analysis between engagement and rewards remains consistent, two Year 7 classes were chosen. 

Research Methods
A case study approach has numerous research methods that can be utilised by researchers. These research methods can include observations, interviews, questionnaires, document analysis and focus groups. The main research methods that have been chosen for this case study are observations and questionnaires. Observations, within the context of research, refers to the process of watching and documenting phenomena, behaviour or events as they occur within real-life settings (Paptheodoru, et al, 2011). Observations offer a direct opportunity to gain a clearer understanding of real-life contexts, allowing the researcher to gather an illuminating data source (Rozsahegyi, 2019). Traditionally, observation has been characterised as non-interventionist (Adler and Adler, 1994). Researchers do not seek to intervene or manipulate a situation or their chosen subjects, as they can limit the usefulness of the data gathered, as it removes the observation from being within a ‘real-life context’ to being one articulated by the researcher. Observations also enable the researcher to look at everyday behaviour, typically the behaviours that either go unnoticed or are taken for granted as they are expected (Cohen, Manion and Morrison, 2018). Additionally, while observing the Leuven scale has been used to assess student engagement on account of its three engagement dimensions: cognitive, affective, and behavioural (Ferla, Valcke and Schuyten, 2009). The Leuven scale is a valuable tool for practitioners who are assessing and understanding learner engagement during learning activities, providing actionable insights to enhance motivation, engagement and learner outcomes. 
Observations also come in two forms: structured and unstructured (Roszahegyi, 2019). Structured observations involve a predefined set of behaviours that the researcher intends to observe, whereas unstructured observations involve an open-ended and flexible approach to data collection (Roszahegyi, 2019). Within the observation, there are various researcher roles, with the role taken by the observer in the case study being ‘participant-as-observer’ (Cohen, Manion and Morrison, 2018). A participant-as-observer role is where the observer has to play an active role within the group being observed, in the context of this case study, the observer must participate as they are the one who hands out rewards. 
	While observations are extremely useful tools for researchers, they are not without their weaknesses that limit their use. One of the major limitations surrounding observations is observer bias (Cohen, Manion and Morrison, 2018). Observers are selective on who, why, when and where they observe, and it depends on their attention and opportunity to observe. This is especially relevant for this case study, as the observer is actively participating, only being able to effectively observe when they choose to do so. Furthermore, with the observer also being a participant, as Simpson and Tuson (2003) argue, it requires the observer to be empathetic towards the group to gain access to insider behaviour. Whereas an outside researcher would act with a degree of detachment. Furthermore, a major issue surrounding observations is that the method is time and resource-intensive (Papatehodorou, et al, 2011). Conducting observations is very time-consuming and resource-intensive, especially across an extended period. It is especially challenging for a student-teacher, who must juggle moving rooms, planning lessons and learning the school. However, observations are extremely useful as they provide rich and detailed data surrounding observed behaviours or phenomena, as well as providing confirmatory evidence that can be used as validation of results (Cohen, Manion and Morrison, 2018). Observations remain a valuable research method for studying behaviour and social interactions. 
	Another research method that has been used for this case study is the use of a questionnaire. A questionnaire is an extremely valuable research instrument that is widely used for collecting survey information which provides structured, often numerical, data (Cohen, Manion and Morrison, 2018). A questionnaire can include numerous types of questions, ranging from closed-ended, open-ended, dichotomous, and ranking questions (Yaddanapudi and Yaddanapudi, 2019). The type of questions used within a questionnaire is extremely important. It is argued that when making a questionnaire one should plan meticulously the types of questions used, as by combining the types of questions used, the researcher can gather comprehensive data that addresses various aspects of the research topic (Yaddanapudi and Yaddanapudi, 2019). The questionnaire used in this case study (Appendix 2) contains some of the various question types as it has allowed the researcher to gather data on engagement, such as a Likert scale rating system. Furthermore, the types of questions used and the wording of questions in Appendix 2 were adjusted to be suitable for a Year 7 class. Without this adjustment, it is likely that the respondents would not have been able to access the questions and would not be able to provide accurate answers for the data. 
	Questionnaires, much like observations, are full of strengths and limitations. Firstly, questionnaires are an extremely efficient way of gathering data from a large number of respondents (Cohen, Manion and Morrison, 2018). The researcher does not have to be with the respondents, and they can be responded to very quickly and easily. Another strength of questionnaires is the standardisation. Questionnaires provide standardised data collection, ensuring consistency with the presentation and wording of questions for every respondent (Yaddanapudi and Yaddanapudi, 2019). However, within the context of School X, the standardisation of the questions proved to be problematic. Within School X, the classes across the school are mixed ability, where learners of all ranges of ability reside within the classroom. This became a problem for some of the learners as the language used within the questionnaire was inaccessible, prompting them to come to the researcher for explanations, with some leaving the questions they could not understand blank. Additionally, a limitation of questionnaires is potential response bias (Yaddanapudi and Yaddanapudi, 2019). Whenever a respondent answers the questionnaire, they may provide inaccurate or biased responses due to response set bias or social desirability bias (Cohen, Manion and Morrison, 2018). The desire of some respondents to give socially acceptable answers can lead to distortion within the responses and provide inaccurate data. 

Data Presentation and Analysis Methods
Data can be presented in various ways such as content analysis, grounded analysis and narrative analysis. Due to the use of both qualitative and quantitative research within this case study, a thematic analysis was chosen to analyse the data from the observations and questionnaires. Thematic analysis is one of the most common forms of analysis within qualitative research and involves reading through a data set to identify patterns across the data to derive themes (MaGuire and Delahunt, 2017). According to NFER (2013), the use of both qualitative and quantitative data within research is known as ‘mixed methods research.’ Data coding is also used when using thematic analysis to analyse data as it will allow the researcher to identify concepts and find relations between them, allowing the researcher to link data to other research (Gibbs, 2007). A thematic approach to the data collected will allow the researcher to effectively review themes and ensure that they accurately represent the data. It will allow the researcher to consider whether each theme is coherent and relevant to the research question. For Appendix 2’s closed-ended questions an inferential statistical analysis was chosen to make predictions about the respondents based on the sample data (Cohen, Manion and Morrison, 2018). 
	While collecting data and analysing it, there were many considerations to taken to ensure trustworthiness, credibility and transferability. Firstly, to ensure trustworthiness and credibility within the qualitative data the researcher has used triangulation to try to reduce investigator bias. This is evident using numerous sources of data collection, observations and questionnaires to help validate the interpretations and enhance the credibility of the research findings (Bloomberg and Volpe, 2019). There were methods taken to ensure a consistent approach to gathering data. To ensure transferability, it is acknowledged that qualitative research is context-bound and can be influenced by the specific social and cultural context that the research takes place (Bloomberg and Volpe, 2019). For example, this data could be used for schools across South Wales, where the culture is very similar, but it may not be applicable in North Wales, as there are language, social and cultural differences. During the observations, the researcher took a reflexive approach to taking data from learners, gathering data when they were engaged within the work set (Berger, 2015). However, a limitation of this is that it does not show the learner engagement when talking through discussion or general questions asked to the researcher. To ensure a more consistent approach to answering the research question, the researcher should try to ensure data collection is done on a more consistent basis, not just through learner engagement within tasks, but also through discussion and questioning. 

Ethical Considerations
While conducting any form of research within a school context numerous ethical considerations need to be assessed by the researcher to ensure that the research conforms with ethical guidelines. To ensure that all persons, whether learner or teacher, included in the research remain anonymous, their identities have been kept confidential (BERA, 2018 and UWTSD, 2022). To ensure anonymity, respondents to the questionnaire were asked not to put their names on them, and no learners were referred to by name during the observation data collection. Additionally, although the ClassCharts system was used, no data was collected from the online service. As seen in the ethics form (Appendix 1) ClassCharts uses data that is not available within the public domain, such as images, exam scores and other sensitive information. To ensure that the research conformed with the ethical guidelines put forward by BERA (2018) and UWTSD (2022), no personal data from ClassCharts was recorded, not only to ensure that participants remained anonymous, but as the information had no bearing on the research taking place. 
	To gain consent/assent, a letter was sent to the Year 7’s parents/guardians, which they would have to sign to show that they gave consent for their child to be part of this case study, this letter can be seen in appendix 3. This was done to meet the ethical guidelines for consent according to BERA (2018) and UWTSD (2022). To ensure that a response was collected from most guardians, a time frame of a week to bring the letter back was given, if some did not respond in that week, they were left out of the case study. Additionally, all participants were made aware before the case study began that they had the right to withdraw at any time, for any and no reason (BERA, 2018 and UWTSD, 2022). 

Discussion
The results from this case study have revealed some very interesting information regarding the use of ClassCharts rewards and engagement within lessons. Firstly, through the observations conducted it is clear that there were differences between the two classes. For the sake of this discussion, the class where ClassCharts points were used will be known as ‘Class A’ and the class where points were not used, will be referred to as ‘Class B.’ To effectively present the findings from the observations, classroom engagement was categorised into four sections with an overall engagement score. These findings were an average taken over the numerous observations that had taken place, and have been correlated into the table below:

	Engagement Indicator
	Class A (With Rewards)
	Class B (Without Rewards

	Class participation
	High
	Moderate

	Attention to tasks
	High
	Moderate

	Involvement in group activities
	High
	Moderate - Low

	Eagerness to answer questions
	High
	Low

	Overall engagement
	High
	Moderate - Low



In Class A it was clear to see that, once ClassCharts rewards were utilised, the learners exhibited higher levels of engagement across the various tasks compared to Class B. Learners in Class A demonstrated active participation in class activities, maintaining their attention to tasks and contributing to their group discussions. Conversely, learners in Class B displayed notably lower levels of engagement. They exhibited reduced participation in class activities, demonstrated less enthusiasm and struggled to maintain attention. Additionally, Class A demonstrated further resilience to harder tasks, pushing through and completing them. Class B, on the other hand, would struggle with their resilience to complete the same tasks, either giving up or asking the teacher for help. The data suggests that the use of ClassCharts rewards heightens engagement with tasks and improves learner willingness to engage with peers through discussion. 
	Through the questionnaire, it is clear to see that the learners like to be rewarded with ClassCharts rewards. Out of the 53 learners across both classes, 32 responded to the questionnaire, yielding a response rate of 60%. When receiving ClassCharts rewards 50% of respondents felt happy, 30% felt motivated and 20% felt proud. There were also varying responses to the type of reward that learners wanted to receive the most. School X has created its own rewards that it can give out, such as ‘on task’, ‘excellent work’, ‘positive attitude’, etc. 32% of respondents found that the reward they wanted the most was ‘positive attitude’, whereas 34% preferred ‘hard work.’ Additionally, 34% strongly agreed and 37% of respondents agreed that ClassCharts rewards make them more engaged during lessons. The findings from the questionnaire included respondents from both Class A and Class B and suggested that learners feel more engaged with their lessons when ClassCharts rewards are used. Suggesting that learners within School X respond well to the use of ClassCharts rewards through increased engagement. 
	The findings above agree with the literature surrounding the use of rewards to improve engagement within the classroom. The findings of this case study support Hidi’s (2016) belief that rewards are useful and should be used continuously throughout the classroom. In this instance, the use of rewards within the classroom has undoubtedly enhanced learner attention, energised their behaviour and encouraged them to engage with the tasks they are given. Additionally, it supports the findings of Phugpai and Boonmoh (2021) where the use of rewards can effectively increase the engagement of learners as long as they are used correctly. This case study used rewards when learners were doing tasks or engaging in discussions and group work, using rewards to ensure learners were on task. Additionally, the findings of this case study support the findings surrounding extrinsic motivation and SDT. It is clear to see that Class A was extrinsically motivated to engage with their tasks, completing them to the best of their ability to receive a reward, whereas Class B was only intrinsically motivated. If Class A did not receive rewards like Class B, they would likely have the same engagement levels as they are only being intrinsically motivated, however, Class A was being supplemented by extrinsic motivators (rewards) to enhance their engagement (Loopers, et al, 2024). SDT also underpins this case study. The rewards that ClassCharts uses do not interfere with any of the three basic psychological needs, as they are intangible and surround positive feedback (Ryan and Deci, 2017). Thus, showing that the use of ClassCharts rewards, that exhibit positive feedback, can enhance intrinsic motivation and engagement.
	
Conclusions
While the findings of this case study show that the use of ClassCharts rewards can enhance learner engagement, the methods used within this case study may not be able to be transferred into different contexts. However, in the context of School X and the fact that the researcher is a student-teacher, the methods used within this case study were the most effective given the context. Taking the role of observer-as-participant allowed the researcher to choose when and why the rewards were given to the learners. However, as the researcher was participating in the observation, there may have been bias as to when the rewards were given out and to whom they were given to, limiting the reliability and validity of the methods used. Additionally, the data may have limited generalisability outside of the context of School X. While the data gathered has provided valuable data for School X, providing rich insights into learner engagement, behaviour and classroom dynamics, the data cannot be applied to other schools as their context is different. 
	In the future, it may be worth carrying this case study out on a specific focus group, such as those who are ALN or are entitled to free school meals. This would be particularly useful to assess the use of rewards on engagement in groups who are normally seen as being disengaged or difficult to get on task. The furthering of this case study would link to the innovation and professional learning standards of the Professional Standards, as the teacher would be able to learn how rewards work within the classroom and bring in innovative ways to use them (Hwb, 2018). 

Recommendations
In light of this case study, there are some recommendations for those who wish to use ClassCharts to improve learner engagement within their classroom. Firstly, be consistent and fair with rewards. The constant and fair use of rewards within the classroom will help to further embed engagement behaviour within the learners of the classroom and promote the idea that learners will be recognised for their work. Additionally, you should monitor and evaluate the effectiveness of the reward system and assess its impact on learner engagement. By doing so, you can adjust the rewards system based on the outcomes found to ensure engagement levels remain consistent. Within the research of this case study, rewards remained the same and it could be seen that engagement levels, while high, did begin to fall. 
	The research within this case study can be used to form a comparison with other reward systems. ClassCharts is an intangible reward system implemented by School X, but there are various other ways to implement rewards within the classroom. Researchers could use this study to compare the use of ClassCharts to other intangible reward systems, such as ClassDojo, or with tangible rewards, such as stickers or treats for the learners. The findings of this study can be used to advance our understanding of rewards and engagement and can be built upon other evidence-based practices to promote learner engagement and success within educational settings. 
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Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Morgan Lloyd Lawrence

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	
Yr Athrofa

	4
	Campus:
	
Swansea

	5
	E-mail address:
	
2204215@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	
07484182615

	
	For students:

	7
	Student Number:
	2204215

	8
	Programme of Study:
	PGCE Secondary (History)

	9
	Director of Studies/Supervisor:
	Ishmael Lewis





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Ishmael Lewis
	☒	14/3/24



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA Ethical Guidelines for Educational Research
	☒

	4
	UNCRC Rights of the Child
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	What effect does the use of ClassCharts rewards have on learner engagement and behaviour?

	2
	Proposed start date:
	8th April 2024
	Proposed end date:
	31st July 2024

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge
· How it addresses an area of importance.

	3
	Purpose of Research Activity

To expand upon existing research surrounding rewards systems and gamification of learner development, with the focus on the widely used ClassCharts system. Assess the value of issuing positive and negative points and the impact it has on learners.

Existing research has informed the research activity. The use of gamification and rewards systems within classrooms leverages principles of motivation, feedback and social interaction to help create an engaging and immersive classroom environment that encourages positive behaviour and improves learner engagement. Research has surrounded the use of physical rewards, such as treats, and has also concerned itself with using quizzes and games within the classroom. My concern surrounding the use of ClassCharts is the non-physical side of it. As ClassCharts is an online rewards system, my aim is to assess whether the online rewards have any impact on the physical behavioural traits of learners.
(this box should expand as you type)

	4
	Research Question

What effect does the use of ClassCharts rewards have on learner engagement and behaviour?

(this box should expand as you type)

	5
	Aims of Research Activity

To assess whether the use of the ClassCharts points systems has any effect on the behaviour and engagement of learners, whether that be positive or negative. Do the learners try more and engage with the lesson more when they are being used? Or is it just a system for the teachers and parents to assess learner development?

(this box should expand as you type)

	6
	Objectives of Research Activity

To gather data using questionnaires, observations and existing academic research and use that data to get a developed answer to the posed question.

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	The main methods to be used are questionnaires that would be handed out to provide both quantitative and qualitative data surrounding the learner’s opinions on ClassCharts and its use, it may also be beneficial to hand the same questionnaire to other teachers to get their viewpoints on the matter.

Another method to be used is classroom observations, where I will watch learner behaviour and engagement to see if learners respond to the use of ClassCharts points, looking at if their behaviour and engagement improves or declines, or if nothing changes at all. I will try and use the ClassCharts system to help me gauge quantitative data, where I will be able to see the points given out and link them to either improved or declined behaviour patterns. These observations will allow me to pick up on body language and non-verbal cues that will allow me to sense the learner’s feelings towards the use of the rewards systems. This is something that I can use in conjunction with the questionnaire, to assess whether the information given on the questionnaire matches with the physical manifestation of the learner’s feelings.

I will be using two classes for the research project, one where the use of ClassCharts is explicit and frequent and one where ClassCharts is not mentioned and not used at all. Additionally, I will be focusing on one year group (TBD with further investigation and observation). These classes will have a mixture of gender, ability, ALN needs, and eFSM learners. This will allow me to assess whether the use of ClassCharts has more effect on one group over the other and will allow me to see if any patterns emerge across the two classes.

I will be obtaining consent/assent before the research activity begins, allowing me to see what learners and members of staff can participate within my research activity. I will be doing this by sending out letters of consent to staff and parents/carers. This will allow me to follow the ethical guidelines set by both BERA and the university.


	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Within the classrooms of PTE2 School
Questionnaires for learners and teacher can be done at school or at home

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available?

	NO
	☐

	
	
	YES
	☒

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.

ClassCharts is a system that contains information on learners that is not available to the public domain. This software contains data such as images, attendance, exam scores, and other sensitive information. I will work with the school to ensure that this information is kept safe and follow the university and BERA ethical guidelines to ensure all information is kept safe.


(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☐

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☒
	☐

	4
	Use of participant diaries?
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☒
	☐

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:
Questionnaires
Reflection on topic data

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained.

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited?

	10
	How many participants are expected?

	Expected around 40 – 60
(this box should expand as you type)

	11
	Who will the participants be?

	
Two classes, containing a mixture of gender, ALN learners and eFSM learners, and 5 members of staff

The age group of the learners will be determined once more investigation and observation has taken place.

(this box should expand as you type)

	12
	How will you identify the participants?
	
Two classes chosen based on observations, staff chosen within specific department. Participants will be chosen based on their availability and whether the consent/assent to being involved in the research activity.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.

	1
	Full risk assessment completed and appended?
	Yes
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:


Mishandling of information and sensitive data.
(this box should expand as you type)
	How you will mitigate the risk to participants:

Ongoing assent will be required and explained and the ability to not complete the questionnaire and opt out of observation will be made clear to all.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

Risk of ethical breach
Emotional Distress
(this box should expand as you type)
	How you will mitigate the risk to the investigator:

All measures will be carried out following the code of conduct very strictly. All measures will be taken to ensure sensitive topics are dealt with appropriately.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

University Reputation

(this box should expand as you type)
	How you will mitigate the risk to the University:

All efforts will be taken to ensure that the university’s standards and codes of conduct are followed and respected.

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Risk of paper waste

(this box should expand as you type)
	How you will mitigate the risk to environment:

All paper will be recycled.

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

	
	
On request, I will be able to share the headline findings of my research.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	I will obtain assent/consent by sending out a form detailing all the information and procedures involved in my research project to inform the participants and gain their consent/assent.
Consent/assent will be obtained before any research takes place.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case.

	
	
I am going to maintain confidentiality by not putting any identifiable references in my work. I will follow the ethical guidelines set by the university and BERA, ensuring that no persons and institutions are referred to by name.
(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	X

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☒
	☐

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All devices contain an element of password protection. Moreover, all data will be anonymised. To avoid the respondent being identified via their identifiers (age, gender, etc), steps will be taken such as omitting information and refusing to over-describe the respondent. Only necessary data will be kept. Respondents will have the right to view the data relevant to them and will be able to have that data removed at their request.
(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	Every participant’s electronic consent form and data will be kept in a safe location such as a password protected computer. All identifiable information will be removed to ensure anonymity.


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself (The Researcher)
Any participant who requests to view the data they provided.

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Myself (The Researcher)

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.

	
	Paper consent forms will be kept in a secure location where only myself will be able to access them. They will be destroyed at the end of the project. Moreover, data will be secured in a password-protected computer.


(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff)

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/

	1
	Signature of applicant:
	Morgan Lawrence
	Date:14/3/24



For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Ishmael Lewis
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.





















Appendix 2: Questionnaire

ClassCharts use Questions

Please answer all questions to the best of your ability. Please ensure that all answers provided are of your own opinion and not someone else’s. 

1. [image: Stop outline]On average, how many ClassCharts rewards a week do you receive?
[image: Stop outline]0
[image: Stop outline]1-2
[image: Stop outline]3-4
[image: Stop outline]5-6
[image: Stop outline]7-8
[image: Stop outline]9-10
11+

2. What type of ClassCharts reward do you like to receive the most?[image: Stop outline]
[image: Stop outline]On task
[image: Stop outline]Excellent work
[image: Stop outline]Positive Attitude
[image: Stop outline]Perseverance
Other (please specify) ______________

3. How do you feel when you receive a ClassCharts reward?[image: Stop outline]
[image: Stop outline]Happy
[image: Stop outline]Proud
[image: Stop outline]Motivated
[image: Stop outline]Indifferent
Other (please specify) ______________



4. Can you describe a time when you were given a ClassCharts reward and how it made you feel?
________________________________________________________________________________________________________________________________________________________________________________________________________________________
5. In your opinion, what impact does ClassCharts rewards have on your motivation when doing tasks?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. Are there any changes that you would like to see made to ClassCharts rewards?

________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. Do you agree with the statement: ‘ClassCharts rewards make me more engaged in the classroom?’ 
[image: Stop outline]
[image: Stop outline]Strongly disagree
[image: Stop outline]Disagree
[image: Stop outline]Neutral
[image: Stop outline]Agree
Strongly Agree


Thank you for taking the time to complete this questionnaire. Your feedback will be valuable in the study on the effectiveness of ClassCharts rewards on enhancing engagement. If you have any further comments or suggestions, feel free to leave them below. 




Appendix 3: Consent Letter to Parents/Guardians

 CONSENT FORM 
PROJECT TITLE: Does ClassCharts Rewards have an Impact on Learner Engagement?

Name of Researcher:	Morgan L Lawrence
									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 8/4/24 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to Mr Morgan L Lawrence by the 8th of April 2024. 


Thank you.



 INFORMATION SHEET
PROJECT TITLE: Does ClassCharts Rewards have an Impact on Learner Engagement?

Dear Parent / Guardian,
My name is Mr Morgan L Lawrence and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David.  I am currently a student teacher within Bryntirion Comprehensive School and am teaching in your child’s class. 
I would like to invite your child to participate in my research project. The title of the project is ‘does ClassCharts rewards have an impact on learner engagement?’ and I aim to assess if the use of ClassCharts rewards has an impact on learner engagement. Through your child’s participation, I hope to ascertain information that ClassCharts rewards has a positive impact on learner engagement, where learners are more involved with class and group discussion and that they are more focused on the tasks they are given.
Through this project, your child will be involved in observations. These observations will not be recorded by video. However, I will be recording any behaviour, actions, and interesting information that may involve your child. Additionally, your child will be asked to complete a questionnaire to assess their views surrounding ClassCharts. Your child is not required to complete the questionnaire, but it would be greatly appreciated if they did so.
All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.
After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on file and all raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,

Mr Morgan L Lawrence
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