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Question: What are pupils’ perceptions of a success criteria?
Introduction

During this essay there will be a discussion on both pupil and staff perceptions of Assessment for Learning (AFL), specifically focussing on pupil’s perceptions of a success criteria. One aim for this assignment was to engage the student teacher in developing the disposition of being a skilled researcher. This can be achieved through applying, evaluating and sharing a range of research tools which will be discussed throughout the essay. By using a range of research tools, evidence can be generated from professional practice and as a result, improve professional learning (National College for Teaching & Leadership, 2014). The research also aimed to develop an understanding of different perspectives and approaches in order to develop a critical stance in relation to each perspective. 
Assessment for learning is ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there’ (Assessment Reform Group UK, 2002). Therefore, AFL strategies are seen as a good way of identifying where a child is within learning and how to move them onto the next progression step. The hypothesis throughout this research is that children’s engagement with success criteria is low and therefore is not the most beneficial form of AFL. Success criteria are seen as favourable within teaching because they are an easy way to see if pupils have reached the skills of the lesson (Hattie, 2010). The research tools that will be focused on are questionnaires, interviews and observations. These tools have been chosen as both qualitative and quantitative data can be collected and conclusions can be drawn from the results (Punch, 2014). The questionnaires and observation will focus on AFL strategies in general, however, the interview will focus on the children’s engagement with success criteria. This form of AFL is advantageous as children are given an active role in their own learning, using a predetermined list of criteria (Learning and Skills Development Agency, 2005).

Literature Review
Success criteria can be extremely beneficial for a child’s learning and progress however, only if done effectively. It is crucial that the success criteria links closely with the learning outcomes for that lesson - “In this way the ongoing formative assessment process is seen to complement and support the summative aspect of assessment” (National Council for Curriculum and Assessment, 2015). By completing this form of assessment, the children will become familiar with what aspects of their work are successful and which areas may be improved. Hattie (2010) supports this as he believes that sharing learning intentions is an important factor in achieving learning outcomes (success criteria). Additionally, Hattie (2010) believes you could try several ways to share the success criteria with the pupils, such as demonstrating the concept incorrectly so that the children have to correct you, showing a finished product so they are able to see what a good example of work is and revisiting previous success criteria to see how they could improve. This process can also actively engage pupils in the method of improving their work and improving their achievement levels (Clarke, 2008). 
Clarke (2008) believes a ‘growth mindset’ is key in a child’s learning and progression. It is believed that to develop this the pupils need to enjoy challenge rather than avoid it for fear of failure therefore, it is important that success criteria are achievable by pupils, with some element of challenge. Black and Wiliam (1998) agrees with this statement as they believe that formative assessment is one of the most effective strategies for promoting student learning.  Black and Wiliam (1998) believe that effective teaching assessment may substantially increase a child’s rate of learning, however, this is only effective if assessment strategies are implemented. AFL is recognised to be an extremely important factor in a child’s progression, as in order for the pupils to be aware of their progress, different AFL strategies should be put in place where feedback and support is provided to guide the children forward (Jones, 2005). The Welsh Government Draft Curriculum (2019) states that if this is completed children should be able to reach higher progression step, which can be found in the new ‘Draft Curriculum for Wales 2022’.
Donaldson (2015, p.6) argues that ‘assessment is a vital and integral part of learning and teaching and so needs to be fundamentally linked to the curriculum’. Donaldson believes that assessment should focus on achieving each of the four purposes and monitor how far the four purposes are being met (Donaldson, 2015). In Successful Futures, Donaldson (2015) explains AFL is a recurring process and therefore a big focus needs to be on continuous assessment to ensure progression is made. Progression steps are set to form the basis of AFL in the new curriculum, which is set to be implemented in schools in 2022 (Donaldson, 2015).  Donaldson (2015) also mentions how assessment for learning provides regular and meaningful feedback which will show where the children can make improvements and deepen their understanding.  Vygotsky (1999) believes traditional assessment strategies interpret only one aspect of a child’s development. For example, how some tests only assess skills which a child already knows and therefore do not promote further development. Therefore, this supports Donaldson’s view that continuous and meaningful assessment needs to be in place in order for pupils to develop further. 
By utilising a success criteria in pupils work, it allows them to fully understand the aim of the task and can also add clarity for the children (Ofsted, 2011). Although, Didau (2020) argues that success criteria are unlikely to make a significant improvement, as often pupils will only confirm their understanding in order to satisfy the teacher or may merely mimic the response of their peers.  However, Didau (2020) states that if the teacher explains that there is no expectation for them to understand it straight away, this will cause less pressure on the pupils and they will be more likely to answer honestly. Wiliam (1998) recommends sharing mark schemes with the children so that they will clearly see if they have reached each point in the success criteria. 
DCELLS (2010) states how AFL strategies, such as success criteria, should be used throughout learning and should not be left until the end of the lesson but used frequently and effectively throughout. Improvements in a summative manner is pointless as the opportunities to progress and make improvements in their work will have passed. Therefore, success criteria should not work alone, and teachers should use a range of strategies throughout the lesson (DCELLS, 2010). Arthur (2012) supports this as he believes using a variety of approaches and strategies in education is vital in a child’s progression and learning. Success criteria is seen as a beneficial strategy as it gives students detailed information about how they can be successful, which can be extremely powerful (Didau, 2020). 
Methodology

The research conducted focused on how pupils engage with each success criteria. In order to gather research and evidence on AFL strategies three research tools were used: questionnaire, observation and interview. Before each of these were conducted, the children were to give assent, and consent was given by the headteacher (See appendix 1). Also, an ethics form was completed (See Appendix 2) beforehand to ensure the research was ethical and the ethical considerations were identified (Blackburn, 2018). As a result, it is important to follow the British Education Research Association (BERA) Guidelines (2018) to ensure everyone involved knew their rights and responsibilities (Walters, 2020). To guarantee the research was ethical, confidentiality was at a maximum, where all results were anonymous, and participants were anonymised. A schedule was made to organise the day effectively, addressing any issues with times and to make sure the day ahead was timed appropriately so that all research tools could be conducted (See appendix 3).
A questionnaire was given to a whole class of twenty-six pupils. However, one pupil had behaviour issues and does not often participate in tasks and therefore he did not take part in this research. The questionnaire included general questions about AFL strategies (See appendix 4) which helped gather an understanding of what the pupils found beneficial and which AFL strategies they have used previously. This questionnaire included only closed questions as the children were of a young age (of 5-7 years old) and therefore may not be able to give detailed answers. A questionnaire was then given to two class teachers and two teaching assistants (selected from Foundation Phase and Key Stage 2). This questionnaire was more complex and focused on their opinion on different AFL strategies (See appendix 5). This questionnaire had mainly open questions where qualitative data could be collected. By collecting both the children and the class teachers’ opinions, a good insight into individual opinions was gained. By asking the children and class teacher to complete a questionnaire, a large amount of information could be collected in a short period of time and as a result is a very cost-effective way of collecting data (Popper, 1959). However, there are limitations to this method of data collection as there is no way to tell how truthful the participants were being. Also, as the children were of such a young age, they may not have been able to understand the question fully (Ackroyd & Hughes, 1981). To minimize this from occurring, the children were placed in an environment where they were comfortable and relaxed, the ‘cwtchy coo’, and were read out the questions. The children were able to ask for the questions to be repeated if they did not understand the first time and the questions could then be reworded to help the pupils fully understand the question. However, there were some limitations during this research tool such as how to interpret unanswered questions. Therefore, an observation and interview were also used to collect more data as using multimethodology is desirable because this approach provides a complete view (McDonnell et al, 2017).
In order to gain a full understanding of pupil’s perceptions on success criteria, informal observations were also made. The observation was completed in session two, after the questionnaire. This was due to the student teacher wanting to analyse the responses from the questionnaire before observing how the children engaged with each success criteria and other AFL strategies (Jones, 2005). The introduction and plenary were observed where the whole class was monitored, although, during the focus task only six children were observed. During this observation the main factors to consider were to remember to be skeptical and observe the children’s body language (Collins, 1984). The aim of this observation was to see which AFL strategies were used throughout the lesson.  An observation sheet was made before the day in order to make recording results easier and more efficient (See appendix 6). A positive of using observations as a research tool is it provides the researcher with the opportunity to gather live data from natural environments rather than in experimental conditions(Cohen and Manion, 2007). This minimizes the chances of participants modifying their behaviour to how they believe the researcher wants them to act (Cohen and Manion, 2007). Moyles (2002) explains how data collected throughout observations are sensitive to context and establish strong ecological validity. This facilitates researchers to be open-ended, to discover things that some pupils and staff may not freely discuss in other situations such as interviews and to move beyond perception-based data. Conversely, as a non-participant observer, it is more difficult to see things from the group’s perspective (Welsh Government, 2015). Additionally, Dewey (1938) states observations as a research tool are not enough and therefore an interview took place later that day.
The last research tool used during the research day was an interview. The student teacher interviewed each child that was observed with a semi structured approach. Some questions were scripted however, there were no limitations to what the pupils had to say. This interview took place for ten minutes in ‘cwtchy coo’ as this was a calm relaxing place that the children are familiar with. Six pupils were chosen (one boy and one girl from higher ability, middle ability and lower ability). Cohen and Manion (2007) state that interviews are beneficial as it is a flexible tool for data collection, allowing multi-sensory channels to be used such as non-verbal, verbal and heard. The questions can be structured or asked more freely in order to suit each individual. However, the researcher needs to consider the time cost, be aware of interviewer bias and ensure anonymity (Manion, 2007).  Likewise, an interview is not an ordinary occurrence as it has a specific purpose (Dyer, 1997). As a result, some individuals may adjust their behaviour to what they believe the researcher wants to see. Therefore, interviews can be seen as a constructed method rather than a naturally occurring situation (Dyer, 1997). Similarly, Darby et al. (2011) agrees with this as she states some topics may not occur naturally and therefore can be hard to interview without seeing some false behaviour. 
Findings and Discussion

The findings during this research day were very beneficial as they gave an insight into the staff and pupils perception of success criteria. The questionnaire for the pupils was very insightful as after analyzing the results it was clear to see the research supported the hypothesis, which was that success criteria is not a beneficial AFL strategy for Foundation Phase children. After the questionnaire was completed by the children it was clear to see that success criteria was one of the most popular research methods used, however, not the most effective. When the children were asked ‘if they used a success criteria to check their work?’, every pupil said yes. However, when asked ‘if it helped them understand their work better?’, fifteen said no and only ten said yes (See Appendix 7). This was a disappointing result as it implied that the majority of pupils do not find this AFL strategy valuable to their learning. This suggests that pupil’s perceptions of success criteria are low and not helpful for their learning. The questionnaire was completed anonymously and a larger sample group, of twenty-five pupils, was used. All pupils were given a large amount of time to complete it and were able to ask the student teacher to reword the questions if they did not understand and therefore the results were a reliable and accurate account of the children’s opinion. This was a very good way of recording quantitative data which was then easily analysed to see the pupil’s perceptions of a success criteria. 
When the children were asked during the interview if they knew what a success criteria was for, all six pupils were unable to provide a confident answer (See appendix 8). This was worrying as the questionnaire given to the teaching assistant (TA) in the class stated this was the most used AFL strategy during lessons, additionally, the TA also answered question three stating that this strategy was used as it is the quickest. By looking at the questionnaire the TA completed, it showed that she felt that this strategy was not the most effective and the children did not understand the work (See appendix 9). This clearly links to what the majority of the pupils said in the interviews and questionnaires. The research collected supports DCELLS (2010) as success criteria can only be beneficial if used effectively and the pupils have a deep understanding of how it works. As DCELLS (2010) also stated earlier in the essay, success criteria should be completed frequently. However, after analyzing data from the questionnaire from pupils and the observation, when the children were asked if they always completed their success criteria at the end of lesson, twenty-one answered no (See figure 1 below).
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This was discouraging to see as Wiliam (1998) explained previously how success criteria will be beneficial to pupils as they are able to see clearly if they have reached each point in the success criteria. Therefore, it could be argued that the children are not profiting from this AFL strategy as they are hardly engaging with it. 
It was disheartening to see that some pupils during the observation and interview, were unable to point to where they were supposed to colour in (traffic light system). This showed clearly that they were unable to understand how the success criteria worked. The student teacher read out one point from one success criteria to all six pupils during the interview, which was ‘I can label the features of a fact sheet’. When the pupils were asked what this meant all six pupils were unable to give an answer. From this, a conclusion could be made that the pupils did not understand the vocabulary used throughout the success criteria. As Didau (2020) has explained earlier, if pupils do not understand the success criteria they are therefore unlikely to help pupils. This particularly seems to be an issue in children of such a young age. 
The interview showed a great insight as to what the pupil’s perceptions are of success criteria. Overall, the pupils had a negative perception of this form of AFL as all six pupils during the interview were unable to give an answer as to what a success criteria is. Pupil A stated that a success criteria does not help her understand what she needs to do as she ‘cannot read or understand it’ (See appendix 8). This pupil was in the higher ability group which suggests other pupils in the class will also struggle to read and understand it.  Bruner (1961) believes that individuals construct their own learning and therefore, it would be useful if the children helped create a success criteria for their learning. As a result, pupils engagement with the success criteria will be higher and they will understand the success criteria in greater depth. The interview was beneficial as it was clear to see what the pupils thought and achieved a high response rate ( McLeod, 2018). After giving assent, during the interview the children were recorded and a transcript was then produced later on. As a result, on listening back to the children’s responses some of their answers may have been re-interpreted according to change in tone or voice. On the other hand, without a visual recording key behaviours could have been missed as it may have been hard to remember their body language (Welsh Assembly Government, 2006). Despite this, everything each pupil said was recorded and written in a transcript (See appendix 8) and therefore the data can be credible. 

To summarise the findings from this research, success criteria may be effective but only when fully explained and with plenty of time to go over each point with the pupils. Therefore, more than one strategy should be used. Twenty-five pupils were asked what strategy they like the most and figure 2 shows the results.
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It was interesting to see how none of the pupils chose success criteria. From these results, it is clear to see that the same strategy does not work well for everyone and therefore, using one to two strategies per lesson can benefit the pupils greatly. This supports Arthur (2012), as he believes that using more than one AFL strategy is fundamental to a child’s development and learning. 
Conclusion
To conclude, by applying a variety of research tools when researching has both its advantages and disadvantages, as explained previously. Throughout this essay the student teacher has developed and become a skilled researcher through applying, evaluating and sharing a range of research tools whilst gathering evidence to support the hypothesis stated in the introduction. The research supported the hypothesis and concluded that, success criteria are not beneficial for a young age group of children. The student teacher has also been skeptical throughout, exploring different research tools, making informed decisions and making sure all evidence is valid and reliable. Also, ethical issues have been considered throughout the research, for example making sure pupils have given assent and consent and focusing on the moral principles that a researcher must follow. Finally, the student teacher has taken part in an inquiring profession, by critically evaluating different research tools when exploring AFL strategies. By completing this research, a better understanding of the relationship between evidence based research and pedagogical choices made in the classroom has been gained, which will ultimately raise standards. This links to ‘Ambitious, capable learners’ which is one of the four purposes of the Curriculum for Wales (Welsh Government, 2020). Donaldson (2015) explains how effective pedagogy requires high quality teachers with a good understanding of ‘how’ and ‘why’ something happens rather than ‘what’ (Orchard & Winch, 2015). Therefore, by completing research the student teacher was able to scrutinize how and why different AFL strategies and research tools are beneficial. If this research was to be conducted again a number of recommendations would be considered to improve the research, for example, a larger sample size would be more appropriate, however this would take a longer period of time. Therefore, if the research was to take place again, it would be suggested that it should be over a longer period of time of approximately two to three days. 
To finalise, success criteria can be beneficial however, only if completed effectively and as a result, more than one AFL should be used, such as think time, random questioning and modelling. This research has given an insight into Foundation Phase children’s perceptions on success criteria along with an overview of other AFL strategies that had been observed on the research day. As a result of undertaking this research, the student teacher’s knowledge of AFL has developed greatly and allowed the student to understand how important the four dispositions are when undertaking research in the future. 
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