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Introduction
In this assignment, the area of school improvement will be examined. What a school development plan (SDP) is will be outlined and an understanding of its process will be established. A SDP from a particular school will be discussed and one of its development targets, development of student voice, will be investigated. The school which the development plan will be taken from will remain anonymous following BERA guidelines of confidentiality (BERA, 2018). The school is a small primary school situated in South Wales. It has under 200 students enrolled, from ages 3-11 and the children are of mixed gender. It has a budget of £4622 per pupil and there is an 18.8 pupil teacher ratio (My Local School, 2023). 

Literature Review
Within this literature review, the school development process will be discussed, in terms of outlining what it involves and why it is so important in an ever-changing education system around the world. In addition, the area of student voice, which is a focused target within the selected school’s school development plan, will be examined and its value will be highlighted. 
The purpose of a school development plan aims to help schools remain consistent in maintaining high standards of education and opportunity within a school. In Wales, the Welsh Government has set out guidelines on school development under section 10 of the Education Act 1996. (Welsh Government, 2022a). Within this guidance, the expectations of schools in their contribution to development is outlined as follows: 
The overarching purpose of school improvement is to help schools give learners the best possible learning experiences and outcomes, whatever their background or circumstance, in order to achieve high standards and aspirations for all. 
(Welsh Government, 2022a) 
As outlined, a school development plan should place the learners at the heart of the improvement area. Within Wales, Donaldson’s four purposes are at the heart of the curriculum, and so too should these be reflected in the school development plans (Donaldson, 2015). The guidance set out by the Welsh government outlines two starting questions that schools may use within their development process. These question firstly whether the students are being supported towards the four purposes and progressing in ways that align with the progression steps, and secondly, whether the rate of progress is in line with expectations within the curriculum (Welsh Government, 2022a). In Wales, a school development plan should also reflect national priorities in terms of high standards of literacy, numeracy and reduced impact of poverty on education (Welsh Government, 2014). 
The school development plan is not a one-off document that is created, but rather an ongoing process or cycle that works towards raising standards within the school and the outcomes of the students. The Welsh government has outlined this school development planning cycle that can be seen below. 
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(Welsh Government, 2014) 
As seen, it can be outlined as a four-stage cycle, where a school will first have to self-evaluate. “Effective self-evaluation is the starting point for all evaluation and improvement work and should result in improvement planning which supports the best possible learning experiences and outcomes for all learners” (Welsh Government, 2022b). Following the findings gathered from the self-evaluation, strategic planning will take place where the schools will specify targets and actions for improvement. Next these strategies will be put into practice and the impact will be reviewed. This continues in a constant cycle that is working towards improvement. This cycle reflects that of many educational improvement strategic planning steps around the world. Chang outlines the four basic steps of strategic planning to include analysis, planning, implementation, and evaluation (Chang, 2008), that which is very visible in the Welsh government model. Although the school development plan is a document that must be produced by each school, it is also vitally important that it is not seen only as a physical plan but an ongoing process. Stevenson describes the danger of losing sight of the reason and value of such improvement plans whereby they may be seen as something that must be fulfilled as a requirement rather than something that will act as an ongoing guide (Stevenson, 2019, p. 64). By having the school improvement process laid out in such a cycle, educators are encouraged to make informed, ongoing decisions for the betterment of their learners. 
As mentioned, one of the target areas for improvement in the selected school in this assignment is that of student voice. Student voice is a powerful tool for developing students’ confidence and learning opportunities. It can be described as being as straightforward as allowing students to share their ideas and opinions of matters of school life with members of the staff, but it can also be pushed to a deeper level, where students are able to engage in and contribute to areas of planning and development within the school (Mitra & Serriere, 2012, p. 744). Research has shown that the incorporation and encouragement of student voice in schools is highly beneficial to the learners. Within Defur and Korinek’s work, they described how student voice resulted in an increased sense of self-efficacy, self-worth and sense of belonging in the school for students, which promoted positive behaviours and increased learner outcomes (Defur & Korinek, 2010, p.15). Speranzo and Tillema outline how encouraging opportunities for student voice helped students to develop agency and explained how this agency allowed them “to use education to take control of their lives [so they are] able to see how what they learn in school can be used to counter the obstacles they face” (Speranzo & Tillema, 2019, p. 401-402). Such positive findings in relation to student voice most certainly reflect desired outcomes within Donaldson’s four purposes, where students are encouraged to be more ambitious and capable and ready for the world beyond school (Donaldson, 2015). Opportunities for student voice also encourages the development of critical thinkers and justice-orientated citizens through the development of self-empowerment (Mitra & Serriere, 2012, p.757). Student voice is also a very valuable tool within the school development process.  
Students can be catalysts for change in schools when they are included in decision making because they’re more willing to discuss sensitive issues that adults might bypass, such as instruction, curriculum, equity, problems with the school’s structure, and culture. 
(Brasof, 2011, p. 21) 
Studies outline that when students have been given the opportunity to voice their ideas in relation to school issues, there is increased confidence and student acceptance of different policies within the school. Research by Brasof (2011, p. 22-23) and Brown and Flaumenhaft (2019, p. 15-16) show examples of where the inclusion of student voice in the self-evaluation process of school improvement has allowed for visible positive developments. In some cases, involving students in leadership responsibilities is extremely beneficial to students who may have a background of trauma, whereas they now have a new sense of control and opportunity (Brown & Flaumenhaft, 2019, p.13). This once again reflects Donaldson’s four purposes and the idea of giving equal opportunity to learners, no matter the background or circumstances. 

Developing an Action Point 
Within the selected school, the school development plan is laid out as follows. It begins with contextual school information. Then there is a self-evaluation of last year’s priorities, carried out by the school and governing body, and measured on a scale of good progress, strong progress, satisfactory progress and limited progress. Evidence of how each of these priorities were worked towards is outlined. In the plan, one of the priorities was deemed to be satisfactory progress so that has continued to be a priority for this year. The three-year priorities of 2022-2025 are then outlined in the plan. These are made up through staff, student, and parent voice and coded in terms of things that are good and things that can be improved. These are separated into the areas of leadership, learning and teaching, curriculum and well-being, equity and inclusion. The inclusion of different stakeholders in the development of an SDP is vital as researchers outline the need for extra groups who can give varying layers of constructive criticality (Brighouse & Woods, 1999). As outlined in a BERA blog, “effective self-evaluation should also be characterised by a receptiveness to critical perspectives” and that it forms an integral part of inclusive school culture (Goldstone, 2022). This is most certainly carried out in the given school. Following this, the six essential targets of 2022-2023 are outlined. In the school development plan, although there are three-year priorities, targets are set for each year so as to be more attainable. Research outlines that goal setting is vital in the school improvement process and having more concrete and measurable short-term goals can aid in achieving the long-term priorities (Schildkamp, 2019). The high-level priorities, or targets, are set out for each year, but these are subject to change as a result of the self-evaluation process. Also included in the plan are policies to be reviewed over the different years, other continuing aspects that are being improved (which are not key targets), and staff development plans. 
The target which is the focus in this assignment is “to develop purposeful pupil voice in whole school development planning and evaluation” ([Redacted] School, 2023). As mentioned in the literature review, this is an area of high importance and value. This area was decided upon as part of the self-evaluation process. The staff in the school, the governors and the students gave their input in the self-evaluation meeting, and this was an area that was deemed a target. The rationale for this target is to enhance involvement of learners and to increase opportunities for meaningful evaluation for learners. For their strategic planning, they have set out specific action points which will allow for more student voice in the school, and they also have an outlined section dedicated to raising the achievement of disadvantaged youngsters (RADY). In this section the importance of presenting equal opportunities to all students to represent student voice is outlined as well as detailing how they may build opportunities for students to grow in confidence to develop their voice. This again links to all four of Donaldson’s purposes. Stage three of the cycle, making improvement/action, is also explored where they have presented evidence of what has been done so far in terms of working towards this target. Some examples of this include opportunities where the student council have lead assemblies, opportunities for students to attend RSE conferences and share the key messages, and two pupil governor representatives being chosen by the headteacher to attend selected governor meetings. In the school, the SDP targets are constantly evaluated but there are formal milestone pitstops which allow for deeper review. Milestone one runs from September 2022 to February 2023 and milestone two runs from February 2023 to July 2023. Through this method, the school can review the impact of how the SDP target actions are working towards improvement, and this will then lead back to the self-evaluation process and begin the cycle anew.  
When data is used as part of an ongoing improvement cycle that involves regular collection and systematic analysis of evidence, teachers can change their instructional practice to improve student achievement. 
(Thessin, 2015/2016, p. 73) 
The impact of the SDP process on this target is clear as it is evidenced that the students have become more involved in the school improvement process as the year has progressed. 

Reflection and Evaluation
Overall, I think that the SDP for the given examined school is well thought out and designed. The overall plan follows the guidance set out by the Welsh government in terms of the four-stage development planning cycle to raise standards and improve learner outcomes (Welsh Government, 2014). The school makes effective use of its stakeholders in the self-evaluation process, which has allowed for informed and collaborative decision making when deciding different areas of improvement. The incorporation of school staff, governors, parents and students in the development of the SDP allows for wider perspectives and open, honest and constructive criticisms.  
It is ultimately by working in partnerships, based on trust, that regional consortia, local authorities, governing bodies and headteachers will have the biggest impact in continuously improving schools. 
(Welsh Government, 2022a) 
As both government guidance and wider research as outlined, involvement of the whole school community in the development of an SDP is highly beneficial and this is executed successfully in the school. The collection of qualitative and quantitative evidence of the targets’ progress is also done quite well as the SDP in the school is updated regularly and easily accessible ([Redacted] School, 2023). The specifically chosen target of developing purposeful pupil voice in whole school development planning and evaluation for the current school year is also being carried out in a successful manner. The rationale and expectations on the SDP are clear. Very importantly there are suggested actions that may be taken to further promote student voice in the school such as collaboration with other student voice groups in nearby schools. Such clarity in the SDP is important as it allows members of the school community to see a clear path towards attaining this target. 
In terms of how things may be done differently, perhaps there could be a wider range of student involvement with the given target. While the involvement of the school council and students with leadership positions is very beneficial, perhaps incorporating opportunities for student voice more regularly into the everyday classroom could be more beneficial again. There are opportunities in deciding lesson topics in the classes, but this opportunity of student voice is not on equal level to those more involved in the development process. The student council is made up of students who put themselves forward for the opportunity, but ultimately were chosen by their peers to represent them democratically. However, it must be noted that there are plans to allow all Year 2-6 students to complete pupil questionnaires and give input on how they would write their own development plans for the next coming school year. As the research has illustrated, the benefits of student voice opportunities are extremely positive and most certainly promote Donaldson’s four purposes. The school in question has been incorporating such quite successfully and if there was any decline in progress towards the given targets, it would most certainly be flagged within the different self-evaluation meetings involving all stakeholders. 

Conclusion
To conclude, this assignment sets out to examine what a school development plan is, what is involved in the process and how a particular school has gone about in planning and developing a particular target area. As a result of the research carried out for this assignment, I have gained a greater understanding of what is expected of school in planning for improvement. The value of including a wide range of stakeholders throughout the process has been very insightful. Breaking down the process of school improvement into a four-stage cycle has also been helpful and examining in detail how the self-evaluation process is carried out is interesting. In the particular school, it was helpful to see the differing opinions of staff, students, governors and parents in the evaluation and planning processes. By looking at the area of student voice, which was one of the priority areas in the school, I have gained a greater understanding of the importance of creating opportunities for student voice both in the classroom and the wider school context. In my future professional teaching practice, I will carry with me this understanding. I feel a lot more confident in my ability to contribute to and participate in the school development process and I also understand that it is an important responsibility as a member of a school community. Likewise, I hope to build opportunities for student voice within my future lessons so as to build on self-efficacy and agency within the learners and to promote Donaldson’s four purposes in encouraging ambitious, capable learners, healthy, confident individuals, ethical, informed citizens, and enterprising, creative contributors (Donaldson, 2015). 
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