Select and critically discuss, three images which can be seen to perpetuate stereotypical attitudes for a group of your choosing. 

This assignment focuses on stereotype perpetuating images, linking home education and child abuse, as prominent in recent debates about increasing regulation of home education in England. (Belger, 2021; Wood, 2021; UK Parliment, 2021; Ives, 2022; Butler, 2020). Stereotypes are described by Cashmore and Toyna  (2003) as mental images portraying particular social groups, constructed on the basis of simplified, distorted or incomplete knowledge.
Home education and vulnerability
[image: ]Image 1  (Belger, 2021)
Image 1. (Belger, 2021)  shows a child in the foetal position, suggesting vulnerability and fear (Dictionary.com, 2023).  Children’s safety can be seen as a sacred concept in modern western society, creating a seemingly unassailable argument for increased  home education regulation (Zelizer, 1985; Jenks, 2005; Powell and Scanlon, 2015) However, emotive stereotypes obscure complexities, explored below,  which  potentially increase risk to children. (Puddifoot, 2021). 
No statistical link between home education and abuse
No studies report statistically significant links between home education and abuse, despite efforts to collect substantiating evidence, and unsupported claims of connection by academics and policy makers  (Ray and Shakeel, 2022; Home-schooling’s invisible Children, 2022; Graham Badman, 2009; Stafford, 2012). In the USA, Ray and Shakeel’s (2022) nationally representative survey found no link between home education and abuse after adjusting for other factors. Another UK study evidenced home education having a protective effect against child abuse  (Charles-Warner, 2015). 

School and abuse
Articles favouring home education regulation portray schools as protective against child abuse (Belger, 2021; Butler, 2020; Davenport and Greaves, 2020) . However, home education is often chosen to escape abuse in schools; where sexual, psychological, and physical abuse is prevalent. (Blackburn et al., 2021; Smith, 2021; England. Department For Education, 2017; OFSTED, 2021; Everyone's Invited, 2021)  Commonly accepted aspects of  school systems such as compulsory work for no pay, confinement, and punishment without law,  may also be described as abusive  (Gray, 2013;  Caplan, 2019; Holt, 1974). Hospital admissions for stress related presentations in UK children rise significantly during school terms (by 30 – 40% in young adolescents)  (Blackburn et al., 2021).  Contextually, perceptions that for some families home education is a “lifestyle choice”  (Kalwant and Myers, 2018, p. 6) could be considered an adultist perspective (Bell, 2018).  Children from some minority groups, comprising significant proportions of the home educated population, have increased likelihoods of victimisation at school (Kalwant and Myers, 2018; Myers and Bhopal, 2018; Bhopal and Myers, 2016).
The “hidden” nature of home education.
As portrayed by organisations, policy makers and media, unregulated home education is a situation where abused children can be hidden; a perception reflected in the darkened figure in Image 2 (Belger, 2021; Butler, 2020; Ives, 2022; UK Parliment, 2021; Wood, 2021). 
[image: A figure reads a book]		  Image 2. (Butler, 2020)

Currently, although councils have a duty to safeguard children, as well as identify children not receiving an efficient and suitable education; no compulsory register of home educated children exists to enable universal monitoring (England. Department for Education, 2022). Likewise, no legislation specifies what a child’s education must comprise (Danechi and Long, 2022). Flexibility and freedom, considered by some as highly valuable; is considered by others to represent risk  (Danechi and Long, 2022; Kalwant and Myers, 2018; Krogh and Liberto,2021; Belger, 2021)
Serious case reviews
Serious case reviews of incidences of child abuse linked to home education  regularly evidence calls to make “hidden home educated children” visible to English authorities (Belger, 2021; Wood, 2021; UK Parliment, 2021; Ives, 2022; Butler, 2020). Without an accurate count of home educating families, it is unknown whether home education contributes to the likelihood of the most serious examples of child abuse. Nevertheless, regardless of the existence of a statistical link, it is argued that any legislation that enables supervision of families, and therefore greater protection of these children, should be passed  (The Association of Directors of Children’s Services Ltd, 2021; Kalwant and Myers, 2018; Butler, 2020)
This view is disputed for two reasons: 
1) In almost all serious case reviews involving home education, families had significant contact with authorities. It is argued that existing child protection legislation would have been sufficiently protective if used effectively, and that home educators are scapegoated for government and local authority failures  (Charles-Warner, 2015; Mukwamba-Sendall, 2019; Johns, 2020; Evans, 2015; NSPCC, 2022). It is also contended that scarce governmental resources should be allocated evidentially, towards specific cases of suspected abuse; or proven statistical trends relating to social groups, rather than towards unevidenced concerns. (Mukwamba-Sendall, 2019; Ray and Shakeel, 2022; Charles-Warner, 2019; No to schools bill, 2023)
2) Opponents express concern that monitoring would often be ill-informed and under resourced, meaning children were unfairly forced into schools.  In recent legislative proposals, home educators and their children could be assessed by officers with no training or requirements for qualification, vague decision making criteria, and no realistic option for independent appeal if school attendance orders were served (Mukwamba-Sendall, 2019; Education Otherwise, 2022; Education Otherwise, 2021; England, Department for Education, 2022).  Home education is a varied and complex field, often differing significantly from a school education, suggesting a high level of knowledge and competence would be needed to make effective decisions about its quality.  (Kalwant and Myers, 2018; Webb, 2011; De Carvalho, E, 2022a). Furthermore, whilst the entire group is subject to powerful stereotypes, a large proportion of  home educators belong to additional minority social  groups. For them the effects of intersectionality on stereotyping behaviour would further challenge the abilities of local authority officers in making  fair assessments, whilst compounding the negative effects of wrong decisions on children. (Kalwant and Myers, 2018; Myers and Bhopal, 2018; Bhopal and Myers, 2016; Mukwamba-Sendall, 2019; Cho, Crenshaw and McCall, 2013)
Home educators’ desire to stay hidden.
An unassured quality of regulation of home educating practice, described above,  already exists for home educators known to councils; however families often seek to protect themselves by carefully avoiding local authority registration (Anonymous, 2017; Charles-Warner, 2019). Concurrently, local authorities experience pressure from government to find and supervise home educated children (Department of Education, 2019; Charles-Warner, 2019).  Arguably, this situation affects the testimonial silencing of home educators, who avoid entering debates and consultations  which they fear may increase their family’s visibility to local authorities. (Mukwamba-Sendall, 2019; Webb, 2011; Pattison, 2020; Kunzman and Gaither, 2020)
Case studies
[image: ]There is nothing about image 3 (below) (Davenport and Greaves, 2020) to explicitly evidence child abuse;  yet stereotypes enhance the likelihood that abuse will be presumed (Duncan, 1976; Sagar and Schofield, 1980). The stereotype linking home education and abuse is particularly powerful because it supports the self-image of the majority of the population who choose to send their child to school  (Puddifoot, 2021; Fiske, Cuddy and Glick, 2007; Uhlmann, Brescoll and Machery, 2010). However, as the below examples illustrate, such stereotypes perpetuate themselves, driving continuing harm to children.
Case studies are referenced to provide evidence of their epistemological relevance. 
Case study 1.
Neighbours regularly see the Smith children in their garden during school hours (Happiness is here, 2015; Gray 2013). They sometimes seem oddly, or inappropriately dressed for the weather, or in ill-fitting clothes; and the youngest’s hair is tangled (Wayne, 2016).  Neighbours telephone social care, with concerns of neglect (Charles-Warner, 2015) and following the call, a home education officer visits. On enquiring they find the youngest child (age 7), cannot yet read. They issue a school attendance order to the family because they consider the children’s educations to be insufficient, and as a precautionary measure to monitor potential neglect. 
The family practiced “Unschooling”, a relatively common method of home education which seeks to address inequalities between adults and children through child-led learning and respectful intergenerational relationships. The approach is strongly rooted in children’s rights, with evidence supporting its ability to effectively support development and wellbeing  (Dodd, 2009; Riley, 2020; UK Unschooling network, 2020). Numerous studies verify the importance of autonomy as a contributor to wellbeing for all ages, and respecting children’s choices is key to the unschooling philosophy  (Deci and Ryan,2013; Grolnick and Ryan, 1987; Tay and Diener, 2011; Riley, 2020
). The Smith’s allow their children to decide what to wear, offering them the respect adults are afforded. They always make sure appropriate clothes for all weathers are available.  The youngest hates to have her hair brushed or cut. Mindful of her dignity, as well as having an awareness of body autonomy as a protective factor against abuse, her parents accept her choice. (Adegbesan, 2021; Akomolafe and Richards, 2020; Nienow, 2019).  The parents generally respect their children’s choice of learning focus, knowing from research and the experiences of fellow unschooling families that they can learn to read effectively at varying ages (Gray, 2010; Riley, 2018; Isaac, 2016) . Far from being a laissez-faire experience, parenting for the Smiths involves advocating for their children’s rights in often hostile situations, intense questioning of traditional child raising practices; and careful thought, research and discussion about appropriate alternatives (Riley, 2020; UK Unschooling network, 2020; Martin, 2020).   
Following government guidance that children should be given access to a good education without delay, the Smith children are quickly placed in a local school (Department for Education, 2019). Time spent on valued home education activities and with close friends and family is now limited (De Carvalho, Eloise and Skipper, 2019; Medlin, 2013). They now must conform to school rules and routines without the levels of mutual respect, power and autonomy they had at home (Holt, 1974; Edwards, 2002; Johnny, 2006). They will also be subject to the risks of abuse at school as described in the  paragraph above: “School and abuse”.
Case study 2
Fahima knows that school carries many challenges for Muslim children . They are likely to experience racist abuse and since the government enacted the Prevent Strategy are observed for signs of indoctrination as a measure to prevent terrorism (Welply, 2018; Coppock and McGovern, 2014; Asbali, 2022). She is also aware of the stress that testing in the early years places on children. Considering that school may be harmful to her children she decides to home educate (Pattison, 2020; Myers and Bhopal, 2018). Since they were never registered at a school, they are unknown by the council and not subject to their surveillance. 
When her daughter bumps her head Fahima wonders about taking her to the doctor for a check. However, she knows that her local doctor actively seeks to identify home educators for council registers. They do this under a safeguarding policy, encouraged by the government, despite there being no evidence that home education represents a safeguarding risk. (Charles-Warner, 2019; Department for Education, 2019; Education Otherwise, 2023b) If Fahima takes her daughter to the GP she knows that it will likely result in her being placed on the council’s list of home educators, and in her home education practice being regulated. Her children will be subject to the assessment and likely prejudice that she wished to avoid at school.  She knows that intersectional stereotypes will contribute to the likelihood that they will receive a school attendance order.  Fahima feels trapped between her instincts to get a doctor’s opinion on her child’s injury and the knowledge that this could result in a profound and very stressful change in her children’s lives  (Albury, 2021; Pattison, 2020; Kalwant and Myers, 2018; Myers and Bhopal, 2018)
 . Not taking her daughter to the doctor may be described as abusive, or as evidence of hiding abuse; as could lying to the doctor about her family’s status as home educators (Knott, 2021). However, the alternative of revealing her family’s home education to the authorities, arguably also carries significant risk.
Conclusion
The stereotype linking home education and child abuse is powerful, enhanced by the “sacred” status afforded to the protection of children, the perception of hidden harm, and the protection of the self-image of dominant groups (Jenks, 2005; Powell and Scanlon, 2015; Zelizer, 1985; Fiske, Cuddy and Glick, 2007; Puddifoot, 2021; Uhlmann, Brescoll and Machery, 2010).  The stereotype is self-perpetuating, driving demands for regulatory policies, whilst having numerous negative effects (Belger, 2021; Krogh and Liberto,2021):
The issue is simplified; resulting in  abuse at school and problems with safeguarding and government services being left unchallenged. Also excluded from the debate are the voices of home educating children and families., for whom speaking out carries considerable risk  (Puddifoot, 2021; Blackburn et al., 2021; Clarkson et al., 2022; Grolnick and Ryan, 1987; Knox et al., 2016; Gray, P., 2013). 
Home education can be seen as a method of protecting children in minority groups from the negative effects of stereotyping, and other forms of discrimination experienced at school;  yet intersectional stereotypes mean home educators from these groups are most likely to be suspected of abuse, or of providing inadequate home education (Kalwant and Myers, 2018; Myers and Bhopal, 2018; Bhopal and Myers, 2016; Pattison, 2020; Cho, Crenshaw and McCall, 2013). 
Stereotypes of children contribute to them being treated as inferior to adults in various ways, yet when these are challenged by home education practices, constructs of both the vulnerable child and the abusive home educator contribute to the likelihood that these efforts to empower children will be viewed as abuse (Powell and Scanlon, 2015; Charles-Warner, 2019; Akomolafe and Richards, 2020). 
Knowledge about how they are likely to be seen by society forces home educators into Catch 22 situations where their children may suffer harm whatever their decision, for example when health services treat home education as a safeguarding risk and report home educating families to social services (Charles-Warner, 2019; Department for Education, 2019).
There is a great deal of benefit to a relationship of increased trust between the home educating community and the authorities. Home educators want to be able to access local authority services related to health, social care, and education without unreasonable risk (De Carvalho, E., 2022a; De Carvalho, E., 2022b; Education Otherwise, 2023a). The home education community is a thriving one with a strong commitment to children’s welfare. They would represent an enhanced resource to local authority safeguarding efforts if trust could be gained (De Carvalho, E., 2022a). Home education is generally effective in achieving good outcomes and studies of its varying practices could benefit schools, providing home educators felt safe to take part in research (Webb, 2011; Kalwant and Myers, 2018; De Carvalho, E., 2022a).  However, a great deal needs to be done to mend relationships with this community, enabling the state and home educating families to work together to protect children.
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