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Journal outlining your understanding of inclusive practice in the primary classroom.

Introduction
The aim of this journal is to show theoretical understanding of inclusive practice within a primary school.
In recent times, a new curriculum was proposed in Wales with the intent of transforming pedagogical practices across schools (Welsh Government, 2022). It was highlighted by the Welsh Government in 2019 that the new curriculum for Wales aimed to provide an inclusive, flexible, and learner-centered approach that supported learners' progression and well-being particularly those who are disadvantaged or have additional learning needs (ALN). It’s highlighted within the work of Donaldson (2015) that to achieve the aims of the new curriculum for Wales, it had to be inclusive and responsive to the needs of learners where all learners have the support to reach their full potential.
Inclusive education as defined by UNESCO (2017) states that every learner matters and that all learners are equal. In agreement Booth (2009) mentions how this type of education focuses on learners participating more, where they feel respected and one that promotes equity. Effective pedagogy that is inclusive in nature supports this by embracing learner diversity, using flexible, responsive teaching approaches that ensure every learner is part of the classroom through promoting a valued and included learning environment (Florian and Beaton, 2018). Policies within Wales show that inclusive education, the new curriculum (2022) and the Additional learning needs Act (Wales) 2018 are closely aligned and all share the same commitment in ensuring equity, learner well-being and a belief that every learner should have opportunities to reach their full potentials is at the heart of what is being tried to achieve in Welsh schools.
Key policies in Wales such as the Curriculum for Wales (2022) and the Additional learning needs Act (Wales) 2018 and the broader commitment to inclusive education, place a mandated responsibility on schools to ensure and focus on creating an environment where all learners feel supported, included and enables clear opportunities for success (Conn, 2024). Furthermore, the focus on inclusion is intricately linked with principles seen within the well-being of future generations (Wales) Act 2015 where learners are provided with opportunities that prepares them to prosper and grow within a community that values diversity, promotes equality and one that empowers learners (Stokes and Smyth, 2024).
During my most recent placement within a Welsh primary school, I observed my mentor using visual timetables that gave the learners different options in how they wanted to complete the task, which either included drawing, writing, or using speech. This inclusive practice supported the learner to feel more confident and included where their rights to take part were thought of. This clearly links to the United Nations Convention on the Rights of the Child (UNCRC), especially article 23 which emphasises the importance of providing children with disabilities with the correct support to live a full and active life. In addition to this, it links to article 29 where practices should support learners to develop their personalities and talents as much as possible. From experiencing this, I realised the importance of making the classroom accessible and providing all learners with a voice and a choice, which supports the learners' rights to an education.
It’s well documented that effective inclusive practice plays an integral role in creating equitable and supportive learning environments where learners can feel valued and achieve their potential (Trussler and Robinson, 2015). However, despite significant progress in the promotion of inclusive practices, it’s acknowledged that barriers to full inclusion, within schools will still exist due to the complex and evolving needs of learners as well as systemic challenges within schools (Kurowski et al, 2022). One barrier that is discussed frequently is teachers not committed to the principles of inclusivity within the classroom (Glazzard, 2011). Furthermore, Glazzard (2011) added that lack of support within the classroom makes it challenging to offer that extra support. In addition to these points, it has been reported that a lack of training and preparedness is another barrier to inclusive practice. In a recent article by Knight et al (2022) it was discovered that teachers felt that it was beyond their ability to support learners with ALN to be fully included within the classroom. The implementation of inclusive practice is clear to see in schools in Wales, however it’s not as effective and consistent as it needs to be to align with what is trying to be achieved within the curriculum for Wales (2022) and the Additional learning needs (Wales) Act (2018). Full implementation will depend on a range of matters such as teachers' attitudes, training, leadership, and funding (Knight et al, 2022).
Addressing these barriers is vital to ensure a more inclusive education for all learners, especially those with ALN. Two strategies will be discussed that could support teachers within Welsh primary schools to provide inclusive education.

Strategy 1 – Mixed ability grouping 
Mixed ability grouping is best known as having several learners working within a group that are of different abilities, to promote learning as well as aiming to improve and develop skills and attitudes that are key for daily activities such as intrapersonal and interpersonal skills (Hove, 2022). Those who advocate for inclusive education, believe that the use of mixed ability grouping enables learners with disabilities to assimilate more naturally into the learning environment alongside their peers without disabilities, promoting mutual understanding and engaging one another in the learning process (Hallahan et al, 2011). According to Hove (2023) mixed ability grouping is seen as one of the most successful grouping practices because it enables learners who are from different backgrounds, different interest and who are of different intelligence can learn and interact with one another. A study conducted by Al-Shammakhi et al (2015) discovered that mixed ability groupings facilitate the development of social skills in learners with special educational needs, as these learners benefit from observing and imitating the interactions of their non-disabled peers within the classroom.
During my placement in a Welsh primary school, I observed a mixed ability task working together on a literacy task. The teacher strategically paired one learner who has ALN with peers who were confident communicators but also known for their patience and cooperation. It was noticeable that the learners were naturally supporting one another with the stronger readers helping to decide tricky words and the others contributing ideas to the story. The ALN learner was fully engaged throughout the discussions and his peers were prompting and encouraging him to share his creative ideas. This approach prompted peer learning and facilitated social relationships within the group. As a student teacher, it highlighted to me the importance of planning grouping accordingly that goes beyond academic reasons, concentrating more on building a positive classroom environment where all learners are valued and supported.
With every strategy that is used to promote inclusivity, it does prove to have barriers and limitations. One limitation that stand out is teachers tend to spend too much time explaining the activity to the ALN learners, which ended in the learners who are more academic to show boredom and have thoughts and feelings of being excluded from the process of learning (Hove, 2017). Another limitation that has risen on using mixed ability groups is that the ‘gifted’ learners are being kept back by the learners needing extra support which could be argued that they are missing out on opportunities to reach their potential (Marumo and Mhlolo, 2017).
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Strategy 2 – Visual Timetable 
Visual timetables within classrooms have been advocated by learners and teachers within classrooms because it enables learners with special educational needs to improve and enhance their communication and understanding (Rutherford et al, 2020). Within the work of Knight et al (2015) visual supports are seen as positive reinforcements that supports learners' clarity and lower the demand on memory. Furthermore, it’s well documented the positives this strategy holds, with many researchers discussing how it can help improve task completion, lead to better attention, and promote independence (Foster-Cohen et al, 2017).
As a student teacher, I observed this within the classroom. The strategy helped a particular learner with ALN who regularly referred to the visual timetable for reassurance. I saw how this simple strategy supported independence, reduced confusion, and made transitions smoother. As a student teacher, this showed me the value of visual support in creating a more inclusive and predictable learning environment. 
One limitation of this strategy is that its benefit is down to how teachers use it. Wellington and Stackhouse (2011) mention that poor visibility of visual timetables, as well as lack of updating throughout the lesson, is a big implication. Furthermore, there needs to be follow-ups based on the use of visual timetables where teachers have that collaborative approach either learners to understand if the strategy is working or not.
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Conclusion
As a developing individual, the focus of inclusive education has deepened my understanding on how theory, policy and practice must work together to meet the diverse needs of all learners. My classroom experiences have shown me the impact thoughtful strategies such as mixed ability grouping and visual timetables can have on learner participation, confidence, and well-being. Through engagement with key Welsh policies such as the curriculum for Wales (2022) and the ALN act (2018), I have recognised the importance of creating learning environments that are not only academically supportive, but also rights-based, flexible and inclusive. Gaining an understanding around inclusion has helped me to grow as a reflective and inclusive practitioner, aligning with the professional standard for teaching and learning in Wales. My understanding of pedagogy and the importance of creating equitable learning environments has grown whilst also concentrating on professional learning to better all learners.
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