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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

A critical incident in the context of education is a situation that arises during teaching that often results in important learning consequences for the child or children involved. (Baldwin, 2016). These incidences can be as mundane as a child shouting out in class or an argument between two children being negotiated by a teacher – it is not the incident alone that is important but the critical reflection of the incident conducted by the researcher that makes the incident critical. (Tripp, 2012). This suggests that any incident can be made critical and can consequently be used to inform and facilitate future learning. Baldwin (2016) suggests that the analysing of such incidents can be valuable as they enable observers to make use of these potential learning consequences for themselves. Griffin (2003) suggests that by learning to identify and critically analyse important teaching incidences, educators will develop a better understanding of how learners negotiate problems and grow as a result.
In this study I will critically evaluate an incident observed in a year three class in a primary school. I will then reflect on this incident and identify and discuss teaching and learning steps that could be taken going forward. 

Observation
School and class context
Going forward it is necessary to note that in order to maintain the privacy of both children and staff at the school, the use of anonymity is highly important and therefore the guidelines set by the British Education Research Association will be followed. (BERA, 2011). No identifying information or material will be given in order to preserve this anonymity. Therefore, the school in question will be referred to as School X, all children mentioned will be referred to as Child A/B/C etc. and all staff will have their names disguised. 
School X is situated in the middle of a large residential area in South Wales. At the time of the most recent Estyn inspection, there were just under five hundred children on roll aged three to eleven, including just under sixty part-time nursery pupils. Thirty-six percent of these children were eligible to free school meals which is much higher than the national average of nineteen percent. Thirty-one percent of pupils were identified by the school as having some form of additional learning need, which is again higher than the national average of twenty-one percent. (Estyn, 2017).
Two year three classes (7 -8 year olds) were observed, with around 25 to 28 pupils in each class. According to the class teachers, about a quarter of the children in the year group were working at a year one level, about a half were working at a year two level and only a quarter were working at a typical year three level. 
Methodology 
In this study, the critical incident observed in the classroom will be presented as a case study. A case study is a method of research where in an incidence is viewed in action and is criticised and studied for further discussion and understanding (Cohen, Manion and Morrison, 2013). Case studies are an example of qualitative data collection. In comparison to the more precise results gathered from quantitative data (McCusker and Gunaydin, 2014), qualitative data is considered a more objective form of research that can be heavily reliant on the researchers own opinions and conclusions (Mihas, 2019). Using qualitative data collection in this study allows me to not only describe an event but to analyse it in depth, examining the consequences and drawing my own conclusions (Mihas, 2019).
The case study method is useful for this particular study because is enables us to discuss and criticise a specific incident and its setting clearly in context (Cohen, Manion and Morrison, 2013). Case studies also allow the researcher to pick up on unique occurrences that may have been lost in other, larger methods of collecting data (Cohen, Manion and Morrison, 2013). Another benefit of using case studies is that they show a true representation of an incident in a real classroom environment. The actions and reactions of the observed children and practitioners are real and therefore the researchers are able to see exactly what steps are taken in the context of the incident as it occurs without the need for hypotheticals or informed estimations (Cohen, Manion and Morrison, 2013). However, Griffee (2005) does suggest that this is not always the case, as it must be taken into consideration that the children or practitioners may act differently because they are aware that the observer is present and could be watching them (Griffee, 2005). 
The aim of the case study is to view an incident in context – to see it play out as it would naturally without significant interference from the observer (Cohen, Manion and Morrison, 2013). Despite this there is the possibility that bias could affect what is observed and recorded. Cohen, Manion and Morrison (2013) suggest that researchers should aim to be as impartial as possible and to view the situation without emotion or judgement.  It is in failing this aim that the results could become biased, producing a representation of an occurrence that is inaccurate and unreliable. There is also the possibility that researchers could miss key points of an incidence or misunderstand why or how an incidence has occurred - leading to an incorrect portrayal of the incident in the case study (Griffee, 2005). 
Cohen, Manion and Morrison (2013) suggests that case studies are useful when seeking understanding of the motivations or perceptions of an individual child or a group of children. A similar argument can be made for the use of interviews as a method of research (Alshenqeeti, 2014). In this study, interviews would enable us to ask the children to describe the activities they were participating in and what took place during these activities, to gain a deeper insight into what they understand of what they are learning as well as a greater understanding of an incident they themselves found noteworthy. Having this discussion gives the interviewer an account of the incident in the child’s own words leaving a much smaller chance of researcher bias (Palinkas et al., 2010). However, bias can still be a large factor in interviews (Alshenqeeti, 2014). Children may give biased or inaccurate accounts of situations for a number of reasons – for example, wanting to please the interviewer, not wanting to get into trouble or simply not being able to remember exactly what occurred. Case studies allow researchers to record the incident as it happens, to get a more accurate account. The use of case studies is also preferred in this context as it allows the researcher to view the whole incident in context and to decide for themselves what can be made critical (Cohen, Manion and Morrison, 2013). Children, in remembering their session, may decide to only discuss incidents that were especially memorable to them – leaving out other incidences, deemed boring or insignificant, that could be of interest to the researcher and provide useful insights when criticised (Alshenqeeti, 2014).
Critical Incident 
(See appendices 1)
During one morning session, a group of eight children from a year three class, are sent to work in the ‘inquiry zone’, a seperate room from their main classrooms. According to one class teacher, the inquiry zone is an area where the children are encouraged to participate in independent learning and are given more freedom as to what they do. A learning support assistant (LSO), who will be referred to as Mrs K, is observing the children, chatting with them but providing them no guidence as to what they should be doing, allowing them to carry on indepentently.
Not long into the session the children were told that they would be having their snack in the inuquiry zone, and that they would be preparing it themselves. A loaf of presliced bread and a carton of butter was set on a table with a chopping board and a butter knife – all at child height, easily accessible to the children. Mrs K showed them first of all each item and stated clearly that they were to have one piece of bread, butter it and then cut it into quarters. She asks them how many times they will need to cut the bread for it to be in quarters and the majority of the children respond showing that they understood. Mrs K leaves them to make their snacks whenever they choose to thoughout the session.
At one point, towards the end of the session, a girl, child A, goes to make her snack. Most of the children have already made theirs and have eaten it and gone back to their activities, so child A is on her own at the station. 
Child A begins buttering her bread. Mrs K, moves over to stand nearer to the snack table. 
Mrs K: “That’s a bit too much butter.” 
Child A looks unsure and puts the knife with the butter on it down. She stands looking at Mrs K. 
Mrs K comes over to stand next to her and takes the knife, scraping some of the butter back into the carton. Child A stands and watches but makes no attempt to take the knife back. Mrs K eventually coaxes her to take the knife back.
Mrs K:  “Go on, you can do it.”
Child A butters her bread under Mrs K’s supervision. She is watched far more closely than the other children were.
Mrs K: “Can you cut it into quarters for me then?”  
Child A: “Into four?” 
Mrs K: “Yes that’s right, into four triangles.”
Child A then cuts the bread into four.
Mrs K: “Good job.”
According to Donaldson’s four purposes of the new Welsh curriculum, educators should be preparing children to become “healthy, confident individuals... who have the skills and knowledge to manage everyday life as independently as they can” (Donaldson, 2015). During the observed session children were encouraged to undertake a task which facilitated the development of very basic everyday cooking skills. The aim of the task was to improve their ability to use these new everyday skills, independently, to build their confidence in this area.
The children involved in this task, including the observed child, Child A, were told to cut the bread into quarters. They were able to use prior knowledge of fractions to understand how many pieces they would need to cut out and how best to do this. Donaldson (2015) states that children should be developing into “ambitious, capable learners who … are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts”.
However, Donaldson’s purposes also state that children should be “enterprising, creative contributors… who think creatively to reframe and solve problems” (Donaldson, 2015). The children are told that quarters are the best way to cut their bread, without letting them come to that conclusion themselves. Therefore, whilst they undertook the task independently, the task itself was fairly rigid with little room to be creative or to think for themselves. 

Literature Review 
Children’s Independence
In the observed critical incident mentioned above the children are encouraged to perform a task independently. During the incident, the observed child, Child A, is given additional provision and is therefore unable to complete the task as independently as the other children. In this section I will discuss children’s independence in relation to their learning and development.
Piaget theorised that children learn best when they are active participants in their own learning (Keenan, Evans and Crowley, 2016). This suggests that child-led activities where in children can be hands-on and practical are beneficial to their understanding and development. The act of performing the activity enables children to better understand and develop the skills they are learning. Piaget emphasised the importance of solitary discovery – learning as individuals and discovering new information for themselves. He suggested that children seek out and learn from the world as individuals and therefore learn best when they are given the right tools and are left to learn independently (Keenan, Evans and Crowley, 2016). Bowlby (1955) suggests that children that are more independent are more confident and that childhood confidence is an indicator for good mental health. Stixrud and Johnson (2018) suggest that children should be given the freedom to make their own mistakes and that this freedom allows them to take ownership of their own lives.
In the critical incident observed, the children in the session were given the tools to complete the activity and allowed to carry on without influence from the LSO. According to Piaget this could help to develop the children into more independent learners and therefore according to Bowlby (1955), more confident individuals (Keenan, Evans and Crowley, 2016). However, the children were given explicit instruction on what they had to do during the activity. They were told that they had to cut the bread into four triangles and the LSO intervened when Child A used more butter than was necessary. The act of giving the children these limits during this session removed the opportunity for them to discover these limits for themselves, therefore removing a part of the learning experience. It also took away the chance for them to make a mistake that they could learn from or attempt to fix. However, Stixrud and Johnson (2018) do suggest that children need to be well informed in order to make good decisions therefore by giving explicit guidance on this occasion it is possible that the LSO is setting the children up to make better decisions independently the next time. 
Like Piaget, Vygotsky too suggests that children should be given hands on practical experiences in order for them to learn effectively, however unlike Piaget, Vygotsky suggests that children learn best in more social situations rather than as solitary figures (Keenan, Evans and Crowley, 2016). He theorised that children learn from the people around them and they should be shown how to complete tasks by more experienced and knowledgeable partners in order to learn effectively (Keenan, Evans and Crowley, 2016). This would suggest that children should be given plenty of active learning experiences but these experiences should be presided over by a more experienced and skilful mentor that children can watch and learn from rather than they be entirely independent in their learning. 
Whilst the majority of the children in the observed session undertook the task independently, Child A was given more provision. According to Vygotsky, by observing the LSO and receiving additional support and encouragement, Child A may be able to better understand the skills involved in completing the task than she would have had she completed it individually (Keenan, Evans and Crowley, 2016).
Amini (2018) suggests that independence is a skill that can be fostered by habituation, that is, performing independent tasks over and over again until they become instinctual (Amini, 2018). By continuously having the children prepare their own snack, the practitioners are allowing the children to develop the habit of making their own food without assistance, developing their independence. This would suggest that even though Child A received help on this instance, if she was able to be more independent during the next snack making session, her independence skill would still increase and that the development of independence is not limited to one session but is an ongoing experience that must be continually encouraged. 
Overall, I believe that although it can be beneficial for children to learn independently, it can also be useful for them to learn more socially, alongside their peers and from people who are more confident or skilled. That being said, I do think children should be given the opportunity to discover solutions to problems for themselves and that although this may lead to mistakes, the consequences of these mistakes can also be beneficial to their learning and development.
Cooking and Nutrition
The observed session surrounds an independent cooking task that is interrupted because a child uses what the LSO considers to be too much butter. This incident raises questions regarding children’s development of basic cooking skills as well as them gaining knowledge on healthy eating. In this section I will discuss children’s health and well-being in regard to food. 
Issues surrounding food that develop in early life can effect an individual throughout their entire childhood and even into adulthood. Obesity for example is a condition that can have lifelong effects on the sufferer both physically and mentally (Wilkie et al., 2016). It is a condition not easily reversed once established and whilst it is currently considered by many to be a serious global health issue, service provision in the UK to combat it is often thought to be lacking (Lanigan, Tee and Brandreth, 2019). Other serious food related illnesses such as Anorexia Nervosa are on the rise (Gonzalez, Kohn and Clarke, 2007). Whilst this is widely thought to be caused by media influence and social pressures on young people to have the ideal body shape rather than a lack of cooking knowledge or understanding of nutrition (McCabe and Ricciardelli, 2001; Knauss, Paxton and Alsaker, 2007), it must be put forward that promoting a healthy attitude towards food can not only be informative but also preventative (Currie, 2012). It is also important to note that many children who are not suffering from obesity or undereating may also be lacking in nutrition (Wilkie et al., 2016). In a study conducted by Wilkie et al. (2016), it was found that many children who appeared active and healthy were actually fulfilling their calorie requirements with unhealthy foods and were indeed lacking in several areas of basic nutrition. Therefore, it can be suggested that a knowledge of nutrition and the promotion of healthy attitudes towards food are of great importance to all children and can have a positive effect on their entire lives.
However, Caraher and Lang (2014) suggest that many adults have a lack of confidence in cooking and that having knowledge of healthy eating and nutrition is useless if individuals do not possess the skills or the confidence to cook according to this knowledge. Therefore, being taught these basic cooking skills during childhood is surely vital in not only improving confidence in cooking but also in increasing physical well-being. This is supported by Utter, Fay and Denny (2016) who suggest that youth cooking programmes are useful because they not only improve children’s understanding of nutrition but also provide the practical cooking skills needed to implement this knowledge.
Both Piaget and Vygotsky suggest that children learn best from practical, hands-on activities which suggests that allowing children to learn cooking skills by taking part in cooking exercises can be more beneficial to their development than watching someone else cook for them or being taught about nutrition from a textbook (Keenan, Evans and Crowley, 2016). Ishikawa et al., (2019) suggest that children who take an active role in cooking are less likely to be picky-eaters stating that those who cook with their parents or other adults are more likely to take an interest in a more varied set of foods. Stixrud and Johnson (2018) suggest that by allowing children the freedom to make their own decisions regarding food and giving them to tools to prepare food independently, children will be more motivated to eat what they have prepared and therefore more willing to eat healthier, more nutritious meals. 
Overall, I believe that children will benefit from learning about nutrition and what their bodies need in order to be healthy individuals. From the literature it appears clear that in order to fully understand nutrition, children should be given the skills necessary to implement this knowledge into practice by being able to make simple nutritious meals.

Reflection 
Next Teaching Steps
The focus of the critical incident in the case study was Child A and her inability to complete an independent task as independently as the other children present in the session.  
I believe that the added guidance Child A received on this occasion will better prepare her to be more confident during the next snack making session, as suggested by Vygotsky, children can benefit from learning from those with a greater skill set than their own (Keenan, Evans and Crowley, 2016). I believe that although she was unable to complete the task on her own on this occasion – making her own mistakes and learning from them – I think it could be argued she was still able to learn key independence skills that she can continue to develop in further sessions (Amini, 2018). 
I think that if I were to run a session similar to this during my own teaching practice, I would try to have the children perform the task independently from each other but simultaneously. As both Piaget and Bowlby (1955) suggest that children learn best when making their own choices and that this independence can improve confidence (Keenan, Evans and Crowley, 2016). Also, by allowing them to work alongside peers, they could have the opportunity to observe and learn from those around them – especially if those around them are more confident. Vygotsky suggests that this is beneficial and that children will gain more from the experience by doing this (Keenan, Evans and Crowley, 2016). By allowing the children to increase their independence skills, I would aim to improve their confidence in not only cooking but in performing any task without the explicit guidance of an adult (Amini, 2018; Bowlby, 1955). I also believe that it would be beneficial for the children to be given a level of freedom in the task’s instructions – especially in regard to how many pieces they should cut and into what shapes. This freedom could allow children to figure out the best way to perform the task for themselves, improving their problem solving skills and their ability to think creatively, which are mentioned as important elements of children’s development in Donaldson’s four purposes of the Welsh curriculum (Donaldson, 2015).
Going forward, I think that it is important that child A be given more opportunities to try this task again, as well as other similar tasks, independently. It will be important to give her the chance to make mistakes in order to learn from them but also put into practice the skills she has observed the LSO use. I also think that all the children in the session, but especially child A who used a heavy amount of butter, should be given further information regarding nutrition which could be beneficial to them in understanding basic facts in order to implement this knowledge into their cooking and to inform their choices surrounding food in general.
Critical Reflection
Critically reflective teachers conduct research and make critical inquiries in order to gain a deeper insight into their work and practice (Brookfield, 1998). According to Brookfield (1998), there are four lenses in which critically reflective practitioners view their practice. By using these lenses I will reflect on my practice in order to inform my personal and professional development. 
1. My own experience: Looking back on my own time as a student, being able to remember what it was like to be a student and draw from my own experiences can help me better understand the learners in my care. 
2. The experience of the learner: Seeing my practice through the eyes of the learner can reassure me that that the actions I take as a teacher are being received in the way that I intend them to be. By reflecting in this way I can be sure that I am being responsible in the methods and content that I teach, so that all children are comfortable and happy in their learning.
3. The experience of my colleagues: By sharing my experiences with colleagues and opening a critical conversation I am able to gain a view of my practice and of teaching in general that I would not otherwise have. This broadens my understanding of the practice and enables me to take others experiences in teaching into consideration with my own reflections.
4. The theory: Looking to theory can help in my reflections by allowing me to find causation to things that occur during practice. There will be times in which practice will not work out as well as I had hoped – by reflecting on these incidences using peer reviewed theoretical ideas, I will be able to better understand the reasons why this is, to further improve my practice for the future.
By using the different points of view to reflect on my practice, I am able to see things in a new way (Hickson, 2011). Different understandings can be gained from looking at situations through the different lenses and these understandings can lead to better, more insightful solutions (Brookfield, 1998). It is these solutions that will better inform my future practice, leading me to become a better, more insightful teaching professional in order to improve student learning (Tajik and Pakzad, 2016).

Conclusion 
The examination of this critical incident and the research and reflection carried out has enhanced my foundation of knowledge as I move towards my own teaching practice.  I understand the five key elements that describe good teaching practice, pedagogy, collaboration, leadership, innovation and professional learning (Welsh Government, 2018) and can see that critical analysis will be a valuable but necessarily challenging tool in my teaching goals.
By reflecting on my practice, I will be continuously learning and growing from my experiences as a professional and by using these methods I will be able to implement new ideas into my teaching, informing my collaboration with other professionals and extending my professional effectiveness.
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OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
28/09/2020 
9:45 am
Year 3 class – 7-8 yrs


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Approx. 50% working at a Year 2 level, 25% at a Year 1 level and 25% at a Year 3 level
· 4 small groups of about eight each were spread over 4 different activities. The group I observed were sent to another room called the ‘inquiry zone’ where they could partake in a number of activites including using wooden blocks, growing plants and using a role play shop. 
· In the inquiry zone the children were supervised by an LSO, who encouraged their learning but allowed them a large level of indepence. 
· The majority of the group worked with the blocks on the floor, telling stories to each other and acting them out through the blocks. 
· Three children watered the plants in the corner of the room and discussed how big they had grown. This tied into the class’s main focus for that week which was ‘how plants grow.’


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The main classroom has a relaxed vibe. 
· There are two sofas where the children can sit comfortably and use laptops/ tablets. There are two work tables, one with wobbly chairs to aid children’s concentration and one with generic chairs. 
· There are three mac computers at the back of the class on a higher table. The children are able to use these computers fairly independently. 
· There is calming music playing in the background. 
· There are several plants around the room and pieces of encouraging and colourful artwork.
· Children are encouraged to pin their own work on the wall if they are particularly proud of it.

The children in the classroom are pretty independent. When they walk in, the first thing they do is go to the sink to wash their hands. They do this unprompted and with very little fuss. As the children arrive, they chat and gather in small groups. They also talk with the teacher and the LSO casually about their mornings. At no point does the teacher tell them to be quiet or to gather on the carpet, they do this naturally as a part of the routine. Throughout the day they continue to chat while they work and this is not discouraged. I feel that the children have a good grasp on the routine, at no point to I hear any complaints regarding the who is doing what activity at one time, everyone knows that they’ll get the opportunity eventually to do every activity.  

The vibe in the inquiry zone is also relaxed. There are no tables, only a carpet surrounded by drawers filled with activities and wooden blocks. In one corner there is a table full of polystyrene cups that hold the plants the children are growing themselves. The three children who go to check on them and water them, do so unprompted. 
There are two roleplay shops, one of which has the snack for the day set up for children to prepare their own snacks. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the inquiry zone is to learn through imagination and personal independant discovery. The children have more freedom in this room than in the main classroom and therefore are able to engage with learning on their own terms. Every child is engaged in something in the room, no one is just wondering about or sitting doing nothing. They are learning through play or learning actively through their study of the plants.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The LSO stands by to encourage the children in their activity. She watches them play with the blocks and asks them questions regarding the stories/games that they are playing out. The children appreciate her presence, it is clear that they enjoy telling her what they’re doing and involving her in their play. 
· All tools for their learning in this activity are easily accessible for the children. They are able to work in the room independently without having to ask for help.
· The children are encouraged to make their own snack with very little support from the LSO. 
· The snack is a piece of bread that the children must butter themselves and then cut into quarters. The LSO instructs them all first on how to do this, asking them to tell her how many times she should cut the bread for it to be in quarters.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All tools that the children could need are readily available and within reach of the children, so that they can work/play independently.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The majority of the children are able to use prior knowledge of fractions in order to cut their bread into quarters.
· Every child (other than child A) is able to butter their bread and cut it into quarters as insructed idependently.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Having children working on their own activities independently made them seem more enthusiastic about what they were doing. At no point did any of the children seem bored or lost. This independence seems to have fostered a positive view of the activity. They were doing it because they wanted to not because they were told to.
· Only one child was interrupted and given extra provision, all other children were given the space to be independent, even if this meant their end product was not of as high a standard as some of the other children. 


CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 9:45am
· Year 3, 7-8 year olds
· A group of 8 children are in the ‘inquiry zone’, a seperate room from their main classroom. The children are partaking in activities independently, with very little contribution from the LSO
· Child A: A year 3 girl 
· Mrs K: The LSO (learning support assistant) monitoring the group



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	· The children in the observed group were told that they would be having snack in the inquiry zone today and that they would be preparing it themselves. This seemed to be something that they had done before but was not routine. 
· A loaf of presliced bread and a carton of butter was set on a table with a chopping board and a butter knife – all at child height, easily accessible to the children.
· Mrs K tells the group that they should butter a piece of bread each and then cut it up into quarters. She then asks how many pieces she’ll have if she’s cut it into quarters. The majority of the children know that it is 4. She tells them to cut 4 triangles. 
· After that, throughout the session, the children go to make their snack whenever it suits them. There is only enough room at the table for one person at a time but at some points more than one child will gather to chat whilst one of them is buttering. Mrs K does not monitor the snack table, only observes from a distance whilst doing other things. The children are therefore given relatively free reign.
· At one point, towards the end of the session, a girl, child A, goes to make her snack. Most of the children have already made theirs and have eaten it and gone back to their activities, so child A is on her own at the station. 
· Child A begins buttering her bread with a very large amount of butter. Mrs K, who has finished the task she was doing whilst the other children were preparing their snack, moves over to stand nearer to the snack table. 
· Mrs K: “That’s a bit too much butter.” 
· Child A looks unsure and puts the knife with the butter on it down. She stands looking at Mrs K. 
· Mrs K comes over to stand next to her and takes the knife, scraping some of the butter back into the carton. Child A stands and watches but makes no attempt to take the knife back. Mrs K eventually coaxes her to take the knife back.
· Mrs K:  “Go on, you can do it.”
· Child A butters her bread under Mrs K’s supervision. She is watched far more closely than the other children were.
· Mrs K: “Can you cut it into quarters for me then?”  
· Child A: “Into four?” 
· Mrs K: “Yes that’s right, into four triangles.”
· Child A then cuts the bread into four.
· Mrs K: “Good job.”
Points to think about:

· Child A seemed more confident when she was performing the task independently and was then made unsure when the LSO challenged her decisions.
· Would it have been better for her to carry on individually even if it meant she used too much butter?
· Why shouldn’t she use too much butter? Would giving her information about nutrition be beneficial to her during this session and into the future?
· The children were working completely independently, would it have been better for them to work in small groups or to just follow the LSO?
· What’s the point in making their own snack? What do they learn?





















2. Observation Sheet 2


OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
28/09/2020 
9:15 am
Year 3 class – 7-8 yrs


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Approx. 50% working at a Year 2 level, 25% at a Year 1 level and 25% at a Year 3 level
The year group was split into 2 based on ability. I observed the higher ability group of about 24 children.
· Children were gathered together on the carpet with “show-me” boards (whiteboards that they could write on idividually and then show the teacher.)
· They first practiced the sounds words made as a group and then began the show me board activity.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The main classroom has a relaxed vibe. 
· There are two sofas where the children can sit comfortably and use laptops/ tablets. There are two work tables, one with wobbly chairs to aid children’s concentration and one with generic chairs. 
· There are three mac computers at the back of the class on a higher table. The children are able to use these computers fairly independently. 
· There is calming music playing in the background. 
· There are several plants around the room and pieces of encouraging and colourful artwork.
· Children are encouraged to pin their own work on the wall if they are particularly proud of it.

The children in the classroom are pretty independent. When they walk in, the first thing they do is go to the sink to wash their hands. They do this unprompted and with very little fuss. As the children arrive, they chat and gather in small groups. They also talk with the teacher and the LSO casually about their mornings. At no point does the teacher tell them to be quiet or to gather on the carpet, they do this naturally as a part of the routine. Throughout the day they continue to chat while they work and this is not discouraged. I feel that the children have a good grasp on the routine, at no point to I hear any complaints regarding the who is doing what activity at one time, everyone knows that they’ll get the opportunity eventually to do every activity.  

The vibe in the phonics session was also fairly relaxed. One child ate an apple. The teacher sat on the floor with the children. The children were allowed to sit with friends.

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· All the children are sat on the carpet together, encouraging collaboration.
· They all run through the word sounds together from a powerpoint presentation before they move onto the show-me boards.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· This is a teacher led excersise so it is the teacher who explicitly encourages them and makes it clear when they are doing well in the activity.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· The children are given the white-boards as soon as they sit down so they know exactly what activity they will be doing.
· The children are grouped by ability
· They are given easier sounds at first and then the teacher begins to make them more tricky (using sounds that she has noted they struggle with from past sessions.)

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The children run through sounds they have gone over in previous sessions at the beginning of the activity. 
· The teacher uses words that are familiar to them in order for them to understand the sounds in similar words.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· One child is eating an apple and therefore isn’t able to shout out answers or write on the board.
· Two children are messing about in the corner, not actively taking part but they are ignored.
· One child consistantly gives the wrong answer when its time to show their boards but because all the other children have the answer right, they move on and it isn’t discussed. 
· The teacher sits on the floor with the children and gets involved up close with the activity.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 9:15am
· Year 3, 7-8 year olds
· Phonics lesson
· Ability group – Higher ability
· Class Teacher: Miss C
· A year 3 boy : Child B



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· The children are sat on the floor in front of the large whiteboard. The teacher sits in front of them. Also on the floor.
· The children are given their own whiteboards and pens. They begin an activity called “show-me boards” where-in the teacher gives a phonics sound and the children must write what the sound looks like writen down. E.g “what does the I in tie look like?” The children would write down ie. They would then turn their boards around when instructed to and show their answers.
· As the lesson progresses, I notice that one boy, child B, is continuously getting the answers wrong. He looks at the other children’s answers then turns his board back around and rubs his answer out.
· The teacher doesn’t say anything about him getting the answer wrong. She just encourages those who got the answer right.

Points to think about:
· Grouping children by ability?
· Pointing out when children make a mistake
· Pointing out the children who have done well instead of mentioning the ones who haven’t
· Children having the confidence to show their answers in front of a group
· Having the children work individually or in groups. 
· The teacher got on the floor with the children – engaging at their level






















3. Observation Sheet 3


OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
28/09/2020 
11:15
Year 3 class – 7-8 yrs


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Approx. 50% working at a Year 2 level, 25% at a Year 1 level and 25% at a Year 3 level
The children were not split by ability for maths
· The children were sat on the carpet together
· The teacher led the group from the front sat on a chair
· They are learning about patterns e.g adding 10/20/30 etc.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The main classroom has a relaxed vibe. 
· There are two sofas where the children can sit comfortably and use laptops/ tablets. There are two work tables, one with wobbly chairs to aid children’s concentration and one with generic chairs. 
· There are three mac computers at the back of the class on a higher table. The children are able to use these computers fairly independently. 
· There is calming music playing in the background. 
· There are several plants around the room and pieces of encouraging and colourful artwork.
· Children are encouraged to pin their own work on the wall if they are particularly proud of it.

The children in the classroom are pretty independent. When they walk in, the first thing they do is go to the sink to wash their hands. They do this unprompted and with very little fuss. As the children arrive, they chat and gather in small groups. They also talk with the teacher and the LSO casually about their mornings. At no point does the teacher tell them to be quiet or to gather on the carpet, they do this naturally as a part of the routine. Throughout the day they continue to chat while they work and this is not discouraged. I feel that the children have a good grasp on the routine, at no point to I hear any complaints regarding the who is doing what activity at one time, everyone knows that they’ll get the opportunity eventually to do every activity.  

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· All the children are sat on the carpet together, encouraging collaboration.
· The teacher uses a hula hoop with tape marking jumps to represent the hops between numbers. 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· This is a teacher led excersise so it is the teacher who explicitly encourages them and makes it clear when they are doing well in the activity.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· The teacher uses a prop
· They begin quite easily with adding 10. They then move harder into subtracting.
· The teacher adds a challenge element. If they get the answer right the class gets a point if they get it wrong, she gets a point. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The children use what they have already learned about adding and taking away in order to to the number jumps and to work out the patterns.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· The teacher decides to make the session a competition between her and the children. If they get an answer right, they get a point, if they get an answer wrong she gets a point.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 11:15am
· Year 3, 7-8 year olds
· Maths lesson
· Class teacher: Mrs A



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· The children are gathered on the carpet together watching the teacher who is sat on a chair holding a hulahoop
· She uses the hula hoop to demonstrate number jumps.
· She asks the children to tell her what comes next in the sequence?
· She says: “shall we make this a competition?”
· The children seem enthusiastic about this.
· She writes on the board Mrs A vs Year 3
· When the children get an answer right she puts a point beneath year 3, when they get one wrong she puts a point beneath Mrs A
· There are no prizes
· The class wins

Points to think about:
· Is competition good for children?
· She asks them if they want it to be a competition – giving them a choice.
· Using props to help visualise difficult to understand concepts.







4. Observation Sheet 4



OBSERVATION / FIELD NOTES 
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29/09/2020 
9:50
Year 3 class – 7-8 yrs


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Approx. 50% working at a Year 2 level, 25% at a Year 1 level and 25% at a Year 3 level
· The children are participating in their daily learning carousel were they are split into four groups and set on different tasks. They swap these tasks every hour.
· The children’s topic for that week is how do plants grow? The observed table of children are filling in a diagram of a plant and then colouring it in.

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The main classroom has a relaxed vibe. 
· There are two sofas where the children can sit comfortably and use laptops/ tablets. There are two work tables, one with wobbly chairs to aid children’s concentration and one with generic chairs. 
· There are three mac computers at the back of the class on a higher table. The children are able to use these computers fairly independently. 
· There is calming music playing in the background. 
· There are several plants around the room and pieces of encouraging and colourful artwork.
· Children are encouraged to pin their own work on the wall if they are particularly proud of it.

The children in the classroom are pretty independent. When they walk in, the first thing they do is go to the sink to wash their hands. They do this unprompted and with very little fuss. As the children arrive, they chat and gather in small groups. They also talk with the teacher and the LSO casually about their mornings. At no point does the teacher tell them to be quiet or to gather on the carpet, they do this naturally as a part of the routine. Throughout the day they continue to chat while they work and this is not discouraged. I feel that the children have a good grasp on the routine, at no point to I hear any complaints regarding the who is doing what activity at one time, everyone knows that they’ll get the opportunity eventually to do every activity.  

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The tables where the children are sat are all close together and grouped so the children can talk to one another.
· Each group of children is sitting with their group in a specific area of the classroom so they are learning alongside other people in their group and everyone is on task.

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 
· There is an example of another child’s work on the table that is completed.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?
· The children use what they have already learned about how plants grow in order to fill in the diagram and then colour it in.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· One group of children is working together quite happily. The teacher is sat on their table helping them.
· A girl on another table starts crying. The teacher intervenes.




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
· 9:50am
· Year 3, 7-8 year olds
· Learning carousel
· How do plants grow?
· Class teacher: Mrs A
· Child A: A girl
· Child B: A boy
· Child C: A boy with Autism Spectrum Disorder (ASD)



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
· The children on the observed table are all chatting whilst they do their work.
· One child, Child B tells the other children that it’s opposite day and that whatever they say they actually mean the opposite. All the children at the table think this is very funny and they carry on with the game.
· Child A doesn’t seem to understand how this game works and the other children laugh because she keeps saying things wrong. This upsets her and she starts to cry.
· Mrs A comes over and comforts her, putting a hand on her back and saying “Lets talk about it.”
· Child A: “I just like it to be normal. I just want it to be normal again.”
· Mrs A explains to the children in the group that child A doesn’t like the game and that its quite a frustrating game for her. 
· Child B and C argue that they didn’t know she was upset until she started to cry.
· Mrs A explains to child A that the others in the group didn’t mean to upset her, they just didn’t understand that she was frustrated and that next time she should say “i’m not enjoying this game. It doesn’t make me happy.”
· Mrs A then says: “Do you think we should make our friends happy?”
· The other children (other than child C) say yes and they apologise to child A. 
· Child C however ignores Mrs A and looks away, going back to his work. 
· Mrs A sets the children back on their tasks and then sits down beside child C.
· She says: “It’s important that we make our friends happy.”


Points to think about:
· Children learning to respect other people and be empathetic.
· Children learning to speak up if they don’t like something.
· Learning to put into words how they feel.
· All the children’s voices were heard out – the teacher didn’t pick sides.
· Child A felt comfortable enough to share how she felt with Mrs A.
· Supporting children with ASD not only in their academic learning but in their social and emotional development. 




