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Thematic analysis results
The primary focus of this study was to examine the experiences of adolescents with ADHD, concentrating on how the condition influences their day-to-day activities, the settings in which these difficulties are most apparent, and whether the participants regard ADHD as a positive or negative factor in their lives. The following thematic analysis follows Braun and Clarke's (2006, 2012, 2015) six-phase framework: familiarisation, generating initial codes, searching for themes, reviewing themes, defining and naming themes, and writing the report.  Five transcripts with adolescents living with an ADHD diagnosis were analysed using thematic analysis. Multiple codes were formed from the transcripts, with five superordinate themes found. These are Academic and task related challenges, Social struggles and challenges in relationships, Hyperactivity and Impulsivity in daily life, Physical activities and ADHD traits and Barriers to Motivation and Goal Achievement.The codes and superordinate themes are presented in table 1. 

Table 1 
Codes, Themes, and supporting quotes from TA interviews


	Codes
	Themes 
	Example quotes

	
 Difficulty paying attention at home
  
Forgetting instructions

Struggling with task completion

Difficulty with academic tasks 
 
Difficulty starting tasks 
 
Inattention during independent tasks 
  
Barriers to learning







Teachers misunderstanding behaviour
 
Feeling misunderstood by teachers 

Teachers’ negative reactions 
  
Peers’ negative reactions 
  
Lack of close friendships 
  
 Peers’ negative reactions

Perceived lack of patience from others

Feelings of being "fed up"

Annoyance at being misunderstood

Struggles with emotional regulation

Described as “loud” and “aggressive”

Low self-esteem due to symptoms

Feeling misunderstood by teachers


Frequent disciplinary actions at school

Disruptive behaviour causing peer isolation
Perception of parents’ frustration with symptoms





Hyperactivity perceived as disruptive

Feeling unable to control hyperactivity

Hyperfocus described as helpful

Hyperfocus described as enjoyable

Enjoyment of high-energy activities

Ability to sustain physical activity for longer periods

Physical stamina perceived as a strength
 
ADHD traits enhancing physical activities 

Increased willingness to take risks

Impulsivity helping with new experiences.








Enjoyment of sports

Concentration during physical activities

Better performance in sports due to ADHD traits
 
Enjoyment of high-energy activities

Ability to sustain physical activity for longer periods

Physical stamina perceived as a strength
 ADHD traits enhancing physical activities.

Difficulty with long-term goals

Need for visible progress to stay motivated

Avoidance of long-term academic work

                                                           
	
Academic and task related challenges



-
 















Social Struggles and challenges in relationships 












































Hyperactivity and Impulsivity in Daily Life

































Physical Activity and ADHD Traits


















Barriers to Motivation and Goal Achievement






	‘Fed up, and frustrated, i just wish i could finish things’ (TS2)


‘I can never get things done school is so hard’(TS3)


‘Can’t always finish my work because of my hyperactivity, it’s hard to concentrate on things and pay attention to my work. Again I know it sounds like as an excuse, but there it is’ (TS3)


‘There's nothing I can do about it; however, many times they tell me to shut up or sit down, I just physically can’t do it ‘(TS4)

‘I can’t pay attention for long enough and focus on things properly’ (TS1)



‘Well, I hate ADHD. I have no friends, probably because I’m too noisy’ (TS4)

Um, I usually just get told off. Same for inattention, but that’s at home as well, that’s everywhere’ (TS4)

‘Generally, people don’t have patience with me, so their reactions are negative’ (TS2) 

‘I suppose so. As I said I get thrown out a lot because I can’t keep still, I can’t keep my mouth shut’(TS4)

Yeah. People just don’t get it. They just think I’m a troublemaker (TS4)

‘But because I don’t disrupt others they cut me some slack.’ (TS5)


























‘I think that’s probably because of my ADHD, and that’s one thing that I’m good at – running. It’s probably to do with my hyperactivity’ (TS4)



‘I guess I forget I have ADHD when I’m playing football. It’s just about playing football’ (TS1)

‘Can’t always finish my work because of my hyperactivity, it’s hard to concentrate on things and pay attention to my work’ (TS3)


‘I don’t see the risks like other people, or at least this is what my mum and dad says’ (TS3)




















‘So I guess I got lots of energy… And others that may be skateboard for half an hour then have to have a rest I can go on for a couple of hours. I think it’s to do with my hyperactivity it just gives me loads of energy so in that case I suppose it’s good.’(TS3)


 Running - I don’t need to use my brain; I do need to when I sit in one place and concentrate for a long time. So yeah… I like running I’m good at it. (TS1)

I went bungee jumping my mum and dad, and me, noticed that grown men were crying and backing out and saying they didn’t want to do it, and I was like yeah, I like just jumped.(TS3)



‘Can’t always finish my work’ (TS3) 

If people are nagging and reminding me, I suppose it can spur me on. But if I’m left to carry on myself, I find focusing hard (TS2)





Theme 1: Academic and task related challenges.
This superordinate theme highlights the significant difficulties adolescents with ADHD face in academic settings and task completion. A recurring challenge, evident from the thematic analysis, was the inability to initiate tasks or maintain focus. These difficulties not only hindered their academic progress but also affected their confidence and self-esteem. Participants frequently described struggling with sustained attention, often feeling overwhelmed and unable to follow through on assignments or responsibilities. For instance, TS1 remarked, "Yeah, yeah. I find it really hard. And it can be on anything. As I said, at home and school. I just can’t focus long enough to finish anything or pay attention long enough to know what’s going on. This highlights how difficulties with attention significantly hinder their ability to engage effectively in academic tasks or everyday activities.
[bookmark: _Int_aC8EB7Fa]Also,TS3 stated ‘Can’t always finish my work because of my hyperactivity, it’s hard to concentrate on things and pay attention to my work’. This quote highlights how hyperactivity intensifies challenges, resulting in a cycle of incomplete tasks and growing frustration. This challenge was not only apparent in a classroom setting but also in their home life. TS2 stated ‘If im left to carry on myself, i find focussing hard’. This statement highlights how the absence of structure or guidance further compounds their difficulties with attention and task persistence. The theme emphasizes the broad range of difficulties adolescents with ADHD encounter in both academic and daily life, particularly in terms of initiating tasks, maintaining attention, and coping with hyperactivity. These challenges not only affect their academic performance but also play a significant role in shaping their emotional well-being and self-confidence.

Theme 2 Social Struggles and challenges in relationships
This superordinate theme, social struggles and challenges in relationships, highlights the difficulties adolescents face in maintaining positive relationships and poor social skills. A reoccurring factor from the thematic analysis was that participants received negative reactions from teachers and peers. This factor not only dampened their self-esteem but also made the participants feel a sense of isolation. The adolescents were conscious of how their behaviours are perceived and often blame themselves for the challenges they face in forming relationships. 
Participants frequently described their school in a negative way when it came to discussing social interactions. For instance, TS4 stated Well, I hate ADHD. I have no friends, probably because I’m too noisy’ This highlights the feeling of isolation and rejection from peers. 
Also, TS3 Stated ‘I get overexcited, and then I can’t think straight. Unlike a jumping bean, balancing all over the place. Getting on people’s nerves, but the thing is they don’t get it. They just think I’m being a pain in the backside’. The description of being "like a jumping bean" reflects the participant's struggle with hyperactivity and difficulty maintaining self-control. This behaviour is often misinterpreted by peers and teachers as intentional disruption, which contributes to feelings of exclusion and social rejection. It can be noted that challenges in relationships were not only evident in a school environment but also at home. 
In TS4 the participant stated ‘Um, I usually just get told off. Same for inattention, but that’s at home as well, that’s everywhere’, the statement suggests that the challenges they face are not limited to school but extend to their home environment, creating a sense of being misunderstood and criticised across all aspects of their life.
  This theme emphasises the social struggles that adolescents with ADHD face, both in school and at home, as they try to form meaningful relationships with those around them. Their constant battle with being misinterpreted by peers, teachers, and family members leads to feelings of isolation and self-doubt, affecting their self-esteem. These challenges stress the importance of providing greater understanding and support to help these adolescents develop more effective social skills and healthier relationships, helping with increases their self-esteem.

Theme 3 Hyperactivity and Impulsivity in Daily Life
This superordinate theme, hyperactivity and impulsivity in daily life highlights the struggles adolescents have controlling their impulsive thoughts, actions and hyperactive outbursts. These challenges often manifest in difficulty maintaining focus, regulating emotions, and managing the consequences of rash decisions. However, the theme also emphasises a contrasting positive aspect, adolescents may experience periods of hyper-focus during activities that deeply engage their interest. 
Participants have highlighted the negative aspect of hyperactivity or having a no fear approach to life. For example, TS3 disclosed ‘I don’t see the risks like other people, or at least this is what my mum and dad says’, this is highlighting the potential dangers of impulsivity for an adolescent, by not seeing risks the same as their peers can significantly impair their abilities to see dangerous situations or may be more likely to try something deemed as unsafe, putting themselves and/or others. 
In addition, TS3 also states that ‘Can’t always finish my work because of my hyperactivity, it’s hard to concentrate on things and pay attention to my work’, this answer is highlighting the blaming of hyperactivity of being the cause of being unable to complete tasks. This can lead to self-doubt, embarrassment, and feelings of what's the point, or why even bother. 
Having hyperactive tendencies can impact an adolescent in several ways, for example, they may feel like a burden to friends and family members. In addition, it can impact their self-esteem being branded ‘annoying or disruptive’, ‘TS4 Stated I’m hyperactive all the time and can’t keep still. This affects every part of my life. I get on people’s nerves in school, my brother hates me because I get on his nerves’.  This is highlighting the feelings of low self-esteem, viewing ADHD in a negative way, also the feeling that the ADHD disorder is controlling every aspect of their life and they have no way of changing these traits. 
Hyperactivity has been viewed in a positive aspect during the thematic analysis. With participants feeling enjoyment of high-energy activities and physical stamina perceived as a strength TS4 has stated ‘I’m good at running. I guess because I’ve got loads of energy,and have always been able to run fast. I think that’s probably because of my ADHD, and that’s one thing that I’m good at – running. It’s probably to do with my hyperactivity’ contradicting what they stated at the beginning of the interview. This shows that hyperactivity can be a strength in some situations. Even though it makes things like sitting still or focusing difficult, it can help with physical skills like running, being active or being great at sports. This adds a positive view of ADHD, showing that it’s not just about struggles, but also about strengths in certain areas.

Theme 4: Physical Activity and ADHD Traits 
This superordinate theme has focused on how physical activity serves as a positive impact for adolescents with ADHD, allowing them to use their natural energy and impulsivity into something productive. While ADHD traits like hyperactivity and impulsivity may create difficulties in structured or calm environments, they can be valuable in physical activities that require stamina and also in bravery. For example, TS3 boasted how their energy levels were a positive aspect to their day-to-day life: “So I guess I got lots of energy… And others that may be skateboard for half an hour then have to have a rest I can go on for a couple of hours. I think it’s to do with my hyperactivity it just gives me loads of energy so in that case I suppose it’s good.” 
This is highlighting how hyperactivity, which can be challenging in academic or social contexts, becomes an asset in physical activities, allowing for positive engagement and enjoyment. Likewise, TS1 emphasised how running provided an escape from focusing, stating, “Running - I don’t need to use my brain; I do need to when I sit in one place and concentrate for a long time. So yeah… I like running I’m good at it.”  This is demonstrating exactly how physical activity serves as a productive outlet for the adolescents, embracing ADHD traits into something fulfilling and affirming. 
These reflections highlight how physical activity can turn ADHD traits into strengths, allowing adolescents to boost their confidence, embrace their energy, and experience pride and self-expression.
Theme 5: Barriers to Motivation and Goal Achievement
This theme looks at the struggles adolescents with ADHD face when trying to stay motivated and reach their goals, both at school and in everyday life. These challenges often come from issues with focus, self-control, and a strong need for reminders or encouragement to keep going. Many young people with ADHD find it hard to start tasks, stick with them, or see them through to the end. This can lead to feelings of frustration and self-doubt.
For example, TS3 said, “Can’t always finish my work,” showing how hard it can be to stay focused long enough to complete assignments. This can result in missed deadlines or unfinished tasks, making them feel like they’re not good enough. Struggling to finish work can knock their confidence and make them feel like failures, even though these difficulties are part of their ADHD and not personal flaws.
TS2 talked about needing help to stay on track, saying, “If people are nagging and reminding me, I suppose it can spur me on. But if I’m left to carry on myself, I find focusing hard.” This shows how much they rely on others to keep them motivated. Without this support, many find it tough to stay focused or manage their own responsibilities. This reliance on reminders and encouragement can make it harder for them to learn how to manage things on their own.
Another issue is the emotional stress that comes with ADHD. Many adolescents feel overwhelmed when they face tasks that need a lot of effort, especially if those tasks don’t feel interesting or rewarding. This can lead to procrastination or avoiding tasks altogether, making it even harder to achieve their goals.
A key problem is how ADHD affects their ability to enjoy rewards. If a task doesn’t offer instant satisfaction, it can feel almost impossible to stick with. This makes it harder for them to set long-term goals because the effort involved feels greater than the reward they’ll get at the end.
That said, some adolescents find ways to cope. Encouragement from teachers, parents, or friends can give them the push they need to stay motivated. Breaking big tasks into smaller, more manageable steps also helps reduce the feeling of being overwhelmed, making it easier to stay on track.
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Proposal and Intervention: Part two: Create a psychosocial intervention to support adolescents with ADHD. 

The following proposal form for your psychosocial intervention must consider the information provided in the FBA and interviews (your thematic analysis). Thus, the intervention needs to support behavioural issues faced by those with ADHD in any context (home or school). Please use the intervention form below (2000 words).

Suggested intervention title: "Pawsitive Pals’: Animal-Assisted Therapy for Adolescents with ADHD

Please state the aim and rationale of your intervention: 
Attention deficit hyperactivity disorder (ADHD) is a neurological condition that is defined through analysis of behaviour. Research carried out in the UK by NICE, (n.d.) states that the estimated rate of children that are diagnosed with ADHD is 5%. 
ADHD can have a profound impact on multiple aspects of an adolescent's day to day life. These include cognitive development, emotional regulation and social skills, these can lead to struggling to keep focus, difficulties in academic settings and low self-esteem. ADHDs impact can vary from person to person. Some may have mild symptoms that cause minimal effect on their functioning whereas others can face heightened challenges. With that in mind it is crucial that interventions are adapted and personalised to respond to individual needs. 
This intervention targeted these challenges using thematic analysis of interviews using Braun and Clarkes (2006, 2012, 2015) framework with adolescents in relation to their ADHD. During the analysis the theme of social struggles and challenges in relationships was created. This theme highlighted difficulties in social settings, lack of close friendships and low self-esteem. Functional Behavioural Assessment (FBA) was considered, however due to Braune and Clarke’s (2006, 2012, 2015) thematic analysis’s ability to capture broader patterns it was deemed more suitable for the research question.  
 
This intervention makes use of Animal Assisted Therapy with the backup of Social Learning Theory (Bandura, 1977). The aim is to enhance self-esteem and social interaction using animal assisted therapy for adolescents with ADHD. Also to offer an engaging, non-judgmental therapeutic approach that stimulates positive coping strategies and improves self-esteem in adolescents with ADHD.  
Adolescents with ADHD often experience significant difficulties with emotions, attention, and behavioural control, which can adversely affect their academic performance, social relationships, and overall well-being (Hoza, 2007). Pawsitive Pals’ (animal assisted therapy) offers a promising approach that makes use of the calming and bonding effects of animal interaction to address these challenges. Through the care of animals, animal assisted therapy helps adolescents in improving their self-regulation by promoting patience, empathy, and responsibility. Research shows that the routine structure of animal care can enhance self-control and task completion. Therapeutic interactions with animals have also been known to improve social skills (Beetz et al., 2012). The effectiveness of the intervention shall be assessed through feedback from parents and teachers. The success shall be measured by monitoring improvements in maintaining friendships and reductions in low mood or mood swings. 
 
 


What theory and empirical research evidence supports your intervention

Animal assisted therapy has proven to be an effective approach in improving emotional regulation, self-regulation, and social behaviour in adolescents with attention deficit hyperactivity disorder (ADHD). Although standard treatments such as medication and behavioural therapy remain common, animal assisted therapy creates a unique therapeutic environment that enhances emotional well-being and social skills. A significant amount of studies supports the effectiveness of animal assisted therapy, particularly in enhancing emotional control and social functioning for adolescents with ADHD (Jones & Taylor, 2019). 

Furthermore, Beetz et al. (2012) conducted a meta-analysis to assess the impact of animal assisted therapy on children and adolescents, including those with ADHD. The findings demonstrated that animal assisted therapy was effective in reducing stress and enhancing emotional regulation. This is especially beneficial for adolescents with ADHD, who often face challenges in managing heightened stress and emotional instability. The therapeutic presence of animals in animal assisted therapy helps create a calming atmosphere, enabling these adolescents to regulate their emotional responses more effectively.
In addition, a study by Chandler (2017), the impact of animal-assisted therapy on the social skills of adolescents with ADHD was explored. Results demonstrated that animal assisted therapy enhanced the ability of participants to initiate dialogue, engage meaningfully in social exchanges, and communicate their ideas more effectively. These positive aspects are particularly relevant, as adolescents with ADHD often struggle with social interaction due to challenges associated with impulsive behaviour and difficulties maintaining focus in social settings.
One theorist that supports the intervention of animal assisted therapy is Bandura. Bandura’s (1977) social learning theory (SLT) emphasises that behaviour is learned through observing and imitating others in the surrounding environment. This theory is particularly relevant in understanding how animal assisted therapy can support adolescents with ADHD in developing crucial social and communication skills (Marscher, 2018). For example, during an animal assisted therapy session, an adolescent might watch a therapist interacting positively with a therapy dog by using calm verbal commands and rewarding positive behaviours with treats or praise. Imitating these behaviours enables the adolescent to improve their tone of voice, practise effective reinforcement techniques, and develop a greater awareness of the animal’s needs. Group activities within these sessions provide further opportunities for skill-building. For instance, adolescents may use team work to guide the dog through a set of tasks, promoting clear communication, and mutual respect skills that can be applied to their daily interactions with others.


	Methodological Details (Approx. 1000 words

The intervention is a 12-week (three month) animal assisted therapy programme designed to improve social skills and interpersonal relationships for adolescents struggling with ADHD. The intervention uses cognitive behavioural strategies and the social learning theory (Bandura, 1977) and focuses on improving vital skills such as communication, cooperation, empathy, and conflict resolution. It places therapy animals into individual and group-based activities, offering an engaging, low-pressure atmosphere. Through carefully designed interactions and reflective discussions, participants will develop and practice social skills that can be transferred to their everyday relationships with friends, peers, and family.

Participant Group

· Target population: Adolescents aged 12–17 years diagnosed with ADHD, who exhibit obvious difficulties in social interactions and maintaining positive relationships.

· Anticipated numbers: Approximately 24 participants, divided into three groups of 8 to maintain effective group dynamics and ensure individual attention during sessions.


Inclusion criteria
·  Formal ADHD diagnosis (based on DSM-5 criteria).
· Parent/teacher-reported difficulties in social interactions and relationship challenges.
· Written consent from guardians and assent from adolescents.

Exclusion criteria:
· Severe allergies to animals.
· Uncontrolled aggressive or disruptive behaviours.
· Animal phobias.







Materials
· Therapy dogs 
· Grooming tools 
· Obstacle equipment 
· Journals for participants to document their progress and reflect
· Work sheets for goal setting 
         
 Measures 

· Friendship Quality Questionnaire: Evaluates participants’ perceptions of their friendships and ability to maintain meaningful connections.
· Parent and teacher feedback forms: Assess observed improvements in participants social interactions and behaviours in daily life.
· The (CABS) Companion Animal Bonding Scale (Poresky et al.,1987) will be used to measure changes in the adolescent’s social interactions and emotional responses to their pet, tracking improvements in self-esteem and emotional regulation. Positive shifts in the pet relationship may reduce overwhelm and hyperactivity, aiding focus. Regular monitoring will assess progress, supporting better academic performance and task management.
· Therapist observation checklists: Monitor engagement, participation, and behavioural progress during sessions.










Intervention procedure

 Week 1: Introduction and Initial Assessments
· Participants and their guardians attend an introductory session with the aim of understanding the structure, goals, and what to expect from the programme.
· The rules for the sessions will be explained in detail, including how to safely interact with the therapy dogs and the dos and don’ts of being with animals.
· Initial assessments are completed to measure social skills and the quality of relationships before starting the programme.
· Participants meet the therapy dogs for the first time to help them feel comfortable and get them used to being around the animals.

Weeks 2–11: Weekly Animal assisted therapy sessions. 
Each weekly session will last approximately 60 minutes and follow this structure:
1. Individual Activities (15–20 minutes)
· Adolescents engage in one-on-one interactions with therapy dogs, such as grooming, feeding, or teaching commands.
· These activities are designed to improve empathy, patience, and responsibility, encouraging participants to develop social skills in a low-pressure environment.
      2.Group Activities (30 minutes):

Participants work together on fun tasks with the therapy dog, like making an obstacle course, teaching the dog a trick, or doing role-play activities. These activities help them practice teamwork, listening, and solving problems. 

For example:
· Team Training Exercise: The group works together to teach the dog a new trick, taking turns and making decisions together.
· Problem-Solving Task: Participants act out a social situation, like solving an argument, with help from the therapist and the dog to make it less stressful and more creative.



3.Reflection and Goal setting (10–15 minutes):


· Guided group discussions allow participants to reflect on their experiences during the session.
· Therapists help participants identify successful social behaviours and set practical goals for applying these skills in real-life situations.



Week 12: Final assessment and closure 


· After the program, participants take the same assessments as week one to see how their social skills and relationships have improved.
· Participants and their guardians fill out feedback forms to share their thoughts on the program and any changes they've noticed.
· The session ends with a celebration to recognise everyone's progress, and certificates are given out to help build confidence and encourage using the new skills learned.

Implementation Timeline


· Duration: 12 weeks.
· Frequency: Weekly, 60-minute sessions.


Facilitators: Licensed therapists trained in animal assisted therapy, supported by certified therapy dog handlers.

Ethical Considerations
· Consent and assent: Written informed consent will be obtained from guardians, and assent will be sought from participants.
· Confidentiality: Participant data will be anonymised and securely stored in compliance with ethical guidelines.
· Animal welfare: Therapy dogs will be managed by certified handlers to ensure their safety and well-being throughout the intervention.
· Safety measures: Emergency protocols will be in place for any incidents involving animals and/or participants.
· Right to withdraw: Participants and their guardians will be made of their right to withdraw from the intervention at any given time.


Expected Outcomes

  This intervention is expected to:
· Improve participants’ social interactions, including communication, teamwork, and conflict resolution skills.
· Enhance the quality of peer and family relationships through the application of prosocial behaviours.
· Boost participants’ self-confidence and reduce anxiety in social settings, providing a strong foundation for future relational success.

By addressing core social challenges faced by adolescents with ADHD, this programme has the potential to positively influence the participants overall well-being and quality of life with regards to social interactions and maintaining friendships. Findings from this intervention will contribute to the broader literature on Animal assisted therapy and its efficacy in supporting adolescents with ADHD, contributing to future research.
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