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	[bookmark: cysill]Targed/Target 1
Read even more relevant and peer reviewed books and journal articles as well as websites when researching.
	I explored different sources (approximately 90) and increased the amount of research made. 
	This is demonstrated throughout the paper. It is evident in the reference list.

	Targed/Target 2
Synthesis research into your writing to aid the support of your key points.
	I expanded my research and looked for sources that agreed and disagreed with each other. 
	This is shown throughout the writing. 

	Targed/Target 3
Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I explored the weaknesses and the threats of the project.
	A critical approach is shown throughout the writing.



Written response - A proposal for a school community project.
A connected school-community is significant to create lifelong learners, implying the power of partnerships (Matusov, 1999; Chapman, 1998). Collaboration between the school and community provides an array of benefits involving well-being and learning outcomes (Braunstein and Lavizzo-Mourey, 2011). This paper aims to deliver a written proposal for a school community project. The school involved is a mixed-gender primary school (in a rural area) which caters for children aged 3-11; it holds approximately 200 children. The school’s philosophy ‘always believe, always achieve’ highlights the focus of progression throughout the school. Their vision: ‘the future is in our hands’ serves inspiration for learners to have control over their learning and become resilient; it clarifies how the four purposes are at the heart of the environment (School A, 2021; Welsh Government, 2022). An analysis on how policy impacts practice will be conducted. The design of the curriculum shapes a successful future for all individuals (Dewey, 1944, in Thayer, 2014). This highlights the importance of educators being innovative to develop solutions and make teaching and learning more effective (Stevens, 2004). The value of providing experiences is fundamental to support learning and development, suggesting that an educator should bring rich knowledge and understanding of the community into the classroom (Daniel, Quartz, and Oakes, 2019). All human beings have the right to development and equitably their needs should be fulfilled (Arshad, Wrigley and Pratt, 2019, p.185). Therefore, a meaningful and effective proposal could involve intergenerational practice. A reading scheme, where learners visit a care home on a weekly basis. The Area of Learning and Experience: Language, Literacy and Communication will be the focus for learning and development. The gradual process of acquiring language skills: listening, speaking, reading and writing determines valuable purposes. These support a learner’s ability to communicate, implying that they will be able to express and understand emotions (Koralek, 1997; Jember, 2016). All members of society are valued, they should lead fulfilling lives, and their needs should be met to become healthy confident individuals (Welsh Government, 2021).
Social environments are a fundamental aspect of the learning process, meaning that learning takes place through interaction and engagement with the community (Vygotsky, 1962, in Neff, 2019; Pound, 2006). As an educator in Wales, it is necessary to engage with social justice and raise awareness on the issues (Arshad, Wrigley and Pratt, 2012, p.3). Mackley (2012) suggests the importance of honouring children’s rights to be taught about social and environmental issues and to be involved in the decisions that affect their lives. This enables the creation and foundations for a historical, cultural, and social place where our learners feel recognised and where they belong; this is Cynefin (Welsh Government, 2020, p.241). To raise standards and improve learner’s well-being, schools should engage successfully with parents, carers, and the wider community (FaCE, Welsh Government, 2016; Education Endowment Foundation, 2018). 
Through this proposal, directed and guided interactions between learners and the elderly will occur. According to Piaget (1950, in Howley-Rouse, 2021) active learning is built from the constructivist theory, it is beneficial to all stages of cognitive development. This emphasises that through literacy based activities the learners and the elderly could maximise their brain’s potential and they could connect new information with existing knowledge (National Institute of Aging, 2020).This conveys that all individuals are deepening complexity of their understanding and knowledge (Cherney, 2011). Correspondingly, the work of Bruner (1960, in HARDEN, 1999) illustrates how the concept of a spiral curriculum ensures learner’s progress. Bruner (1961, in Lomibao and Ombay, 2017) and Montessori (1915, in School, FM 2018) emphasise the importance of repetition in a curriculum where key concepts are revisited, prior knowledge is utilised, and there are various applications on the topic. This highlights that teaching students to read is a process; the spiral curriculum in reading focuses on students learning to read with a result of reading to learn (Hewitt, 2006 . Although, the curriculum could get too crowded, meaning that there are time restrictions for experiences (OECD, 2020). This clarifies the importance of designing a curriculum that caters for all learners; reinforcing and solidifying is necessary to build complexity (Evmenova, 2018). Vygotsky (1978, in Hakkarainen et al., 2013) and Bruner (1966, in Mcleod, 2022; Doek and Dorscheidt, 2018) agree that adults play an active role in assisting a child’s learning. The social nature of learning and the process of scaffolding with a ‘more knowledgeable other’ indicates that a child develops skills through engagement with other people (Kozulin, 2007).
Moreover, the impact of reading and literacy-based activities conveys pleasure and empowerment for the learners and the elderly. The act of reading is significant, and it shows the interaction of one and the world around them. It is a part of the wider process of growth and human development; it builds understanding of one’s own experiences and the social context of the transforming world (Freire, 1983; Richardson, Morgan and Fleener, 2012). Reading could implement change into one’s life, implying the vast benefits for the learners, elderly, and the school (Stanborough, 2019). The proposal could help boost well-being among the learners and the elderly, outlining that the pernicious effect of disadvantage within the school is reduced (Martinez, 2020). Analysing learner’s literacy skills in Wales, the latest record in 2018 conveys that Wales’ reading score (483) is the lowest in the United Kingdom (Dauncey, 2021). Estyn’s Chief Inspector of Education and Training highlights that there are a lack of opportunities and experiences to improve learner’s ability to question, challenge and participate in conversations (Meilyr Rowlands, in Estyn, 2018). Through community links learner’s social and emotional needs are developed and their self-efficacy increases. It is vital to motivate learners to participate in conversation and listen to story-telling from the resident’s past experiences. This could provide a real-life context for learning and the students could develop their social skills and their understanding of the world around them (Estyn, 2018). The connection between generations is beneficial in improving psychological well-being and reducing depression and loneliness in the elderly (Singh and Misra, 2009). This implies that sharing stories educates the learners on the historical events, meaning that the learners build empathy and resilience (Egan, 1989). In teaching and learning, story-telling facilitates development. It enables educators to enter the lives of their students as they use their imagination to create their self-identity (The Reading Agency, 2015). Although, negative outcomes of story-telling could result in stakeholders distrust and emotionally reactive students, suggesting that the stories must be ethical to protect one’s mental health (Rennick-Egglestone et al., 2019). Evidently, the proposal creates a sense of community belonging and purpose, relationship networking, strengthens memory and builds confidence.
Furthermore, the dynamic connections individuals have with the environment reflects on their development; this is highlighted through Bronfenbrenner’s Ecological theory (Leonard, 2011). According to Bronfenbrenner (1977, in McLeod, 2023) a child’s environment is structured into five arrangements which are interrelated. The microsystem relates to who has direct contact with the child; this would include the immediate environment: family, parents, carers, siblings, teachers, and peers. These interactions are crucial to support a child’s nurturing environment. The Mesosystem embraces the relationships between a child’s microsystems; this determines that communication is key to a child’s learning progress (Hayes, O’Toole and Halpenny, 2017). Epstein’s model (Bower and Griffin, 2011; Khajehpour and Ghazvini, 2011) shows six types of parental involvement; this underlines that a lack of parental involvement results in low academic achievements. Maslow’s hierarchy of needs (1954, in Mcleod, 2020) clarifies the importance of a positive relationship between ‘deficiency needs’ (safety and love) and ‘growth needs’ (academic success). This outlines the importance of fulfilling the emotional needs of the learner in order for them to grow and progress. Effective practice involves creating an inclusive and caring environment. To improve professional standards, expectations should be set where there is collaboration, and everybody involved in the proposal has a valued voice (Estyn, 2018; Sautner, 2008). 
The overall aim of the proposal: to promote the well-being of the learners, care home residents, educators, and care home workers. The objective of this aim: to explore the needs of all stakeholders, identifying how they are impacted (positively and negatively) and what barriers are in place. Underlying aims include assessing the benefits of school-community partnerships and how innovative practice supports learning and development. The objective to this aim is to discover the impact of parental involvement and engagement with outside organisations. The aims and objectives outlined are SMART (Specific, Measurable, Attainable, Relevant and Time). This enables the educators to keep the proposal moving forward, meaning that it focuses their efforts, clarifies their ideas, and assists with accountability and timings to accomplish the goals (Talercio, 2023). Language and experience are fundamental to human communication; with an aim to support learning across the whole curriculum. The Languages, Literacy, and Communication (AoLE) demonstrates that the four statements of ‘what matters,’ ‘descriptions of learning’ and five ‘principles of progression’ are addressed holistically. Learners and the residents will be empowered to be creative, express themselves effectively, participate confidently and empathetically to build positive relationships and an understanding of the world around them (Welsh Government, 2021). 
Additionally, a School Development Plan (SDP) outlines the improvements needed to improve learner outcomes. It outlines the short and long term targets to address the national policy of raising standards and reducing the deprivation on educational attainment (Welsh Government, 2014). Strategic planning is necessary in effective practice (Priyambodo and Hasanah, 2021). The process of implementing this proposal begins with outlining the collaboration between the care home manager, the school, the teachers, and the learners (aged seven-to eleven-year-olds). The educator will need to visit the residential care home to ensure the environment fits best practice. To set up the proposal the residential care home would be contacted by the school. The educators could request a trial to evaluate the success. This could involve taking a group of six learners to the residential care home to see how they would react to the situation. A risk assessment would be carried out, considering all aspects of the experience and implementing solutions to overcome the hazards. For instance, the walk to the care home and the ratio of educators to learners. If the initial visit is successful, then there would be a regular slot (on a weekly basis) for the school to visit the residential care home. 
From exploring similar case studies (Estyn, 2018; Working Whispers, in Jones, 2023) an analysis of the intended impact on provision and learner’s standards has been conducted. It could provide valuable experiences and opportunities to develop learner’s speaking and listening skills, confidence, and social and emotional skills. It is emphasised how the residents will enjoy interacting with the learners and it will prevent social isolation . A collaborative effort will ensure policy matches practice and this will increase educational experiences and learner outcomes (Mulholland and O’Connor, 2016). Herklots (2023; Age UK, 2023) aims to promote the establishment of integrational groups to break down the barriers between the generations. It is vital to create an ‘age-friendly’ society to rebuild communities in Wales. This proposal will be working in correspondence with Welsh Government’s strategy for an ageing society. There is a national vision for all individuals to look forward to growing old with an emphasise on ageism not affecting individual’s potential (Welsh Government, 2021). Similarly, the Well-being of Future Generations Act promotes equality and social justice through adopting the rights approach; it outlines that all individuals have the capacity to make a difference to society (Future Generations Commissioner for Wales, 2015).  
Although, it is necessary to explore the practical considerations. The individual school budget per pupil is approximately £3100; the school is placed 69th out of 105th in the county. This proposal is cost effective: there are no transportation costs and resources will be borrowed from the local library. As well as this, there are seven full time teachers (including the head teacher) and two part time teachers (Estyn, 2016). This underlines that staffing could be a barrier. A lack of staff could result in an increase in workload and responsibilities for the existing staff members. This outlines that mistakes and inefficiencies could be made; this could negatively impact intergenerational outcomes (OFSTED, 2019). To overcome this barrier, the budget could be used for additional staffing; this would enable effective practice and educator’s well-being would be catered for. The Welsh Government (2022) has outlined that the budget for supporting schools will increase to £1.25 million in 2023 (from £350,000 in 2022). There are plans for this to increase year-to-year, meaning that a ‘whole-school’ approach is being taking to support mental health. 
Measuring the impact of the proposal is conducted through research; the process is significant to underpin the progress and views of all stakeholders. Impact could be measured over a range of timescales; this determines how educators plan the curriculum (Team, 2014). Educational change and improvement as well as school effectiveness outlines the necessity to measure the value of the proposal.. The findings are used by national governments and school reports to ensure that policy and practice are raising standards (Biesta, 2009). In teaching and learning there are three methods of evaluation: formative, summative and diagnostic. The use of different evaluations in practice enabling educators to assess student’s efficacy and learning progress; this enhances the quality of teaching and learning (Estyn, 2022). In the duration of this proposal, formative assessment is referred to as assessment for learning. It is the process of educators gathering evidence of a learner through observing, questioning, listening, discussing, and reviewing the pupil’s work.  Formative assessment could be used as a powerful tool as it cares for pupil’s self-esteem. It can assist all learners in understanding where they need to improve as achievable targets are set (Black and Wiliam, 1998). The link between formative assessment and self-assessment is evident. This suggests that students should develop an evolving understanding around the purpose of their learning. The reasoning for the proposal should be communicated to the pupils; they should have the opportunity to contribute ideas into the planning. Pupil voice is essential for a whole-school approach and commitment; it ensures values, engagement, and positive relationships (NASUWT, 2023; Mentally Healthy Schools, 2018). Within the proposal the learners will be planning the activities to carry out at the residential care home, then they will be reflecting and exploring their ideas, assessing the strengths and weaknesses of the different activities to feedback to their teacher.  The case study utilised (Working Whispers, in Jones 2023) demonstrates pupil’s self-reflecting on their feelings before and after each session; it could determine whether there is an increase in a pupil’s self-efficacy. This evokes feedback, meaning that there are opportunities to improve teaching and learning.
An assessment of well-being and involvement is necessary to measure impact. The Leuven Scales created by Laevers (1980, in MacRae and Jones, 2020) are five-point scales that enables educators to measure a learner’s emotional development and engagement in a task. This assessment ensures meaningful observations with a focus on involvement, providing a deeper level of learning. Although, additional considerations must be made for children with special educational needs or conditions (Learning Journals, 2021). This outlines the process of implementing inclusive teaching and practice to reduce the obstacles that obstruct a learner’s development in the educational system (Evans and Lunt, 2002). 
Nevertheless, summative assessment will be conducted to evaluate student’s learning at the end of the term. This will demonstrate evidence of a cumulation of work (images and videos). It will determine whether the objectives have been achieved and it will provide an overall understanding of the pupil’s and the elderly’s collaborative effort to learn and develop (NFER, 2022). The school will arrange an event at the end of the term, where the community, care home residents, learners and parents attend. The development of a welcoming space and a welcoming school is fundamental to improving the link between family and school engagement; it improves the concept of relationship building (Welsh Government, 2018). It is necessary to consider whether it is practical for the residents to attend the school, meaning that a risk assessment would be carried out. Reflecting and reviewing the impact is significant; the process of exploring the experiences enables the learners to analyse their development and how far they have progressed. A reflective practice enhances performance, motivation, and memory. The pupils will plan a presentation to showcase the proposal and the outcomes. They will discuss the process of choosing what activities took place (reading, story-telling, colouring, and singing). They will outline what they thought went well and what they would do differently. This could improve learner’s confidence and self-awareness of their learning progress (Schunk and Zimmerman, 1998; York-Barr, 2006). The pupils will deliver a story they have created as a cohort, alongside the residents of the care home. This will demonstrate the positive impact and the meaningful purpose of intergenerational groups.
Through reviewing the impact, improvements could be implemented into future sessions and projects. From analysing a good practice case study (Working Whispers, in Jones 2023) it is evident that professional development provides several opportunities. An increase in workshops and events will encourage participation throughout the community. A real sense of involvement will create an inspirational space and an inclusive environment for individuals of all ages to ‘share their story.’ This would determine further opportunities and experiences to develop partnerships and collaborate with individuals regardless of their age, race, religion, sexuality, and gender. Forming connections between different communities and schools will create a shared understanding and a common ground of what the community means to them from the past, present and into the future. This emphasises the movement to promote social cohesion with integrating communities (Ratcliffe and Newman, 2011).
Evaluating the proposal underlines the necessity to consider the strengths, weaknesses, opportunities, and threats. A SWOT analysis has been created (see appendix); this is an effective tool used to identify the internal and external factors that affect the project (CIPD, 2021). This proposal has been demonstrated in good practice case studies, highlighting that there are several strengths and opportunities to engage with. Internally, the project will enhance the learner’s values and respect; this is essential as through life, human beings encounter different experiences and challenges that shape and form what they value. The values individuals hold could influence their behaviour and attitudes and these could affect their life choices. This highlights that it creates the journey of building positive connections and relationships (Gamage, Dehideniya and Ekanayake, 2021). The four purposes of the Curriculum for Wales (2022) are underpinned to be the overarching outcomes; this will enable all learners to be caring, responsible and resilient. As well as this, intergenerational groups determine all individual’s purpose in society; the learners will nurture respect for others and understand and gain knowledge of their rights. All schools should work towards becoming a rights respecting environment; every child has the right to education and it plays a key role in reducing poverty, promoting democracy, development and economic growth (UNICEF, 2022). This emphasises how the positive effects of the proposal are broad, and the learner’s needs are met to the highest standard.
On the other hand, it is important to encounter the weaknesses that result in threats of the project. It will be necessary to gain permission from all parents/carers prior to taking the students to the residential care home. There could be a lack of permission due to parents/carers feeling uncomfortable with their children being around the residents. This highlights that there could be a lack of participation from the students due to the risks of catching virus’ at the care home. This corresponds with the threat of COVID-19 and spreading the virus, meaning that the relevant guidelines and procedures must be followed to minimise the risk of ill-health in the care home (Welsh Government, 2023). It is vital to include student participation in school-community based projects, to ensure that they feel comfortable and eager to contribute to society to strengthen their learning experiences. A lack of participation underlines that student comfort is critical for student’s success; this starts with educators getting to know their children. It is beneficial to create spaces where the learners could gain experience, implying that reducing distractions could reduce stress and improve concentration (Cook-Sather, 2022). Externally, time and availability are factors that are solved through communication with the residential care home manager and the Language and Literacy coordinator, implying the core aspect of partnerships to work together to find a time that fits in the schedule for both settings.
Even so, the possible opportunities of the project outweigh the weaknesses and the threats. For instance, learning environments change between classroom and the context of learning. There are four types of learning environments comprising of: “student-centred, knowledge-centred, assessment-centred, and community-centred” (Phillips, 2000). Changing the learning environment could increase academic outcomes and decrease disruptive behaviour, meaning that it enhances learner’s motivation and engagement to accomplish the aims of the proposal (Guardino and Fullerton, 2010). The learners will be walking to the residential care home, outlining that there is an opportunity to practice road safety; this should be a vital part of the learner’s education to become responsible road users (Mitchell, 2015). As well as this, the fact that they will be participating in physical activity helps to build healthy confident individuals. This continues the aims from their physical literacy sessions, meaning that their balance, coordination, flexibility, and posture would be enhanced (The Department for Education, 2023). Externally, there are numerous health benefits (of reading) for the elderly in this project. The residents mood and overall brain functioning will gradually improve from literacy-based activities. Pertaining to improved brain functioning, reading is a challenging activity and according to Dr. Zaven Khachaturian (in Lifeline, 2021) it delays the onset of Alzheimer’s and dementia. The relationship between one’s cognitive capabilities and their lifespan demonstrates that individuals who participate in mental workouts have enhanced memory as they are strengthening their brain’s neural network. This clarifies that stories and literacy-based activities stimulates the brain and creates pathways that positively impact the resident’s life journey.  
Overall, it is evident that the school-community based project enhances the lives of all stakeholders. Creating effective and efficient practice, focuses on providing an inclusive environment where the rights of all individuals are met to the highest standard. The project recognises and supports diversity and equity. As a result of intergenerational groups, collaboration and cooperation would increase through the different learning experiences and opportunities (Ann Cheryl Armstrong, Armstrong and Ilektra Spandagou, 2010; Loreman, Deppeler and Harvey, 2005).
In summary, educators are effective contributors to society; they should engage with social justice to provide better learning experiences for our students. To manage the classroom environment effectively, it is crucial to explore, promote and reflect upon how diverse cultural, linguistic, religious and socio-economic factors influence the learning environment (Drexel University School of Education, 2020). Education in Wales is transforming, the learners are at the heart of the curriculum and assessment is a part of everyday teaching and learning. The learner’s progression journey is fundamental; every child has the right to a successful future. The Curriculum for Wales (2022) determines the aims for all learners to be ‘confident, capable and compassionate citizens’, of Wales and the World. It is important to inspire, motivate and direct educational planning of projects for individuals or groups in any setting. The intergenerational project links to the professional standards (Welsh Government, 2019). As a student-teacher I understand the importance of providing real-life authentic context to learning. Authentic learning demonstrates real-life situations, with concepts that are relevant to subject knowledge. The pedagogy (advancing) clarifies the natural part of one’s learning experience and how the four purposes should drive the curriculum and teaching and learning. Educators should ensure policy matches practice through creating the relevant theory and designing a relevant and differentiated curriculum. This is demonstrated in the pedagogy (influencing), providing stage appropriate work is necessary to motivate learners to achieve and highlight that they are progressing. Through school-community based projects, educators develop the leadership role, building their professional attitudes and positive relationships with all stakeholders. I will continue to perform and maximise the potential for all learners; further awareness is necessary to outline the important principles of equity in learner’s experiences. 
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Appendix
	
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths

· Focuses on the Languages, Literacy and Communication AoLE. 

· Increases the development of four purposes to ensure the needs are met for all learners. 

· Developing a welcoming environment.

· Enhances children’s values and respect.

· Children will learn and understanding their rights.

· Children will develop their well-being, involvement, and social skills.

· Staff will have training to increase their professional development.


	Weaknesses

· The number of staff members on site, meaning that further funding is needed and volunteers could be used.

· Parents/carers could feel uncomfortable to send their children to a residential care home and there is a risk that they could catch a virus.



	EXTERNAL 
(Outside the school)
	Opportunities


· Children will develop their physical activity through walking to the residential care home. This corresponds with the opportunity to gain experience about road safety awareness.

· The formation of intergenerational groups and building the school-community relationships.

· An increase in involvement through learning outside of the classroom environment. 

· Decreases the risk of dementia for older individuals.

· It could reduce loneliness and depression in the elderly.








	Threats


· Budget this could be a significant threat: 
To avoid spending extra funding on books, the local library could provide them free of charge. The budget for the proposal could be funded by the government. There would be no costs for travel as the care home is situated in a short walk from the school.

· Weather conditions: the proposal would continue regardless of a rainy day however, it could be carried out in the spring/summer term.

· Availability and time: this would have to be planned around the residential care home.

· Lack of participation: there could be a lack of permission from parents/carers to take the learners to the care home, meaning that participants could be limited and the process of measuring the impact would be inadequate.  
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