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	Target
	How is it presented in this assignment

	Please check your use of the apostrophe.
	I have proof read my work and attempted correct use of the apostrophe

	Ensure you use what you read to present a range of viewpoints that may support or challenge. 
	I have attempted to be critical throughout my writing 

	You could have concluded with a comment as to how research has helped shaped your understanding and developed your research dispositions in line with the professional standards.
	I have referenced the professional standards for teaching and leadership within my work and spoken about future practice within the conclusion


Targets from Previous Assignment

Deeping Practice – Additional Learning Needs
Journal – My Inclusive Classroom

(Welsh Government, N.D) express that education in Wales is changing, and with the New Curriculum for Wales being rolled out throughout schools in 2022, schools are now offered more flexibility to be able to adapt their teaching to suit their learners needs. (ESTYN, 2023) explain that many teachers have adapted their teaching to be creative and engaging, however there is still an inconsistency across the board. The Curriculum for Wales allows schools to curate their own curriculum to meet the needs of learners that attend their setting, allowing room for teachers to create an inclusive curriculum to implement within their classrooms.  The Welsh curriculum also encourages learners to develop the four purposes (Welsh Government, 2024). The four purposes encourage children to be ambitious capable learners, ethical informed citizens, enterprising creative contributors and healthy confident individuals, learners should also leave school as valued members of society and ready to live fulfilled lives (Welsh Government, 2022).  
Throughout this piece of writing, I will be referring to the BERA 2024 guidelines to ensure that all aspects of anonymity are contained when discussing my setting, staff or learners (BERA, 2024). I will refer to the setting as School A when necessary. (BERA, 2024) express that this is essential in ensuring respect when discussing matters throughout a project.
In 2025, the Welsh Government conducted a report based on an evaluation survey of the additional learning needs (ALN) system in Wales (Welsh Government, 2025). (Welsh Government, 2025) inform us that most participants agreed or strongly agreed that they understood how to “interpret and apply the definitions of ALN”, and over half of the participants agreed that their colleagues also had the knowledge to interpret and apply the definitions of ALN into their teaching. Overall, The ALN legislative statutory framework is made up by The Additional Needs and Education Tribunal (Wales) Act 2018 and The Additional Needs Code for Wales (2021) (Welsh Government, 2022). (Welsh Government, 2022) within The Additional Learning Needs Transformation programme, the Welsh Government express that all learners should be supported in overcoming barriers. 
When attending School A for my second professional teaching experience, I was able to observe the overall inclusivity of the setting itself. As the school is a small village school, classrooms are limited when it comes to space due to the age of the school itself. Although this may have been a barrier, the setting were still able to cater to the learners needs by putting different systems in place. As an example, the setting were able to use different corners throughout the school as regulation zones. Although these ‘zones’ were not inside the classrooms, learners were still aware that they were able to go to these zones whenever necessary, when accompanied by an adult. (ESTYN, 2022) express that when pupils have access to areas such as this, it may help some learners to become calm when they feel overwhelmed. 
In contrast to this, I became aware of the limitations wheelchair users may face when attending School A. This became apparent when a new learner was being enrolled in the school. The learner required a wheelchair meaning they needed enough space to comfortably move around the school. Although the school already had a small lift installed, it was required that they needed to widen doorways and create enough space for the learner to move around classrooms. School A acted on this and started to make the improvements to the setting with immediate effect. As Article 23 of the United Nations convention on the rights of a child states, “A child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families” (UNCRC, 1989).     (Disabilityfriendlycities, N.D) suggest that one of the biggest barriers of inclusivity within schools is budget and funding. They explain that children’s settings are often underfunded, and [image: A screenshot of a children's drawing

AI-generated content may be incorrect.]it is very rare to find a school or care facility that has the funding to be fully accessible. 
(Caudwell Children, 2024)

 When creating my inclusive classroom, a strategy I would implement is a visual timetable. (NHS, 2019) explain that a visual timetable is a strategy to outline events and structure of a period of time, this can sometimes be done with picture cards as shown above.  In this case, a visual timetable would outline the structure of the school day and be placed on a high wall to be visible for all leaners. (Councilfordisabledchildren, N.D) suggest that a visual timetable can be used with all children and can help learners understand that things must take place before other events occur. Based on my observations in my placement setting, a visual timetable is also beneficial to explain that events throughout the day that change, as being in school this can often be the case. It seemed to help those children that find change difficult. (Nurtureuk, 2023) also express that visual timetables can benefit these learners, while also reducing anxiety surrounding change and giving them expectations of the day ahead. (Bennet. M, 2019) suggests although there are many positives regarding visual timetables some barriers may include cards not being literal enough. For example, if a card states, ‘computer time’, some children may want further knowledge of what will actually take place during computer time. Overall, when implementing this strategy within the classroom I feel that is has had a positive effect on the learners that I have worked with previously. I would use this strategy within the classroom but cater to those children who needed the extra knowledge of the days activities, by explaining each activity and physically showing the learners any changes by moving the cards as a class. 


[image: Chilli Words A2 Display Poster - Chilli Challenge Resource Labels]Another strategy that could be used to form an inclusive learning environment, are ‘chilli challenges’. This was a strategy that was implemented everyday in my last placement setting, and the benefits and limitations became clear very quickly. (HWB, N.D) present a case study from a different setting, that explains chilli challenges are used to never put a cap on learners learning and always allow learners to reach their full potential. (HWB, N.D) also express that chilli challenges can take away differentiation and learners can choose the level of work they undertake for each Area of Learning. Chilli Challenges is a strategy used instead of traditional differentiation (Delisle. JR, 2015) shares the opinion that differentiation can encourage learners to produce unsatisfactory work, as they could succeed in one area of learning and find another very difficult. As an example, chillies could include green, orange, red and purple, ascending from the most simple task, to the most challenging. This allows all learners to choose the challenge that feels most appropriate in that moment. This curates an inclusive classroom as all learners regardless of, additional learning needs, mental health struggles or if they are just feeling tired, they can choose a task that they feel they can succeed in. Although there are suggested benefits to chilli challenges, a limitation that I observed when on placement, was that some learners would choose a simple task which was too simple for their capability and therefore finish early. However, this can be easily rectified by asking said learner to work their way up through the challenges until they feel they have reached their full potential. Overall, chilli challenges is a strategy that I would like to test within my classroom one day in the future, however I also understand that the success rate can also depend on the group of pupils and which differentiation method would work best for them. (Twinkl, N.D)

Based on my placement experiences, lectures and research throughout this project, I understand the importance of having an inclusive classroom environment that caters to all learners and is also accessible for everybody. In my future practice, I would like to implement both strategies discussed and more to make the classroom as accessible as possible for all learners, staff and parents.  I also understand that there are many strategies that promote inclusivity and benefit not only for children with additional learning needs but all learners. 
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