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Please add your targets from the previous assignment
	Target 1
	Proof read work and use educational texts to model a more academic style of writing. 

	Target 2
	Check referencing techniques. 




Task Description
1. Good teaching and learning means employing a blend of approaches including direct teaching.

2. Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest. 

3. Good teaching and learning ranges within and across Areas of Learning and experience. 

(Donaldson, 2015:68)
Consider the 3 pedagogic principles outlined above. Discuss these principles in relation to your experience in school showing secure understanding, identifying strengths and areas for development for each principle.














The Foundation Phase is a statutory curriculum for three- to seven-year-olds which was piloted in 2004 and is unique to Wales (Welsh Government, 2016). The implementation of this holistic play-based learning curriculum began in 2008 by the Welsh Assembly Government (Wainwright et al., 2016) and was later introduced in September 2010 where it was monitored. It promotes indoor and outdoor environments with a play-based approach that inspires children to test their abilities, use initiative and to be creative and imaginative (Welsh Government, 2015). The core of this curriculum is the well-being, personal and social development of the children (Maynard and Waters, 2007). The Foundation Phase has Seven Areas of Learning that create an integrated, holistic, and cross-curricular approach. The Seven Areas of Learning are:

	- Personal and Social Development, Well-being and Cultural Diversity
	- Language, Literacy and Communication Skills
	- Mathematical Development
	- Welsh Language Development
	- Knowledge and Understanding of the World
	- Physical Development
	- Creative Development.

These areas of learning are appropriately applied to the children’s age, their abilities and the stage of development (Welsh Government, 2015). The statutory education programme establishes what children are taught in each area, and the Foundation Phase Outcomes sets the expected standards of a learner’s performance. However, the learning in each of these areas are balanced with practitioner-directed activities and initiated by the children. The Welsh Government emphasise the importance of play for children, and the contribution it provides to the growth in children’s social, emotional, cognitive and physical development (Welsh Government, 2014). The Seven Areas of Learning have many forms of play such as role play, construction play, creative play etc. It provides the children with an opportunity to use their imagination, work through different challenges and problem solve whilst improving their fine and gross motor skills to increase their social skills (Jacoby-Garrett, 2018). Alongside play, outdoor learning is also essential in the Foundation Phase as it provides a positive influence on children’s development, learning, health and well-being (Welsh Government, 2014). Outdoor learning and play can be holistically supported by the Seven Areas of Learning. Each child's learning and development is assessed through the Foundation Phase Profile, which provides a baseline that is nationally consistent. This baseline aligns with the end-of-phase outcome that allows practitioners to provide a holistic curriculum that is developmentally appropriate for all children (Welsh Government, 2017). The holistic nature of learning is the Foundation Phase Pedagogy, where the learning is not divided into the seven areas as all aspects of learning are connected with one and other, where children are able to obtain knowledge and skills in a variety of Areas of Learning during a single activity(Department for Children, Education, Lifelong Learning and Skills, 2008). A pedagogy is the practice and method of teaching, it is the way in which teachers deliver the content to the class. The teachers experience, preferences and context will impact their decision on the ways to deliver the content of the curriculum e.g. the content being delivered with different age groups will influence the pedagogical practices of the teacher (Tes, 2018). It is linking the what with the who and where, as a teacher has to consider where they are teaching and who they are teaching to decide what they are teaching. This is evident in Bronfenbrenner’s Ecological Systems Theory as shown in Appendix 1, each of those systems influence the pedagogical practices of a teacher. There is a curriculum reform in Wales that will be introduced in September 2022, this includes 12 Pedagogical Principles that underpin this new curriculum as shown in Appendix 2. These Pedagogical Principles provide a guide for the behaviour of professionals and method of teaching they should apply. This new curriculum is being tested by pioneer schools and is co-constructed and developed by professionals themselves. It is based upon four purposes and includes “What Matters” statements in each of the Six Areas of Learning and Experience to express what matters most (Welsh Government, 2020). My placement school, referred to as School X for the purposes of this assignment, is an English medium primary school that is placed in a deprived area, where children are entering the school as lower attainment with poor self-care and poor social skills. There are 318 pupils aged between 3 – 11 that attend the school, 50% of those are from outside the school’s catchment area and 30% from ‘Communities First’ funding neighbouring areas. During my placement I was based in Year 1, there are 28 children in the classroom and 5 of those have additional learning needs.

One of the pedagogical principles’ states that ‘good teaching and learning ranges within and across Areas of Learning and experience’ (Donaldson, 2015, p.68). As previously stated, the pedagogy of the Foundation Phase is the holistic nature of learning where all aspects of learning are connected with one and other (Department for Children, Education, Lifelong Learning and Skills, 2008). The Foundation Phase promotes a cross-curricular, thematic approach to teaching, where skills, knowledge and activities are implemented across the curriculum and not restricted to one subject or area (Barnes, 2015). There are three cross-curriculum responsibilities which are literacy, numeracy and digital competence where the children learn through interactive and integrated activities. The aim of this approach is to get children motivated to learn whilst maximising their interests. This approach is used by selecting a theme that will be applied for a period of time e.g. a week, a month or a term where a teacher would use this theme for enhanced provision to provide actives. This is something I had experienced in School X. The theme was ‘real life superheroes’ and this theme provided many activities for enhanced provision, including lesson plans e.g. the children would learn about firefighters. We read a story and watched a YouTube video of what a firefighter does in a day, and later visited the local Fire Station Department. I had planned lessons and activities around this e.g. for Language, Literacy and Communication I had planned lessons for the children to write about ‘My day at the Fire Station’, during Mathematics I planned to add and subtract using the firefighter figures. Independent learning and play sections included a fire station role play area and fire fighter costumes, the painting area would provide ideas for children to paint a fire truck, firefighter or fire station etc. The reading area had a mixture of books relating to firefighter stories. The dough area provided instruction cards for the children to use on how to create a fire truck or a flame using a children’s plastic knife to shape the dough. The children would have challenges on the independent table such as completing a form about making an emergency phone call to 999. This approach to teaching helps children to understand what is being taught through real-life context and builds their self-esteem. Steiner believed that children needed real life experiences in order to form a healthy relationship to the world, as well as artistic activities such as drawing, painting, music and storytelling to develop creativity and imagination (Nicol and Taplin, 2012). The involvement of all abilities is one of the strengths of this approach, as it allows the topics to be relevant to the children and their learning needs. The children are able to build on their prior knowledge and relate to the real-life experiences. This thematic approach has worked well in the Foundation Phase, as this approach is also supported into the new curriculum. Curriculum for Wales 2022 promotes holistic learning through linking across areas e.g. one of the Six Areas of Learning and Experience is Health and Well-being, this could be linked to the other five such as Expressive Arts where learners are able to build their confidence, explore relationships and the different forms of communication. The Humanities AoLE links in through building knowledge and understanding of social norms, communities etc. to support their rights and equality. Language, Literacy and Communication can be linked by enhancing the confidence in children to communicate effectively to develop healthy relationships, including reading and writing to enhance the learner’s sense of well-being. Mathematics and Numeracy can be linked with this AoLE through building their knowledge of decision-making and purchasing healthy foods to support nutrition. Lastly, Science and Technology can link through the understanding of physical and emotional health, the physical development, how the brain works including the science behind sexual reproduction and hormones (Welsh Government, 2020). However, there are negatives and areas for development to the thematic approach, for example, it becomes repetitive and links between the subjects may be tenuous due to a lack of resources to cover all of the aspects to that specific topic. This may result in the children losing interest, which could also be due to them not liking the theme. Teachers should ensure that lessons are interesting and engaging so the children are engaged and learning, this can be done through including the children in the planning and asking questions such as what topic or theme they would like. Laevers believes that children should have the independence of selecting the activities that interest them in order to increase the level of involvement (Laevers, 1994), Steiner agrees with this as he believes children are able to write and illustrate their own lessons (Gray and Macblain, 2015). An example of good practicing for pupil voice is seen by another primary school. The children are able to bring three objects to the classroom that represent their interests and what they would like to learn about. The teacher supports the children’s choice and develops challenges for the areas in the classroom. The children also get to choose the level of challenge. This has provided exceptional results as the children take pride in what they learn through the advantage of pupil voice and have become very positive and enthusiastic towards their work (Estyn, 2019). Employing a blend of approaches including direct teaching is another pedagogical principle that highlights good teaching and learning.  Blended learning is seen as being extremely beneficial by Rousseau that states different forms of education should be applied as children develop through various stages individually due to their mind having its own form. Rousseau believes child led activities provide diversity as it is offering children a choice of differentiation that suits their needs best (Infed, 2019). Similar to Rousseau, Montessori believes that a classroom environment should be designed to meet the developmental needs of each individual learner where they are able to make creative choices through self-directed activities, collaborative play and hands-on learning. However, Montessori does emphasise the role of the teacher to observe in order to establish those developmental needs (Isaacs, 2007). I had experienced this in School X where child-led activities took place daily in the classroom. There were many areas for the children to make creative choices through role play, reading area, water area, small world area, painting area etc. Each child was able to select the activities they wanted to do that day independently. The environment enabled children to play in many forms, such as role play, playing in the ‘street’ which was based outside the classroom and mixed with different year groups and playing outdoors. Froebel states that children gain understanding of the world through play as they discover how things work, however the classroom needs to be prepared to ensure the play is purposeful to provide the children with materials to develop (Bruce, 2012). School X had three categories such as the butterflies and shapes with different attainment groups in each category and the animals with mixed attaining groups for the afternoon sessions where children would learn a variety of skills e.g. creative development, knowledge and understanding of the world etc. These groups were used for the teacher-led activities. During these activities the children would expand their knowledge further with the help of the teacher. Vygotsky’s Zone of Proximal Development shows this as benefiting the children as they gain new knowledge and skills being guided by the teacher who is known as the more knowledgeable other (verywellmind, 2019). A blended learning includes digital technology, which was used on a regular basis in School X. The children would have the independence of using the iPads for teacher-led activities and child-led activities. The Digital Competence Framework supports this by listing the stage of development each year group should be at, which enables children to become confident digital citizens, that are able to digitally produce work, handle data and interact and collaborate digitally (Welsh Government, 2018). An example of good practice for developing pupils’ digital skills is by another primary school. They use a range of devices such as desktop computers, tablet computers, mobile phones and other devices to use online resources such as the Hwb learning platform etc. The children also wrote articles for the school’s online learning blog and would later share this with the rest of the school, governors and parents. This enhanced the children’s literacy and numeracy skills by making their work creative and interactive (Estyn, 2018). As previously stated, Welsh Government view outdoor learning as essential due to the freedom it provides children to build on their skills and senses, experience problem-solving and challenges and take risks (Welsh Government, 2014). Jan White supports outdoor learning as children have the right to be outdoors and an abiding need. The bodies and minds of children develop best when they have got access to outdoor environments that stimulate them (White, 2014). School X promotes the importance of outdoor learning through their theme ‘In and Out’ where the children visit local parks and build dens with natural materials, visit local rivers and visit Brecon on an educational trip to learn about life during the Second World War.

Another pedagogical principle that defines good teaching is setting tasks and selecting resources to build on previous knowledge and experience and engage interest. Although there are views that standardised testing can be problematic such as it is ignoring the individual, it can also be extremely beneficial to identify pupil needs. The result of the standardised testing could indicate a child who possibly has additional learning needs and needs extra support. This is extremely important as the teacher is able to create an individual developmental plan if needed for that specific child to support them through education, which will benefit the child (National Assembly for Wales, 2015). People who work with children should always do what is best for the child as stated in Article 3, as well as Article 23 where children have the right to support and special care if there is a disability that is impacting them in order to lead a full and independent life (Children’s Commissioner for Wales, 2014). The standardised testing will help the teacher in their planning to set tasks for children and their individual needs, to ensure inclusivity in each lesson and activity planned. Planning for the Seven Areas of Learning includes a three-tiered model such as the continuous provision, enhanced provision and focused provision which may interact with one and other. The continuous provision is the environment such as the classroom layout, the available resources and learning areas both indoors and outdoors. The enhanced provision is a specific theme or topic that provides resources, activities and visitors to enhance learning. The focused provision is whole class or small group lessons that is teacher-led (Welsh Government Social Research, 2013). These aspects may influence each other such as phonics or early reading being used in the focus task may need to be enhanced in the continuous provision, or activities in the continuous provision may need more development through the focused provision. However, to develop this pedagogical principle, it is important for teachers to have an understanding of the children’s prior knowledge. The more understanding the teacher has of the child's prior knowledge, the more they are able to help them with their learning. There are many ways a teacher could do this, but an assessment is one of the practical ways for a teacher to discover the extent of the children’s prior knowledge. The Assessment for Learning provides children and teachers with information of where the child is at in regard to their learning, where they need to go and the best approach to get them there (Assessment Reform Group, 2002). Assessment for Learning has four elements such as the sharing criteria, questioning, feedback and self-assessment (Black and William, 1998). These elements can be used to the teacher’s advantage, for example, if the child has inaccurate prior knowledge, the teacher can provide feedback and help the child understand their inaccurate knowledge before helping them build on new knowledge. Piaget’s Schema Theory implies that children gain a deeper understanding of new information when building on existing knowledge and encourages teachers to gain understanding of what the children already know before starting a lesson (Education Encyclopedia - StateUniversity, 2006). However, Skinner’s Operant Conditioning Theory believes that children learn best through positive reinforcement such as a reward or praise for demonstrating the desired behaviour towards learning, which will increase the likelihood of the positive behaviour happening again. Negative reinforcement should also be used such as punishment which will decrease the likelihood of that behaviour happening again (SimplyPsychology, 2018). This theory is usually through teacher-led session or direct instruction, for example in School X if children were concentrating and completing their work, they would be rewarded with DOJO points, and the child with the highest DOJO point will have star of the week. However, if children were not engaged and continued to behave inappropriately, they will be warned and eventually receive a yellow card where yard time was not allowed. As previously stated, the importance of pupil voice, this should be used for this pedagogical principle and planning the tasks based around the children’s interest to promote engagement.

Challenges may occur with the implementation of the new curriculum such as the responsibility of cross-curricular, many teachers have not had the experience on how to imbed learning across the different responsibilities. The new curriculum is becoming more child-led like the Foundation Phase, however from Key Stage 2 onwards the learning is more teacher-led. This would mean that teachers will need to adapt their practice to deliver the thematic approach to learning. There may also be a challenge in funding to train teachers for this approach. As the Foundation Phase has a similar approach to the Curriculum for Wales 2022, the staff in the Foundation Phase may be able to train the Key Stage 2 onwards staff to prepare them for the change. However, overall this curriculum reform is seen as a positive change for Wales as it allows children to exceed in a digital world, provides the ability for schools to play a part in the community and allows more freedom for teachers to decide what to teach. This holistic approach to education provides practitioners with an understanding that all children develop and learn at different times whilst addressing the social, emotional, intellectual, linguistic, spiritual and physical aspect of a child's life. The 12 Pedagogical Principles promote effective learning through excellent teaching. During my placement in School X, I had witnessed and used all of the 12 Pedagogical Principles. I would plan lessons with a focus on these principles, the curriculum and build on the previous knowledge of the children. I would apply a blend of learning and ensure the lesson is ranging across all areas. I would always reflect on my lessons and practice to ensure the children had the best outcome, if there were anything I could improve on for the next lesson and prioritise the children’s needs. The practitioners need to continue with this approach and promote good practice, this could be through SIG groups or the use of Estyn.
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The Psychology Notes HQ (2019).
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Thinking Matters (2019).
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