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Children’s Play, Principles and Practice.

Section 1 
Play will occur throughout a child’s entire life; however, play will vary as they grow older (Tassoni and Hucker, 2005). Play begins as a baby starts to explore new objects with their hands and feet, young children may then begin imaginative play as they start to communicate. Older children may have different hobbies and play different sports. Play will also continue into adulthood, involving leisure activities and games (Tassoni and Hucker, 2005).  Tassoni and Hucker (2005) define play as “occupying oneself or amusing oneself in an activity or game”. Play is vital for children as it is considered as one of their primary needs. Play has many different benefits for the child, including; emotional, social and physical benefits. Article 31 of the UN Convention on The Rights of The Child states every child should have the right to relax and play (UNICEF, 2019).  Lindon (2001) believes play involves a variety of activities that are undertaken by an individual for their own enjoyment or interest. There are many different features that make up true play, it is; designed by the child, voluntary, natural, spontaneous and has no set outcome or result (Tassoni and Hucker, 2005). “Play is the lens through which children experience their world, and the world of others” (Sutton Smith, 1997).  According to Sheridan, Howard and Alderson (2011), theorist Hughes (1999) states that there are sixteen different play types which all contribute towards different aspects of a child’s development. These play types vary with role play, mastery, rough and tumble, symbolic and fantasy play.
 Hughes (1999) describes symbolic play as where an item can be used to symbolise something else, for example, a piece of wood could be a mobile phone or a wooden twig could be a fairy wand (Sheridan et al, 2011). This type of play will commence in the early stages of childhood from the age of two to seven years (Sheridan et al, 2011). Lindon (2001) believes symbolic play is a way of displaying the children’s ideas and thoughts of the world through play. “Symbolic play allows children to exercise control and explore without the risk of being out of their depth” (Lindon, 2001). This type of play allows children to have self-directed play as they are using their own ideas for their different objects. Children are able to decide for themselves which objects they would like to play with and what that object will represent during play. Children are also able to explore their own limits and have their own independence through continuous decision making. Symbolic play supports holistic development in the child in many ways. Language and social development are promoted during this type of play as children discuss their different ideas and learn new words through play. Children are able to develop their cognitive development as they use different ways of thinking to see an object as something different (Sheridan et al, 2011). Adults are able to support children with symbolic play by ensuring the children have enough resources, observing the play, providing support if needed and ensuring there is a safe environment to play. 
 “Imaginative play: when children discard the conventional rules that govern the physical world” (Lindon, 2001). Imaginative play allows children to pretend or imagine they are something else, for example, they may pretend they are a cow grazing in a field or could be imagining a dragon is chasing after them around the school yard. Children are able to have imaginative play with or without resources as they are able to dress up with props or simply imagine they are something else. “Imaginative play helps us to recognise our own emotional responses to things, which is a very healthy process” (The Telegraph, 2018). Through imaginative play children can create different scenarios together or recreate a situation that has happened before, for example playing café or shop and serving customers or pretending to cook food. This type of play develops a child’s social skills as they usually play together for these activities, increasing their experience of turn taking and sharing (Tassoni and Hucker, 2005). Imaginative play also promotes language development as children communicate together and also hear and try out new words while playing. Physical development is also supported as a child could imagine themselves as a horse jumping over a fence, through running and jumping they are developing their co-ordination and balance for physical development. Children are able to play imaginatively without fulltime support from adults. Self-directed play is encouraged during imaginative play as it gives the children opportunity for emotional development, where the child is able to express how they feel, both positively and negatively (Tassoni and Hucker, 2005). Adults are able to support the children through setting a starting point, preparing resources and resolving and conflict if needed.

Section 2
“Little (2006) defines a risk as any behaviour in which there is uncertainty about the outcomes” (Tovey, 2007) Many believe that doing something with risk is to put yourself in danger, however, this is not necessarily true. Although the outcome is unknown, risk taking is a vital part of a child’s life as children are able to learn about their bodies. Children can test their bodies limits to see what they can and cannot do (Early Education, no date available). Bilton (2010) states taking risks is an essential part of a child’s development and their healthy growth. Exposing young children to risk is beneficial as they need to learn about different risks, their own capabilities and the ability to judge the risk in controlled settings (Bilton, 2010). Sandseter (2010) believes children are able to use risky play to learn about themselves and their environment and also what is dangerous or not. According to Tovey (2007), theorist Claxton (1999) believed children’s willingness to take risks could have an impact on their persistence when facing challenges in the future. Tovey (2007) also suggested taking risks during play may have a positive impact on a child’s emotional wellbeing, mental health and resilience. Children who are deprived from risky play could be affected from normal child development (Lavrysen et al, 2017). “Assessing and managing risk is a skill that needs to be developed, practiced and refined” (Tovey, 2007). Lavrysen (2017) believes that discomfort, fear and a dislike of the environment are all associated to children who are deprived of risky play. Risk taking will help children understand the need for safety when overcoming different challenges and will encourage them to avoid dangerous equipment, places and situations (Knight, 2011).
 It is important for adults to maintain from removing all risk from children’s play. Adults are responsible for keeping children safe, however, there needs to be a balance where children are able to learn from different challenges and excitement (Lindon, 2001). Adults who take away all risk from play also risk from taking away the fun and increase the chances of play becoming unsafe as the children try creating a spark to the play activity (Lindon, 2001).  Children need to be given the opportunity to explore and test themselves while also being protected from any serious harm. The adult need to ensure there is a correct balance between risk and play. “Our role is to help children to take risks and rise to challenges” (Bilton, 2010). Adults are able to have a key role in risky play as they can assess the risk beforehand, observe and offer support when needed, resolve any conflict and offer reassurance with a positive attitude (Tovey, 2007). Play Wales (2020) emphasises the importance of not eliminating the whole risk when planning and providing opportunities to play, instead adults must weigh up the benefits and the risks. “No child will learn if they are wrapped in cotton wool” (Play Wales, 2020). 
 Risk assessment must be complete by an adult prior to any risky play to ensure the risk is not too high for each individual child. Adults are able to use a risk assessment to enable children to do the activity in a safer way, rather than preventing the activity completely.  According to Knight (2011) many follow a five-step process when carrying out a risk assessment which include; identifying the hazards, determine who could be harmed and how, evaluate all possible risks and determine your actions,  document your findings and review the risk assessment. Risk assessments focus on physical risks; however, it is important to consider psychological and emotional risks that children are also vulnerable to (Knight, 2011). Play Wales (2016) believe by using ‘The ABC Model’ as a guidance, adults are able to identify and assess risks during children’s play. The ABC Model stands for; Actions, Behaviour Modes and Context.  Adults should look for potentially unsafe actions that could cause harm during children’s play. These could include; falling, burning, drowning and damaging (Play Wales, 2016). Children’s emotions play a vital part in a child’s behaviour during play. This will influence the child’s play cues that they respond to and send out to others. The result of the child’s actions could then create a risk for themselves or other children in that space (Play Wales, 2016). Many context specific factors may influence the level of risk for play behaviour. These include; the culture in the community, different weather conditions, the nearness of the play to properties or people and the number of children playing in the space and their movement (Play Wales, 2016). 

Section 3
“Observation is much more than watching. It involves listening carefully, being open and wanting to know more” (Tovey, no date available). Bilton (2010) believes an observation should involve listening to and watching a child while they play alone and with others and observing children outside as well as inside. An observation will inform the adult if the child has not reached certain targets for their age group or has progressed to the next level (Sharman, Cross and Vennis, 2007). The observations focus on four main areas when assessing, these include; personal and social development, language, literacy and communication skills, mathematic development and physical development. These are all crucial aspects of a child’s development. There are many different methods to choose from when undertaking an observation of a child. A narrative observation method involves watching a child alone and writing down what you see. The adult is required to sit quietly and avoid interrupting the session as any interaction may affect the child’s behaviour (Sharman et al, 2007). Sherman et al (2007) suggest avoiding eye contact with the child as this will discourage the child from creating conversation. Narrative observations are written in the present tense as the adult writes down what is currently happening, for example, Toby picks up a toy train and sits down at the table (Sherman et al, 2007). The narrative observation must contain the setting, the duration and a description of what the child is doing over a short period of time. A narrative observation requires the adult to provide activities and resources for the child, time to carry out the observation, knowledge of the child’s development and an understanding of the child, including their interests and hobbies. Regular observations will help the adult keep track of the child’s general development (Brodie, 2013). 
Unfortunately, there are barriers that can affect the result of the observation making it an unfair representation of the child during the activity. These may include lack of time, the child being interrupted by the adults, the time of the day could affect the child’s behaviour and also the adults lack of knowledge of the child. There are many advantages to conducting a narrative observation, however, there are also disadvantages to this observation method. This method allows the adult to be rich in detail, enabling them to note not only what behaviour and activities occurred but also the circumstances for those behaviours. Narrative observation focuses strongly on the holistic development of the child. A disadvantage for narrative observation is this method could be seen as time consuming as this method works best for an individual child rather than a group of children. Adults may also find it difficult to separate from the child during this observation as the child will be aware of the adult in the room.  
A narrative observation will help the adults to evidence the child’s preferences and the specific areas they enjoy, patterns in their behaviour, the child’s level of engagement, friendships and also any triggers that encourage or discourage the child. “By watching children and young people: we evaluate their needs, extend their experiences and facilitate their learning” (Sharman et al, 2007). The adults are able to; learn the child’s level of ability, see how children approach different problems and aim to solve them and how they use their specific space (Sharman et al, 2007). This gives the practitioners more of an understanding on why a child has done a specific activity, allowing the adult to see the world from the child’s point of view and reinforce their knowledge of child development (Sharman et al, 2007). Brodie (2013) says a narrative observation may be used to observe a particular area of development, this may include speech and language. Brodie (2013) also believes this method is the best for recording the child’s dialogue during observation, ensuring all grammar and syntax errors are included. This will allow adults to offer extra support with language, literacy and communication development in the future. Although this method does give the adult a lot of information regarding the child and the observation itself, there are some aspects this method does not include. The narrative observation fails to show the environment the observation took place and also the role of the adult through out the observation.  
Section 4
“When approaching an activity as play, children control the direction and outcome of their actions, and this autonomy and independence increases confidence and esteem” (Howard and McInnes, 2012). The Welsh Government (2015) believe a child learns through first-hand activities, with play being a vital part of the Foundation Phase Curriculum. Children are able to learn through play by practicing and consolidating their learning, taking risks, solving problems, experimenting, playing with ideas and making decisions individually or in a group (Welsh Government, 2015). According to Crowley (2014) Froebel believed play originated within the child and could be conveyed towards learning with adult guidance and appropriate materials. “Montessori emphasised the use of constructive play materials, and colour and shape matching as a means of promoting learning” (Crowley, 2014). Welsh Government (2015) state there must be an even balance for children between learning directly by practitioners and child-initiated learning activities. Crowley (2014) says that Moyles (1989) has stressed the importance of both free play and adult-directed play in education. 
According to Howard and McInnes (2012) a study was conducted with one hundred children aged between three and five years, which involved two activity sessions; one activity was ‘like play’ and the other activity was ‘not like play’. These activities involved a jigsaw puzzles or a bead threading activity. The ‘like play’ activity occurred on the floor with choice of participation. The ‘not like play’ activity was adult led, situated at a table and children were asked to participate. The study observed and measured the children’s well-being throughout both activities.  “When children practiced the task in a situation they felt was play, their performance was significantly improved” (Howard and McInnes, 2012).  Children who perceived the activity as play, demonstrated an increase in their emotional well-being (Howard and McInnes, 2012). The study shows how children who participated in the ‘like play’ activity had a significantly improved performance.  Children are given freedom and independence to control their actions when approaching an activity as play, this helps increase their self-esteem and confidence (Crowley, 2014).
This study demonstrates the affects the role of play may have on a child during an activity. The study reflected how children react differently when in different situations. Children that were involved in the ‘not like play’ which was adult led, displayed having less interest in the play. When conducting observation of a child in this type of activity, adults are unable to see the child’s true potential. The child may be able to complete the activity however, the result will not display the child’s interest. During a self-directed play observation, a child’s engagement is likely to be grater as they are carrying out an activity of their own choice that they enjoy. Conducting observation during self-directed play allows adults to witness a true reflection of the child’s development as the child feels more comfortable and relaxed.  According to Tassoni and Hucker (2005) free play will hold a child’s interest for longer than an activity controlled and designed by adults, such as structed play. When observing these activities, the accuracy of the observation is likely to be affected when children are instructed to do an activity rather than having self-directed play. Tassoni and Hucker (2005) believes adults should be there to help support children when needed, rather than directing the children’s play. “The instructions of a teacher consist merely of a hint, a touch – enough to give a start to the child” (Isaacs, 2012). Isaacs (2012) says Montessori believed to enable a child to develop naturally, adults need to create environments which encourage child led activities. Sheridan et al (2011) claims children feel empowered when adult take a step back and listen, giving the child opportunity to make decisions rather than following the adult. “Isaacs argued that ‘play has the greatest value for the child when it is really free and his own’ (Isaacs 1929: 133)” (Tovey, 2007). Bilton (2010) suggests observations are to be complete outside as well as inside, as children may behave different in both settings. This will help give a more accurate observation of their personality, interests and any areas where the child needs additional support. 











Reference List
[bookmark: _GoBack]Barclay, M. Bazley, S and Bullough, D. (2016). ‘Dynamic risk management of common but potentially hazardous play behaviours’ Play Wales. Available at: https://www.playwales.org.uk/login/uploaded/documents/Play%20and%20Challenge/RBA%20guidance%20paper.pdf [Accessed on: 18th of January 2020].
Bazley, S. (2018) ‘A Playworkers Guide to Risk’, Play Wales. Available at: file:///C:/Users/Carys/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/A%20playworkers%20guide%20to%20risk%20(1).pdf [Accessed on: 17th of January 2020]. 
Bilton, H. (2010) Outdoor learning in the Early Years. 3rd Ed. Oxon: Routledge. 
Brodie, K. (2013) Observation, assessment and planning in the early years. England: Open University Press.
Bruce, T. (2012) Early Childhood Practice. London: SAGE.
Crowley, K. (2014) Child Development. 2nd Ed. London: Sage. 
Early Education. (no date available) Learning Together Series: going out to play. Available at: https://www.early-education.org.uk/sites/default/files/Going%20out%20to%20play%20and%20learn%20%283%29.pdf [Accessed on: 18th of January 2020].
Howard, J. and McInness, K. (2012). ‘The impact of children’s perception of an activity as play rather than not play on emotional well-being’, Child: care health and development, pp. 737-742. DOI- 10.1111/j.1365-2214.2012.01405.
Hughes, B. (2002) A Playworker’s Taxonomy of Play Types. Available at: https://www2.oxfordshire.gov.uk/cms/sites/default/files/folders/documents/childreneducationandfamilies/educationandlearning/earlyyearschildcare/workinginearlyyears/outofschool/firstclaim/playtypes.pdf [Accessed on 16th January 2020].
Isaacs, B. (2012) ‘Learning and teaching in Montessori Nurseries’, Routledge. Available at: https://www.foundationyears.org.uk/files/2013/12/Teaching-and-Learning-in-Montessori-nurseries-for-Foundations-website.pdf [Accessed on 15th of January 2020].
Knight, S. (2011) Risk and Adventure in Early Years Outdoor Play: Learning from Forest Schools. London: Sage. 
Lindon, J. (2001) Understanding Children’s Play. Cheltenham: Nelson Thornes Ltd
Riddall- Leech, S. (2005) How to Observe children. Oxford: Heinemann.
Sandseter, E.B.H. (2010) ‘It tickles in my tummy!’, Early Childhood Research, pp. 68-70. DOI: 10.1177/1476718X09345393. 
Sharman, C. Cross, W. and Vennis, D. (2007). Observing Children and Young People. 4th Ed. London: Continuum.
Sheridan, M.D. Howard, J. Alderson, D. (2011) Play in Early Childhood: From Birth to Six Years. 3rd Ed. Oxon: Routledge.
Sutton-Smith, Brian. (1997) The Ambiguity of Play. Cambridge, Mass: Harvard University Press.
Tassoni, P. and Hucker, K. (2005) Planning Play and the Early Years. 2nd Ed. London: Heinemann.
The Telegraph. (2018) ‘Why imaginative play is important for child’s development’. Available at: https://www.telegraph.co.uk/lifestyle/family-time/imaginative-play-benefits/ [Accessed on: 18th of January 2020]. 
Tovey, H. (2007) Playing Outdoors: Spaces and Places, Risk and Challenges. England: Open University Press. 
Tovey, H. (no date available) ‘Outdoor Play and Exploration’, Froebel Trust. Available at: file:///C:/Users/Carys/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/FT%20Play%20Pamphlet%20(1).pdf [Accessed on: 15th of January 2020].
Unicef. (2016) A SUMMARY OF THE UN CONVENTION ON THE RIGHTS OF THE CHILD. Available at: https://downloads.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf?_ga=2.66440046.1546018750.1579430572-336771047.1571395931 [Accessed on 17th of January 2020].
Welsh Government. (2014) Wales – A Play Friendly Country. Available at: file:///C:/Users/Carys/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/141007-wales-a-play-friendly-country-en.pdf0%20s.%20(1).pdf [Accessed on: 18 of January 2020].
Welsh Government. (2015). Curriculum for Wales. Available at: file:///C:/Users/Carys/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/150803-fp-framework-en%20(1).pdf [Accessed on 16th of January 2020]. 
 








 



1


EAEE4004/C


 


1004302


 


2


,951


 


1


 


 


Children’s Play, Principles and Practice.


 


 


Section 1


 


 


Play will occur throughout a 


child’s


 


entire life; however, play will vary as 


they


 


grow older 


(Tassoni and Hucker, 2005).


 


Play begins as a baby starts to explore new objects with their 


hands and feet, 


young 


children may then begin imaginative play as they 


start 


to 


communicat


e


. 


Older children may have different hobbies 


and 


play different 


sports.


 


Play will


 


also


 


continue 


into adulthood


,


 


involving 


leisure activities and games 


(Tassoni and Hucker, 2005). 


 


Tassoni 


and Hucker (2005) de


fine


 


play as


 


“occupying oneself or amusing oneself in an activity or 


game”. Play is vital for children as it is considered as one of their primary needs.


 


Play has many 


different benefits for the child, including; em


otional, social and physical benefits. 


Article 31 of 


the U


N


 


Convention 


on


 


The Rights 


of


 


The Child states every child should have the right to relax 


and play (UNICEF, 2019).  


Lindon (


2001) 


believes 


play 


involves


 


a variety of activities 


that are 


undertaken by an individual 


for their own enjoyment 


or 


interest


. 


There are many different 


features that make up true play, it is; designed by the child, voluntary, natural, 


spontaneous and 


has no set outcome or result (Tassoni and Hucker, 2005).


 


“Play is the lens through which 


children experience their world, 


and the world of others”


 


(Sutton Smith, 1997).


 


 


According to 


Sheridan, Howard a


nd Alderson (2011),


 


theorist Hughes


 


(1999) states 


that 


there are sixteen 


different play types which all contribute towards different aspects of a child’s development. 


These p


lay


 


types vary


 


with


 


role play,


 


mastery


,


 


rough and tumble, symbolic and fantasy play.


 


 


Hughes (1999) describes symbolic play as where an item can be used to symbolise something 


else, for example, a piece of wood could be a mobile phone


 


or a wooden twig could b


e a fairy 


wand (Sheridan et al, 2011).


 


This type of play 


will commence in the early 


stages of childhood 


from the age of 


two to seven years


 


(Sheridan et al, 


2011)


. 


Lindon 


(2001) 


believe


s


 


symbolic 


play


 


is a way of


 


display


ing


 


the children’s ideas 


and thoughts 


of the 


world 


through play.


 


“


Symbolic play al


lows children to exercise control 


and explore without the risk of being out of 


their depth


” (Lindon, 2001).


 


This type of play 


allows children to have self


-


directed play as they 


are using their own ideas 


for the


ir 


different objects. 


Children are able to decide for themselves 


which objects they would like to play with and 


what that object will represent during play. 


Children are al


so able to explore their 


own limits 


and have their own independence through 


continuous decision making. 


Symbolic play 


supports holistic development in the child 


in many 


ways


. 


Language 


and 


social 


development 


are


 


promoted during this type of play


 


as 


children


 




EAEE4004/C   1004302   2 ,951   1     Children’s Play, Principles and Practice.     Section 1     Play will occur throughout a  child’s   entire life; however, play will vary as  they   grow older  (Tassoni and Hucker, 2005).   Play begins as a baby starts to explore new objects with their  hands and feet,  young  children may then begin imaginative play as they  start  to  communicat e .  Older children may have different hobbies  and  play different  sports.   Play will   also   continue  into adulthood ,   involving  leisure activities and games  (Tassoni and Hucker, 2005).    Tassoni  and Hucker (2005) de fine   play as   “occupying oneself or amusing oneself in an activity or  game”. Play is vital for children as it is considered as one of their primary needs.   Play has many  different benefits for the child, including; em otional, social and physical benefits.  Article 31 of  the U N   Convention  on   The Rights  of   The Child states every child should have the right to relax  and play (UNICEF, 2019).   Lindon ( 2001)  believes  play  involves   a variety of activities  that are  undertaken by an individual  for their own enjoyment  or  interest .  There are many different  features that make up true play, it is; designed by the child, voluntary, natural,  spontaneous and  has no set outcome or result (Tassoni and Hucker, 2005).   “Play is the lens through which  children experience their world,  and the world of others”   (Sutton Smith, 1997).     According to  Sheridan, Howard a nd Alderson (2011),   theorist Hughes   (1999) states  that  there are sixteen  different play types which all contribute towards different aspects of a child’s development.  These p lay   types vary   with   role play,   mastery ,   rough and tumble, symbolic and fantasy play.     Hughes (1999) describes symbolic play as where an item can be used to symbolise something  else, for example, a piece of wood could be a mobile phone   or a wooden twig could b e a fairy  wand (Sheridan et al, 2011).   This type of play  will commence in the early  stages of childhood  from the age of  two to seven years   (Sheridan et al,  2011) .  Lindon  (2001)  believe s   symbolic  play   is a way of   display ing   the children’s ideas  and thoughts  of the  world  through play.   “ Symbolic play al lows children to exercise control  and explore without the risk of being out of  their depth ” (Lindon, 2001).   This type of play  allows children to have self - directed play as they  are using their own ideas  for the ir  different objects.  Children are able to decide for themselves  which objects they would like to play with and  what that object will represent during play.  Children are al so able to explore their  own limits  and have their own independence through  continuous decision making.  Symbolic play  supports holistic development in the child  in many  ways .  Language  and  social  development  are   promoted during this type of play   as  children  

