[bookmark: TITUS4HeaderFirstPage] 


[bookmark: TITUS4HeaderEvenPages] 


[bookmark: TITUS4HeaderPrimary] 

[image: Discover University of Wales Trinity Saint David] 
APPENDIX GA36b

	LEVEL 5 ASSESSMENT SPECIFICATION 



	Student name:
	Ben Willmett
	Student ID number:
	1152440

	Programme:
	Cohort 02.19

	Module:
	Operational Police Practice 2

	Module code:
	BMPP5002D
	Contribution to Overall Module Assessment (%):
	50%

	
	
	Internal Verifier:
	

	Assignment Title:
	Assignment 1 
	Word count (or equivalent):
	4000 Words

	Submission deadline:
	24th August 2020
	Return date of provisional marks & written feedback:
	20 Working days

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  












	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 


Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 

This essay will analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. It will consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.
Cuckooing is a term used when individuals take over a property, usually belonging to a person considered vulnerable. They then use this property to operate criminal activity and facilitate exploitation. People susceptible include adults and children with social difficulties, limited capacity, mental ill health and alcohol or substance addictions. The methods used to exploit persons include coercion, verbal or physical threats and to initially befriend them then gradually reduce benefits offered. This results in a wealth of public protection issues, foremost for the victim and immediate safeguarding as they would be unable to take the necessary steps to protect themselves. Furthermore, there may be larger public protection issues such as what is going on in the locality or on a geographically wider scale as there may be others at risk or victim to the same exploitation. The use of MAPPA could prove pertinent in protecting individuals by monitoring dangerous offenders and utilising shared information among multi-agencies to build intelligence pictures relating to subjects. 
MAPPA, stands for Multi-Agency Public Protection Arrangements. MAPPA, as outlined by the College of Policing is ‘Section 325 to 327B of the Criminal Justice Act 2003 (CJA) established multi-agency public protection arrangements (MAPPA) in each of the 42 criminal justice areas of England and Wales. These arrangements are designed to protect the public, including victims of crime, from serious harm by sexual or violent and other dangerous offenders. MAPPA requires criminal justice agencies and other bodies to work together in partnership with these offenders.’ (College of Policing Multi-agency public protection arrangements (MAPPA), 2017). MAPPA’s role is to manage the risks that violent, dangerous and sexual offenders pose to the public. Various agencies share information to assess the level of risk offenders pose and implement appropriate public protection strategies. The responsible authorities are the Police or Her Majesty’s Prison & Probation Service, one will then become the lead agency and take responsibility for offender management and dissemination of information. 
Every MAPPA offender will fall into one of three categories. Category 1 is a registered sexual offender, required to comply with notification requirements under Part 2 of the Sexual Offence Act 2003. Category 2 is an offender who has been convicted of one of the offences under Schedule 15 of the CJA 2003 and meets certain criteria. Category 3 is a dangerous offender who, has been cautioned or convicted of an offence indicating they may be capable of causing serious harm. The categorisation and management of offenders has been seen to have positive effects on reoffending as highlighted in the titled Reoffending Analysis of MAPPA Eligible Offenders which stated ‘Analysis of reoffending patterns shows that both Category 1 offenders (registered sexual offenders) and Category 2 offenders (violent and other sexual offenders) showed an overall decrease in one year reoffending between 2000 and 2004, and reoffending remained relatively stable between 2004 and 2010 (there was a small increase in reoffending of Category 1 offenders between 2004 and 2010). The most frequent reoffences committed within one year by new MAPPA eligible offenders were classified as non-serious. A finding of particular note is the overall one year reoffending rate of new MAPPA eligible offenders assessed as high risk of reoffending (determined by high OGRS3 scores), which showed a decrease of 20% (17 percentage points) between 2000 and 2010.’ (Bryant, Peck and Lovbakke, 2015). Thus suggesting that the monitoring of subjects is beneficial in managing risks posed to the public after reintegration into communities. 
MAPPA subjects residing within communities can cause emotive feeling. Uniformed Officers, particularly NPT (Neighbourhood Policing Team) who have rapport with communities can be vital in securing community intelligence regarding subjects due to them being in a position to engage and understand the impact upon the respective communities. It also puts them in an important position to listen to the knowledge of the community regarding offenders and manage the continuity of information which can alleviate community tensions. NPT can also encourage community members to come forward with relevant intelligence, contributing to building an intelligence picture in relation to offenders. Community intelligence is vital, however, it relies on the support of the community and without that this concept may struggle and MAPPA would thus need to rely solely on information from the offender and what is shared via partner agencies.
Due to the nature of MAPPA subjects, they can attract media attention which can incite public emotional upheaval. Senior Officers can implement a communications strategy when releasing information regarding subjects as the correct identification or knowledge of an offender within communities can cause individuals to act on founded and unfounded information, leading to community unrest and offences being committed. Managing responses to unprecedented media attention can be a complex task requiring a police response, especially if community members take a vigilante stance against subjects. This is highlighted by the College of Policing who state ‘All police forces should have arrangements to manage any impact public protection or offender management has on a community. NPTs are central to these arrangements. The identification of high-risk offenders’ residences by the media or anyone else can provoke anxiety in the community, particularly where that risk is associated with children. Managing risks posed by the offender and any threat from vigilantes can be a complex task and require rapid response by agencies, particularly the police. A community impact assessment is necessary in complex or high risk situations. Any incident involving registered offenders can become a critical incident and should be managed accordingly. Effective management of the situation is required to support the State’s responsibility to protect human rights of both offenders and potential victims, with particular reference to Articles 2, 3 and 8.’ (College of Policing, 2017).
Word Count: 1000

The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 

Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.

This essay will analyse the role of professional standards and the independent body, IOPC in holding the police accountable to the public and the impact malpractice and corruption has upon policing, utilising examples in support of my argument. 
Professional Standards Department (PSD) is a department that deals with complaints against police staff. PSD will investigate public complaints and any misconduct or malpractice. 
Policing by consent is a long standing ideology derived from the Nine Principles of Policing, by Sir Robert Peel. This concept relies on the confidence and trust that the public bestow upon the police. Any loss in confidence or trust in the police from the public can have detrimental effects upon policing. The College of Policing States, ‘If the public don’t have the confidence to trust the police to be fair, acting ethically and in their best interests, they are less likely to assist the police in upholding the law’ (College of Policing, 2021).
PSD are important in upholding public trust by dealing with complaints appropriately and in adherence with the Code of Ethics. The Code of Ethics are a set of ethics which set the standards of behaviour for any police staff which are expected to be upheld at all times. The Code of Ethics gives a basis for which the behaviour of police staff can be measured and held accountable, which in turn is imperative in upholding the trust of the public as it gives a measured standard to which the behaviour of the police can be held accountable to.
Furthermore, The IOPC (The Independent Office for Police Conduct) regulate police complaints and oversee the complaints system. The IOPC is impartial and independent of the police. The IOPC will automatically take on investigative complaints that meet certain referral criteria and sensitive or serious investigations. Any findings from investigations, the IOPC work closely with police to rectify issues, implement any changes locally or reform police procedures nationally. The IOPC publish findings publically, which is important in holding the police accountable as the transparency of any malpractice and the outcome of investigations are important in maintaining the accountability of police to the public. 
A prominent example of the impact that malpractice and corruption had upon policing is the Stephen Lawrence case. Stephen Lawrence was a black teenager who was killed in London in 1993. His murder was a racially motivated attack. The subsequent investigation into the murder drew great notoriety and controversy due to the mishandling of the investigation by police. The initial investigation resulted in the arrest of five suspects but no charges were ever brought. Two of the perpetrators involved in the murder were eventually convicted in 2012. 
In 1997 the Home Secretary instructed that a public inquiry be carried out. This was compiled by Sir William Macpherson and published as The Macpherson Report in 1999. Part of the conclusion from this report was that ‘46.1 The conclusions to be drawn from all the evidence in connection with the investigation of Stephen Lawrence's racist murder are clear. There is no doubt but that there were fundamental errors. The investigation was marred by a combination of professional incompetence, institutional racism and a failure of leadership by senior officers. A flawed MPS review failed to expose these inadequacies. The second investigation could not salvage the faults of the first investigation.’ (The Stephen Lawrence Inquiry, 1999). 
However, the terminology used in the Macpherson Report brought about some anger amongst some areas of policing due to the term institutional racism and the association of police with the term, as highlighted ‘some of the defensiveness displayed within the police service may have stemmed from the inclusion of the word ‘racism’ within the term institutional racism. It seems to us that the power of the word, and the now deeply embedded social stigma associated with it, is such that when it is deployed, even within a term such as institutional racism that carries different meanings, it is impossible to dissociate it from the actions of individuals. (Assessing the impact of the Stephen Lawrence Inquiry, 2021). This alleged social stigma as a result of the fallout from the mishandling by police of the Stephen Lawrence murder could always be prevalent when and if any malpractice occurs again.  
Additionally, as the Macpherson Report further published that the MPS (Metropolitan Police Service) own investigation into the murder was flawed and did not subject the level of scrutiny required was damaging to the trust of the public in the accountability of the police as they failed in investigating themselves properly.  A review by Mark Ellison stated that ‘The MPS review of the initial investigation carried out by Detective Chief Superintendent John Barker in September to October 1993, at the behest of Deputy Assistant Commissioner David Osland, had resulted in an anodyne and uncritical report when criticism had been merited. The report was factually incorrect and inadequate. DCS Barker had imposed shackles upon his consideration as a result of what he sought to explain as “guidance” from senior officers. This had resulted in a flawed and indefensible report that had been deliberately ‘toned down’. As a result, the family and the public were presented with the wholly misleading and incorrect picture that the investigation had been a proper and professional one.’ (The Stephen Lawrence Independent Review, 2014).
As a result of the recommendations from the Macpherson Report. A number of changes were instigated within the police. These changes included a reform to police complaints systems and the creation of the IOPC. The findings are important when emphasising the role of PSD in holding the police accountable to the public ensuring malpractice and corruption is handled appropriately and in accordance to a set standard. The IOPC is especially important as highlighted from the Stephen Lawrence case as their independent stance from police is profound in investigating serious matters as there is no doubt in the interest of the public that the police will be held accountable for any malpractice or corruption when they are not only investigating themselves. 
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In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. 
Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

This essay will analyse the developing issue of youth gangs and why individuals are drawn into becoming part of a gang culture.
A gang, as defined by the Centre for Social Justice in its Dying to Belong report, which in turn has been adopted by the government is ‘a relatively durable, predominantly street-based group of young people who (1) see themselves (and are seen by others) as a discernible group, (2) engage in a range of criminal activity and violence, (3) identify with or lay claim over territory, (4) have some form of identifying structural feature, and (5) are in conflict with other, similar, gangs.’ (Antrobus, 2009), although this definition is not entirely accepted widely and previous research into the matter has called them ‘delinquent youth groups’ over the alleged issues referring to them as gang can bring. This evident eversion of being reluctant to label gangs over the apparent stigmatisation that may come with it may be a contributor to the development of the issue or the lack of research into the matter.  
The factors in which young people decide to join or remain a member of a gang will vary. These include social or economic deprivation, lack of or failure of education, absence of role models or family structure, mental health problems, peer pressure, the desire for respect or status or even protection. The allure of a gang lifestyle where the prospect of wealth, belonging to so called family, having friends and protection are paramount to young individuals when all or a number of these elements are absent from their life outside of the gang. A gang can offer them something they feel they are missing. Teenagers and young people have particular vulnerability and susceptibility to gang membership, as outlined in the Statutory Guidance Injunctions to Prevent Gang-Related Violence and Gang-Related Drug Dealing, it stated ‘Teenagers can be particularly vulnerable to recruitment into gangs and involvement in gang violence. This vulnerability may be exacerbated by risk factors in an individual’s background, including violence in the family, involvement of siblings in gangs, poor educational attainment, or mental health problems.’ (Home Office, 2015). Additionally, vulnerable youth can be forced into gang membership. This can be done through the inception of debt where the young person has to work off debt they owe to the gang in fear of reprisal or physical abuse or coerced in other ways such as through alcohol or drug dependencies.  
Furthermore, notoriety as a result of media attention in relation to gangs and the allure of gang culture may also play a part in its recruitment of young people. The media often sensationalises violent or gang related stories and coverage of such stories is often. The coverage of gang culture of this magnitude may aid the uptake in gang membership because of the respect, notoriety and fear that being the subject of media attention could bring to a young person that is a member of a specific gang. Then this would have an impact on neighbouring gangs or young people who aren’t necessarily gang members yet. A gang that is the geographical neighbour of a gang that is subject to such media scrutiny may increase membership simply because it borders the highlighted gang because of fear of victimisation and the desired sense of a safety in joining a gang would perhaps bring. 
Additionally, gang membership and victimisation amongst young people when considering the Deviant Place Theory and Lifestyle Theory of victimology overlap. If gang culture within a specific geographical location is rife young people are unlikely to be able to move house or relocate. This is in turn means they reside within what’s considered a deviant place under the theory and that they are likely to become victims if they were not members of the prevailing gang. Similarly, the Life Style Theory applies as membership of the prevailing gang would be adopting a lifestyle that would prevent them from becoming victims within that geographical location. Therefore membership of the gang to young people under these theories makes sense to them as it essentially self-preservation. Young people recognise there is a risk that they could come to harm as a result of not affiliating with the prevailing gang and choose to do so because they see may see it as preventing them from becoming victims.
Gang membership amongst youth is primarily male, although there are female members whose respective role within the gang would be different to that of the male counterpart but each carry vulnerabilities. Females are more at risk of sexual exploitation than male counterparts. Membership in these gangs can bring about a wide range of criminality for members, such as drug offences, robberies, burglaries, violent offences and weapon use.  Findings to support this were published in the 2004 Offending, Crime and Justice Survey and compiled via a Home Office Online Report, the report stated ‘Sixty-three per cent of those belonging to delinquent youth groups have, themselves, committed at least one ‘core offence’ in the last year. This is significantly higher than for non-members (26%).’ (Home Office, 2006) The core offences collated in the survey included robbery, assault, criminal damage, thefts of and from vehicles, other miscellaneous thefts and selling drugs. This study supports that criminality in members of gangs compared to non-members of gangs was significantly higher. 
Although, gang membership from a young age may not necessarily be a gateway or prelude to a life of crime but some members do remain offenders and continue to offend, joining organised crime groups and move up the hierarchy of the gang structure.  However, those who chose to leave can encounter additional problems and face further vulnerabilities such as isolation due to the fallout of gang membership, this is highlighted in the report Children and young people in gangs: a longitudinal analysis who stated ‘that those that aim to disengage from the criminal activities of the group often face serious difficulties in getting rid of their gang reputation among practitioners and community members.’ ((Medina et al., n.d.).
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Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

This essay will critically evaluate the impact upon policing of different values, ethics and norms within diverse communities and the importance of effective communication when working within these communities. 
The communities in which the police serve are a sea of diversity and each aspect of a community can have particular characteristics or needs that the police must recognise. The police service rely heavily upon the confidence, trust and cooperation of the public in order to effectively police the communities served. The fundamental basis of policing by consent would be rendered obsolete if the police did not have an understanding of the communities they serve, engage with them appropriately and are not seen to act fairly and in accordance with high ethical standards. Any failures, improper conduct or decision making that is not fair or in line with correct procedural justice could damage public relations and make policing communities harder. 
A failure to understand and engage with the diverse communities in which the police serve and the significant impact it had upon policing was evident from the Brixton Riots of April 1981. As result of community tensions within the area of Lambeth and a disproportionate use of stop and search powers under Sus law, in a named operation called ‘Operation Swamp 81’ a riot subsequently ensued as a result of circumstances unfolding in height of these raised tensions. The rioting resulted in damaged property, injuries to both the police and members of the public and damaged relations between the two. A subsequent public inquiry into the riots by Lord Scarman was released in November 1981. Some of the findings of the report were that ‘Scarman found unquestionable evidence of the disproportionate and indiscriminate use of 'stop and search' powers by the police against black people. The report details the use of arbitrary roadblocks, the stopping and searching of pedestrians and mass detention (943 stops, 118 arrests and 75 charges). Operation Swamp 81 was conducted by the police without any consultation with the community or the home-beat officers. Liaison arrangements between police, community and local authority had collapsed before the riots and according to the Scarman report, the local community mistrusted the police and their methods of policing. Scarman recommended changes in training and law enforcement, and the recruitment of more ethnic minorities into the police force.’ (Gutenberg, n.d.). The report highlighted what impact the breakdown of engagement with communities can cause and the importance of understanding communities in order to police them.
However, effectively policing communities of different values, ethics and norms and engagement of these communities has been seen to positively influence the impact of policing, as outlined by the community-oriented policing to reduce crime, disorder and fear and increase satisfaction and legitimacy among citizens: a systematic review, who said ‘The results of this systematic review of community-oriented policing (COP) strategies provide robust evidence that community policing increases satisfaction with police, elements of police legitimacy, and citizen perceptions of disorder.’ (Gill et al, 2014). Any improvements in which the public recognise the legitimacy and have increased satisfaction with the police allows for greater transfer of trust and would encourage members of the different communities in which the police serve to be more cooperative. 
In contrast, although there is a positive effect on the impact of policing communities, there is evidence to suggest that there is an ongoing requirement of training for police staff in order to maintain the high standards expected from the public and to prevent any misconduct issues directly effecting the trust and cooperation with the police from communities in which they serve. This is highlighted in Policing Diverse People: How Occupational Attitudes and Background Characteristics Shape Police Recruits’ Perceptions which states, ‘Police misconduct is complex, and dealing with misconduct over a long period requires police organizations to facilitate ongoing training and education in terms of police performance and awareness of professional conduct toward minority groups. Although most of the recruits in this study have high levels of integrity, high levels of pride in their work, and a positive commitment to policing, ongoing awareness training may modify negative occupational attitudes formed progressively and lessen the effects police culture has on officer perceptions of misconduct in relation to policing minority group members. The recruits’ demographic information in this study suggests they come from diverse backgrounds, therefore adapting awareness training to suit different background characteristics may also have a positive impact on recruit levels of implicit and explicit bias held toward groups of people because it is argued that if police organizations focus on updating knowledge regarding diverse communities and increase officer training in relation to misconduct and professional standards, police practice during on-the-job performance will be more consistent’  Miles-Johnson, Toby. (2019). This may show that to avoid organisational culture and work based experiences effecting the bias and unbiased actions of police staff it is imperative to continue training around the diversity of the communities in which the police serve. 
In order to police and serve communities, effective communication between the police and the communities is imperative in maintaining an effective and cohesive relationship. If the police actively engage with communities by understanding their needs, being transparent and making information readily available for communities to use, it shows the police are listening to what is being said and communities can actively see how the police are encouraging their involvement by delivering a service that meets their requirements. Neighbourhood Policing teams are at the forefront of communicating and helping to identify underlying problems and what are the requirements of each community. The methods of communication extend beyond face to face interactions and can include many forms including making information available via open data sources, community meetings and utilising technology, including social media platforms to maximise engagement opportunities. It is important that the police have an understanding of the community in order to know how to effectively communicate with them, including hard to reach areas of the communities which may have more unique requirements, such as individuals who may have protected characteristics.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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