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Section 1. 
What is inclusive leadership?
According to Ferdman, et al (2020) inclusive leadership is having an understanding of diversity, cultures, and different backgrounds. Furthermore, Booysen (2014) explains how inclusive leadership is allowing each child to be heard and having a voice involving each child and giving everyone the same opportunities. Agreeing with this Bell and Valk (2016) explains how inclusive leadership needs intersectionality by balancing support by getting rid of boundaries to give each child an equal chance with the same positive outcome. Moreover, Hallet (2016) explains how inclusive leadership is sharing leadership and having equal power in all situations. Similarly, Kugelmass (2003) explains how practitioners should be inclusive leaders by supporting and welcoming diversity among all learners. Therefore, inclusive leaders create a setting where a group of people work together to make a change, with a shared sense of purpose. Furthermore, Fredman, et al (2020) explains how collective agencies work together with a whole setting approach, sometimes by being persuasive through courses to influence and create a change.
Why is inclusive leadership important in the Early years?
According to Ferdman (2017) Inclusive leadership is important to ensure justice and equity, so every situation is fair for all with the same opportunities. Furthermore, Randel, et al (2018) explains the importance of inclusive leadership by encouraging positive leadership, which will allow children to have a sense of belonging while keeping their own uniqueness, where children can also acknowledge how valued they are. Moreover, Bowers, Robertson, and Parchman, (2012) explains how an inclusive leader could encourage all young children to have the confidence to speak up and get involved, especially children who would not usually have confidence to engage and have their voices heard. Additionally, Ferdman (2018 para. 6 cited in Ferdman, 2021, p.10) highlights by having inclusive leaderships within schools’ children can be themselves, without having the fear or feeling that they have to hide their identity to feel equal to their peers.


Scenario 
Within the school setting a three-year-old boy named Joshua has found his parents separation difficult, as he is now regressing in his development over the last few months, although his parents are sharing care of Joshua, both parents do not communicate well with each other. Joshua’s mother is engaged and talks freely to staff; however, Joshua’s mum is portraying Joshua’s father as difficult. Joshua’s father does not engage with staff and is clear that he does not like Joshua in school, as Joshua’s father is from the gypsy/traveller community he believes children (especially boys) should not be in school.
Children. 
Within the scenario it explains how Joshua has been regressing back on his development. Therefore, in order to be an inclusive leader practitioners could include specific books to read to Joshua to explain separation. As this may encourage Joshua to express his thoughts, feelings, and emotions. Supporting this the United Nations Conventions on the Rights of the Child by Unicef (no date) under article 12 explain how all children have a right to express their feelings and views, in any aspect that may affect them. Therefore, to be an inclusive leader, practitioners should always take all children seriously when considering their feelings. Furthermore, Souto, et al (2021) explain how allowing children to feel belonged in a setting will have a positive impact on childrens cognitive development affecting attachment and separation issues. However, Johansson and Puroila (2021, page 2) highlights how childrens feelings of belonging are taken for granted and practitioners are adapting a child’s belonging due to daily pressures within early years practise. Furthermore, Aabdebayo and Ngewenya (2015) suggest how one of the challenges practitioners have with inclusion and belonging are lack of appropriate knowledge and skills within practise.
Secondly an inclusive leadership could set up an SEN tent or worry corner, where Joshua can openly express/ talk about his feelings openly with the right support. Therefore, Joshua will be at the centre, so he can develop with an equal chance. Supporting this Sunderland and Armstrong (2017, page 63-89) explain how childrens everyday language may not be a natural language for children to use to speak and express how they feel. By children having practitioners they can trust in a school setting, will enable children to express their feelings in other ways like drawing, playing out or enacting. Therefore, practitioners can acknowledge and understand the child with a more informed position so practitioners are able to offer the child a more positive empathetic response for inclusion. Furthermore Kristine, et al, (2021) suggest if a practitioner does not incorporate the correct activities to enable children to express their feelings and thoughts practitioners may misunderstand children. Therefore, the child will not feel included and may develop social exclusion. Supporting this, the United Nations Conventions on the Rights of the Child by Unicef (no date) explain in Article 23 every child has the right to be happy and feel safe, even if the child is disabled practitioners should not let this get in the way of ensuring a child is happy and feeling safe. However, ITV News (2018) reported schools struggling to meet the needs of children due to the current ratio, with legal ratios set at one adult to every eight children, practitioners do not find the time to enable a one-to-one approach. Therefore, to have separate activities for children practitioners need to work on a one-to-one basis with children but unfortunately there may not enough practitioners in a classroom setting to enable this effecting the values of inclusive leadership.
It is important for inclusive leadership to recognise child’s rights. Supporting this Jerome, et al (2015, page 13) explain for a more inclusive approach practitioners should gain knowledge on the rights of the child. The outcomes have shown positive relationships with children, improved behaviour, children develop positive attitudes towards inclusion and diversity, also children developing the respect of the rights of others. (Jerome, et al, page 13, 2015). Therefore, to become a more inclusive leader practitioners could do courses to gain knowledge to gain an inclusive leadership approach.
Families and professionals.	
In this scenario inclusive leaders could set a meeting with parents, to encourage partnership with parents effectively. Inclusive leadership can also use this meeting to express how parents separating can affect children, also discussing how it has affected Joshua, explaining how in parent to practitioner partnership can help by giving the right support to Joshua. Supporting this, the United Nations of the rights of the Child by Unicef (no date) explain in article 3 how in all situations concerning children  undertaken by any organisation the best interest of the child should be a primary consideration.
Joshua’s family has also expressed their catholic faith/ religion. As an inclusive leader the practitioner could incorporate catholic activities within the setting. According to Ferdman (2021) practitioners should take notice and take a genuine interest in each child as this will allow an inclusive leader to build parent partnerships, allow the child to develop a sense of belonging and understanding of how valued they are. Furthermore, Whalley (2015) explains how as an inclusive leader practitioners should see the parents as valuable, by harnessing parent’s energy and co-constructing to work ‘with’ not ‘to’ the parents. Therefore, this will allow parents to engage and build important parent partnership.
Within the scenario an inclusive leadership should always include both parents, keeping all communication professional with Joshua at centre. Supporting this Susan and Sheridan (2016) explain how an inclusive leader should always stay professional when communicating with parents to develop more effective stronger relationships with one another. This could allow not only the practitioners but the parents to develop skills to support a child’s development in learning and a positive attitude towards school.
As Joshua’s father is from the Gypsy/ Traveller community, inclusive leaders could gain knowledge on his culture to have a deeper understanding, to facilitate a more inclusive approach. 
“Cultural appreciation is when you earnestly seek to learn about or explore a different culture. You learn. You listen. You strive to understand. You seek to honour its beliefs and traditions. Not for your own personal gain… but to simply honour the culture and its people”.
                                                                                      (Preemptivelove, 2021).   
However, Pemberton (2021) explain how practitioners should be careful when learning and teaching others on cultures, as things like culture costumes can be seen as offensive. Agreeing with this Jihad (2014) explain how cultural appropriation should be always thought of when practitioners are learning about new cultures. As it could affect a group of people as they may be left to feel targeted and dehumanized. Furthermore, Pemberton (2021) explains how a practitioner should be careful when asking children about their culture, as children should not feel they need to perform their culture while talking about their life experiences. In contrast Jihad (2014) further explain how practitioners should ask questions for deeper learning of a culture, research what certain cultures may have as sacred, weather it be a symbolic object or an outfit and understand why cultures have sacred items and may feel offended with certain behaviours. Therefore, for practitioners to adapt a more inclusive approach the practitioner could deeper their understanding by asking question, and researching the culture.
It is important for practitioners to be open minded and non-bias. Supporting this Ferdman (2017) explains how practitioners need to work in different ways to create a setting where everyone involved feels engaged and involved. Moreover, according to Randel et al (2018) explains how a practitioner should de centre themselves, and see the world through other people’s perspective, as this will ensure equity with the same opportunities for all. Therefore, will allow a more inclusive approach in practise. Furthermore, The United Nations of the Rights of The Child by Unicef (no date) explain in Article 14 that all of the rights of the child should be considered and protected without discrimination. Therefore, practitioners should have more inclusive approach without treating children differently than another child.
Communities. 
The Welsh Government (2016) explain how children spend 14% of their time in school. Therefore, if practitioners do not link communities with children in school, practitioners will not get the complete knowledge and understanding of each child, as an inclusive leader practitioners should build trusting relationships with the community, by getting to know the community (Gibson and Blandford, 2005).
As the family in the scenario are religious an inclusive leader could reach out to the community getting local churches to get involved, by setting up catholic activities in practise. Supporting this Ferdman (2021) explains how practitioners who de centre themselves with an open mind while getting to know families will allow parents to recognise how the practitioner values and respects their religion. Furthermore, The United Nations of the Right of the Child by Unicef (no date) explain under article 14 every child has a right and freedom to be part of any religion and practitioners do not have the right to force children to stop following a religion. Also, Article 30 states any child belonging to any religious or culture community should not be denied the right to be part of their group (The United Nations of the Rights of the Child, no date). Therefore,  children with any religious beliefs should be encouraged to learn and develop their knowledge, which can encourage inclusion with all their peers.
As Joshua is a gypsy/ traveller and the father is against Joshua being in school, the inclusive leader could set up an after-school club including parents and grandparents by inviting them to get involved. This can be used to allow parents and grandparents to recognise the benefits of school by expressing it is not a setting that is boring and strict. Agreeing with this Duncan (2013) suggests in order to help a child develop there must be a network of people from the community a practitioner could call upon to come together. Furthermore, according to Munro (2015) explain practitioners could create a place-based approach by collaborating and sharing power not only with parents but also the children, this will allow practitioners to gain knowledge. Therefore, by doing this practitioners can set up the right things with the right help to become a more inclusive leader in practise. However, a barrier could be if the right funding isn’t available then practitioners can not set up after school clubs. Agreeing with this School cuts (2019) explain how Welsh schools have been underfunded since 2015 with 942 schools suffering. 
In contrast if the school has built up a partnership with the community, then practitioners could plan fundraising events to set up after school clubs. For a more inclusive approach a practitioner can contact any agency they feel the child and family could benefit. Agreeing with this the United Nations of the Rights of the Child by Unicef (no date) explain how article 54 is for all children, to make sure all agencies including governments, parents, and any adult work together in collaboration to make sure all children can have and enjoy their rights effectively. 
According to Gibson and Blandford (2005) to allow a setting to be more inclusive to the community, schools can have an open-door policy. Moreover, Wibowo and Lye (2017) explain an open-door policy in a setting is to allow the community to feel a part of the school, engaging and joining in school activities. Furthermore, according to Gibson and Blandford (2005) there are many benefits to an open-door policy such as families feeling part of their children’s learning and not excluded. However, Wibowo and Lye (2017) explains the challenges to an open-door policy is the safety of children or parents not feeling their children are safe with so many people in and out the school as they wish. Therefore, practitioners should get the right balance with the open-door policy so parents can feel reassured with communities parents and agencies are included.
As Joshua is from a deprived area practitioners should consider the impact of poverty on young children. According to Hughes and Davies (2019) Childhood poverty is significant because it can have a negative impact on the lives of children. A child brought up in poverty is more likely to suffer from the effects family tensions and have less access to a wide range of social and cultural activities (Hughes and Davies, 2019). Therefore, as an inclusive leader practitioners should collaborate with families and the community to find ways of helping families. Furthermore, Sloan (2019) suggests how inclusive practitioners could unlock any barriers that poverty has on education, an inclusive leader could create positive school environments, while teaching positive social behaviours. Therefore, practitioners could help young children in poverty find academic success. Agreeing with this Horgan (2007) explains how poverty has an effect on children being treated differently, health, and future employability.
Conclusions.
In conclusion to develop an inclusive leader its important practitioners are not only non-biased but also anti biased. Where practitioners are making a change and not allowing anything biased to happen. Practitioners should think differently than how they normally would to include a child’s family and not just the child. This will allow practitioner to see the child in a more inclusive way.









Section 2. 
What are policies and why are they important to the early years?
Policies are documents with made up rules and guidance. Supporting this Baldock, Fitzgerald and Kay (2013) explain policies are a stated intention document with an action taken by organisations who have responsibility. Policies are made up with a specific commitment or course of action, with specific ways of dealing with any specific challenges or issues. Policies will always belong to something or someone (Levin, 1999 cited in Baldock, Fitzgerald and Kay, 2013, p.2). Supporting this Ferdman (2021 p.9) explain how policy come from different organisations starting at a macro level from organisations such as the Welsh Government, are policies that are to be followed by law. Furthermore, Ferdman (2021 p.9) explain how policies on a micro level from organisations such as national minimum standard are made up for guidance. Therefore, policies are important for early years setting as policies on a micro level are set up in school by practitioners to give guidance on many aspects. Moreover, Dallymore (2019 p.4) explain how policies are made up on specific topics for example, wellbeing of children, allowing practitioners to support the foundation of quality practise. Agreeing with this Booysen (2014) adds how policies are made up to ensure practitioners have the right guidance for the best outcome for young children, families, and themselves in any situation.
This section will focus on Children and Families (Wales) Measure 2010. The policy works by providing a duty for local authorities to provide sufficient play opportunities for all children, Children and Families (Wales) Measure 2010 policy has a measure of the National Assembly of Wales to contribute to the elimination of poverty (Children and Families (Wales) Measure 2010).
Children and Families (Wales) Measure 2010 offer positive aims and goals, such as ‘eradicating child poverty’ by ‘ promoting and facilitating paid employment for parents of children’ and ‘support parenting of children’ which should be as inclusive as possible. However, there a few barriers and challenges stopping this policy reach their goals and aims.
Firstly, the accessibility of this policy is available to all online. However, the published information may not be accessible to parents that cannot read or have no online access, it may also be inaccessible in poverty. Supporting this Keller (2021) explains polices should be distributed inclusively to all to ensure anyone can access and obtain policy information regardless of their individual needs. Furthermore, Ministry of Housing, Communities and Local Government (2021) explain for a policy to be inclusive there should be ways set up to allow access to all, not only should everyone be thought of but the community its being set out to reach. Therefore, it should have sufficient access to support a sustainable community. However, Dalum (2020) suggests how allowing a policy to be accessible to all can be a challenge due to lack of adequate time, sufficient resources, and funding. Therefore, although the child should always be at centre, policies should be inclusive and available to all with considerations to parents that are: disabled, deaf, blind, and living in poverty. 
Policies need to be normalised by practitioners talking and sharing knowledge. Supporting this, Tsui, Chapman and Stewart (2006) explain how sharing knowledge is key to gain understanding of a policy, as this will also bridge any gap of policies being understood, and effectively demonstrated in practise. Furthermore, Genic (2017) explain how sharing knowledge through a form of communication will allow information to be passed from one place to another, giving others a chance of an understanding. However, the Welsh Government (no date) explain how there are many policies made for many topics. Which suggest there may be too many polices for specific topics practitioners may find it hard to pinpoint a specific policy to share their knowledge on. 
Children and families (Wales) act 2010, uses language such as: ‘cohesive communities’, and ‘decent housing’ which can be seen as positive. However, everyone has a different perceptions. Supporting this Ferreira (2019) explain how people from different cultures or places gain different perceptions on words and phrases. Therefore, without policies being specific it may not be put into practise as it was intended to do so, which implies policy is not implemented to support equality. Therefore, Children and families (Wales) Act 2010 policy needs to use a language with more precision and clarify their meaning of words such as ‘play’. 
Children and families (Wales) Act 2010 need other macro-organisations to adapt the same goals and aims to make it successful. Supporting this World health organisation (2018) explain how collaboration in different organisations benefit a policy by accomplishing greater results. However, other organisations may feel it not as important as other problems and policies. 
Lastly,  policies may not have received or asked for parents or practitioners’ feedback, for any input into any policy being made. Supporting this the British ecological society (2017) explain how policies are usually developed by a government department, which then goes through parliament before being passed into law. Andrew (2017) explain how macro policies are made by ‘experts’ who do not need the input from practitioners in practise. This suggests if parents and children's voices are not heard, then how can their life experiences in terms of diversity and inclusion be recognised.
In conclusion to allow policies to be made with a more inclusive approach, policies could start with receiving feedback for input within policies. Accessibility and knowledge should be more available with the right funding and training. Policies should be made more precise with precision, giving the reader clarification on the perception of each word. In order to make policies inclusive, policies should also be made up to date with current conditions taken into consideration.













Section 3. 
How can anti-discriminatory strategies make a difference?
Anti-discriminatory is a legislation created to prevent discrimination against particular groups of people. Supporting this the Welsh Government (no date) explains how it is against the law to discriminate against any protected characteristics such as age, race, religion, culture, or sex. Therefore, certain groups of people are legally protected by Equity Act 2010 (Equity Act 2010).
Step (2020) show many young travellers voices, expressing how they were discriminated against in schools by peers as well as teachers in mainstream schools because of their culture. Interestingly a young traveller expressed how he can ‘adapt’ to both cultures in school and at home. According to Hunt (2020) explain how within the Monkton Priory everybody it treated the same with the same power, at the same level, by doing this practitioners can gain trust. Partnership working is one of the most important things, to help one another to have a positive achievement.
Moreover, the Welsh Government (2014) suggest how Gypsy Traveller families are considered one of the most marginalised and socially excluded groups in Wales and England. The Welsh Government (2014) further explain how Gypsy Traveller families have a low attendance in schools, due to Gypsy Traveller families having a negative perception of school life which has been embedded within their culture. However, Hunt (2020) explain how the success rates from the Priory project have shown 18 out of 59 students getting a bachelor honours degree through the project. 
Priory project is a strategy that was set up to help Gypsy Traveller people through education. Supporting this Pembrokeshire County Council (2019) explain how the Gypsy Traveller Education strategy help to include Traveller families by responding to any specific cultural need in order to raise academic achievement, and to improve outcomes and life chances. Furthermore, Burson (2005) explain how the priory project is the only Gypsy Traveller project in Wales, which is supported by the Welsh Assembly Government. According to Hunt (2020) explain how Monkton priory project was created due to the interest in the gypsy community from the former headteacher, and the acknowledgement of the need the gypsy culture had, gypsy travellers needed a space where they felt safe and included within their community, it is set up so gypsy traveller parents can work and go through education alongside their children, transferring skills and showing future generations the importance of education through schools. Furthermore, research show how Gypsy Traveller people are passing exams, furthering their education by getting University degrees through the success of a strategy set up through the Monkton Priory project (Burson, 2005). Moreover, Monkton Priory Community Primary School (no date) explain how their visions and values are at the core of everything they do by providing an environment which prepares young children as confident and happy citizens, by learning together, creating a community, and celebrating diversity.
This blog is here to support practitioners to enable inclusive practise. Practitioners may want to consider the importance of anti-discriminatory strategies and how having a genuine interest can benefit children for a lifetime.
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