ROAD TO REWARDS and DAILY CHECK IN Classroom management - resource pack.

This resource pack is going to be focussing on two different resources that are used in the setting alongside different strategies used to maintain a calm and relaxing environment. These resources are used in reception, year 1 and year 2. As the school has very few children compared to other primary schools, reception, year 1 and 2 are in the same classroom with 17 children in total, therefore the two resource packs are able to cover all these age groups if needed. All the children and staff in the setting are aware and reminded of the school’s behaviour policy and what is expected from them (School A behaviour policy, 2016).
Classroom management is the methods and strategies used by a teacher, learning support assistant, teaching assistant or any member of staff. These strategies are used to maintain a classroom environment and manage behaviour, so children feel safe in an environment that allows them to achieve to their fullest protentional (Welsh Government, 2012). Examples of disruptive behaviour in the classroom can vary from each child but some of them include not finishing work or avoiding the task set, teasing or bullying other children, calling out and interrupting these are just some of the examples of disruptive behaviour. These behaviours are problematic because of their frequency, severity or duration, they have a massive impact on a teacher trying to teach their lesson and disrupts the other children who are trying to learn/listen. Children who are disruptive in the classroom often have a reason for their behaviour some of these could include problems at home, attention they receive from the teacher, undiagnosed learning difficulty, finding schoolwork challenging and many more. However, not all classroom strategies work for all children but having different strategies in place to promote learning and control behaviour such as seating arrangements, respect, consistency, proximity in which we can trial and error to see what suits each child (Welsh Government, 2012).
Understanding the root cause of the child’s behaviour is key, as without this it is unlikely that any behaviour strategy will be successful. There are five basic models in understanding a child’s behaviour. These include biological, behavioural, cognitive, systemic and psychodynamic (Department for Education, 2016) therefore,
The first resource packed used in the setting is a chart called “ROAD TO REWARDS” (see appendix 1). This chart contains all the children’s names written on there own picture of a car. The cars go one underneath each other on the left-hand side and along the top are numbers 1 to 10. All the children start on 0 and must work their way up to the golden star number 10 where they can earn a reward.
The other chart we also use in the classroom is the “DAILY CHECK IN” (see appendix 2). This chart is used only on certain children who struggle with their emotional behaviour we try and minimise the bad behaviour before it starts or even just have an InSite to how their day might be with what mood they are in. This chart has the days of the week down the left-hand side and four different moods across the top. The child will be given this chat in the morning just before the lesson starts to fill in and then they will do this chart again after lunch time play and in some cases before, they go home.
The resource “ROAD TO REWARDS” works very well with most of the children in the setting, having this chart on the wall gives the children something to work towards. It is a visual learning reminder to carry out good/positive behaviour, work which according to (Bruner’s,1966) learning theory in education, in his research on the cognitive development of children Bruner founded three models of representation that included the Enactive representation (action – based), the Iconic representation (image – based) and the Symbolic representation (Language- based). This rewards chat fits into the iconic stage of 1-6-year olds that information is stored as sensory images, usually visual ones. It is important to have visual as well as verbal, thus when rewarding a child for their good behaviour they can see their car moving up as well as hearing from the teacher they have done a good job (Bruner,1966). On the other hand, this could also be used for consequences if a child is misbehaving then that child could be moved down a number. This then leads us to (skinners, 1938) operant conditioning this is a method of learning that occurs through rewards and punishment for behaviour. Through operant conditioning, a child makes a connection between a certain behaviour and a consequence (skinner,1938). According to his theory behaviour that is followed by a pleasant reward is likely to be repeated, in the setting we have found with some of the children this is the case. Once they see from the visual chat that when they listen in class, not be disruptive, do good work they get to move up they repeat this behaviour to try and move up the road and get to the reward. Skinner also believed that behaviour followed by an unpleasant consequence is less likely to be repeated, we found this also to work on some children but not all the children it comes down to the child, what is the reason behind the behaviour and finding the right solution that works for that child to manage their disruptive behaviour. The more we reinforce positive behaviour the more it tends to be repeated if we do not consistency remind the child of how we expect them to behave in the classroom the positive behaviour dies out (skinner,1938). This chart is very easy to change from one theme to another from cars to lorries to buses this keeps the children engaged and letting them have their own input on the theme and connecting the rewards to the children’s interest gives them a sense of ownership. This chart can also be used for learning as well as behaviour and the teacher can give points out for any kind of good positive reasons. However, this chart does not work for all the children some find its too much pressure to keep up with their peers, too much competition, a sense of failure if they don’t get to the golden number 10 and don’t get a reward that week. This can sometimes cause a bit of unwanted behaviour as a child can become in a mood if they don’t receive a point or get their reward. There are other strategies to take if a child does become upset about the chart, we explain to them why they might not have reached number 10 and what they could do to get their next time. Stickers are another option for some children who might have done well but not got all the way. At times this chat has been a bit of a distraction to some children as they were focused on how far ahead of their peers they was or behind and being distracted from their work, we have recently moved the chart out of view when the children are working.
The other chat we use in the classroom is the “DAILY CHECK IN” chart, this chart is used only on certain children who have difficulties at home or struggle with their emotional behaviour. These charts gives the teacher or learning support assistants an advantage on how a child’s mood might affect their behaviour before the school lesson has begun so the teacher or learning support assistant has time to discuss with the child why their feeling like this and try and solve the problem and reduce unwanted behaviour. We use these charts alongside other strategies focusing on emotional development children should be helped to develop coping strategies to understand and control their emotions. We do this as a whole school approach though story-making and role modelling. As this is the incredible years most of the children learn through play, play provides the opportunities for children to learn though imitation, imagination, fun and to learn about experiencing the consequences of their actions. However, there will be occasions when a teacher or learning support assistant will need to provide the scaffolding and opportunities for children to acquire and develop the skills that enable them to pay attention when the teacher signals for attention, respect others, take turns, take turns, share and cooperate and ask for help without shouting out by learning some self-control. This links into (Vygotsky’s,1896) “scaffolding” teaching method that helps children learn more by working with a teacher or a more advance other to achieve their learning goals. Most teachers well understand any child’s emotional and social competence and well-being must at least be on track before even the most basic educational development can be anticipated. Maslow made this same point back in 1943 with his well-known “hierarchy of needs” in this modern age it is essential to equip all children with essential social, emotional and behavioural skills so children can learn how to deal with their emotions correctly (Welsh Government, 2012). In the setting we use and follow a number of behaviour management programmes that have received positive evaluations, including the incredible years teacher classroom management and dinosaur curriculum programme, promoting alternative thinking skills also known as PATHS and social and emotional aspects of learning also known as SEAL (Department for Education, 2016). The Teacher Classroom Management programme emphasises skills such as the effective use of teacher attention, praise and encouragement, use of incentives for difficult behaviour problems, proactive teaching strategies, how to manage inappropriate classroom behaviours, the importance of building positive relationships with students, and how to teach empathy, social skills and problem solving in the classroom. Both charts are used as a whole class approach but can also give inside information on each individual child. This chart has been very useful in the setting with helping minimise behaviour, on the other hand we have found on some days the child has felt the odd one out filling in this chart, they might not always tell the truth on how their feeling. The chart is not very eye catching and could be improved by adding more colour, change the theme of the charts to keep the child intreated in filing out the chart. More emotions could be added to the chart so the children have more of a choice how they might be feeling. Therefore, both charts are great strategies along with our other strategies to help maintain classroom management to improve learning and control unwanted behaviour.


The road to rewards – instructions
· A child’s name is on a car at the number 0 on the left-hand side,
· When a child shows positive behaviour, or is not disruptive in class the teacher or learning support assistant can praise the child for their good behaviour and give the child a point,
· The child will then move up to number 1 on the chart, 2 and so on till they reach the star number 10 and receive a reward,
· The aim of this chart is that the child will carry on their positive behaviour and the teacher can give them points to encourage the behaviour,
· When the child reaches number 10, they will be able to choose a reward out of this special box the teacher has full of goodies the rewards change from time to time, sometimes the rewards can be a child’s choice.
Daily check in – instructions
· This chart is given to certain children in the morning,
· The child will write their name on the top,
· They will then tick what mood they are in coming into school,
· Once completed the classroom teacher or learning support assistant will discuss with the child why they are feeling this emotion/mood today and how they can help tackle or deal with any problems before they become disruptive in the classroom,
· This is then repeated in the afternoon.
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Appendix 1 – The road to rewards chart 
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