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	Target
	What I have done in this assignment...


	Target 1
	Increase the level of critically in your use of literature.
	I have remained a level of criticality in my writing throughout the literature review section of the assignment.

	Target 2
	Maintain the focus on your research question throughout the assignment.
	I have made sure to refer back and focus on the research question, focussing on what in particular I am looking into when it comes to the SDP.

	Target 3
	Use your appendices to support the points that you make wherever possible.
	There were no appendices for this particular assignment.



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

School x is an 11-16 co-educational school that has a pupil total of 428 currently enrolled in the school. It serves a suburban area of Swansea with around 29% of the pupils that are eligible for free school meals, which is much higher than the national average of 16.4%. The school has excellent facilities to cater to the 33% special educational needs pupils that they have, including nearly 13% which have a statement. Again, both figures are noticeably higher than the national average. The school’s ethos is to provide outstanding care, guidance, and support to all of their pupils due to its inclusive representation of all pupils, as it is a school where the pupils develop positive relationships with their pupils and classes to create a calm and purposeful environment to increase the learning, this is key for the school’s development plan as they believe in constantly supporting the success, progress, and wellbeing of all pupils. With this in mind, I have chosen to focus on the pivotal approach to behaviour management in the classrooms and corridors.

For many years, schools have relied on a discipline system grounded strategy using control, compliance, and punishment. These were all strategies that were outdated and ineffective according to (Eyler, 2014), as instead discipline systems that were revolved around restoration had much more effective and lasting results to pupils’ attainment outcomes. Dewey (1916) agrees with democratic practices with consequences, disagreeing with many other theorists in that way, although he agrees that pupils are capable of learning and behaving cooperatively. Theorists Lee and Marlene Canter (1976) support the notion that rules and behaviour expectations must be clearly stated, therefore allowing pupils to be informed citizens to create a successful environment for learning. As demonstrated by Welsh Government (2014) in their School Development Plan document, the SDP will set out not just what the targets are but how to achieve them, the priorities, and how resources will be made available to staff, pupils and parents/carers to develop the initiatives. (Parsonson, 2012) details that the occurrence of behaviour problems can cause stress for teachers and pupils in the classroom, consequently disrupting the classroom dynamic, lowering achievement and attainment in that lesson and potentially on that topic as a whole. This is an idea echoed across schools, including school x. Glasser (1997) emphasises this in his theory that students need to be aware of their responsibility within the classroom to prevent poor behaviour from the very start of the lesson, therefore taking ownership of their learning (Educational Psychology, 2010). As mentioned by EBSCO (2015), this restorative approach to behaviour management is successful in making pupils accountable for their actions, as it makes them honest, accountable, and heartfelt citizens in the classroom and out. 

Jones (2000) further emphasises Glasser’s point with the idea that teachers are to help students develop the skill of self-control when it comes to managing their behaviour, again putting the responsibility on them. Jones creates the notion that making an initiative system to prepare them for the future. Glasser-based school management recognises the four basic needs of belonging, power, freedom, and fun. This contains the idea that changes in behaviour must be the decision of the pupil because they not what is right and wrong, and in school x’s case that they need to be ready, respectful and safe; not because of the possibility for rewards such as Class Charts, or the threat of punishment (Education Psychology, 2010). Like Glasser, Skinner (1954) does not approve of using punishments in schools, but instead, they need to use modifications to the environment to improve behaviour. School x has adopted a restorative approach to behaviour management, which is viewed as a more effective approach compared to traditional punishments and can change the whole emotional atmosphere in a school creating more positive, and ultimately separating the person from the behaviour (Parentzone, 2020). College of Education (2020) name these as proactive practices, including fair processes meaning establishing rules collectively with the pupils rather than telling them the rules, affective statements such as asking them what the impact is of positive or negative behaviour, responsive circles in which the class comes together to discuss topics or concerns, and finally student-led conferences to discuss progress. All of these demonstrate pupils taking charge of their learning, progress, and behaviour. 

Bullock and Brown (1972) carried out a study to recognise the most common behaviour problems in the classroom and the ten challenges that can arise in the classroom when it comes to behaviour management including aggression, poor social relationships, poor academic achievement, and inadequate self-concept. These were among the ten that proved most prominent to the pivotal approach, as they are the challenges that can be prevented most by this form of restorative practice (White et al, 2007). As earlier mentioned, restorative discipline results in a significant shift in how the pupils and teachers interact with one another making them honest individuals and taking accountability for their actions, giving them greater opportunities and accountability of their actions which is vital when it comes to applying the pivotal approach to a classroom (EBSCO, 2015 and Eyler, 2014). Regardless of what behaviour strategy a school suggests, the importance is that it encourages the pupils to behave well with a mixture of high expectations, a clear policy, strong school ethos, and mutual respect between pupils and staff (Department for Education, 2016). The most important part is that the behaviour policy is clear, understood by all, and applied with consistency to ensure pupils progress can be evaluated accordingly to check the status of the initiative with the SDP as it is a live document that needs to be constantly reviewed (Welsh Government, 2014).

As recognised by the Department for Education (2016), it is immensely important that behaviour policies within a school are clear and understood by all, along with a message of consistency to how it is applied in the day to day running of the school. They included in their report ten key aspects of school practice towards behaviour management; having strong school leadership, having the support and development of staff, continuous liaison with parents, and having appropriate rewards are all some of the key aspects to improving the quality of behaviour in a school (Department of Education, 2016). A school development plan is created for strategic planning, therefore setting out actions that a school will use and take on to improve the outcomes of their learners. 
School x developed their vision to improve their school for the pupils by recognising that behaviour management policies, even though they were working, could be improved. Primarily, to create better attainment and achievement in grades and prospects for all pupils. Their aims and objectives were to get pupils to demonstrate the following; courtesy and good manners, respect for self and others, respect for property and environment, working to the best of their ability and enabling others to do so, and finally honesty, truthfulness and caring for one another. Teachers have to do their bit alongside by having regular and sustained use of praise and reward achievement points, redirection of children towards success, and building positive relationships to be maintained. The school has followed Welsh Government (2014) guidelines in making their schools priority be in line with the national priority of raising the standards of education concerning literacy, numeracy and reducing the impact of poverty on educational attainment. As mentioned in Cambridge University Press (2017), they intend to make empathy and caring ‘fashionable’, while creating a supportive and caring environment that maintains the reality of high expectations for all students.
The target of school x is to reduce exclusions, further develop the exclusive ethos and increase the amount and awareness of wider learning and holistic child development amongst all school stakeholders. With this comes the hopeful outcome of improved restorative approaches that maintain pupil engagement to learning, to subsequently reduce exclusions and disaffection, along with greater achievements during the learning phases. The school also hopes it will make pupils ready to learn, be respectful and safe in school, which is in line with the school’s ethos. To achieve this the senior leadership have decided to change the discipline for learning from DFL to the pivotal approach by setting training inset days and creating a whole new ethos which is to be ready, respectful, and safe as previously mentioned. 
[image: ]As you can see from the diagram, the first stage is the self-evaluation where the school provision and performance will inform the data, allowing them to focus on both the short- and long-term priorities and actions to raise standards. Reflecting upon the performance is central to supporting the school improvement, along with the professional learning of the leadership team, and subsequently the learning of the pupils. The school recognised that their relationships to their pupils and community to be something they can use to their advantage when creating their new vision, adapting that and creating a more pupil responsive system to behaviour, allowing the teachers and pupils to grow their relationships together, creating a more inclusive and independent environment (Welsh Government, 2014). Estyn (2019) has highlighted the imperative need for schools to carry out their self-evaluation as part of their SDP cycle as it is the stage that identifies the strong correlation between impact and outcomes. When it comes to the strategical planning for school x’s SDP to be most effective it must involve all stakeholders and partners of the school as all need to be committed to the improvement plan. To be able to track these the school will need to use the qualitative data including, inspection reports, and quantitative data including, attainment results, school banding information, and tracking on learners’ progress (Welsh Government, 2014).
An approach to behaviour management in each school is different as the pupils are different, therefore it is common to see a variety of theorists and psychology methods in one initiative. Behavioural psychology is useful in modifying behaviours in the real-world while presenting the pupils with rewards and punishments to curb their behaviour. Theorists including Edward Thorndike and Clark Hull describe the effect of this type of behaviour management, recognising that there is an association between the behaviour and the consequence (Very well mind, 2019). Whilst, constructive theorists promote a personal agency for pupils to take ownership of their learning. This has been questioned and supported, as it can seem to lack stern control from the teachers while encouraging the pupils at the same time (Simple Psychology, 2019). Finally, with the humanistic approach, there is an emphasis on the individual and how the environment can impact upon a pupil’s behaviour, by using visible rule boards in the classroom it can remind the pupils of the expectations in the classroom (Very well mind, 2020).
The overall importance is for all pupils to be ready, respectful, and safe. When a school says to be ready as an expectation they mean that they expect the pupils to be present, punctual, in the correct uniform, have all necessary equipment, and have their homework completed. For the expectation, respectful, pupils need to be respectful of themselves, peers, all staff, and their local community. Finally, when schools say safe they mean in lessons, between lessons, during break times and online safety. If any of these are not being obeyed and followed then the pupils are not conforming with the behaviour policy that all teachers should be reinforcing. SDPs are to be considered as live documents that need to be monitored and reviewed throughout the development phases to ensure it is working correctly and all stakeholders are taking the appropriate steps (Welsh Government, 2014). This is why it is important to keep reviewing the results of reward outcomes and the inclusive environment benefits to the school, to find out what to do next to improve the initiative even further.

School x’s development plan has included the necessary details to inform teachers, senior leadership, and any other stakeholders what the procedure is for behaviour management in the school. This is mirrored in the document shared with all staff that provides more detail on what the procedure is and what it represents. However, it doesn’t go into detail on what the breakdown of the approach is, which is simple in theory, although having it would provide a more consistent message to all teachers in what is counted as good behaviour that should be recognised under this new umbrella of behaviour management. This has been detailed on Pivotal Education (2016) where they demonstrated how simple enforcing the approach can be when dividing it into five pillars of a pivotal practice which includes, being consistent and calm, first attention to best conduct, relentless routines, scripting difficult interventions, and restorative conversations. Welsh Government (2017) has highlighted that schools must provide the people of the future with the essential skills and knowledge to give them an active role in their communities and the wider society. To do this, we need to create high expectations for our learners, not just in outcome and achievement but also in behaviour, this is why adding it into the development plans and constantly reviewing the initiatives is vital. As mentioned in Rewriting the Future (Welsh Government, 2014), raising aspirations rather than attainment is good for children successes in the future to make them more informed and ambitious citizens.


[image: ]
A part that the school is missing within their initiative is agreed rules. It has proven to be a highly effective practice that making rules collectively as a class on the first day and displaying them visibly on their books or the wall of the class, as it will help to lower the rate of poor behaviour (Shalaway, 2005). As in the table above, that is what it could look like with several different sections including how to deal with others, yourself and what individual responsibility there is for each pupil in the classroom (Parsonson, 2012). As Parsonson (2012) states, problems in the classroom can massively increase stress for both the teachers and pupils and can change the classroom dynamic greatly. By applying these steps, it can dramatically reduce any behaviour issues and allow pupils to progress. School x recognises that by successfully managing the behaviour of pupils, they have to rely on a variety of strategies, by adding this one to their policy it could improve behaviour issues significantly to reach that successful outcome they want.

[bookmark: _Hlk37789365]With the ready, respectful, safe procedure that is in all classrooms and corridors, it is a policy that not all teachers enforce on the same levels. Correct uniforms are a big problem in the school with many teachers not enforcing the correct uniform and others that are, this inconsistency is not working well for the pupils as poor behaviour can central a lot from inconsistencies between the staff. By all having an agreed uniform that all have to enforce will allow the pupils to not believe there are different expectations between the different teaching staff, therefore this is important to remain reliable.

Following this assignment, I have learned the importance of conforming with the school’s aims and objectives to achieve the initiatives in the SDP. Making sure all teachers are consistent in their delivery of rewards, requests, and punishments is vital in curbing poor behaviour, therefore allowing pupils to believe the teachers have the same expectations and that there are strict rules that they must follow. Overall, the behaviour management technique of the pivotal approach is working well for school x along with their restorative practice. However, it could be improved as I mentioned with creating classroom rules together with the pupils, as they are more likely to buy into the rules if they felt they had responsibility in creating them, alongside making them independent and collaborative stakeholders.
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Welsh Government (2014) School development plans.

- Purpose of a school development plan: The school development plan (SDP) is the school’s
strategic plan for improvement. It sets out the actions a school will take to improve learner
outcomes. A SDP will be informed by the regular self-evaluation a school understates of its
own performance and contextual data, and will contain the school's improvement priorities
together with short and longer term targets. The schoo’s priorities will include how the
school is addressing the national priorities of:

© Raising the standards of education in relation to literacy
© Raising tens standards of education in relation to numeracy
©  Reducing the impact of poverty on educational attainment

- The SDP will set out how the school will achieve ts targets, in relation to its priorities, and
how it will use the resources it has available, including funding it also set out how the school
intends to develop ts staff (including those temporarily placed at the school) in order to
meet the school’s priorities and targets.

- Keyto school improvement i effective school planning which will be set in the context of
the school's long-term vision and have the following key characteristics:
> The impact on learner outcomes will be seen as the measure of its effectiveness rather

than the production of the plan tself.

All school partners and stakeholders will be involved in identifying the strengths and
areas for improvement.

Self-evaluation of school provision and performance and contextual data will inform the
plan.

It will focus on both short- and long- term priorities and actions that willraise standards
and improve outcomes for all learners regardless of their background.

Itwill provide a context for the performance management process for all staff.

It will be an ongoing process that is reflected in the status of the SDP as a ‘live
document”
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Figure 1: School development planning cycle
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set out broad positive behaviour expecations (e.g.

respect others, solve problems responsibly, manage
yourself) and deiine these in terms of the daily

Settings and routines of the classroom as in Table 1
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below, adapted from Fairbanks, Sugai, Guardino, the device tumed off the music. This was effective Elencachy O || Sy
and Lathrop (2007). in significantly reducing classroom noise. The
device known as the “Yakker-Tracker® has also
These rules are lsted and posted where pu been used in local classrooms to manage noise
read them. The class i divided into at least two levels. The teacher can set the decibel level and
teams (class groups can be used as teams) and the device signals the noise level via green (OK),
team points are awarded for rule compliance. The yellow (a ltte over) and red (far too high to the
team s praised each time its points are posted on class and teacher on noise compliance. Rewards
PADLET 7003
Table 1
An Example of Broad Classroom Rules and Specific Expectations Evidence-based Classroom Behaviour Management Strategies — DR Barry S. Parsonson - Behavic
problems in the classroom increase the stress levels for both the teacher and pupils, disrupt the
Respect Others Solve Problems Responsibly Manage Yourself
o . o e of lessons and conflict with both learning objectives and the processes of learning. They also ch
1. | Say nice things or nothing 1. { Be fair and share 1. | Staying in seat the classroom dynamic as the focus of attention shifts from the academic tasks at hand to the
2. [ Look at the teacher during 2. Consider others’ feclings 2. [Talking only when it s OK distractions provided by disruptive behaviours.
insructions
3. [ Be a good lstener 3Tk of vy vy cantot 3. | Follwing drocions William Glasser (1897)
goodind me - His reality and choice theories state that students need to have an awareness of their
4. | Have safe hands and feet 4. | Stay friends 4. | Ask teacher's permission first responsibility and to make their own decisions about their learning and behaviour in the
classroom. Students must have a choice that if they help choose their curriculum and de
on the rules in the classroom, they will then have ownership of their learning, have pridc
- v serme 19 their participation, will have higher self-esteem and will exhibit greater levels of self-
s i e s e i confidence and higher levels of cognition. This approach to classroom management crez
a safe space to learn, as mainly it is their space.
Jean Piaget (1983)
- Constructivist Learning Theory surrounds the cognitive development of children. Piaget
believed children undergo stages of cognitive development that allows them to grow an
2 develop as individuals.
e Eradarick 1nnac (2000
r y |l Peoerors  209sworas [} 1 Focus B - 1
= = 3 E
O Type here to search o = _ (=] GBWS G oo B





