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Section 1
Play has been a constant element in early years practice, many theorists have tried to define play through their work. Dewey (1916) stated that play was a subconscious learning activity that supports the individuals mental and social development. That play should be separate from work and that as a child grows into a working world, they will no longer play but seek fulfilment from their occupation.
In contrast to this Elkind (2007) states that play is not a reward that should be rationed but an essential element in supporting the emotional, intellectual, physical and social development of children. Elkind (2007) analysis of play powerfully demonstrated that play is what prepares children for learning, it is necessary for a toddler to babble as a precursor to acquiring language skills. 
Areas of learning are interlinked, and children develop holistically using play skills to explore and develop attainment, a toddler playing with blocks develop gross motor control to balance themselves while practicing their fine motor skills to move blocks. Through trial and error, the child will gain an understanding of how to balance the blocks building on prior knowledge while exploring mathematical concepts such as comparing sizes, shapes and volume. Through role play a child can develop social skills essential for classroom learning, sharing, turn taking understanding their own feeling and those of others.
 Moyles (2013) agreed that learning is a process that continues throughout our lives, and although it would be beneficial to have a clear definition of what learning involves that it is not possible as the vary process of learning changes continually. As we process new information, we question it with the next piece of information building a new picture changing the process. Loizou (2017) agreed that children use play as a form of communication to express their needs, refine their skills and understand the world around them.
The Foundation Phase framework (2015) supports every child to access a broad range of stimulating, balanced learning opportunities that meets their development needs. Welsh Government policy states that play is an essential part of the curriculum as it motivates and supports the development of children by providing opportunities to develop positive attitudes by increasing awareness of developing skills.
Stangeland (2017) research into the impact of language skills and social competence and play behaviour in toddler aimed to investigate if the relationship between social skills and language skills and identify the impact on play skills. The study concluded that even though there was a correlation between play and language proficiency, plays skills were better attributed to the child’s social competences. The Foundation Phase framework places emphasis on the social development, Well-Being and Cultural Diversity at the core of the pedagogy, it identifies the importance of relationships with peers in developing motivation, self-esteem and positive attitudes to learning. Empowerment is central to developing holistic learning and that through active learning children can develop transferable skills across the seven areas of learning.
Welsh Government (No date) states that children are naturally curious and interested in exploring, investigating the world around them. By repeating learning experiences, a child can strengthen the development of cognitive skills. Through experimental play children can practice and consolidate new skills while being imaginative and making discoveries.
Moyles (2013) states that providing children with opportunities to explore, investigate and evaluate the world promotes their holistic development through growing understanding children develop a sense of self - image and build self-esteem.
During pretend or symbolic play, play is based on everyday familiar activities known as Pre- Symbolic play usually between the ages of 14 and 22 months, at this stage play involves realistic props such as feeding a parent. The child develops an understanding of objects and the uses before moving on to the next stage.
 During Symbolic play usually between 2-4 years the child begins to interact with objects, verbalizing their actions, planning their play through serval actions. The play now begins to include emotions, the child can express themselves using more language to plan play. They play becomes less dependent on realistic props or toys as the child develops a sense of creativity and imagination, a stick becomes a wand, a phone a banana. (Westby 2013). As the child acquires skills, they expand their knowledge and understanding completing more complex play sequences.
 Symbolic play demonstrates the development of abstract thought using objects to represent other things lays the foundation for language. Play skills are representative of a child’s cognitive development.
Child-led play is a critical enabler of children’s holistic development and wellbeing.(Open University No date) By creating an environment where the play is child led, self-directed it provides opportunities for children to be the master their own destiny, be creative and develop their imagination it enables the possibility for a phone to be a banana without direction from adults developing the child holistically.
The benefits of play greatly improved from when play was self-directed, rather than by practitioners. The research of Howard and Mc Innes (2012) stated that when children approached an activity they perceived as play, where they were able to take control and decide the outcomes such as open ended, self-directed play. Self-directed play needs to be child led, freely chosen, intrinsically motivated with no specific goal. (Play Wales 2018) 
The findings suggested that self-directed play builds confidence by encouraging children explore, children realise that there is much more they can do for themselves improving their independence and stimulating imagination. Resulting in children having improved metacognition, self-regulation, increased confidence and motivation. (Howard and Mc Innes 2012) Play Wales ( 2018) states that if playing is a child’s priority or agenda by supporting their right to play we support their agenda, empowering the child to make decisions and develop self -esteem.
The role of the practitioner is to create an appropriate environment with relevant resources that spark curiosity with the child, follow the interest of the child and not direct the child but facilitate their exploration.
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Section 2

From birth children are naturally hard wired to take risks. Babies take their first independent breaths, rolling over for the first time discovering what happens through their actions. They decide to crawl, walk, run without consideration of the implication of their actions to their safety. (Early Education, No date)
  ‘Play is the lens through which children experience their world and the world of others’ (Smith 1997). Risky play is a natural part of children’s play, as children explore and experiment with the world around them seeking out opportunities to be challenged and emerge successful.
“Risky play can be defined as a thrilling and exciting activity that involves risk and physical injury, and play that provides opportunity for challenge, testing limits, exploring boundaries and learning about risk” (Sandseter, 2007)
Sandseter (2007) identifies characteristics of risky play involve climbing, jumping from, balancing on and hanging from great heights, swinging,  sliding, running at great speed, the use of dangerous tools, playing near dangerous elements such as cliffs, lakes and fire, rough and tumble games and playing or exploring alone in unfamiliar environments where they could get lost.  
Although all children may be naturally driven to take risk, the level of risk is different for every child, one child’s idea of risk is another idea of an easy task due to them having already accomplished the skills. 
As part of natural development children test boundaries, they push against the adult testing where the boundaries lie, so that the adult can show them discipline, love and patience (Bottrill, 2018). Emotion health lays the foundation for future learning as Maslow’s hierarchy of needs demonstrates, children that feel loved and secure will develop self-esteem, confidence and self- actualisation (Maslow     ).
Therefore, children learn that risky behaviour is rewarding. Risk is an essential part of development and well-being, a child cannot master the skills required to walk without the risk of first failing over. There are skills that cannot be taught they require the individual to feel the experience, to feel triumph on completion. Risk taking supports a child to develop cognitive, social, physical and psychological competencies (Ubud – Hoor 2017).
 Risky play combines behaviours that conflict with each other, for example a child may fear heights or strangers that they had not yet developed the skills to comprehend but also seek the thrill from exposer to activities they have once feared. Sandseter et al (2011) argue risky play reduces the child’s natural fear and that lack of exposer to risk could result in not receiving the adequate experience to mature effectively leading to unrealistic fear or anxiety. 
  “Quality play provision includes opportunities for children and young people to take risk. If we do not provide play opportunities that involve some element of risk and challenge children will seek it elsewhere. Any risk assessment must balance the danger of harm against the benefit to the child in taking part in risky behaviour (Play Wales    ).
Rough and tumble play is considered one of the most difficult area to support in the early years settings. Rough and tumble play involves wrestling, grappling. tumbling which may appear to be aggressive within a playful context(Humprey and Smith 1984)Rough and tumble is an essential play type facilitating children to gain gross motor function alongside it enhances social competencies such as interaction with peers, practicing use of dominance over peers. Research suggests that rough and tumble play among preschool children is beneficial to regulate aggressive behaviour. (Dodge et al 1990)
The role of the practitioner is to enable risk taking in play, evaluating the risk of injury realistically, using positive language to navigate and empower the child through the risk successfully rather than build feeling of anxiety (Play Wales,    ).
The research of Ucur (2005) suggests that parenting style can influence the performance levels of children’s cognitive process. Results showed that five years old who were exposed to overprotective parenting style had reduce cognitive skills, suggesting that they were unable to work things out for themselves due to lack of opportunity.
Unicef (2009) places well-being as a central aim for holistic development.
Furthermore, stating that good emotional well-being can protect children from future problems such as behavioural and emotional difficulties.
















Section 3
	
Introduced in 2010 The Foundation Phase is the statutory curriculum in Wales for children aged three to seven-year olds. The aims of the framework are to develop the child holistically building on previous learning experience. The curriculum celebrates diversity, promoting equality of opportunity and inclusive provision. (Welsh Government, 2015)
The main purpose of the Foundation Phase Framework is to provide a nationally recognised standardised baseline assessment throughout the Foundation Phase. Children’s learning and development is recorded by practitioners using observations and formative assessments. The profile has been designed to coincide with assessments carried out by health professionals to provide a consist picture of the child development supporting the early identification of possible developmental delay. (Welsh Government 2017)
The Foundation Phase Profile is an assessment tool use to record the development of individuals. It consists of two profiles the Compact Profile and the Full Profile, assessment on both profiles are comparable based upon the same outcome scales. The profile uses skills ladders which support the assessment of children as young as six months which makes the profile suitable for use in preschool settings and useful to aid transition into the Foundation Phase. (Welsh Government 2017)
 The Areas of Learning in the Profile are: Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills- revised to include the LNF, Mathematical Development – revised to include the LNF and Physical Development. Within each Area of Development the evidence collated through observation as to identify the child’s stage of development and used to inform future planning to support the individual child’s needs and support transitions between settings and school. (Welsh Government 2017)
It is recognised within the Foundation Phase that children require time to adjust a new environment observation are made over a six week period before a baseline assessment recorded. A baseline assessment is formed by practitioners’ observations rather than a series of tests. The observations support the practitioner to plan the next steps for the child, the Foundation Phase pedagogy takes into consideration the child’s individual interest, learning styles and level of development. However, within the Foundation Phase skills ladder there is no way of recording the child’s individual interest only their develop stage within the areas of development. In order to capture this information practitioners, need to use additional observations in inform planning for the child to be intrinsically motivated. Observations are continued throughout the child’s time in the foundation phase and progress tracked on the skills ladder in all areas of learning until the end of year 2. (Welsh Government 2017)
Children’s learning naturally develops at different rates and at time can remain fixed as a child consolidates newly learnt skills, progress across areas of learning can be uneven and at time regress for example during transition. The Foundation Phase Profile incorporate this as its focuses on stage of learning rather than focussing on achievement on age related outcomes. (Welsh Government 2015) Facilitating practitioners to provide individual planning based on the child’s stage of development supporting a holistic approach to learning.
There is no set method of recording observations used within the profile Welsh Government (2017). Estyn (     ) advise that there is no exact amount of evidence required and it is for individual setting to decide, school use their own observation methods. During inspection they will sample children’s work to ensure accuracy of recording.
The use of Participant observations is well known and used throughout the Foundation Phase. As practitioners work alongside children, they record their observations as quick notes at the time of the event to be used later. The advantage of participant observation is that they do not require specialised training. The observation is unstructured and the practitioner records what is significant to them. It does not require planning and is useful to record unexpected behaviour or events. However, should the practitioner be unable to record the observation at the time of event, it relies on the practitioner recording from memory the event or behaviour (Palaiologou 2003). 
Maynard et al (2012) research into the Foundation Phase suggested that focus statements in the skills ladder for each area of learning briefly referred to higher level skills implying a lighter touch to approach to statutory curriculum.
 However, within the skills and range statements guidance is much more explicit in recorded subject-related content and children’s progression. Particularly within the ‘Mathematical development’ and ‘Language, Literacy and Communication Skills’. This may suggest to the practitioner that emphasis should be placed in these areas. Practitioners need to be aware of this and ensure they support the holistic development of a child and zone in on specific areas. (Maynard et al, 2012)
The Foundation Phase Pedagogy (2008) also states that ‘it aims to ensure that children are listened to, treated with respect, and are able to have their race and cultural identity recognised’ (Welsh Government 2008)
Setting should plan to develop the understanding and attitudes that will facilitate children to participate in a multi-ethnic society in Wales. However, in contrast when observing children assessments should be completed in the language of the setting English or Welsh. It acknowledges the limitations of this and that it could result in children who play co- operatively in their native tongue (neither English nor Welsh) would receive a lower score than in Language and Literacy due to this. (Welsh Government 2017)













Section 4


The Foundation Phase Framework places the holistic development of children at the core of the curriculum. Building on a child’s previous learning and knowledge, it aims to forge positive partnerships with parents recognising them as being the children’s first educators promoting equality and celebrating cultural diversity. (Welsh Government 2015)
The pedagogy of the Foundation Phase (2015) states that in order to place children at the heart of the curriculum, it is essential for practitioners to be involved in the children learning, interactions should be understanding, inspiring and challenging. A well-planned curriculum provides opportunities for children to be creatively involved in their own learning building on previous knowledge through a balance of child- initiated activities and those directed by practitioners. (Welsh Government 2015)
The disposition to play is innate, as is the disposition to learn. The link between the two is both fascinating and thought-provoking but can readily be seen when observing children’s play.( Moyles 2013) Children consider play as one of the most important aspects of their time, they place value on time spent playing and the freedom and play spaces that support them. (IPA, 2010). Play Wales (    ) states that if playing is a child’s priority or agenda by supporting their right to play we support their agenda, empowering the child to make decisions and develop their interests promoting self-esteem. A successful practitioner can identify a child’s interest to facilitate further engagement, learning and holistic development.
Through observation practitioners should carefully record the individual development of the child, focussing not only on the development skills in areas of learning but also the involvement and engagement of the child. By observing what activities, the child is involved and the level of engagement it will support the practitioner to gather an accurate picture of not only what the child understands but also their personal preferences, which can then inform future planning to create learning opportunities that are engaging to the individual child. (Welsh Government 2008). The principles of the EYFS (2014) agree that understanding a child’s individual need is achieved from observation, assessment and planning. In order to plan for future activities, the practitioner needs to first be a patient observer, taking part not control of the play, listening to the child ideas and engaging. (Open University no date)
In order to gain an accurate picture of a child’s abilities and stage of development practitioners need to carry out observations in a non -obtrusive manner when children are at their happiest. The research of Fattore et al (2007) states that children report that the freedom to play contributes to their happiness and well-being, adults participating in play should be equal play partners, allowing children to take the lead offering choice for the child to participate or when they would like the activity to end.
Howard and Mc Innes (2012) state that practitioners demonstrating an understand children’s own perception of play can create learning environments that maximize development opportunities by facilitating emotion well- being. When planning activities practitioners needs to give consideration to the child’s perception of the activity and whether or not they consider it to be playful. The research suggested by Howard and Mc Innes (2012) that children considered activities ‘play’ when the adult was near by and the child has a choice to participate. Therefore, facilitating self- directed play, the finding concluded that while immersed in self direct play children benefited from longer engagement, improved problem solving, increased confidence and self-esteem, better self-regulation while promoting well being and meta- cognition. (Howard and Mc Innes 2012)
Therefore, observing children during unstructured or self-directed play will provide an accurate assessment of the individual child enabling the practitioner to gain a holistic picture of the child. To plan an appropriate diverse curriculum to best suit the needs of the child. Enabling the child to have a flying start in life with the best potential for future growth, with access to a comprehensive range of education and learning opportunities as set out in the aims of the Foundation Phase. (Welsh Government 2015)
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