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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
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	More critical engagement with theory and relevant literature, 

	I have tried to use theory and relevant literature that provide a critical view within the assignment. 

	Targed/Target 2
	Greater care is required in proofreading your work 

	I have proofread my work in sections. 
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base 
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Introduction 

School X is in an affluent area of South Wales with an age range of 11-16. In their most recent Estyn report (2017) they were awarded excellent within all 5 key areas in accordance with the new inspection framework. School X will remain anonymous in conjunction with the BERA guidelines (2018). The school has 20.5% additional learning needs learners which is 0.5% below the national average. However, they have a higher rate of statemented learners at 4%. School X is below the national average for free school meals at 6.8%. 

The area identified for this report will focus on priority 2 within the school development plan, which concentrates on attendance. Attendance rates have improved since 2012, however school X did not meet their preconceived target in 2018, therefore this report will focus on increasing and reviewing attendance as stated in their appraisal within their school development plan. 

Literature review. 

The literature review will focus on attendance, with a specific focus on learners who have been identified as having additional learning needs (ALN) and special educational needs (SEN), this will incorporate children who are statemented. The new reform, Draft Additional Learning Need Code for Wales (2018) will see SEN replaced with ALN. Action and action plus including statemented learners will all be classified as ALN learners and have a new statutory document called an individual development plan (IDP) (Snap Cymru, 2020).  

Considering the high number of the ALN learners that are enrolled within the school, the school appears to maintain an attendance rate of 95%. This literature review will examine a few key areas that affect ALN learners with regard to their attendance. 
The Department of Education (2019) suggested that attendance is central to raising the standards of education. This view is echoed by The Welsh government’s introduction of measure such as, legal action with regards to attendance (GOV, 2020). Attendance is marked in a uniform way in Wales; with codes (DofE, 2019). These codes allow the school, support staff and parents to monitor and record attendance in a consistent and uniform way enabling them to supply the support needed for those who require it.

The Education Act 1996 stated that children who are classified as additional learning needs (ALN) have difficultly learning when they have a disability that could prevent or hinder them from making use of the educational facilities. However, school could be able to remove some of the barriers to learning by promoting positive relationships and focusing on the well-being of all learners (EEF, 2020). This could build on the holistic understanding of all learners by working collaboratory with teaching assistants to create a positive and suitable environment for learners who are classified ALN. However, the research undertaken by Alison Alborz et al (2009) states that there was a mixed response to TA’s impact on ALN learners. Some of the research suggested that the learner relied on the TA too much and this affected their own academic achievement. In the same research, TA’s were considered to have a positive impact in relation to participation. Research conducted by Blatchford et al (2012) echoed that learners can become too dependent on their TA which could lead to disengagement. This disengagement could affect their attendance due to the breakdown of positive relationship and environment. 
In 2011, The National Strategies’ approach allowed for attendance to identify the learners who are in need of this extra or specialised support. However, with the support that could be provided through the whole school approach, learners who are ALN have a higher persistently absence rate of 13% (ESTYN, 2012). Taylor (2012) stated that a move could be made by the government for those learners who are persistently absent, as they are more at risk of becoming NEET in the future (Not in Education, Employment, or Training). Therefore, the inclusive nature of mainstream education means that schools are required to provide ‘meaningful and quality education’ for all learners (Pandey and Bapat, 2019, pg 2) which could reduce the absence rate as well as linking into the well-being of the learners. The well-being of the learners has been identified by ESTYN (2012) and they found that schools that were successful in maintaining high attendance rates recognise good teaching which then could lead to greater learner engagement. The research suggests that this can be done by effective teaching practices such as engaging teaching and a wide and flexible range of strategies to motivate their learners (Reid, 2010).

The SEND code of practice (2015) states that there should be active parental involvement in how the school supports a learner with ALN (DofE, 2015). There is mixed research on whether parental engagement is effective yet one recommendation from the Education Endowment Foundation (2018) is that it may require monitoring and evaluation in the areas of support needed for learners. This could allow schools and parents to maintain continuous communication to aid the school though parental engagement. Goodall et al (2011) suggested that clear and targeted information from schools to parents allowed for a transfer of knowledge and understanding to be undertaken by both parties. Learners behave differently within their different environments this is why the SEND code of practice also states the support needed for transition stages with the learners academic and social life (DofE, 2015). This could allow the school to gain insight into the learner’s well-being as well as enabling parents to have some involvement in their child’s academic life.  The schools should also have effective partnerships with the community and parents which can enable the schools to strengthen the messages received by parents about the link between good academic achievement and high attendance (ESTYN, 2014). 
Developing an action point
A school development plan follows the Education regulations 2014 in which the Welsh government set out characteristics in relation to the preparations of School Development Plans (SDP). These are; what matters are addressed; the length of period covered; the requirements for reviewing and the arrangements for publishing. As well as these characteristics there are three national priorities that are established within each SDP which include raising the standards of literacy and numeracy and reducing the impact of poverty on educational attainment. With all of these aspects in mind a school can start to develop their own strategic plan for improvement. A school’s development plan needs to be sustainable and linked to previous targets incorporating qualitative and quantitative data within a continuous cycle. The school’s partners and stakeholders should be involved within the four stages of creating short- and long-term planning.

The significant part of the School Development Plan allows for the school and their partners to make improvements based upon action. An action plan is created by the school to show a clear view on how they wish to precede with elements from their School Development Plan. After the school and their partners have decided upon the areas that should be prioritised, a governing body must agree to the targets and strategies that the school has presented. The targets within the action plan are considered to be challenging yet appropriate. 

It is part of this action plan that the school will build on their strengths and learn from other schools within their cluster. This allows schools to work collaboratively.  Within the action plan, there should be clear success criteria which can be evaluated every year and revised if needed. The school development plan is targeted for a 3-year review, yet the proprieties should be reviewed every year. These can be done through the use of measurable milestones. These milestones can be part of an annual appraisal done by the headteacher and a governing body. The appraisal cycle is determined by the governing body and is a performance management technique gives the headteacher an opportunity to recognise strengths and discuss areas that need improvement (Welsh Government, 2012). 

In accordance to attendance, the schools need to take into account the National Attendance policy (2011). School X has given attendance a priority and through the use of their attendance policy they can give respective targets. Through the attendance policy, schools are able to inform parents and carers of their expectations of their learners. This attendance policy allows for the school to maintain a clear vision of their expectation for attendance.  Quantitative data is used in regard to attendance and these are analysed in the creation of an action plan for the school to improve. In relation to attendance, school X decided that they would like to increase their attendance rate to 95.5%. This is a small raise of 0.5%. this operates a target that is motivational and achievable. 

The self-evaluation stage of a school development plan allows for the schools to reflect upon their performance using a whole school approach annually and allows the school to identify how well they are performing including their strengths. During this stage of the school development plan, there is a review of data; both qualitative and quantitative data. The process of self-evaluation allowed the school to become more reflective (ESTYN, 2019). However, ESTYN (2019) has also changed their policy on self-evaluation reports as they found that there were certain behaviours that schools were participating in that took the written document of self-evaluation away from their ownership. It also found that the report would contain a whole school overview and would evaluate everything and would place too much emphasis on data. ESYTN (2019) found that schools were using these self-evaluation reports to prove their successes rather than to look at the areas that needed to be improved. The self-assessment allows the school ownership and empowers them to be able to reflectively view their strengths and weaknesses. This collective ownership allows for clarity and transparency within the leadership areas of the school allowing for the self-evaluation to be maintained as a whole school approach. However, this could in turn effect the dynamics of the senior management team (WLGA, 2013). 

The second stage of a school development plan is strategic planning. After the areas of strength and weakness have been identified strategic planning is next. The strategic planning allows for the inclusion of other partners who are invested within the school such as school partners and stakeholders. This is so that everyone has a commitment to the school’s improvement agenda. Some schoolwork with the wider communities as well for example school X is part of a cluster of schools within Wales and this allows for collaborative working toward improvement in all the cluster schools. However, the school can produce a number of plans and policies, yet they only require one strategic plan. This allows for a streamline process between schools decreasing the chance of unnecessary duplication and allow the schools to share approaches. Part of strategic planning involves the school’s improvement priorities. This allows the school to view what areas are prioritised and they should be challenging but realistic in addition to taking into account the National priorities. Once this section has been done, the governing body must approve these targets by viewing the success criteria and approving suitable milestones as well as learning from other schools. As well as this, the schools must also provide an area in the School Development plan that address professional development of staff in conjunction with improvement priorities. The School Development plan must contain areas to show how the governing body works with the wider community.


Reflection and evaluation 

According to School X’s School Development Plan, attendance is priority 2. The appraisal of 2017-2018 stated that they did not meet their expected outcome for attendance however it did raise to 95%. School X has also stated that attendance will continue to be an area of targeted intervention. School X has developed a cluster attendance policy which links into the School Development plan by working with the wider community. 

The school’s 3-year plan involves to further improve attendance. Attendance is grouped within the inspection area with well-being. The well-being of learners is connected to their attendance as research conducted by Estyn (2019) found that a positive relationship between teacher and learner has a positive effect on learners as they feel cared for allowing for school to become an area where they feel safe which could lead to an increase in attendance due to the positive learning environment that it created by the positive teacher-learner relationship. This is reflected in school X’s own Estyn inspection report (2017) considering the learners well-being and learner engagement that was overtly positive. As a school they address the issues with teaching and offer a wide range of curriculum choices with could decreases disengagement and allow them to follow their own interest contributing to their own well-being. This is significant in inclusive education of additional learning needs learners that they require extra support and care throughout their academic life. They also found that pastoral support plans can be put into place for those learners who are most at risk and it is possible to determine this through attendance rates (ESTYN, 2018).

Their improvement plan includes the actions of using the correct codes for attendance during the register and the usage of positive awards for excellent attendance. This will be measured through a whole school attendance analysis every week and parental contact should there be an issue. The use of a positive reward allows for alternative behaviours to gain positive attention which in turn will enable positive reactions or outcomes which could lead to higher attendance as a whole school (Beyond behaviour, 2009). In school X, the learners are able to choose their own award from a preconceived list allowing for the learner an element of responsibility and freedom for their continued efforts. The attention to attendance allows the school to then monitor other aspects of the learners social and academic life however, the rewards for attendance happen once a year. A staggered approach to the attendance awards to allow learners who are not on track but above concern to be noticed quicker and then possible interventions to be carried out sooner. 

Those learners who need targeted intervention will receive targeted mentoring. Mentoring includes the partnering with a positive role model and has aims to build the confidence of the learner. However, the Education Endowment Foundation (2013) states that there is little or no positive impact academically for the use of mentoring yet there is research that states there can a positive impact on non-academic outcomes such as attendance. Other disadvantages of mentoring that the impacts cam vary to each individual learner, yet this is where the positive teacher-learner relationship allows the teaching practitioner to develop outcomes to suit the individual learner. 

Conclusion 

This report has highlighted and critically evaluated the importance of attendance within a school development plan. The literature review explored some of the factors that could pertain to learners who have additional learning needs and the support needed in terms of teaching assistants and their impact of the learner’s well-being. It also explores the professional practise and the use of parental engagement to decrease the risk of absenteeism and increase attendance rates. This report then suggests some action points while exploring the connections with community. It looks at strategies in place to further increase attendance with appraisal methods and solutions they have employed through positive reinforcement. 

As part of continuing professional development, this report has shown that attendance plays a significant part in learner’s academic lives from their own well-being to their attainment levels and that attendance can be easily monitored through the use of uniform codes set by the Department of Education. Therefore, should an occasion arise where attendance manifests as an issue, there are guided professional practise of using targeted intervention to meet all the learner’s needs. 
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