Introduction 
The curriculum for Wales has standards for formal leadership roles as well as students in initial teacher education programs and newly qualified teachers. A school development plan (SDP) addresses many of these formal leadership standards relating to pedagogy (monitoring and evaluating impact), collaboration (enabling continuous improvements), innovation (evaluating the impact of changes in practice), and many others (Welsh Government, 2019). A school in south Wales has chosen to focus on improving outcomes for students who are eligible for free school meals (FSM). Specifically, their SDP’s priority is to improve learning experiences and performance in key indicators for students with FSM (Welsh Secondary School, 2022). 
The school is a bilingual mixed secondary school with an additional learning needs (ALN) unit. It has almost the Welsh average of students who are eligible for FSM at slightly over twenty percent. It has around thirty percent of students with ALN. The school is situated in a region that is between ten and thirty percent the most deprived regions in Wales (Welsh Secondary School, 2022).  
This report will look at the literature related to students who are eligible for FSM and whole school approaches to improving student attainment. Then the process of developing an action plan for the SDP, its implementation, and intended outcomes will be discussed. Finally, an evaluation of the subject school’s SDP priority will be reflected upon.
Literature Review 
There are many models by which a school can be described and how school change can be measured. Schools can be seen as rational machines, an ecological web, a system, or a sense-making, collective intelligence, all of which apply importance to the institutional role of the school within a greater societal context (Thomson, 2010). How the school is viewed by its administrators influences the formation of targets, and the varying degrees of success as measured by stakeholders associated with the school (Teutsch and Gugglburger, 2019). The changes sought in an SDP are individualized based on the school and once the targets are set, are to be monitored and amended (Welsh Government, 2022a). There are many examples that illustrate how SDPs are implemented within schools. 
The execution of SDPs will often yield variable results. Teutsch and Gugglburger (2019) reviewed the implementation of a government mandated health policy intervention affecting structural changes to timings and found that there were perceived benefits by stakeholders but variable changes to outcomes within the schools. Looking at the implementation of restorative practices in a school cluster, it was found that the intervention showed minimal influence within the schools participating over a two-year period, showing that interventions are not always successful in achieving their goals (Acosta et al., 2019). The nature of the SDP is determined by senior leadership in the school and even in successful implementations of interventions, the continued success relies on leadership personnel who are personally invested in the intervention (Coleman, 2020). Te Riele, Stewart, and Stratford (2022) organize the nature of interventions as external, structural, or internal when looking at literacy related school plans. Their findings showed that plans that focus on the purpose of the intervention and the process required were more effective when achieving structural or internal changes in the school while stipulating that external barriers imposed by the education system were detrimental. As Wales has recently undergone an education reform, current SDPs are similarly looking to make structural and internal changes which are externally moderated by the Welsh government and Estyn, the inspection office for education in Wales (Estyn, 2018; Welsh Government, 2022a). Meyers and VanGronigen (2019) draw attention to the prevalence of schools engaging in satisficing in the generation of SDPs, meaning that school plans are not always authentic but rather set out to fulfill externally moderated conditions. To attempt to address this problem, Estyn has released guidelines to circumvent this issue, promoting a more holistic approach for schools to engage with their development (Rowlands, 2021). 
One of the areas when considering a school’s performance is the number of students who are eligible for FSM. FSM eligibility is an indicator of parental income and has far-reaching impacts on a student’s behavior and attainment (Gorard, 2012). Gorard (2012) posits that FSM are a useful indicator when looking at the outcomes of students but a more complete picture of parental occupation, household income, and other resources would be needed to assess more completely who is economically disadvantaged. Interventions related to students with FSM have been shown to have meaningful results. One example is that providing all students with FSM helped to increase overall student attendance, helping reach economically disadvantaged students who were not eligible for FSM (Bartfeld, Berger, and Men, 2019). The implementation of universal FSM program is a common theme when addressing the fact that food insecurity is a major component when looking at a student’s achievement and that FSM eligibility does not always indicate food security (Carlisle et al., 2023). The fact that the FSM distinction for students does not always accurately represent the financial means of a student’s family was shown in another universal FSM program that exhibited the increased participation and improved math results for students (Ruffini, 2022). As there is a cost-of-living crisis going on in the UK, the current FSM eligibility standards are a fallible indicator of student need and universal FSM is a possible solution to help struggling families, if the resources were available to schools (Carlisle et al., 2023). Differentiation is another important consideration due to the context of the school where the overall culture of the area may be a more mitigating factor than just being eligible for FSM (Thomson, 2010). 
Although FSM eligibility is a useful indicator of student need, it is an incomplete picture when it comes to assessing which students are more vulnerable and have additional needs (Gorard, 2012). As the school development plan to be discussed focuses on provisions related to FSM, taking into account the partial picture presented by who is eligible for FSM needs to be considered. As Coleman (2020) suggests, the implementation of an effective SDP relies on leadership having a focused and unified approach. This means that the goal of improving the performance of students who are eligible for FSM must be focused on by leadership while the understanding that the goal itself does not necessarily encapsulate all students who may have the qualities associated with those who receive FSM. 
Developing an action plan 
School development plans in Wales have guidance provided by Welsh government that outlines what a school should do including how to go about creating a culture for improvement, how to use self-evaluations, and outlines the responsibilities of different stakeholders in the education system (Welsh Government, 2022b). Estyn is the governing body that evaluates schools on their implementation of their school development plans and outlines ways to improve the quality of education in Wales (Rowlands, 2021). As previously mentioned, having external institutions dictate how schools implement their development plan is not a guarantee of meaningful outcomes and can even be detrimental (te Riele, Stewart, and Stratford, 2022), so Welsh government has left most of the decision of what each school prioritizes up to the school’s leadership team (Welsh Government, 2022b). In practice this could give schools more autonomy. However, the nature of Estyn inspections and feedback ends up being a driving factor in what schools end up prioritizing (Welsh Secondary School, 2022). Recently, a chief inspector of Estyn has expressed that prioritizing a system of effective self-evaluation based on evidence should be a focus and that for there to be more inspections to aid in preventative measures and increase the accountability of the schools (Rowlands, 2021). This shows that Estyn is aiming to increase the amount of internal accountability from schools when engaging with their school development rather than making changes solely for the purpose of receiving a positive Estyn inspection report (Welsh Government, 2022a). 
Effective self-evaluation has been outlined with key successful elements being a school’s leadership, culture, and critical engagement with leaders that establish clear goals, promote collaborations, and use data and resources effectively (Goldstone, 2022). A major factor in self-evaluation to improve school efficacy is that the school leadership has the authority to enact changes (McAleavy, Riggall, and Fitzpatrick, 2016). This is related to how involved stakeholders such as the local authority, regional consortia, and community are in determining what the school can enact (Goldstone, 2022). A self-evaluation should focus on vision and leadership, curriculum and pedagogy, and well-being and inclusion according to the Welsh government, but all of this is held accountable by the local authority and regional consortia (Welsh Government, 2022b). Guidance from the Welsh government suggests that self-evaluation should center on an honest assessment of the school’s provisions and focus on student progress by collecting evidence and acting on it while ensuring the protection of children’s rights (Welsh Government, 2022a). 
A key component of the SDP is to identify areas for improvement using collected data to create individualized measures that are representative of the school and not generating general priorities (Welsh government, 2022b). Schools that focus on allocating resources to training staff in the collection and interpretation of data can help the school be more collaborative and reflective, giving more insight into creating critical self-evaluations (Goldstone, 2022). This can manifest as internal training programs or collaborations with other schools that improve factors such as teaching quality and other possible priorities (McAleavy, Riggall, and Fitzpatrick, 2016). This aligns with Donaldson’s report that informs much of the Curriculum for Wales by promoting educators being research informed practitioners (Donaldson, 2015). The collection of data to identify need is further emphasized by Estyn who suggests engaging in evidence from and conducting research (Estyn, 2018). 
Once data and collected and interpreted through the lens of a school’s context, the next step is creating priorities within the school and measuring the impact of their implementation over time (Welsh Government, 2022b). This process should be monitored and amended based on what outcomes are being observed to promote long-term, continuous improvement (McAleavy, Riggall, and Fitzpatrick, 2016). This process is reliant on internal accountability from school leadership as well as external accountability from outside stakeholders (Welsh Government, 2022b). To summarize, the SDP is generated by leadership within a school through self-evaluation that is informed by research informed data with input from stakeholders to aid with accountability. The SDP is then monitored and amended as the various priorities are enacted and evaluated over time. 
This process is outlined by the Welsh government leaving the school leadership responsible for identifying and implementing priorities within the school. Estyn then evaluates how well a school fulfills the various requirements in line with Welsh government standards (Welsh Government, 2022a). Individual school plans may incorporate student voice and the rights of children are considered, but the entire process lacks the involvement of students (Welsh Government, 2022a). The approach is top-down and relies on the competence of select people within schools and government institutions. While individualization happens at the school level, there is a lot of room for misinterpretation and the possibility of children’s needs not being met. Continuing with the example of FSM not being an accurate indicator of actual student need, the government and school stakeholders may not be providing guidance that can accurately meet the needs of individual students within schools (Gorard, 2012). This could be further expounded on the school level if schools fail to identify needs of students or is limited by governing bodies on the interventions they can enact (te Riele, Stewart, and Stratford, 2022). 
Reflection and Evaluation
When looking through the school development plan, it became clear that the targets that were set are based on the updated Estyn guidelines as there is a heading that states the priority’s Estyn link (Welsh Secondary School, 2022). The priority I chose to focus on is that the school improves the learning experience of FSM students to improve performance in key indicators which was carried over from the previous school year. This target does not explain what is meant by improving student experiences and what the key indicators that need to be improved upon are. Since FSM is only a general indicator of student need, it might be worth specifying that the priority is aimed at the lower attaining students within the school (Gorard, 2012). The success criteria for this priority are for the school to develop its own FSM initiatives, reduce the attainment gap at key stage 4, and improve the performance of year 7 year 7 pupils (Welsh Secondary School, 2022). This is followed by a set of actions to take and success criteria for those actions. 
The first action is to train staff on the school FSM initiatives and the success criteria is that teachers will be confident with the FSM initiatives (Welsh Secondary School, 2022). Based on the SDP document, it is unclear what the initiatives are, and the success criteria would be difficult to measure since the levels of confidence of the teachers would probably need to be self-reported and therefore unreliable. The second action is to update year 7 data to meet RADY (Raising the Attainment of Disadvantaged Youngsters) requirements. This action is not further explained within the document. There is another action related to raising aspirations for FSM students by introducing career program initiatives which are also not explained. 
The final three actions are more concretely explained. The first is to increase participation of FSM students in extracurricular activities by conducting student panels with the aim to increase representation of FSM students in all areas of school life (Welsh Secondary School, 2022). This incorporates student voice and wellbeing into the initiative. Another action is to departmentally monitor FSM student progress in meetings. This is actionable and clear. The final action is to create individual action plans for students who receive FSM. 
The wording of this priority is unclear and the actions and success criteria on whole do not relate directly to the priority. There is no real acknowledgment that FSM relates to students who have food insecurity but is instead used as an indicator of poor attainment of students. The actions that relate to monitoring progress and aiming to increase FSM student engagement in extracurricular activities relate to improving performance and increasing wellbeing of students but the initiatives to help students who get FSM are not explained. If improved marks are the goal, having peer mentors or study sessions can be useful (Thomson, 2010). If improved student attitudes are desired, having staff led training sessions to share best practice could help improve teaching quality (McAleavy, Riggall, and Fitzpatrick, 2016). Having more evidence supported actions and a clearer priority could help make a more actionable SDP (Welsh Government, 2022b). 
Conclusion
Schools in Wales are meant to have a school development plan that outlines their plan for improvement. Students who require FSM tend to have lower attainment which leads to specific provisions that address those needs (Ashraf, B. et al., 2021). Looking at a school SDP, it was clear that Welsh government and Estyn requirements were being heeded. A priority of the SDP discussed was providing provisions to raise the attainment of students who receive FSM (Welsh Secondary School, 2022). This provision was not specific and could be improved by finding concrete, evidence-based practices to implement in the school. 
My main takeaway from this assignment was that there are systems that leadership within schools must adhere to. When considering school development plans, I see the importance of being research informed and having specific actions to help improve outcomes for students. As a student teacher, I had no knowledge of the school development plan and none of the priorities were known to me as I was teaching. It makes me want to know more about what whole school approaches there are and have more involvement in school programs. I always want to prioritize a student-centered approach to education so I would also like to be involved in incorporating student voice into the SDP. 
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