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I acknowledge the use of ChatGPT (https://chatgpt.com/) on the 12th and 14th of May to proofread my work, to find relevant sources and for structure. I used the prompt(s): 
1. Please proofread this section of my work.
2. Find sources on the disadvantages of using visual timetables.
3. Give me points to write about in 500 words about theory underpinning inclusive practice and ALN reform in Wales.
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.

	Targets from previous module
	How they have been addressed

	Ensure that you make full use of the recommended reading list and focus on educational research sources.
	Throughout this assignment I have aimed to use academic sources as well as documents provided throughout the module.

	I appreciate you are working on your targets of deepening critical engagement and synthesis of literature. Continue to develop these skills.


	I have attempted to synthesise where possible and make connections between different pieces of literature using criticality where appropriate.




Journal – My Inclusive Classroom
This journal aims to outline the importance of inclusivity for all learners, specifically in the context of those with Additional Learning Needs (ALN), within the classroom. Schuelka (2018, p.2) defines inclusive education as “a continuous process of educational transformation”, which might imply that practice should be adapted for each learner as and when it is needed. In Wales specifically, the responsibility is given to schools to ensure inclusion for all by meeting learners needs in every aspect of school life (Welsh Government, 2016). The right to equal opportunity extends to every learner, regardless of sex, disability, gender, religion or belief, as well as other aspects, according to the Department for Educations “Equality Act 2010 and Schools” guidance (2014, p.6-8). However, learners with ALN might need more support to learn as they may possibly find it harder than others of the same age to learn or to access facilities in their setting (Welsh Government, 2022). These ideas might suggest that although all learners should have the right to equal opportunities, they may be more difficult for some learners to access, possibly amplifying the importance of implementing inclusive practice in schools. Although it is suggested that some aspects of learning may be less accessible for learners with ALN, the ALN Transformation Programme by the Welsh Government (2018, p.2) implies that they aim to provide an education system to all learners across Wales that is fully inclusive. Their approach is learner-centred, and is aimed at helping learners to overcome any barriers to learning that they might face to ensure that all learners can reach their potential.
The Additional Learning Needs Code for Wales (Welsh Government, 2021, p.37) highlights that to support most learners with ALN, inclusive practice should be put in place to allow for full participation in mainstream education. While inclusive practice has been suggested to support learners with ALN, benefits may also be present for all learners with research implying that implementing inclusive practice can have a positive effect on the academic outcomes of learners without ALN (Cullen et al., as cited in Davies and Henderson, 2020, p.13). This could link to the implementation of universal provision, an inclusive approach that could be deemed “essential” for those with ALN, through creating an environment that is adaptive to any needs learners might have (NASEN, 2022, p.1). Hall, Meyer and Rose (2012) appear to expand on the importance of universal provision, explaining that it can allow us to recognize that differences amongst learners are normal and not an exception, and as a result, provision should be adapted to cater for the individual learner rather than the learner adapting to the provision. 
[bookmark: _Int_WLsIMf0A]Amongst the positives of implementing inclusive practice, barriers may still be present. Jardinez and Natividad (2024) suggest that a lack of teacher training regarding inclusive education may be an issue, explaining that teachers may find it difficult to offer inclusive education if they do not have a full understanding of how to accommodate for all learners needs. Estyn (2024) could be seen to amplify this suggestion, stating that despite progress in implementing inclusive practice in Wales, there appears to be inconsistencies amongst the quality of guidance given by local authorities on inclusive teaching and learning. As well as this, Estyn noted that due to difficulties regarding resources and recruitment, limited support is given to Welsh-medium ALN provision. Considering these potential barriers, this journal will provide suggestions of strategies that aim to create an inclusive classroom environment to support learners with ALN, along with all learners in the classroom.



First strategy – Visual Timetable
[image: ]Visual timetables usually depict a schedule for the day through the use of symbols, words and pictures. The use of visual timetables and visual support is suggested to be effective in the enhancement of understanding and communication amongst learners, particularly those with ALN (Rutherford et al., 2020a).  It is also implied that choosing relevant visual supports within your classroom can improve learning opportunities for all learners rather than only individuals (Cardillo, 2016). This could indicate that the use of visual timetables may promote an inclusive environment as it could be accessible to a variety of learners. Visual timetables could be particularly supportive for learners with Autism Spectrum Condition (ASC), alongside many other learners, through providing a predictable schedule for the day whilst also allowing for structure within routines (Wong et al., 2015, as cited in Curtin and Long, 2021). 

In a previous teaching placement, I observed visual timetables being used that were updated daily to reflect the schedule of the day. The timetable was broken down into small sections that included lessons, break and lunchtime, assemblies as well as transitions such as home time. Through offering a visual representation to learners of what they were doing that day, it was particularly evident before transitions such as to break or lunch time and home time, that learners were ready and calmly transitioning throughout the day. 
This may have been due to the learners being aware of what was coming next, as most knew what was expected of them during each part of the day. This then allowed for calm transitions, creating a more relaxed environment within the classroom which in turn could have a positive impact on learners who thrive in quiet, calming spaces. I also observed that many learners would go straight over to the visual timetable in the morning to see what the schedule for the day was, which increased curiosity and excitement for learning in the class as they were looking forward to different activities throughout the day.                      [image: ]
There may be barriers to the use of visual timetables however, as outlined by Rutherford et al., (2020b). These are the possibility of it being a distraction for some learners and a lack of updating of the timetable which could potentially cause distress for some learners who require a clear routine and structure within the classroom.
Overall, while considering research and my own observations from teaching placements, visual timetables appear to be an effective strategy when implementing inclusive practice in the classroom.

Strategy 2 – Flexible Seating
This strategy consists of providing a variety of options to learners of where and what they sit on in the classroom. This aims to provide a choice for every learner to work in a space where they feel comfortable. A study in a mainstream primary school explored the use of flexible seating and noted that after trialing this strategy, learners' engagement levels, motivation for learning and collaboration with peers increased (Al-Jayoosi, 2023). Many other advantages to flexible seating have also been suggested such as allowing for freedom of movement and fidgeting (Havig, 2017), which might be beneficial to some learners with ALN. Havig explains that flexible seating can also offer more choice to learners which in turn could give them more autonomy over their own learning. [image: ]
Although none of my previous placements have incorporated flexible seating on a whole class level, seating options such as bean bags and cushions were offered. Despite this, however, they were not readily available to use while working. I observed that when learners were given free time, many wanted to use the alternative seating options in comparison to the more traditional table and chairs. I feel that perhaps flexible seating may have positively impacted many learners that I encountered during teaching practice, particularly learners with ALN who may have needed a lot of movement, as well as learners with sensory preferences. [image: ]
Despite the apparent advantages to flexible seating, there may be barriers. One large barrier could be cost, with lack of funding for classroom environments appearing to be an issue (Cole et al., 2021). Purchasing a large variety of seating options could become costly, and many schools simply would not have the budget to do so. One way to combat this may be to seek appropriate, secondhand furniture such as donations from staff, parents or the local community. 
Considering the above points, flexible seating could be considered an effective option for inclusive practice within the classroom, providing all learners with the opportunity to work in an environment that suits them best whilst also providing flexibility for movement for the learners who need it. 
Conclusion
Regarding my own future practice, I feel that ensuring inclusivity is of utmost importance for the wellbeing and progression of every learner in the classroom, as well as putting appropriate strategies in place to support learners with ALN specifically. To ensure this, I will strive to recognize the individual needs of every learner and take them into careful consideration when planning for provision. Through researching and observing various strategies within this assignment, it has allowed me to understand the benefits of implementing inclusive practice, as well as the positive impact this can have on the learning and development of learners. The Professional Standards for Teaching and Leadership in Wales (Welsh Government, 2017) also outline the importance of “meeting the needs of all learners” and considering this, I will strive to be an inclusive practitioner in future who recognises the needs of all learners and accommodates them appropriately.
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