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       Little Einstein’s outdoor lodge  
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[bookmark: _Hlk72345318]                                        (Forest School at the University of Nottingham,2019) 
       
‘‘For knowledge is limited, whereas imagination embraces the entire world ‘‘ (Albert Einstein,1986) (Gutierrez-Perez, 2019)
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Welcome

We are delighted you are considering Little Einstein’s outdoor lodge for the care of your child. The early years of your child’s life is so important and precious (Streyle, 2020). A unique time which should be filled with fun, fresh air, and a magical learning experience to last a lifetime  (Campbell, 2021) .

Our vision 
[bookmark: _Hlk71560716]Our age groups are 3 years to 7 years old and we believe that we offer a truly rich learning journey we understand that an indoor classroom environment does not suit every child and can have negative effects on their learning (O'Mahony, 2020). Children are naturally curious of the world especially when a child is active in their own learning it encourages all abilities to progress and engage with learning (Abeles, 2015). Studies by Curwood (2021) concluded that 50% of children in the indoor classroom in school do not thrive (Curwood, 2021) so at little Einstein’s outdoor lodge we largely offer provision for schools and parents to have a choice in their learning experience which supports a natural love of learning for all abilities (Bowlby, 1987). As well as being external providers for primary schools we run outreach sessions to add value to their learning.  We offer bespoke session so please Contact us on Tel: 07856448516 or 01792548995 to discuss how we can help you, additionally we have a SEN teacher to ensure we have an inclusive setting. 
Our approach 
 At little Einstein’s outdoor lodge we take a fresh approach to education by taking away the walls and going outdoors, this results in significant outcomes (Gardner, 1999), despite offering a different approach we adhere to the professional standards and we are closely with government education Inspectorate Estyn and Ofsted and local education authorities so you can be assured of quality of teaching and accountability. We have a high qualified and experienced team, with strict health and safety and safeguarding guidelines to ensure the wellbeing of involved students and staff our working practises are supported by the Health and Safety Executive.
 This results in significant outcomes for example  ‘the outdoors’, has endless child centred opportunities for imagination, creativity, physical development and wellbeing (Reis, 2017), and a chance to connect with nature, so each child has the freedom to have play-based learning, in a safe nurturing environment (Evensen, 2017). Learning takes place in the prefrontal cortex of the child’s brain and is ignited by 89% by being in the outdoors (Doyle, 2020).
Parents
Starting a new setting for caregiver and child can result in a mix of emotions, so at Little Einstein’s we understand that every child will settle in a unique way (Holt, 1964). Extensive research from the education arena suggests that working closely together with parents will ensure a smooth transition and this is a priority at our school (Jacoby, 2010). We offer the first week play sessions with caregivers so that you and your child can both feel safe and from there we can decide as one, what the next steps for the settling in stage would be, to create a magical experience for your child (Kohn, 2018), with an open-door policy for everyone involved and improving attainment and wellbeing (Government, 2021) and provision through the Education Act 2002 paragraph 32 and Children’s Act 2004 (c.31) (Government, 2004).
Founded
 Little Einstein’s outdoor lodge was founded in 2005 by owner Niki Jones, qualified primary teacher with 15-year experience, and 12 nursery assistant staff, child ratio 3 per adult, all registered with Swansea Council, holding extensive childcare qualifications, a Level 3 Forest School leader, DBS. All staff have in-house training to improve their skills and knowledge partnered with the local authority and safeguarding, first aid and Forest school trained.
‘you learn more from failure, inspire lasting change in an individual’ (Paulo Freiere,1995) 


Risk assessment
We believe that allowing, always with adult guidance,  children to assess risk for themselves with our circle time sessions  (Purkey, 2015), we have safety talks on how to stay safe, supervision is strict in accordance with the Health and Safety at Work Act 1974 (Government, 2018).
Additionally, we assess the weather every day as high winds are a risk factor, making the woodland area unsafe, we will inform you of any cancelled days as soon as we can by either, text message or telephone call.
Observations 
Observing each child and tailoring the activity to their own ability in accordance to Learning and Skills Act 2000 paragraph 8 Education Act 2000 (Government, 2021). Additionally we have a very strict policy on risk management for staff, children and caregivers and follow the guidance of ESTYN by the inspectors 32 of (M2) Education Act 1997 (Government, 1997) and School Inspection Act 42(a) and the local authority throughout our practice through the School Standards and Framework Act 1998 (Government, 2020), inspections through the Inspection Wales Section 28 of the Education Act 2005 paragraph 6A and 6B (Government, 2021). Additionally our safeguarding policy is in line with The Children’s Act 1989 incorporating training in the six principles set out by this act (Government, 1989).
There is a teaching in all parts of creation, our task is to find it, learn it, then apply it. ‘Evidence shows that the best experiences for children come from the  best qualified staff’ (ESTYN, 2020). 
Collaborations
We have collaborated with other environmental organisations who endorse and support the work we are doing. Organisations include National Trust, National Parks, Woodland Trust’s Nature Detectives, John Muir Trust, National Resources Wales, and National Botanic Gardens of Wales, this will support a truly magical nature experience through child centred learning and a broader learning experience for children ages 3 to 7 in accordance with Wellbeing of Future Generations Wales Act 2015 delivered by the Education Act 2010 (Government, 2014).   
Theory
[bookmark: _Hlk72101234]Lastly the importance of outdoor play in ages 3 to 7 years has been recognised by theorists all over the globe Montessori (1947), Piaget (1975), Vygotsky ( 1979), Frobel (2012), Bruner (1987), Gardener (1998) and Leaver (2001) and have a few things in common, we at little Einstein’s incorporate the following from the educational theorists: 

· Ensuring lasting and trusting relationships with children and caregiver
· How children learn and develop through play
· How outdoors can be a holistic and inclusive environment for children to learn
· Establishing connections through the wider community

John Holt 
He believed that children came into the world already motivated and curious to learn and that an unschooling approach was the way forward (Holt, 2020). 
Children also learn 
· In their own time
· Want to make sense of the world naturally 
· The control and competence in an environment are natural

At Little Einstein’s we take this approach by 
· Taking a child centred approach (letting children lead lessons) 
· Children choose their own subjects to learn to promote creativity
This helps children explore weaknesses and strengths in the educational environment and learn when they are ready (Holt, 2020).

John Tayor Gatto
Believed that children: 
· become bored within the four walls
· do not develop or learn in the school environment
· are dehumanised
· testing is more important than rights and care of children (Gatto, 2007)

In Little Einstein we recognise from Gattos theory and research that the outdoors and non-testing helps children develop into 

· Creative and fun environment
· No walls so creativity and exploring is top priority
· Non testing just observation 
· Letting teachers create lessons to enhance citizens to a better community
· Rights of the child implemented throughout

Paulo Freire
We use this Pedagogy approach we use to ensure 
· SEN children are supported
· set up as soon as possible for additional support (no child disadvantaged)
· successful children
· inclusive experience to eliminate barriers
· Equality Act 2011 guidance
· Easier  Work together (Freire, 1972)

Maria Montessori 
We use this approach 
· based on self-directed activity, hands-on learning, and collaborative play
· so children make creative choices in their learning, while the offer of age-appropriate activities guide the process (Montessori, 2019)
Jean Piaget 
Piaget believed and so do we that:
· it is important for children to practise the art of creating 
· children are little scientists
· children learn through a process of active construction (Burman, 2021)

Lev Vygotsky 

 We use Sociocultural Theory to ensure: 

· that learning is a social development with the assistance of  caregivers, colleagues, and the wider culture (McLeod, 2020)

· culture is a key role in the growth of greater psychological roles


  Why Outdoor learning 
‘’ our teaching staff have the privilege of teaching in outdoor environments, they have witnessed our pedagogy help unspoken learners find a voice, and become the foremost  account of themselves,  building self-belief and resilience, while behaviour improved by 94% (Brand, 2020). 
 [image: A picture containing ground, outdoor

Description automatically generated]  [image: A picture containing grass, person, child, ground

Description automatically generated] [image: A group of children climbing a tree

Description automatically generated with medium confidence]
(Forest School at the University of Nottingham, 2019)

      Advantages of outdoor learning
Evidently the outdoors is the best way to improve children’s personal, social, and emotional development to be the best version of themselves that they can be (Constable, 2020).
‘True education should equip people to know and respond creatively to the concept of reality in the world which we live’ (Giroux, 2017) 
The evidence that The Welsh Assembly Government conducted with 50,000 children and 130 schools concluded that children reap the benefits of learning outdoors, 92% children stated they were happier and healthier, 82% said lessons were more enjoyable, 98% were more motivated to learn, additionally it demonstrated the importance of well-being as teachers said 92% of students improved their social skills and development and 79% got on better with others. Taking down the classroom walls helps children to play, to thrive and ignites their curiosity. Some 82% of teachers can deliver cross-curricular lessons helping enthusiasm.  Teachers health improved by 70% and their teaching had a positive impact and enhanced job satisfaction.  Finally behaviour improves by 89% (Government, 2020).  
[bookmark: _Hlk70518268] The importance of the outdoors and health
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(Forest School at University of Nottingham, 2019)
According to the NHS Children under 5 years, need daily exercise of at least 3 hours, to get their cardiovascular system working (NHS, 2021). At our nursery we would ensure that through daily activities such as climbing, running, walks, the children’s physical needs are met.  By choosing an outdoor nursery, children’s emotional needs are tailored by having serenity and relaxation throughout circle time, encouraging talking to promote well-being (Berne, 1960). 

  Getting involved as parents                                     
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(Forest School at University of Nottingham, 2019)
Parents are the first educators of their children and research by Carr (2013) shows it raises achievement by 87% (May, 2016).Working in partnerships with caregivers your child will progress and achieve reading skills, giving the best educational outcomes (Carr, 2013).
We also have a wonderful PTA of parents who organise fund raisers to help with resources so caregivers and children can have the best educational opportunities, for example this amazing work provides every child with (two of each per term)
Clothing and kits: 
· Raincoat
· Wellies 
· Waterproofs
· Fleece zip-up jacket
· School jumpers 
· School warm socks
· School trousers
· Thermals
· Hat and gloves 
· Small rucksacks

We also get grant funding from the Welsh Government Section 498 (2) Act 1996 (Government, 2020), but if you would like to get additional clothing, then this would be at a cost.
One of each of the listed items comes in a pack for £40 per child, we accept vouchers from the government or your workplace (any questions on how to get these please ask).
Additionally the PTA run social events held on each school holiday, this has been very successful and we would love you to join us anytime, please contact one of our staff for more information. Additionally we also have caregivers and toddler group  Monday at 08.00 till 11.00  for tea, coffee cakes and sandwiches for a contribution of £1 per person, children are free, and your little ones can enjoy a morning in the woods with our staff and PTA to experience the magic of nature (limited spaces so please book on Tel: 01865 554885). These sessions have the added benefit of supporting transition to school.

     Our nursery  curriculum and aims [image: A picture containing tree, child, outdoor, person
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(Forest School at University of Nottingham, 2019)

At little Einstein’s outdoor lodge, we have regular and frequent sessions over a long-term process rather than one-off learning unplanning observations integrated within the natural environment (Newcombe, 2020) for example we incorporate the Steiner Waldorf approach.
Our  provision 

The underlying pedagogy for outdoor education is experiential learning, learning through experience and reflecting on that experience.  
We believe this is the best approach as it will encourage the learners to understand how to take responsibility for their learning and to encourage personal development. There are four pedagogical principles of experiential education according to Steiner (1996), authenticity, active learning, student experiences and making a connection between experience and future opportunity.  Authenticity relates to emotionally based learning identified by Steiner (1996), active learning is linked to Chapman’s (1995) work on engagement of mind, the third principle student experiences is central to experiential learning and the fourth principle linking experience and future opportunity relates to Dewey (1938) who maintained that experience alone was not sufficient but must be considered using reflection (Newcombe, 2020).  

 

Key areas are 
· Mathematics
· Physical development
· Expressive art and design
· Understanding the world
· Personal, social, and emotional development
· Critical thinking skills
· Communication and language
· Literacy
Our specially designed curriculum is designed by our staff :
1. Child cantered inspirational language process
2. Holistic 
3. Opportunities for growth through sessions
4. Confidence and self-esteem building
5. Hands on
Individual children’s interests will allow for development of their needs-based leaning.  Learning though play underpins our approach because it allows the children to understand their place in the world (Spear, 2021) . Their intellectual development is enhanced by allowing them to investigate the natural world (Barandiaran, 2019).  Observation skills, listening skills, discussing, and communicating ideas, creative development is all part of the learning experience at little Einstein’s with scaffolding from each other (Evans, 2021).
Discrete assessment through observation allows the staff to develop individual learning plans for each learner and keep a record of their achievements by creating evidence-based scrap books for parents (Dighe, 2020). These scrap books which will show photographic and well as written evidence will enable parents to have a snapshot of their children’s time at little Einstein’s and together with staff can discuss future progression . 
The scrap books ( free of charge thank you to the PTA) will contain details of different areas of learning and development which will include:







    Communication and Language
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(Forest School at University of Nottingham, 2019)

Vocabulary and fluency are encouraged through learning in the outdoor classroom environment setting (Williams, 2020).  Singing, campfire storytelling and describing the natural world in terms of seasonality, habitats, plants, and the wider global environment all add to this important aspect of their learning and to learn through senses in a pleasing environment full of natural materials (Waite, 2021).  
 Additionally, children learn to harvest, grow plants and vegetables, and eventually eat them, these activities stimulate their awareness of the world and connections between the environment, heath, and their food (World, 2020)

         Literacy
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(Forest School at University of Nottingham, 2019)

At little Einstein’s using twigs to write letters in the earth, letter recognition by playing ‘eye-spy’ to finding bugs and plants which begin with certain letters. 
Creating letters using sticks and stones and finding sticks which look like certain letters.  Listening to stories and asking what their discoveries are. Talking to the children develops their confidence and listening skills (Pickering, 2019). Using the age-appropriate little Einstein’s reading resources ignites their interest in literacy (Campbell, 2021).   We are lucky enough to have little Einstein’s library supported by the community donations available for parents to use at home to help support the child’s reading skills and links home with little Einstein’s  creating family literacy which creates a foundation to benefit them as they grow (Bowlby, 1987).  

    Mathematics                                      
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(Forest School at University of Nottingham, 2019)

The outdoor classroom is the perfect setting to develop a real understanding of mathematics (Bone, 2019).  The outdoor classroom provides a wealth of natural                objects to use as the tools to receive a grounding in mathematical skills (Lillard, 2019).
 Walking through the woods, collecting and counting things they find, pacing out the distances they have covered, and finding shapes which can be analysed mathematically allow for important skills to be developed in a group setting. (Lillard, 2019)  They will be learning mathematical vocabulary of size, shape, position volume and weight while exploring the natural word and gaining the health benefits of being outdoors (Jacoby, 2010). Leaning mathematics is not confined to the outdoors as counting can be incorporated at mealtimes as crockery and cutlery is counted out for the whole group.  


     Physical Development
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(Forest School at University of Nottingham, 2019)

Learning risk management and resilience from active play is one of the most important things children can learn (Tremblay, et al., 2020), as they are encouraged to be confident in increasing physicality and overcoming physical challenges of jumping, running, balancing, while enjoying the outdoors (Tremblay, et al., 2020).  Smaller movements involving fine motor skills are also developed through collecting small objects and using tools for gardening (Bowlby, 1987).  







         Expressive Arts and Design 
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(Forest School at University of Nottingham, 2019)

Making transient ephemeral art in the natural environment (Webster, 2020), building structures such as dens and hideaways and seating areas for storytelling. These create opportunities for music dancing and drama to take place outdoors (Adams, 2020). Exploration of colour, texture, and shape in the woodland. Making bug hotels encourages learning about the importance of protecting the environment and painting pictures with natural colours obtained from blackberries and grasses for example. All these activities encourage imaginative play and are therapeutic (Johnson, 2020).    
       Understanding of the World
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(Forest School at University of Nottingham, 2019)

Little Einstein’s provide your children with a safe and stimulating learning environment. This nurturing setting creates the conditions needed for the children to explore the world using natural materials (Adams, 2020).  Activities range from kneading bread before cooking it on the campfire to planting seeds to grow food.   
The outdoor environment provides the perfect backdrop for learning about life cycles, weather, growth and habitats, light and dark and seasonality (Evensen, 2017). Children are encouraged to study the world around them by identifying patterns, differences, and similarity in objects.  Group exploration of the woods by going for walks, identifying what lives there and foraging all add to the learning and encourages inquisitiveness (Lillard, 2019). Little Einstein’s  coordinate activities to tie in with cultural festivals from around the world by learning about the different foods (Bone, 2019). Seasonal festivities will be complemented by specific crafts and activities. Songs and stories from around the world will enhance the cultural experiences and will be told around the campfire while enjoying different food experiences. 
[bookmark: _Hlk71109737]      Personal Social and Emotional Development 
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(Forest School at University of Nottingham, 2019)

Confident, high self-esteem and self-respect are qualities which are the building blocks to personal, social, and emotional development which children can take with them on their life journey (Leach, 2020).  This is something which Little Einstein’s puts at the heart of everything. The children are encouraged to develop and express themselves as well as learning to discuss their feelings while recognising the feelings of others in the group (Aubrey, 2020).  We want the children to develop self-resilience and independence while being mindful and respectful of others in the heart of the fresh outdoor air (McMillan, 2019).  



          Critical Thinking skills 
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(Forest School at University of Nottingham, 2019)

How to build a foot bridge across a stream, how to build a den, are just some of the challenges which will encourage the children to problem solve which in turn supports their critical thinking skills. Little Einstein’s encourages the children to progress games and play. Child centred planning of activities is supported by  Montessori (1947), Piaget (1975), Vygotsky ( 1979), Frobel (2012), Bruner (1987), Gardener (1998) and Leaver (2001)
Observing the natural world encourages making links in what they see around them and further encourages children to incorporate the knowledge they gain to make predictions and test their ideas (Evans, 2021).
All children and caregivers are our priority, our standards reach the sky to ensure there is a smooth transition between every stage we adapt our ideas from certain educational theorists so that little Einstein’s outdoor lodge creates the best environment for everyone 
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An example of What a day looks like a Little Einstein’s outdoor lodge (changes monthly)

8.00 children come in with parents and have a cup of tea and toast
8.30 circle time, rules and safety are explained and songs
9.00 story time with Gruffalo, role play and puppets
10.00 expressive arts, making and building and painting exploring maths and literature 
10.30 free play
11.00 snack time, children help set everything out 
11.40 walk into the woods to our bug hotel 
12.30 planting and go to our garden to see our crops grow, harvesting them for lunch
13.00 dinner time in the butterfly garden by campfire 
14.00 free play, mud kitchen, role play, dress up, child’s choice of play
14.50 muddle puddles with ‘Pepper’ and ‘George’ pig (parents welcome to join in)
15.30 home time 






Little Einstein’s assessment policy 
 Ethos and values 
‘Everyone deserves a little Einstein’s experience’ 
The staff and the PTA at little Einstein’s school welcomes all children to have equal opportunities  and have a positive relationship with the natural world.
The  importance on self-reflection, which prepares pupils with emotional and social skills that can stay with them into their adult life and to develop to their full potential (Atencio, et al., 2018).
Following children’s passions and identifying their own path to achieve resilience and lessons being delivered on a long-term basis (Robinson, et al., 2019).
Holistic development of the participants and pedagogy 
Holistic development of the whole child:
· Emotional – We encourage the children to express themselves and be comfortable and confident sharing how they feel (Holt, 2020)
· Spiritual – we encourage all children to develop a connection with the natural world in a meaningful way (Burman, 2021)
· Intellectual – develop knowledge and encourage learning using the natural environment (Bone, 2019)
· Social – social skills are developed through the community of children working together (World, 2020)
· Physical – experiencing the outdoors encourages the development of fine and gross motor skills and builds resilience and helps the children assess risk (Adams, 2020)
· Communication and language - are improved by working together, listening to others, and understanding and describing to others personal experiences (Atencio, et al., 2018)
Holistic development takes place through encouragement, self-discovery and self-regulation for the children, with the staff taking on the position of being role models (Turtle, et al., 2020).  
Holistic development is enhanced by sessions taking place in the natural environment.  This allows more freedom of space to enrich the experience (Warden, 2019).

Benefits for Children with Special Educational Needs (SEN).
‘All children have a right to education regardless of age, race, ability, gender’
We enforce the Special Education Need and Disability Act 2001 to make sure of non-discrimination approach in everything we do to any child, staff, and caregivers throughout our practice (Government, 2001).
The outdoor environment is beneficial to students of all abilities and ages.  The therapeutic effects of being in the outdoors can encourage positive responses from children with complex learning difficulties as evidenced by Michael James book ‘Forest schools and Autism’ (Handen, et al., 2018).
We use the ‘ Handbook of good practice for children with SEN’ (Government, 2004) so our practice can always be cross-referenced.
Children with Special Educational Needs (SEN) enjoy the outdoor environment as they can respond to the sensory attributes it provides (Toal, 2020). Hearing the birds, smelling the flowers, touching the different textures of trees and leaves all combine to boost their discovery (Corrigan, 2020).  The outdoor environment has a calming effect on most and encourages fun and freedom to explore is a safe and supported way (Montessori, 2019).  
Our policies are reviewed each academic year in accordance with section 315 of the Education Act 1996 (Government, 2021), out next is in September 13th 2021 and our annual report in accordance with section 313 of The Education Act to:
· Promote high standards
· The whole school participation
· Engage schools, parents and multiagency in the handbook
· Day to day reports

We follow and ensure :
· Suitable resources and have special provision following the Education Act 1996 section 316A (Government, 1997)
· The Education ( Special Education Needs) (Wales) regs 2002 (Government, 2002) – ‘taking responsible steps with the LEA 
· Welsh Language Act 1993 (Government, 1993)– to promote the Welsh language provision is delivered effectively
· Section 1.30 the need of each child is identified and assessed quickly to have appropriate provision
· One to one support with our SENCO Kathy Thompson to ensure an inclusive environment using visual strategies throughout our practice
· Have wheelchair access throughout the school grounds 
· Any unfair practice or discrimination will be in accordance with The Equality Act 2010 (Government, 2010)
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(Forest School at University of Nottingham, 2019)


Equal Opportunities and Inclusion

[image: Forest School - Little Tots Montessori Nurseries]
(Forest School at University of Nottingham, 2019)


At Little Einstein’s, the inclusion and opportunities of each child/ family is a priority and we are committed to provide an environment to incorporate it in the heart of everything we do.
Our policies help provide individuality and achieve high standards in respect of background.

 We work holistically to ensure we remove barriers from our learning environment by incorporating these five elements:

The unique child : each child can learn from birth and is competent (Frederickson, et al., 2019).

Positive relationships: provide an environment that is safe, secure, and loving so that parents are the key person so children can become independent and strong throughout their learning (Bowlby, 1987).

Have an enabling environment: the outdoors supports all areas of learning and children’s development (Barandiaran, 2019).

Development and learning: each child will lean and develop at their own pace, incorporating age, stage and incorporate the six area of learning, how they are used to aid one another and intwine in all that we do (Burman, 2021).

We will ensure we will adapt to all weather conditions to ensure barriers are removed, and all have access to activities planned or child centred, and that collaborative learning takes place  with parental involvement.

Children in a forest school environment shown by various studies all over the globe are showing they are well prepared for school and the outdoor environment where

· They have a continuous learning process as it is 
· Unstructured
· Free
· Child led

This is of high importance for children’s development as they create
· Their own creative games, which is designed for their needs
· [bookmark: _Hlk72343035]Improves their creativity 

Studies by Lettierie (2014) and Kieners (2003) shows that the bonding and interactions between child and practitioner in the outdoor environment is a sense of safety among children (Bone, 2019).

 Learner-centred with learner-based outcomes
The process is between the child and practitioner through a system of communication, reflection, and observation. This then enables the development and discovery of outcomes which are particular for each child’s unique holistic development and is processed based and nor essentially goal based (Evensen, 2017).

Little Einstein’s follow :
The Education Act 2011
To protect from any discrimination within the setting, peers, adults (practitioners or caregivers), and each child, we also make the children aware of this act by talking about it in circle time to promote an inclusive mind. We also have a no tolerance bullying approach throughout our school and promote this by story time and songs around the campfire to ensure the wellbeing of our students (Government, 2011).

The Articles in the UNCRC
We practice children’s rights throughout our school and learning, there are 54 Articles we try and incorporate. We create natural pictures with woodland leaves, paints, for example and with this we believe through creation it helps children instil their rights and children will start to recognise their rights (UNCRC, 1990):

· Education rights
· Social rights
· Political rights
· Cultural rights
· Emotional rights

Every Child Matters 2004 Framework
This is a safeguarding policy that we incorporate into our teaching, following this we emphasise children can have the best experience of childhood within the school and in their community (Government, 2004). This incorporates children’s rights and these key principles 
· The right to be healthy
· To stay safe
· To achieve and enjoy
· Positive contribute to society
· Well being


The Equality Act 2010
This framework ensures children have the best teachers who are qualified to the highest standards, and that student teaches have the best experience in our schools so that children can have the best possible learning experiences (Government, 2010). Additionally, this provide us with a framework for our approach to discipline procedures such as our bullying policies and no tolerance and what is put in place to understand what is needed.


Staff: roles and responsibilities 
Niki Jones ( Manager) will ensure staff training in all areas, and all policies are adhered to and monitor standards of the school.

All staff
 
· Will promote equality and make all involved feel secure and valued
· Staff to follow all policies
· All parent intervention, assessment, strategies are legally notified
· Help with improving all aspects of ideas or updates
· All policies involve and are approved by the PTA, parent /guardians
·  All changes In legislation are updated and notified to all involved
· Take responsibility of their own actions
· To ensure that participants can participate fully and safely in the activities, they must clothing that is appropriate to their religious beliefs, 
· Use materials and resources that reflect a range of cultural backgrounds, learning styles and linguistic needs, without stereotyping
· Are encouraged to participate fully, risk assessments take into account disabilities and medical needs
· Assess risk management in all aspects of the day

Student/ parent  support 

The Woods Friendship bench/ buddy- we recognise some children find social interaction difficult, so we put a system in place and in the outdoors, children are 87% more comfortable making friendships and interacting with others, it aids development.

Piglets’ mailbox- children and parent can put suggestions in here so that the school can deal with them privately and confidentially.

Counselling and therapy – Child and Adolescent Mental Health Services (CAHMS) referral.

EAL pupils and parents – we have collaborated with GEMS, who specialise in teaching English as an additional language and can have resources for all additional needs, from contact meeting with school to outside help. 

Library services – at little Einstein’s we have a library for all ages and abilities thanks to our PTA. Also in the woods this is a tranquil space with cushions, blankets, and tepee tent, that we have our role play sessions with classics like Red Riding Hood, teddy bears picnic, Going on a bear hunt, the Gruffalo just to name a few, also we have a section on outdoor education and development for parents.

Meetings –
We also hold meetings every two weeks on Sundays for parents and children at our teddy bear picnic to improve anything from a parent, child or teacher’s perspective and adapt anything that needs to be done, also we have one to one meetings on Tuesday afternoons please ring 0754885125 Mrs Niki Jones (founder/manager).


Safeguarding and child protection policy
At little Einstein’s we take safeguarding and child protection very seriously,  we follow the  following protection laws regarding the 1989 Children’s Act
· The Education Act 2002
· The children Act 2004

We have a duty to report any abuse or believe there has been any abuse
We will document everything and report to the correct agencie
Contact information 
For enquiries or concerns and support please contact Niki Jones
Telephone : 075469856412
Email : littleinsteinsoutdoorlodgeenquiries@outlook.co.uk 

To enrol your child please contact:
Telephone: 07856448564
Email : littleeinsteinsoutdoorlodgeadmissions@outlook.com

To repot a child’s illness or absence please contact :
Telephone: 07546998564
Email: littleeinsteinsoutdoorlodgestaff@outlook.com

To speak to Niki Jones ( Manager/ Owner) for a one to one or any concerns please contact:
Telephone: 07556985654
Email : NikiJoneslittleeinsteinsoutdoorlodge@live.co.uk
Contact hours : 7:30 AM to 7:00 PM weekdays or Weekends 9.00AM to 2:00 PM 
Our Address 
100 Little Einstein’s outdoor lodge 
100, Woodland park
Swansea
SA4 4DT

Social media 
Facebook (private group ) (will need to be accepted by a member of staff) littleeinstein’slodge)
 Facebook : little Einstein outdoor lodge 
Twitter : littleeinsteinswoodlandlodge@twitter.com

Conclusion 
To conclude we would love for your child to have the outdoor experience they deserve in order to thrive, develop, and give our full radical education that take the walls away to develop to their full potential.
We provide endless opportunities and at little Einstein’s we know the caregivers are the key to every aspect of children’s life in education and beyond with wellbeing our main priority.
With our extensive research, child led and theory-based learning we offer you the experience of a lifetime and prioritise you child holistically.
We are currently taking applications for this new academic year beginning September 2022, so please feel free to email us for our taster session and explore nature with us and you child.
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