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MODULE AIMS, OBJECTIVES AND LEARNING OUTCOMES

AIMS

The aim of this module is to demonstrate, through case studies, how theoretical ideas about history work in practice, and to illustrate some of the varieties of history practised within the discipline at large and how History as a subject constantly evolves in terms of understandings and interpretations.  The aims of the classes are to help you to acquire the basic skills of historical criticism, to demonstrate the logical and structured presentation of historical arguments, to foster effective listening and note-taking skills, and to encourage a critical awareness of historical traces.
OBJECTIVES

This module consists of three case studies in historical explanation drawn from very different periods of the past and located within very different areas of the discipline.  In 2009-10 these case studies will cover the French Revolution, The Holocaust, and origins of the Second World War.  You will be provided with narrative and historiographical overviews of each subject, and each case study will examine and illuminate some of the key issues and problems confronting historians, such as the nature of sources and historians' use of them, the relationship between history, society and culture, and the place of politics and ethics in historical explanation and interpretation.  Each case-study is treated as an important and exciting piece of history in its own right. But the underlying objective of the module is not to learn everything there is to know about their subject matter, but rather to compare the approaches, techniques and philosophies of historians working in very different areas.
LEARNING OUTCOMES

By the end of the assessment of the module you will be expected to demonstrate that you have developed basic skills of historical criticism, and in particular an understanding of how the theory and methodologies of the study of history may be applied in practice.  You will be expected to show that you can use secondary material confidently and carefully, and that you can present a clear analysis of key issues.

TRANSFERABLE AND OTHER SKILLS INVOLVED

The Past in Practice should enable you

•
to absorb information from a range of secondary literature (e.g. books, articles)

•
to develop critical awareness of primary sources (e.g. texts, films)

•
to assess these materials confidently and evaluate differing interpretations

•
to appreciate the relationship between theory and practice

•
to provide structured and coherent written responses to problems with which you are confronted

•
to acquire, through lectures, effective listening and note-taking skills

•
to acquire, through seminars, the ability to engage effectively in group discussion

 TIMETABLE

Lectures and seminars on this module take place on Mondays 10am to 12p.m. They will be held in Cliff Tucker Lecture Theatre.  

12 Oct:
Lecture 1: Introduction (Jeremy Smith)
19 Oct:
Lecture 2: The Irish Famine (Jeremy Smith)
26 Oct:
Lecture 3: The Irish Famine (Jeremy Smith)
2 Nov:

Lecture 4: The Origins of the Second World (Dan Hucker)
9 Nov:

Lecture 5: Origins of the Second World War (Dan Hucker)
16 Nov:
Lecture 6: Origins of the Second World War (Dan Hucker) 

23 Nov:
Lecture 7:  The Holocaust (Bryn Willcock)

30 Nov
Lecture 8:   The Holocaust (Bryn Willcock))
7 Dec              Lecture 9:   The Holocaust (Bryn Willcock)
14 Dec
Lecture 10:  The Holocaust (Bryn Willcock)

THE UNITS

In the first lecture of each unit the unit leader will distribute bibliographies and other material related to that unit.  The information given below is simply intended to give you a preliminary idea of the kinds of things that will be covered.  Details as to the work required for seminars will either be contained in the unit handbooks or will be posted on the module noticeboard in the department.

The Irish Famine.
Few historians regard the Irish Famine of 1845-51 as anything other than an episode of monumental suffering and hardship in which over a million people died, another million were forced to emigrate and countless others suffered the loss of family and years of broken health. Beyond this there is little historical agreement. For in their pursuit of responsibility and a wider significance to events, historical accounts have become interwoven with prevailing political, social and ideological imperatives, the result of which has been a long-running and particularly acrimonious controversy.  
Indeed as Ireland struggled under the weight of Famine, controversy over its meaning was beginning to smoulder into life. Nationalists, for example, quickly recognised the Famine as a means to mobilise Irish opinion against British rule in Ireland, and so constructed the Famine into a prime example of British imperial arrogance, indicative of the essential bankruptcy of the connection with Britain. For agrarian radicals the famine was evidence that Ireland’s system of landholding, whereby huge estates lay in the hands of a small band of Protestant, absentee landlords, was at fault and could only be remedied by a wide scale redistribution of land to the farmers, tenants and labourers. While for Malthusian’s the Famine was the inevitable result of the profligate lifestyle of the Irish and (perhaps) divine retribution. 
Subsequent historical scrutiny has proved no less controversial, if perhaps more sophisticated in its application of social and economic theory to research. Thus a recent economic historian can interpret the Famine as a statistical surge in the process of economic and social modernisation, and not the most dramatic one of the nineteenth and twentieth centuries, while another historian can describe it as an ‘Irish Holocaust’. Nor has the pace and scale of research dwindled over recent years. Indeed the steady stream of studies of the Famine during the 1950s and 1960s has turned into something of a torrent by the time of the sesquicentennial, in 1995, as evidenced by the arrival of Faminists as a new collective noun for Historians of the Irish Famine. Interestingly, and unlike the vast majority of ‘professional’ historical research, these controversies have not been restricted to the ‘high’ academic arena. The emergence over the last decade of Famine museums, Famine walks, Famine memorials and various Famine commemorations, quite literally on a global scale, testify to an enduring popular interest in, and the cultural resonance of, the Famine. How else might we account for a British Prime Minister apologising to an Irish audience, one hundred and fifty years after the events, that "those who governed in London at the time failed their people through standing by while a crop failure turned into a massive human tragedy. We must not forget such a dreadful event”. In reply the Irish President, Mary Robinson, was granted a standing ovation when she declaimed that "commemorating the Great Famine was a moral act of remembering and of honouring by our generation. A hungry and demoralised people becomes silent. In the last three years in commemorating the famine we have been breaking that silence”. It is to all these controversies and developments that this unit of the module will explore.
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Origins of the Second World War
The first lecture will discuss the importance of A. J. P. Taylor’s seminal work, The Origins of the Second World War. In particular, it will focus on the impact that Taylor’s thesis had at the time and the subsequent impact it has had upon the historiography of this ever contentious subject. The debate regarding the origins of the war began immediately after the event, notably with the Nuremberg trials of the surviving Nazi hierarchy. The conventional wisdom that emerged – that the Germans bore sole responsibility for the outbreak of the war – was challenged in 1961 with the publication of Taylor’s book. In it, Taylor posited the argument that Adolf Hitler’s policies were in keeping with a wider tradition of German policy, and that rather than ruthlessly planning a war, Hitler had merely seized the opportunities presented to him by the policies of the western powers, to further Germany’s traditional expansionist aims.  Nearly fifty years have passed since the publication of The Origins of the Second World War, yet the debates generated by it remain as vibrant as ever. This lecture will, therefore, analyse the contours of this debate throughout the post-war era.

The second lecture will analyse the vibrant historiography of appeasement, and consider how the debate continues to resonate in the present day. The lecture will consider not only the appeasement policy pursued by the British government, but also that pursued by the French government. It will begin by charting the evolution of the historiography in the respective countries, before considering the current state of the debate. With regard to Britain, it will show how the original ‘Guilty Men’ thesis, which castigated the policymakers for pursuing a weak and misguided policy of concession, was subsequently challenged by a revisionist school of thought, which attempted to rationalize appeasement by highlighting the structural constraints that restricted the policy choices available. With regard to France, the it will show how the early condemnation of French statesmen as the ‘Gravediggers’ culpable for the defeat of a ‘decadent’ France in 1940, was similarly challenged by revisionists who stressed the structural, systemic and contingent restraints that precluded alternatives. The lecture will then examine how the historiography has evolved in more recent years as historians continue to grapple with the rights and wrongs of appeasement

The third lecture will study the role of the Soviet Union in the diplomatic manoeuvrings that preceded the outbreak of the Second World War. In particular, it will consider the motivations behind the Soviet decision to sign the Nazi-Soviet Pact in August 1939. Indeed, the role of the Soviet Union during the final months of peace has recently become the focus of a vibrant historiographical debate. Why did the ‘Grand Alliance’ negotiations between the USSR, Britain and France fail? Why did communist Russia reach an understanding with their arch ideological enemy? Historians have long since pondered these questions, debating Soviet intentions. Some have blamed Soviet duplicity for the breakdown of the negotiations with Britain and France; others have argued that British and French anti-communism compelled Moscow to look elsewhere, thus presaging the Nazi-Soviet Pact. With the gradual and ongoing opening of Soviet archives, this debate has become ever more vibrant, and will likely become more vibrant still as the Russian archives become more inclusive and accessible. This lecture will therefore analyse the evolution of this particular debate, illustrating how the availability (or lack thereof) of archival sources inevitably shapes historians’ perceptions of pivotal historical events.
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The Holocaust

The Nazi attempt to exterminate the Jews of Europe during the Second World War was the most unspeakable crime of the twentieth century, its peculiar horror lying in the way that the methods of modern industrialised civilisation were employed in a project of mystifying barbarity and irrationalism.  Historians attempting to explain and interpret the Holocaust face a huge range of practical and moral challenges, and it is these that this unit will explore.  Can we ever hope to understand the Holocaust using traditional techniques of historical inquiry, or do we simply have to accept that, in the words of Nora Levin, "the world of Auschwitz was, in truth, another planet"?  A wide range of traces and representations of the Holocaust will be examined, from academic histories through survivor testimonies and film accounts to Holocaust museums, memorials and the material remains of the death camps themselves.  The unit will also engage with the phenomenon of Holocaust denial, and thus reiterate the broad point that problems of ethics and politics are inescapable in historical explanation and interpretation.

The first lecture will narrate the main events of the Holocaust and explain its significance in twentieth century history.  The second will focus on the historiography of the Holocaust, and the debate between the two main schools of interpretation, the "intentionalists" and the "functionalists".  What is at stake in this dispute, and on how many different levels can the Holocaust be interpreted?  The third lecture will examine the political implications of particular interpretations and representations of the Holocaust.  It will deal with the problem of Holocaust denial, and attempt to refute the charge that relativism in history destroys our foundation for opposing the political projects of Holocaust deniers.

The final lectures will consider the place of Holocaust remembrance and representation in society at large.  It will focus on film and the Holocaust. Is survivor testimony the only acceptable way to represent the Holocaust to subsequent generations?  Are there dangers in attempting to transform the Holocaust into filmed narratives for popular consumption?  Finally we will look at the growing phenomenon of Holocaust heritage, in the shape of Holocaust museums and memorials.  Are these a vital resource for keeping the memory of genocide alive, or is there a danger that "once we assign monumental form to memory, we have to some degree divested ourselves of the obligation to remember" (James Young)?  Even greater problems are posed by the physical remains of the extermination camps themselves - should these be preserved as sacred spaces for future generations or is there something macabre about conserving sites of mass murder?  
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METHODS OF ASSESSMENT.
Coursework (100%)  
Assignment 1

1 x 1000 words Document Analysis(25%)

Assignment 2

1 x 1000 word Book Review (25%)

Assignment 3

1 x 2000 word Essay (50%).

1…Document Analysis of 1000 words (Deadline 5.11.09)
Consider extracts to be provided in the lecture. One is taken from The Nation, a Nationalist publication, describing conditions on the ground in Ireland. The second is a cartoon taken from a London based publication, Punch, depicting John Bull giving food and a spade to and Irish family. Write a 1000 word commentary on these two extracts. Avoid a simple description of them and instead try to explain in light of the various historiographical theories, schools and trends explored through out the module. How, for example, might historians make use of them, and what interpretations do they support or deny
Further guidance to Document Analysis: this bears a marked similarity with writing a book review, for the same principles of analysis and evaluation, rather than description and narrative, apply to the writing of a commentary. A commentary, however, could be asked on anything, from a medieval document to a modern painting, from an illuminated manuscript to a political cartoon of the 1950s, or from a Medieval statue to a war memorial built in 1919. Whatever you are asked to comment upon, the types of question you need to ask yourself remain essentially the same: when was this made/ written? For whom was it made, and why? How does it relate to its wider context and what does it tell us about that context? How have others commented upon it, and why? What were the prevailing conventions under which this was written/ made? What message or assumptions lie within or beneath the surface of the source, and can they be supported by evidence? Why has this source/artefact survived, and what does it tell us about that society? What is absent that perhaps ought to be in the document/ source, and why is it missing? How does this source/ document align with prevailing historiographical understandings? This type of assessment will be explored in more detail in the History Department’s Study Skills module.
2…Book Review of 1000 words (Deadline 19.11.09)

Choose one of the books from the select bibliography provided on the Origins of the Second World War for your review.
Further guidance to Book Reviews: other written assignments might include reviewing a book or scholarly article. A review is not simply a summary of its contents and arguments, to be listed in a chapter-by-chapter fashion, although a very short summary at the start of your review, of about a hundred words, might be a good way into the assignment. A review requires you to analyse and evaluate its contents, not just describe them, inviting you to consider the strengths and weaknesses of a particular text, and where it fits within the existing historiography (if, for example, it is a biography of Henry VIII, then how does it differ from other biographies, if at all). For guidance on writing a book review, you might consult the back of academic journals, such as the English Historical Review or Past and Present, where recent publications are reviewed by experts in the field. This type of assessment will be explored in more detail in the History Department’s Study Skills module.

3… An Essay of 2000 words  (deadline 3.12.09)
Please choose one title from Essay 1 and one Essay 2, and hand in the essays by the dates specified.  When preparing these assignments, make sure that you absorb the instructions contained in the Department's Programme Handbook.
ESSAY – Choose from one of the following 

1. Is it possible to represent the events of the Holocaust without distorting them?
2. Which of the competing historiographical interpretations offers us the best chance of explaining the development of the Holocaust?

Further guidance to Essays.

The most common form of written assignment undertaken by students is the essay. Essays remain a primary means of assessing students at all levels of HE study. At level 4 you will be required to present essays of 1000 or 2000 words in length. Whatever the length, the principles of essay writing are generally the same. Essays are a method of testing your ability to collect and process material systematically, in preparation for developing a sustained and detailed argument. That argument will be, in effect, an answer to a specific question. In making an argument (and thus answering the question) statements and opinions have to be backed up with factual details and the opinions of others, in our context the views of Historians, otherwise how are we to judge the credibility and authority of that statement? For example, if somebody was to argue that Arsenal were an awful football team, it is only the evidence of their failure to win a European championship in twenty years that gives force and weight to the viewpoint – otherwise it is little more than a personal prejudice, deserving to be ignored. And so it is with History. The statement ‘the French Revolution was a bloody affair’ is, as it stands, largely meaningless, until it is supported by evidence, in this case, the evidence of atrocities in the Vendee and operation of the guillotine. Evidence (factual details, historians opinions, statistics) bestow depth and veracity upon a statement, or statements, rendering them worthy of a hearing (or reading). Essay answers are, therefore, a blend of analysis and factual knowledge, opinion supported by detail, the latter endowing the former with ballast and authority. What history essays should not do is simply describe or narrate events and personalities; that is telling a story (‘Tell me all about the French Revolution’) and not answering a question (‘To what extent can the French Revolution be characterized as a bloody affair?’). In acquiring factual knowledge (the evidence) as well as sharpening your critical and evaluative skills (the argument) there is no substitute for wide reading and clear structured planning. The History Study Skills module will explore many of these themes in more depth. For general and specific hints on note-taking and essay-writing, you are advised to consult, Studying for a Degree in the Humanities and Social Sciences by Patrick Dunleavy; History Skills by Mary Abbott; or Studying History by Jeremy Black and Donald Macraild.
LEVEL 4 MARKING CRITERIA 

Level 4 Essay marking Criteria.
· Display a knowledge of the subject-20%

· Engage with the question, avoiding description-40%

· Show some familiarity with the historiography and source materials where appropriate-10%

· Write with structure, clarity and good grammar-20%

· Follow established scholarly conventions on referencing and bibliography-10%

Level 4 Commentary marking criteria (on a document, picture, source of some sort)
· Consider the basic provenance of the source/ document 10%

· Be aware of wider conceptual questions regarding source material and survival.10%

· Position the source/document within a wider historical context-25%

· Evaluate the meaning and significance of source/ document-25%

· Show familiarity with the historiography, where appropriate-10%

· Write with structure, clarity and good grammar-20%

Level 4 Book Review.

· Position text within its wider historiographical context-30%

· Discern both strengths and weaknesses of the text-30%

· Display a knowledge of the topic-10%

· Write with structure, clarity and good grammar-20%

· Follow established scholarly conventions on referencing and bibliography-10%

HELP AND ADVICE
From time to time during your studies, problems may arise which require you to seek help or advice from History staff.  The Department's Programme Handbook contains detailed information about whom you can or should approach with particular problems.  In the case of problems specific to this module you should approach the Course Team Leader Bryn Willcock (b.willcock@lamp.ac.uk) or one of the lecturers/seminar tutors on the module.




