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Section 1
Inclusion
What is inclusion 
[bookmark: _Int_6t0ndyxD]Being inclusive means considering everyone's ethnicity, culture, language, beliefs, disabilities, that may require adaptations, each person is different and should be considered daily. Within a work environment and early years setting there are policies and legislations to ensure this happens (United nation Convention on the rights of Children 1989) (Welsh Government 2022) the new curriculum includes these rights for children and their family's similarly (Welsh Government plan 2024-2028). Inclusion is recognized as being important all over the world (The World assembly 2017) and a worldwide knowledge of early childhood leadership and its connection to professionalism is emerging. Leadership was associated with professionalization and raising the standard of the early year's workforce in England, as acknowledged by the nationality recognized position and pedagogical leadership role of the graduating early years professional (Hallet 2014). As an inclusive educator, each child’s potential needs to be harnessed and developed, and they should be helped to contribute to the community in ways that respect and acknowledge their identities and origins to fulfil our common needs and promote fairness and justice (Ferdman et al 2021) Leadership that is inclusive is that which encourages and facilitates experiences for everyone, regardless of their identity, and that supports the growth of communities, workgroups, organizations and entire societies where diversity can be a source of mutual benefit and where individuals of all backgrounds can contribute ideas. As we live and work together in diverse groups, workplaces, and societies. Inclusive leadership requires fully engaging and adapting and changing our collective practices and beliefs to fully engage and benefit from our many differences (Ferdman et al 2021).
 having different perspectives from the staff within the setting can be a positive however women make up most workers in early education and childcare. Working with children, especially young children, is widely considered to be a woman's job, and there are concerns regarding the number of men in this field (Hallet 2014) and similarly it is said in Cameron (2006) Men often choose to work in schools with older children, however there are few male early years practitioners, thus the notion that early years educators are low status and underpaid furthermore there are sensitivities surrounding young children and the care they need which can raise preconceptions of child abuse being more prevalent with male (Mistry & Sood 2022) it asserts that the inclusion of male figures and their perspectives is necessary for the early years setting to be fully inclusive. Male trainees reported feeling stereotyped in early childhood settings.
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A barrier to a setting being fully inclusive can be the age ranges within the setting, younger employees with fewer qualifications are frequently employed by early years settings, as their wages are lower than those of older, more qualified employees. This can result in a lack of knowledge and experience while debating problems and coming to decisions (McDonald et al 2018). Maintaining current staff training is crucial for offering an inclusive environment, since it is increasingly common for early years educators to assist families and children during challenging times (Bywater et al 2011) However there are challenges preventing staff receiving the up-to-date education needed, personnel shortages frequently prevent employees from being able to attend training sessions. Additionally, staff training can be expensive, therefore small early years settings may not always be able to pay these costs (Munton et al 2002)
[bookmark: _Int_gCSFuRfs]What does inclusion look like in an early years setting
An inclusive leader should approach issues with compassion and empathy wherever feasible (Welsh Government 2013), without passing judgement (Hojat 2016) This plan is aimed at other multi agency workers who could become involved with a child and their family. Professionalism should be applied to every situation (Manning-Morton 2006). Being Professional can involve sharing information with the right people. There are times when colleagues need to be made aware of a current issue so that they can respond appropriately within the setting. Nonetheless, the information exchanged should be appropriate and devoid of bias (Munro 2007). These situations may involve a family problem or a shift in the dynamics of the family. Families frequently approach childcare educators to tell them that a relationship has broken down (Haimi 2010) which may impact a child's pick-up and drop-off times and the emotions of the family, particularly the child. In this scenario childcare professionals would collaborate closely with the family, keeping the lines of communication open so they could talk about any potential problems or ask for assistance and guidance if necessary (Rolfe 2010) However there are occasions where the parents are not forthcoming with information and a clear change occurs within the child's behavior or appearance, in this instance the practitioner has to remain inclusive looking at all areas and things they can put into place to help (Simms-Schouten 2016). Changes can occur. There could be adjustments financially, which could result in lunch and snacks being neglected or significantly less than had been previously given (Olson, Bove & Miller 2007) In this instance the childcare facility should be inclusive and share the information with the staff so that everyone is aware allowing them to check how much food the child is eating for the day, if it is not deemed sufficient the staff can add more food to their meal without attracting attention  to the child (Passmore & Harris 2004) However some private childcare providers supply hot food during the day meaning snacks from home are not necessary  making it less likely a practitioner would see a family's situation had become strained. 
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Why is having an inclusive leader important?
As part of the child protection responsibilities (UNCRC 1983), inclusive leaders in childcare facilities must constantly be vigilant for anything that might be wrong within a family or with a child. They must also be looking for early warning indicators so they can assist families before situations worsen (Welsh Government 2015) and act accordingly (Dyer 2018) However this does not imply, that every family going through a challenging time will stop making their children a priority and giving as much love and care as possible (Smyth 2005). Many families experience relationship breakdowns or divorces, and with enough time and support, they can provide their children with a stable environment. (Burnell N 2001) Nevertheless a separation can affect emotional wellbeing in this instance an inclusive leader can offer support for both the family's and child (Damota 2019). Children can notice emotional shifts in the home and can sense their parents upset and worry.
[bookmark: _Int_dkGhbAAC] inclusive leaders should take necessary steps to support child whilst in the setting, as said in (Aubrey & Riley 2018) Maslow's higher Archy of needs children constantly need support and love if it is not to affect them in later life, this does not change because there are difficulties at home similarly (Aubrey and Riley 2018) Bronfenbrenner's ecological systems theory it says that most learning occurs in these formative years and that children learn from their surroundings . It is important that parents get assistance in reducing the disruption their children experience in their immediate surroundings. This process will benefit from the early years setting’s inclusivity, nonjudgement, and support.
Involving the community 
An inclusive leader can help by sharing knowledge of food banks within the area, these can offer temporary assistance to families as they rebuild their lives (Kaiser & Hermsen 2015). This assistance is easier to obtain with projects such as faith in families cwtch mawr (Faith in families 2024) who invite big companies to donate produce and distribute it fairly by their inclusive leaders. An inclusive childcare provider would be aware of projects available in the community and often would include visits or help to the community within their plans for the year (Welsh Government 2022). Some Childcare facilities are beginning to offer schemes where parents and the community can donate food supplies (Strong 2020) so that low-income families can access the supply's similarly some childcare facilities and flying starts are taking the example from schools by implementing breakfast clubs, enabling children to begin the day with the necessary nourishment (Welsh Government 2015) 
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Children and how they will benefit from an inclusive leader in the scenario of a divorce or separation
Young children thrive on affection and care, which an inclusive leader will make sure is given. If a child's voice is heard and they are feeling upset or afraid about changes at home, an inclusive leader will recognize this and offer one-on-one time to talk and support the child (UNCRC 1983) and (Nspcc 2024) An inclusive leader will not guarantee child confidentiality if it cannot be kept to themselves and will constantly be on the lookout for indications of neglect or abuse (NSPCC 2024) However Neglect can manifest in other ways other than violence, it can also stem from a parents mental health or their inability to cope after experiencing the trauma of a separation or divorce. An inclusive leader in this circumstance will offer assistance and support while closely monitoring advancement (Mustillo et al 2011) & (Welsh government no date). Whilst an inclusive leader should do their best to assist the families of the children in their care, the child must always come first, because any form of neglect can have a lasting impact on a child's development into adulthood. The leader must feel confident that after leaving the childcare facility, the child will receive the care they need including adequate food and clothes supply (uncrc 1989) & (Cecil et al 2017). Children's wellbeing and mental health increases by having a second attachment, this can be an inclusive leader at a setting or staff who have been supported through training by an inclusive leader allowing them to support all children within their care, an inclusive leader will support staff through a process if a family within the setting are going through separation or divorce, this is why it is important to keep up to date with policy's and staff training, to provide the knowledge to be inclusive to all needs and situations (Gable & Hansen 2001) Similarly an inclusive childcare leader will stay informed about any government grants available to the setting, giving them the chance to be inclusive to all children, in order to give the provide opportunity's to play outside in accordance with the new curriculum ( Welsh Government 2022), there are grants available for items like outdoor clothes, relieving struggling parents of the  worry of supplying outdoor apparel.(Welsh Government 2023). Reasearch has demonstrated that children living in poverty have long lasting effects on their growing brains, affecting their ability to learn new skills, control their stress levels and build appropriate mechanisms for when they encounter future situations. Children living in poverty are more likely than their more affluent counterparts to experience school failure, given the tangible consequences of poverty. Free lunch recipients, who are frequently used as a measure of poverty, have a far higher likelihood of performing at below basic levels in reading and math, than they have of reaching proficient or advanced levels in these areas (Theoharis & Scanlan 2021 Chapter 3) However an inclusive leader would be aware of these statistics and barriers 
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and support children and family's (Public Health England 2020), (Future Generations act Wales 2015)
Professionals that could become involved with inclusion in a setting in the scenario of a divorce or separation 
Regardless of if they are not senior staff members or leaders, practitioners and teaching assistants in a setting are professionals because the majority have completed training at a required level, some are working towards this level (Cologon 2014). The knowledge is acquired through this training to be inclusive of all children and families (Brock 2013) However some people believe that early childhood educators should not hold a professional status as they play with children all day, with no responsibilities, not taking into consideration the decisions that have to be made when events such as divorce or separation happen, how it affects the child and families wellbeing.
Other professionals we could potentially have to work alongside are social workers, if events within the family have resulted in social services becoming involved, this could be for varied reasons. However, in this situation an inclusive leader would help and support in any way possible, keeping the child’s wellbeing central to any decision or strategy's that are put in place (Uncrc 1983) & (Broadhurst 2003) furthermore it is possible that as an inclusive leader, the setting would need to contact social services with concerns, they would then need to work closely with the designated social worker in order to provide information in a thorough and objective manner. To accomplish this, an inclusive leader would collaborate closely with their colleagues to collect all the data, including dates, timings, and precise specifics of the issues (Horwath 2011)
How families and inclusive leaders can work together 
As said in (Aubrey & Riley 2018) Bowlby's attachment theory, this hypothesis suggests that an infant's relationships with its primary carers have a major impact on their emotional and social development, similarly it says they can form secondary attachments (Bowlby 2007) to support them at times when their primary caregivers are not able to provide for them, this can be in the form of the inclusive childcare leader . Sometimes all the family needs to solve a problem is support. They may be preoccupied with problems at home, not noticing that their child is not getting enough sleep or that they are forgetting their snack every day. There may also be a communication issue between parents, leaving them unaware that one is regularly picking up the child later than the other and leaving them waiting (Yarosh et al 2009) Nonetheless, a family’s problems can be brought to light and the appropriate knowledge and support can be provided with the help of an inclusive leader. To identify the source of an issue, strategies can be implemented such as sending a daily message to both parents by 
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personal books, and if one is accessible, an app, notifying them of the children's activities 
and the times the child has been left and picked up. To prevent forgetting throughout the week, snacks could be brought to setting and left weekly (Sims-Schouten 2016). However, Divorce or separation can leave behind more complicated problems, financial hardship (YouTube 2011) In certain cases, the other parent cannot be involved due to safety concerns, which could leave the remaining parent responsible for their own well-being and financial burden. In these situations, communication is crucial (Chaudry & Wimer 2016). Universal Credit can be accessed to lone parents (Caine 2016) although this can take time to be worked out and accessed, a hardship loan can be paid however with the cost of living rising this can still leave parents struggling (UK (United Kingdom) government no date). An inclusive leader will have witnessed situations like this before, they will advise seeking help as soon as possible rather than waiting. Organisations like Gingerbread (Gingerbread 2023) and (Faith in Families Cwtch Mawr 2024) offer financial support in the way of food and clothes bank, as well as parenting education programmes to help parents manage stress levels while still giving their children the care they require (UNCRC 1989) with the current financial situation a lot of families are struggling, and so there could be a short wait to access these services, during this period an inclusive leader will communicate and assist as much as possible, offering food during the day if necessary or clean clothes from the nursery supply working together within the setting (Welsh Government 2016). However Early years educators and inclusive leaders must remain professional (Brock 2013), as hard as some situations can be, they must look at situations objectively, putting the child's needs first similarly the needs of the other children within the setting. Similarly, the family may prefer to handle the situation themselves, rather than with the assistance of the leader, in such case, their decision should be honored if the child's wellbeing does not deteriorate 

SECTION 2 
All families in Wales are inclusive in the Future Generations Act (Welsh Government 2015) regardless of their ethnicity, culture, age, sexual orientation, or Gender. The goal of this Act is to inspire the leaders of Wales to provide inclusive work environments and settings, that strive towards securing a healthier and more sustainable future for generations to come (Jones 2019). It emphasizes fulfilling both immediate needs and long-term objectives, engaging individuals who aspire to attain well-being and highlighting Wales Diversity. If this act were implemented in a classroom or early years setting, Children who are the future generation would be able to learn new skills and 
[bookmark: _Int_8h3RQycE][bookmark: _Int_6dOY0CKc][bookmark: _Int_GXKa4nct]SARA DAVIES 2206143  MODULE CODE  ECEY600/C  WORD COUNT 4284    PAGE 7

gain knowledge about topics such as the economy and climate change. However, due to high staff turnover, which frequently results in staffing challenges within the Early years sector, leaders, and practitioners receiving the education they need to be knowledgeable about the acts provisions and how to implement it into everyday life within the setting. Additionally, some practitioners are set in their ways and unwilling to adapt to new ways of doing things (Cottle & Alexander 2012) this can be a problem for the settings who want to move with the times and increase the quality they provide. Similarly, an inclusive leader will emphasize the significance of pursuing objectives established with the New Generations Act in mind. Their actions will support employees' perceptions of inclusion, which will promote teamwork, psychological empowerment, and behavioral outcomes like creativity and job performance (Randel et al 2018).
The New Generations Act has a similar ethos and is comparable with the New Curriculum (Welsh Government 2022) and the United Nations Convention on the rights of Children (UNCRC 1989). The desired Wales is reflected in the seven well-being goals. When combined, they offer a common goal for the public bodies specified in the act to pursue. The statute stipulates that the specified public entities must endeavor to accomplish all the aims, likewise with the United Nations convention on the rights of children and the New Curriculum the government want all articles to be met and all aspects of the New Curriculum to be covered within settings, The children's voice as listed in article 12  of the UNCRC  is important within all, and should be listened to if an inclusive environment is going to be provided (Chicken & Tyrie 2023). The national Assembly for Wales has the authority to oversee education policies and make sure they are inclusive of all Welsh Citizens and are current and up to date (Egan 2022). 
Culture and the Welsh Language appears in the New Generation act as one of the goals, this is also included in the new curriculum for Wales (Welsh Government 2022) this is adhered to by inclusive leaders, it is envisaged that incidental Welsh will be used every day, and awards will be offered for effective use in the designated situations (NDNA 2023) However an Inclusive leader will acknowledge the additional objectives of the Generations Act, which include promoting equality, knowledge of all cultures, and global responsibility. These objectives begin with children, who should be taught about the various nations and should speak about current events in those nations using language appropriate for their age (Scoffham 2019)
There are national indicators to keep track of the progress of the generations act, the national indicators must be characteristic or value that can be measured, that can be measured over time, or that can be measurable in relation to Wales or any part of Wales to track the progress being made towards reaching the well-being goals (Welsh 
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Government 2015) This is a benefit of this act as some other policies and legislations do not use indications to make sure they are being applied in the right context. However, according to some research, indicators cannot be relied upon because the information gathered may be inaccurate (Reeves 2016). There are 50 indicators, like how the united nation convention on the rights of children is set out, similar also in contents (UNCRC 1983) connecting the indicators to the well-being goals facilitates the communication of how indicators demonstrate progress towards multiple goals (Croke et al 2021) nonetheless, some study indicates that there are wasted opportunities and a lack of integration between the United Nations Convention on the rights of children (UNCRC  1983) and the Future Generations of Wales  Act (Welsh Government 2015)  such as utilizing children's voices to initiate and impact long-term change. To protect the future generations interests in Wales and assist the public authorities mentioned in the act in their efforts to meet the wellbeing objectives, the future Generation commissioner for Wales acts as a guardian, they claim that their goal is to guarantee that the well-being of future Generations Act is implemented with ambition and effectiveness in a way that enhances the quality of life for Welsh citizens both now and in the future (Future Generations commissioner for Wales 2015) however, even while best practices are growing, they are not being applied at the necessary rate and scope. The goal is to make sure that this legislation is implemented in a way that fully realizes its potential to reduce the gap between expectations and reality (Howe & Nutbeam 2023). Cymru can was developed to complete the five mission statements between 2024-2030. It will take movement and change to bring about long-term reforms for future generations, inspiring people from all occupations and cultures to participate in the process of transforming the way Wales live (Future Generations commissioner for Wales act 2015) Despite working with youth and children aged 16-26, they also produce a variety of resources regarding the act that will ensure the welfare of future Generations and develop a manifesto for the future: our local elections. There is no mention or evidence that the opinions of young children are acknowledged or heard. As inclusive environments will adhere to the act in the early year's settings, it could be instructive to visit some settings to observe how it is implemented in practice and how the children react to the changes (Crowley 2015)
Section 3 
Good relationships with other staff members are necessary to support inclusive leadership in a setting, and they must be aware of the need to maintain an inclusive environment. The leader should tell them what is expected of them and maintain an open line of communication so they can ask any questions they have (Bronn 2014). When situations arise which require the staff within the setting to work together to 
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devise strategies, a good working relationship and respect both ways will help this process and will help to get the best outcome for the child and their family. This can be the case if a child has additional learning needs when they first enter the setting; in this situation, their needs will need to be evaluated to make sure they receive the inclusive education they need (Frederickson & Cline 2015 p3) and have a right to (UNCRC 1983). In this case, an inclusive leader would try to establish a deep rapport with the child's parents, listening to their worries and concerns before doing everything they can to collaborate with them and provide daily honest feedback, in a constructive rather than negative way (Chaney 2012). However, the matter would need to be handled sensitively, as some parents are not on board and do not want to think that the child has additional learning needs. A leader who prioritizes inclusivity will consult outside organisations to find out what they recommend as the next course of action and if they can provide the setting any support (Welsh Government 2020). Similarly, when children are getting angry within a setting and hurting other children, it may be necessary to seek advice, if the strategies that have been implemented are not working. The child's right to an inclusive education (Welsh Government 2015) is still relevant, however it is equally important that the other children within the setting have a safe and secure learning environment (UNCRC 1983) & (Welsh Government 2022). An inclusive leader would talk to the staff members who work with the child to see if they can produce other strategies that can be tried during the day, Strategies that can provide the child with a quiet place, if necessary, that allow them to interact with the other children without completely isolating them. However, the strategies should recognize when a situation is going to cause harm to another child (Estyn 2022) so that the child can be removed from the situation to a calm quiet environment. However, because settings have limited resources to offer one-to-one care and education for children with special needs, children often spend at least some of their time in ratio. It can be challenging in this situation to provide inclusive care for the other children, attention is often focused on the child with additional learning needs for everyone's safety. Due to one staff member often being left to care for the other children, stress amongst the staff can become an issue within the setting (Dyer 2018). Similarly, an inclusive leader can identify that strategies put in place are not always effective, the issues are still unresolved. As an inclusive leader, they should consider the opinions and rights of the staff, the other children within the setting and the child with additional learning needs. Due to established rights, the child cannot be turned away or asked to leave the setting (Welsh government 2022). In addition to continuously observing the child and maintaining communication with parents and outside agencies to solicit input and gain guidance, an inclusive leader will consistently test out new strategies and closely collaborate with staff members to gauge 
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their effectiveness and continue to include the child in all activity's as much as (Flores & Bagwell 2021) & (Welsh Government 2014)
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