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Overview
This briefing paper defines inclusive practice and explores legislation that promotes inclusion.  This briefing paper looks at the Additional Learning Needs and Education Tribunal (Wales) 2018 and give a brief insight into the legislation and what the key changes are to the education system following the ALN reform. In addition, the paper also defines inclusive practice and critically analysis on how this may affect students.
1. Rationale
In January 2019, it was recorded by Swansea County Council that there are 35,894 pupils in schools in Swansea. It was also recorded in the ‘Pupil Level Annual School Census’ (2019) that there were 8,882 pupils, of school age, with additional learning needs in Swansea. This conclusively means that 24.75% of pupils in Swansea are considered to have ALN. The positive achievements and outcomes of these pupils compared to the rest of the education system, is poor. Putting it into this perspective, this consecutively means that 24.75% of pupils in Swansea, may not be reaching their full potential. Which really highlights the importance that the ALN reform will succeed in improving student’s success through a person-centred approach. 
This briefing paper is being produced to outline changes in the legislation for support for children and young people with additional learning needs by reviewing the key changes of the new legislation; Additional Learning Needs and Education Tribunal (Wales) Act 2018. Also summarises current legislation for pupils with additional learning needs and how the ALN reform is likely to change education in Wales. This paper also focuses on critically evaluating how pupils are being supported in their current learning environment and discusses and outlines inclusive practice in mainstream schools. In addition to the definition of social inclusion and critically evaluate how this may affect students with and without ALN. 
2. Additional Learning Needs and Education Tribunal (Wales) Act 2018
The Additional Learning Needs and Education Tribunal (Wales) Bill was passed by the National Assembly for Wales on 12 December 2017, on the anniversary of its introduction to the Assembly’s legislative process. After the ALNET Bill received Royal Assent on 24th January 2018 and was officiated as Additional Learning Needs and Education Tribunal (Wales) Act 2018. The Welsh Government have consulted on and published the ‘Draft Additional Learning Needs Code for Wales (2018). This is being planned to be introduced at the start of the new educational year, September 2020 and plans to be phased in through a three-year period. It is important to consider how pupils in Swansea, with ALN, are currently being supported in their learning environment. Each region of Wales has been appointed a ‘Transformation Lead’. 

The Transformation leads are as follows:
· Huw Davies- West Wales
· Tracey Pead- South East Wales
· Liz Jones-Central South Wales
· Margaret Davies- North Wales
· Chris Denham-Further Education
The role of the Transformation lead entails, not only supporting, but challenging local authorities and education institutions on the implementation of the ALN reform. It will also be the duty to ensure local authorities are prepared for the ALN reform and also to assist in the coordination of the training delivered on the ALNET (2018) and facilitating improvements in multi-agency working. This will potentially bring positive outcomes as this is essentially a management of the transition role so this can be over seen and ensured the ALN reform is fully implemented in the correct time scale. 

Key Changes

The change of the term from ‘Special Educational Needs’ and ‘Special Educational Provision’ to the term ‘Additional Learning Needs’ and ‘Additional Learning Provision’ 
The new act set out particular definition of ALN as term used for children or young people who are currently known to have learning difficulties and disabilities (LDD), whether this is a medical condition or otherwise. This isn’t a significant change from the current definition of ‘special educational needs’.

Extending the age group 0-25
The ALN reform bring a change in the age group. The previous legislation related to supporting young people up to the age of 16 or the age of 19. This is dependent on how long the young person is in education for. The ALN reform covers children and young people from 0 till the age of 25. This could prove beneficial as continuous support for this extended time can aid into ensuring the young person can reach their full potential. This concept will affectively provide continuous support for the individual and could assist in reducing adverse childhood experiences. 

The Individual Development Plan (IPD) will replace Statements of SEN and Learning Difficulty Assessments 
The Legislation produces a single statutory plan for support for young people with ALN. An Individual Development Plan (IDP) will replace Learning Difficulty Assessments, statements of SEN and other statutory and non-statutory LDD or SEN plans for students in education settings. The individual Development Plans are set to include; identified needs of the child, an agreed outcome for that child, what additional support is needed to meet the needs agreed in the outcome, the Action plan for the child that gives detail on who, when and how this additional support will be delivered and how the outcome will be measured, criteria of success and review dates, also information that is sufficient enough to form a legally enforceable document. Snap Cymru (2018) explains that the transition from statements of SEN will take place through a two-year period. Whereas the transition for students with early years action or action plus, or school action or action plus will take place over a three-year period. 

The increased participation of children and young people 
This brings New legislation placing the duty of the preparation and the implementation of an IDP on local authorities, Schools and Further Education institutions. Education environments will be required, to the best of their ability, to certify that the additional learning provision set out in a child or young person’s IDP is in place. This is to procure accountability for the delivery of ALN provision. As the Welsh Government has placed responsibility on the governance and arrangements that are set out to monitor, review and deliver ALN duties on local authorities. 85% of funding for ALN will be delegated to schools. This will be beneficial for critical analysis and evaluation when this becomes affective as there isn’t currently enough evidence to affectively complete this currently. 

A new ALN code 
The ALN code will create a legislative framework on the guidance for the planning and delivery of the additional learning provision. This is intended to be delivered in a person-centred approach, this aims identify needs early, this affectively will ensure effective support and monitoring, and adapting interventions to ensure that the full potential of the child or young person is met. This will accurately reflect expectations of professionals who work with children and young people. This must be accessible to students with ALN, their parents or carers and or any other supporters of the child or young person. This will also and contain compulsory obligations and be easily enforceable  

Collaboration
To ensure that children and young people with ALN and their relevant support system receive well-co-ordinated, coherent support, services will need to work to be flexible and collaborative to successfully work together to help them achieve 

Rights Based Approach
The legislation works within conjunction of The United Nations Convention on the Rights of the Child (UNCRC) and The United Nations Convention Rights of Disabled People (UNCRDP) as sections 7 and 8 of the ALNET Wales (2018). As relevant bodies exercising functions under this Part in relation to a child or young person must have due regard to both the UNCRC and the UNCRDP. Although these relevant bodies do not always have to take specific consideration on every occasion.
In October 2017 the United Nations Disability Committee published a report on their concluding observations of the implementation of the UNCRPD in the United Kingdom. This has highlighted the UK’s failings across convention articles, this includes Article 23. The UN (2017) ‘observes with concern’; “The lack of consistency across the State party in the understanding of, adapting to and applying the human rights model of disability and its evolving concept of disability;” So the ALN reform is a positive impact on the implementation of the UNCRPD and can help adapt the concept of disabilities by providing the appropriate support for the individual to succeed.  The report ‘Home education for children with additional learning needs-a better choice or the only option’ (2018), which was a report on a study that was undertaken in Wales on the Safeguarding of children educated at home. Parents reported negative experiences to which this included the suitability of a school system that is based upon assessments and attainment for young people with ALN yet not give their child the appropriate support. As a result of this the study found that nearly a third of home educators had young people with additional learning needs that were removed from mainstream school. The report also brings to light that mainstream school education wasn’t completely rejected but the extent that parents felt the school could meet their childs needs. This is a concern and more research should be done, as part of inclusive practice and the ALN reform is to have a person-centred approach and to involve the child with ALN and the parents and/or carers. 
3. Definition of inclusive practice
Inclusive practice values the diversity of the student body as a resource that enhances the learning experience or can be defined is an approach to teaching that recognises the diversity of students and providing resources and support to help break down barriers for all students to have potential to fully participate in learning activities and demonstrate their knowledge and strengths at assessments. Instead of segregation, separation of students with disabilities into special educational needs schools, colleges or units in mainstream schools. but inclusion, which goes further than integration, as integration refers to the process of placing students with ALN in existing mainstream education environments, as long as they can adhere to the standard requirements of the educational environment so this could mean that the child or young person doesn’t necessarily receive the right support to reach their full potential or to feel truly included. Inclusion principles in education delve deeper as inclusion increases the participation of students with ALN in mainstream schools and the curriculum, which ensures the quality of education being delivered to all students will be at a high standard equally. This can be done through appropriate support and teaching strategies. This can affectively increase the acceptance of diversity and inclusion in society. In contrast there has been some research that suggests negative effects on children that do not have ALN. Gottfried et al (2016) produced a study that found students who did not have ALN that shared a classroom with other students with additional behavioural or emotional needs are 1.42 times more likely to be absent. In addition, Fletcher (2010) found that children who shared a classroom with children emotional or behavioural needs were associated with having lower test scores in reception class and year 1. Although Hanusheck (2002) found that students that were known to have additional emotional or learning needs increased their achievements in an all-inclusive setting. This was without any affect on other students academically. It is important to recognise that these studies weren’t in this country so policy and support available for these students to successfully be included, may be different.

4. Existing Evidence
As research and technology develops and the understanding of different disabilities and health issues contuse to grow, social inclusion has gained a great deal of support by parents, teachers, LEA officers and even global government level. Governments all around the world have been engaging in the development of an inclusive education system. There are many strong statements that support such a strong movement. For example, the SEN strategy document Removing Barriers to Achievement (2004). Which makes it prominent of the future commitment of an all-inclusive education. Department of Education and Skills (2004) states: “We are ﬁrmly committed to the principle of inclusion and an increasing proportion of children with SEN attend mainstream schools.” This is can also be seen in literature, for example Inclusive Education: International Policy & Practice (2004)-which highlights that many oppositions for the traditional school system, mainstream and SEN school, have been led by people with disabilities and their supporters, who have made raised many valid points that this restricts opportunities for people with disabilities. Not just academically as it was reported by Estyn in the ‘Readiness for additional learning needs reforms (2018) Estyn states “Although learners with SEN have equal access to the curriculum, schools enter these learners on average for fewer qualifications than their peers.  Learners with SEN are entered for two fewer GCSEs on average than learners who have no SEN.”, but also socially, as other citizens are more likely to label them as having a social, physical and/or intellectual deficit. Also, the importance of inclusion in education is seen as an important part of social integration and cohesion. The Readiness for Additional Learning Needs Reforms Report (2018) as brings positive results of the person-centred approach. As the report produces case studies on select schools that have introduced this approach and have reported on the impact. To which finds positive improvements on pupils’ engagement. Estyn (2018) reports; “Pupils feel that their views are valued and that the support offered is appropriate to their needs.  As a result, pupils are engaged and confident learners who are happy to share their ideas about how the school can support them.” Which will result in pupils being able to overcome barriers to achieve positive outcomes and succeed to the best of their ability. 





5. Legislation that supports inclusive education

Equality Act 2010 protects individuals from education providers to discriminate against them on the grounds of; gender, race, age, disability, sexual orientation, religion, pregnancy. Although there are some exceptions with concern of age and to allow for some children with additional learning needs can be segregated into SEN schools or SEN units in mainstream schools.
United Nations Convention on the Rights of the Child(UNCRC) (1989) -Which is an internationally recognised human rights treaty that protects young people (0-17) and sets out their human rights. The UNCRC(1989) states; “States Parties recognize the right of the child to education, and with a view to achieving this right progressively and on the basis of equal opportunity,” 
United Nations Convention on the Rights of a Person with Disabilities (UNCRPD) (2006) provides international standards for the education of a person with disabilities. UNCRPD (2006), Article 24 states; “b) Persons with disabilities can access an inclusive, quality and free primary education and secondary education on an equal basis with others in the communities in which they live” 
Special Educational Needs and Disability Act (2001)- The Green Paper Excellence for All Children: Meeting Special Educational Needs and the subsequent Programme of Action (1997) discussed dedication towards improving procedures and the statutory framework for people with additional learning needs. This consequently led to the SEND Act 2001 and the publication of a new Special Educational Needs Code of Practice. The SEND Act (2001) defines discrimination in education as; “a responsible body discriminates against a disabled person in education if:
(a) for a reason which relates to his disability, it treats him less favourably than it treats or would treat others to whom that reason does not or would not apply; and
(b) it cannot show that the treatment in question is justified.” 
The Warnock Report (1978) completely transformed the education of children and young people with disabilities and most of the recommendations that the report put forward were integrated in the Education Act 1981. The report also produced the term ‘special educational needs’ to identify a young person that requires additional support. Inclusive practice was promoted in this report in that the report recommends SEN Institutions should be for those with the most complex needs and recommended that mainstream schools should amend to meet the needs of children with additional learning needs
Conclusion
To conclude, inclusive practice is to offer support through a person-centred approach help pupils breakdown barriers to be able to participate in all learning activities they wish and demonstrate the individual’s knowledge. There has been as been some studies to suggest that inclusive practice could affect a young person negatively but this isn’t plausible evidence as these have only been small studies and weren’t run in this country, affectively not having the same support system or policies in place. The ALN reform is a step in the right direction with regards to inclusive practice and there has been global recognition on the importance of inclusive practice through legislation, for example the UNCRPD. Although more research needs to be done to identify potential issues with inclusive education, for example the funding, and look at how they can be proactively worked on. 
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