	2300397
	
	Word count: 2,476



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
Introduction
The aim of this essay is to discuss the processes of creating a school development plan (SDP), focussing on one aspect. The aspect that I have chosen to focus on is outdoor learning. The school recognised a need to develop their outdoor learning provision and use of the local area, through the process of self-evaluation and engaging with stakeholders. 
The school development plan came from an English medium primary school in the Swansea local authority. The school is a two-form entry, with classes from nursery to year 6, with 435 children on roll. 29% of children are eligible for free school meals (FSM) which is more than the national average of 23.7%. 12.4% of students in the school are identified as having additional learning needs (ALN) which is lower than the national average of 16.1%.10.7% of children have English as an additional language (EAL) which is higher than the national average of 6.7%. 27.7% of students within the school come from Black, Asian, and Minority Ethnic (BAME) backgrounds, which is more than the national average of 14.4% (Estyn, 2023a).
Literature review 
School Development Plans
According to Welsh Government (2014) the purpose of the SDP is to set out the actions that a school will undertake to improve their learners' outcomes. This should be informed by self-evaluation by the school on its own performance and using other data. The national resource published by the Welsh Government (2022) outlines four approaches to this self-evaluation, engaging with all the different stakeholders within the school. As well as guidance on how to plan and evaluate the progress of any action points written within the SDP, which will become statutory in 2024. The Welsh Government also set out three areas for self-evaluation within their guidance. These three areas are vision and leadership; curriculum, learning and teaching; and wellbeing, equity, and inclusion. There is a big emphasis on using multiple sources of data to inform self-evaluation processes, also that any data obtained by practitioners is useful and no time is taken away from valuable teaching to collect unnecessary data to fulfil requirements.
Estyn (2023b) talks about how they are going to be updating their inspection practices in accordance with the new framework for school development. Within this, they aim to have more regular contact with schools to gather more up to date information as well as directing their resources to schools that are most in need first. This could be seen as a good thing as it means these schools are being provided with more support, however, extra Estyn inspections could lead to more stress amongst the staff which could negatively impact their ability to do their job as effectively. Estyn also talks about changing the way they are inspecting schools to be more cohesive with the school's self-evaluation which could reduce some of the stress from teaching staff as they should already be doing these things in their everyday practice.
The national mission (Welsh Government, 2023b) also includes information on the implementation of the new statutory school development guidance, to support their mission. Within objective one: learning for life, they discuss how they will review and develop school improvement to be a more collaborative process and support schools with their own self-evaluation. The Wellbeing of Future Generations Act (2015) also talks about sustainable development that allows public bodies, including schools, to work towards reaching all the seven well-being goals (Welsh Government 2021).
Outdoor Learning in the Foundation Phase
According to the Outdoor Education Advisors Panel Wales (2018) outdoor learning provision contributes to all seven Wellbeing Goals outlined in the Wellbeing of Future Generations Act (2015).  In addition to this, the use of outdoor provision develops numerous skills for young children including physical literacy, which links to the Health and Wellbeing AOLE, as well as one of the 4 core purposes of being healthy and confident individuals (Welsh Government, 2023a). Other research by French et al. (2023) has shown that there is a positive impact on the teaching and learning of all children when using outdoor learning. This research also discusses how outdoor learning helps to connect children with the world around them, linking to the concept of ‘cynefin’ that underpins the curriculum (Welsh Government, 2022a). 
According to Estyn (2019b), outdoor learning provision allows children in the foundation phase to develop their skills in a stimulating environment. Another Estyn (2019a) report found that increased focus on outdoor learning provision had a positive impact on pupil wellbeing, enjoyment, attendance and attitudes towards their learning. This is also supported by a more recent Estyn (2023a) report which also found that use of outdoor learning increased attendance of pupils and is used to enhance their physical and mental health. This report also showed the academic benefits of outdoor learning in developing problem solving skills, creative skills, and physical skills. One issue with these reports, is that a lot of the information was gathered through use of questionnaires which can be unreliable as often people may lie or exaggerate to make themselves, or the people investigating them (in this case, their teachers) look better. Also, these reports are all only taken from individual schools, so generalisation and subsequent application of these techniques to other schools may not have the same outcomes. 
A report by the Education Endowment Foundation (2021), found that “outdoor adventure learning could provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access”. The report goes on to say that participation in these activities may allow children to develop non-cognitive skills, which when applied in the classroom could have a positive impact on academic outcomes. This links well with the National Mission in which objective two is breaking down barriers and ensuring all children to have the best outcomes (Welsh Government, 2023b). However, this report only included 9 studies on the impact of outdoor learning, so it may be worth further investigation.

Developing an action point 
Self-evaluation is how schools can reflect upon their performance and use this information as a basis for sustainable improvement planning within their SDP. School X has many methods of data collection identified within their SDP including pupil voice, parent surveys, attendance records and learning reviews. The guidance suggests schools use multiple forms of data collection to get a better picture of what improvements need to be made, and what improvement has been made already. All staff are encouraged to be reflective on their own practice, and the school is also reflective during their self-evaluation process. As suggested within the Welsh Government (2022b) school improvement framework, their self-evalutaiton process is continuous and priorities within the SDP are RAG rated on a termly basis so that the school knows which areas need to be focused on more or less than others.
There are multiple stakeholders involved within the development of a school, such as pupils, parents, staff, and the wider community. There are many different methods to collect data and information from these stakeholders to use during the process of self-evaluation. The school also uses Estyn’s inspection report and recommendations to inform their SDP.
One method of gaining information from pupils as stakeholders is through pupil voice, which is a method that School X implements. This works by a group of students coming together to discuss issues within the school and give their feedback on how things are working. They usually include a few students from each year group. This method can be effective at getting student views on the school and feedback on things that directly affect their learning. However, students may not always know what is best for their own learning and may not be able to give reliable feedback on all areas, so it is important to include other methods in addition to this. Another method would be to look at the scores of students on national tests to see if there is improvement being made in areas such as numeracy and reading levels. Looking at test scores in isolation may not be the most effective but pairing it with other information from other stakeholders can make it a valuable piece of data when self-evaluating progress.
Another form of engaging with stakeholders, is through parent surveys. This is a good method as it is easy to give out surveys and they can be anonymised so parent’s may feel more comfortable sharing their true views. However, people may also feel inclined to lie or exaggerate to make the school look better, so information from these surveys is not always reliable. This further shows the importance of using multiple sources of data when evaluating the school. 
The school has followed the guidance framework set out by the Welsh Government (2022b) when writing their SDP. They have included the three areas for self-evaluation as well as the two ‘national priorites’. The SDP is a three-year rolling document that is updated annually with the ideas for future priorities outlined at the end of the document. The school uses information gathered from its self-evaluation processes to inform what the strategic priorities are going to be in each area. Each priority has rationale for inclusion written within the document. Each sub-priority includes a success criterion, a time scale, a named responsible individual, any resources needed, any cost involved and how the school plans to measure the impact of the development.
The school identified a need to improve their outdoor learning provision in accorance with Estyn’s recent inspection identifying they needed to focus on teaching and learning after the COVID pandemic. Estyn reccomendations are an incredibly important aspect of school development, however the information that they gather from inspections shows only a snapshot of what a school is doing so it cannot be viewed as the only data useful for creating a development plan. Up until recently the school had placed a large focus on developing the wellbeing of students, and less on the implementation of the new curriculum. This was also a conclusion that the school had reached independently during their own self-evaluation. Using all this information together is a much more valuable way to identify priorities, as a school and its’ stakeholders know what the school needs, and Estyn can help to inform any areas that may need further development that a school may have been unintentionally ignoring in favour of other areas. 
The school has many quality assurance strategies to measure the impact of their SDP priorites on the the shcool and the learners. They also name individuals as being the responsible individual for each priority, and this does not only include members of the senior leadership team. The priorities are also RAG rated termly to view progress within the SDP. Currently, the outdoor learning priority is rated at red indicating that the school needs to do more to improve in this area. This continuous self-development allows the school to know which areas to focus on to better support their own development.
Reflection and evaluation  
The school has followed the new guidance when writing their SDP with the three school improvement areas and strategic priorities listed within them. This has been effective for them and will allow them to easily transition when the guidance becomes statutory in 2024. The schools' priorities are also underpinned by the priorities identified within the national mission document (Welsh Government, 2023b).
They employ a range of self-evaluation and quality assurance strategies involving all stakeholders. Some examples of these strategies are pupil voice groups, learning reviews and staff feedback. The school also used Estyn’s recommendations alongside their own self-evaluation to identify some of their priorities. There can be some issues with these methods, particularly pupil voice, as pupils may not be truthful in situations where an adult is in the room with them, and the method of these pupil voice sessions was not included in the SDP document. 
The creation of the SDP document is a collaborative one including all members of staff, and the heads of AOLE’s focus on their area within the SDP to develop priorities within it. This is particularly important as it means that all staff know what the priorities are, and what they need to do to work towards them.
Outdoor learning is strategic priority 2.12 in their SDP document under the heading of Curriculum, Learning and Teaching. To make progress in their outdoor learning provision, School X outlined four sub-priorities under the Outdoor Learning priority in their SDP. This included developing a space on the local hill, engaging in outdoor learning professional development, and trialling different outdoor learning ideas. 
The school delivered some outdoor learning professional learning sessions on a recent INSET day in October. However, this training was only for the staff in the foundation phase, so a point for improvement could be to extend this training to other progression steps to further embed outdoor learning practices within the school. There is also no information within the SDP to show how effective this training was for the staff; it may be worth the school ensuring that all development that has been made regarding their SDP is documented within it so they can better prioritise in the future (e.g. planning for more outdoor professional learning sessions).
Furthermore, students in year 6 had trips to the local hill with different activities, as well as using the hill as a main point in their most recent piece of work. The school has a plan for each year group to visit the local hill at least once a term. When at the hill they get involved with different activities including den building, fire-starting and even photography using I-pads. This cross-curricular use of the outdoors is in line with the Curriculum for Wales guidance and shows that the school is dedicated to fully implementing this across the school. However, more could be done to include more outdoor learning activities within the school for progression steps 2 and 3, making use of other on-site outdoor spaces.
Conclusion
In this essay, the aim was to discuss the process of creating a school development plan, focussing on one particular aspect within it. When creating an SDP it is important to include all stakeholders and be reflective during the process. The new guidance outlines how SDP’s should be written and how important the self-evaluation process is. In my future practice, I will ensure that I am familiar with the schools SDP and their priorities so that I may contribute towards meeting these.
The aspect I chose to focus on was outdoor learning. There are multiple sources that suggest that outdoor learning can promote both non-cognitive skills, wellbeing and academic acheivement. In my future practice, I will make sure that I take all opportunites for outdoor learning, and I will self-evaluate my own practice within that area in accordance to the methods used by that school.
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