Functions of supervision
The following will be an analysis of the functions of supervision, it will explore what supervision is as well as its purpose within youth work. ‘Supervision is a safe space to promote critical thinking and an awakening of critical self-reflection in order to develop and improve practice’ (Poyntz-Thomas et al, 2020). Sapin (2013, p. 220) supports this and also adds that ‘Supervision, like youth work, can be a process of dialogue and problem-posing with both parties working together and learning from each other to deepen understanding.’ Supervision can be broken down into three functions and there are several different versions of these functions. Kadushin (1992) labelled the three functions as Educational, Supportive and Administrative, while Procter (1987) sees the three functions as Formative, Normative and Restorative. Hawkins and Shohet (2006) created their own version, labelling the functions as Developmental, Resourcing and Qualitative. 
The functions that will be referred to throughout this assignment will be Kadushin (1992) functions, taken from Kadushin and Harkness (2014) as the terms used, clearly illustrate their purpose and are therefore more comprehensible for those undertaking supervision as well as those who are unfamiliar with supervision.
[bookmark: _Hlk45805966]One of the three functions Kadushin and Harkness (2014) discusses is the administrative function. The main purpose of this function is for the supervisor to ensure that the main aims and goals of an organisation as well as government policies and law are being met by the supervisee (Kadushin and Harkness, 2014). It also requires the supervisor to ensure that, above all else, the needs of the young people that the supervisee are working with are being met (Kadushin and Harkness, 2014). This is done by not just looking at the supervisee in themselves but also the work that they do with young people through the method of reflection which Sapin (2013) sees as a vital part of the supervision process. The administrative aspect of reflection would be in keeping notes and minutes of supervision meetings or even requiring the supervisee to keep a reflective diary (Reid, 2007). The benefits of this are that the supervisee can keep track of their progression and also gain feedback and professional development (Thompson, 2007). Kadushin and Harkness (2014) also mentions that some see a negative side to this in that it can feel like you are being constantly monitored, which can result in them feeling watched rather than guided. It is not just the supervisees who can find difficulties and issues in the administrative aspects of supervision, Kadushin and Harkness (2014) highlights several challenges that supervisors have noted that they have struggled with. These include conveying constructive criticism in a way that seems non-judgemental, completing paperwork and also with taking on too much work or responsibility (Kadushin and Harkness, 2014)
Another of the three functions that Kadushin and Harkness (2014) addresses is the educational function. Kadushin and Harkness (2014) see this function as a process whereby a more experienced worker passes on their knowledge and expertise to a less experienced worker in order to aid in their professional development. However, Sapin’s (2013) view of supervision would see this as a mutually educative process where the supervisor and supervisee learn from each other. This function includes sharing experiences and knowledges as well as giving guidance and aiding in problem solving (Kadushin and Harkness, 2014). Thompson (2007) adds that through this component of supervision the supervisor can utilize the process to seek out learning and self-development opportunities for the supervisee. Unlike other educational processes, whereby the individual would be taught specific and generalized information regarding practice, educational supervision is individualised learning that adapts itself to the specific performance of the individual worker (Kadushin and Harkness, 2014, p. 91). Kadushin and Harkness (2014, p. 91) states that the emotional element of supervisions “is directed to the needs of a particular worker carrying a particular caseload, encountering particular problems, and needing some individualized program of education.”  Kadushin and Harkness (2014) found that most supervisees found the educational aspect of supervision to be the most beneficial as well as supervisors finding it to be the aspect they preferred. This also means that most supervisees who felt let down by supervision usually attributed this to a lack of good educational supervision, such as with a lack of constructive criticism or advice in tackling specific issues (Kadushin and Harkness, 2014). 
The last of the three functions is the supportive function which focuses on helping the supervisee deal with any stress that can occur from the job (Kadushin and Harkness, 2014). Kadushin and Harkness (2014) claim that some of the important aspects of supervision include ensuring that the supervisee is happy within their job and has positive mental well-being, this is what supportive supervision helps to achieve. Its main aim is to improve the work quality of the supervisee by helping to lower any anxieties, concerns and issues that the supervisee may be facing, as well as helping to encourage and motivate them, something that can be hard to maintain in a person centred role (Kadushin and Harkness, 2014). Thompson (2007) further supports this by remarking that supervision gives the supervisee the opportunity to share any worries they may have and challenges they may have faced in order to receive constructive feedback. Kadushin and Harkness (2014) highlights that through effective support in which the supervisee feels listened to and understood without judgment, , and where they are praised and encouraged, the supervisee is able to practice more effective self-reflection, a theory which Sapin (2013) also supports. While all functions are an integral part of supervision with youth work, the influence supportive supervision can have on the engagement of a supervisee could mean the difference between “joyless submission and eager participation” (Kadushin and Harkness, 2014, p.162).
Conclusion
It is evident that all three functions play a vital role in the structure of supervision and that while they are separate functions with separate purposes, all three functions must be adopted simultaneously if the supervision process is to be effective. While Kadushin and Harkness (2014) use these functions to describe supervision within social work it is clear that the same aspects apply within youth work. By breaking supervision down into these three functions it is easier to see the purpose and benefits of supervision and how it can help improve youth workers productivity, self-reflection, self-development and effectively improve the youth work profession.

