English-majored Student Engagement in Flipped Classroom and Challenges of Flipped Classroom’s Pre-class Section

1. Introduction
1.1 Context 
The flipped classroom model has gained significant traction in higher education, particularly in language learning contexts. This pedagogical approach inverts traditional teaching methods by delivering instructional content outside of the classroom, typically through digital platforms, and dedicating in-class time to interactive and application-based learning activities (Bergmann and Sams, 2012). It is widely recognized for promoting active learning, student autonomy, and engagement (Abeysekera and Dawson, 2015). However, despite its benefits, flipped classrooms also present challenges, particularly in the pre-class phase where students are expected to engage with learning materials independently (Zhai et al., 2017).

In the context of English-majored students in China, the flipped classroom has been increasingly adopted as an innovative instructional approach to improve language proficiency, critical thinking, and engagement (Hung, 2015). Given the high cognitive demands of second language acquisition, students' engagement with pre-class materials is crucial to ensuring effective participation during in-class sessions. However, challenges such as motivation, comprehension difficulties, and technical barriers can impede their engagement (Huang and Hong, 2016). Additionally, emotional and cognitive engagement with pre-class materials plays a significant role in determining the effectiveness of the flipped classroom (Zhang and Liu, 2022). While existing literature has explored flipped learning in general, there remains a gap in understanding the specific engagement challenges that English-majored students in China face in the pre-class section.
Positioned within this context, this study aims to critically examine the literature on student engagement in flipped classrooms, with a particular focus on the pre-class section. The study will investigate the emotional and cognitive challenges students encounter when engaging with pre-class materials and how the flipped classroom model fosters active learning during in-class sessions. By doing so, this research contributes to the growing body of literature on flipped learning and provides insights into improving student engagement in language learning contexts.

1.2 Key Search Terms and Process of Review 
To conduct a comprehensive review of the literature, key search terms were identified, including "flipped classroom," "student engagement," "pre-class learning challenges," "English-majored students," and "active learning." These terms were used in academic databases such as Google Scholar and UWTSD’s libruary to retrieve peer-reviewed journal articles, conference papers, and grey literature. The selection criteria included relevance to the research topic, publication within the last decade, and empirical studies on flipped learning in higher education settings.

The literature review was structured around key themes, including theoretical foundations of the flipped classroom, definitions of student engagement, challenges in pre-class learning, and the impact of flipped learning on active classroom participation. A thematic analysis approach was employed to identify commonalities and discrepancies in research findings. Additionally, a snowballing technique was utilized to trace relevant studies from reference lists of key articles.

Despite a growing body of research on flipped learning, difficulties were encountered in obtaining studies focused specifically on English-majored students in China. This scarcity highlights the need for further research into the specific engagement challenges faced by this student demographic. The review also revealed limited discussion on the emotional and cognitive aspects of engagement in the pre-class section, further emphasizing the significance of this study.

1.3 Research Objectives and Draft Research Questions 
The primary aim of this study is to critically analyze the challenges English-majored students in China face when engaging with pre-class materials in a flipped classroom setting, with a particular focus on emotional and cognitive engagement. Additionally, the study seeks to explore how the flipped classroom model enhances active learning and participation during in-class sessions.

The research is guided by the following questions: what specific challenges do students encounter when engaging with pre-class materials in a flipped classroom setting, particularly in terms of emotional and cognitive engagement? How does the flipped classroom model improve students' active learning and participation during class time?

1.4 Summary
This introduction has provided an overview of the research context, emphasizing the significance of student engagement in the flipped classroom model, particularly in the pre-class phase. While the model is recognized for its potential benefits, the engagement challenges faced by English-majored students in China remain underexplored. By reviewing key literature, this study aims to fill this research gap and contribute to the enhancement of flipped learning practices.

The following section, the Literature Review, will critically examine existing research on the flipped classroom and student engagement. It will define key concepts, explore relevant theoretical frameworks, and analyze findings related to the research questions, thereby laying the groundwork for the study’s contributions to the field.

2. Literature Review
2.1 Introduction  
In recent years, the flipped classroom model has garnered significant attention as a transformative approach to education. This innovative pedagogical method reverses traditional instructional sequences by delivering lecture content online for students to study at home, while reserving classroom time for interactive activities such as discussions, problem-solving, and collaborative projects (Hamdan et al., 2013; O'Flaherty & Phillips, 2015). The flipped classroom aims to promote active learning and deeper engagement with course material, thereby enhancing students' academic performance and skill development (Herreid and Schiller, 2013; Kim et al., 2014). Despite its potential benefits, the implementation of a flipped classroom presents unique challenges, particularly in the pre-class section where students are expected to engage with materials independently. These challenges are magnified in contexts like China, where English majors face specific linguistic and cultural barriers that may hinder their effective participation in this new pedagogical model (Butt, 2014).

The focus on English-majored students in China is particularly relevant due to the country's emphasis on English proficiency as a key component of higher education and professional success. Students in non-native English-speaking countries often struggle with self-regulated learning and may require additional support to fully benefit from the flipped classroom approach (Butt, 2014). Moreover, the emotional and cognitive engagement of students in the pre-class phase is critical for the success of this model, yet there is limited research exploring these aspects specifically within the Chinese educational context.

This literature review aims to address this gap by synthesizing existing studies on the flipped classroom, focusing on student engagement and the challenges associated with the pre-class section. By critically analyzing the claims made by various authors, this review will provide an evidence base and theoretical foundation for understanding how the flipped classroom can be effectively implemented with Chinese English-majored students. Specifically, the review will address two primary research questions: what specific challenges do students encounter when engaging with pre-class materials in a flipped classroom setting, particularly in terms of emotional and cognitive engagement? How does the flipped classroom model improve students' active learning and participation during class time?

The significance of this study lies in its potential to contribute to the growing body of literature on innovative pedagogical practices and their application in diverse educational contexts. Given the increasing emphasis on student-centered learning and the need for more effective teaching methods, understanding the dynamics of the flipped classroom in different settings is crucial. For Chinese English-majored students, the challenges of self-regulated learning and emotional engagement in the pre-class phase are compounded by cultural and linguistic factors. Addressing these challenges requires a nuanced understanding of both the theoretical underpinnings and practical implications of the flipped classroom model.

By adopting a qualitative research methodology, this study seeks to uncover nuanced insights into the experiences of Chinese English-majored students in a flipped classroom setting. Through in-depth interviews and thematic analysis, the research will identify the specific challenges encountered during the pre-class phase and assess how the flipped classroom model facilitates more active and engaged learning during class time. This approach aligns with the broader goal of contributing to the growing body of literature on innovative pedagogical practices and their impact on student learning outcomes.

2.2 Key Definitions  
2.2.1 Flipped Classroom
The flipped classroom model represents a pedagogical innovation that inverts traditional instructional sequences by delivering instructional content online for students to study at home, while reserving classroom time for interactive activities such as discussions, problem-solving, and collaborative projects (Bormann, 2014; Clark, 2013). This approach is predicated on the notion that students learn more effectively when they actively engage with material rather than passively receiving information (Strayer, 2012). By shifting lectures outside the classroom, educators can facilitate student-centered activities that encourage critical thinking and application of knowledge.

However, the efficacy of this model hinges significantly on students' capacity for self-regulated learning during the pre-class phase. This poses particular challenges for non-native English speakers, such as Chinese English-majored students, who may encounter linguistic and cultural barriers that complicate their ability to fully benefit from the flipped classroom approach (Butt, 2014). While some studies have highlighted the potential of the flipped classroom to enhance student engagement and academic achievement (Herreid and Schiller, 2013; Kim et al., 2014), others caution that its success is contingent upon careful consideration of contextual factors (O'Flaherty and Phillips, 2015). Consequently, understanding how to support students in navigating these challenges is essential for optimizing the flipped classroom model. 

2.2.2 Student Engagement 
Student engagement encompasses the degree of attention, curiosity, interest, optimism, and passion students exhibit when learning or being taught, which drives them to develop their own teaching and learning abilities (Fredricks, Blumenfeld and Paris, 2004). It comprises three dimensions: behavioural engagement, emotional engagement, and cognitive engagement (Appleton, Christenson and Furlong, 2008). Behavioural engagement involves participation in academic and social activities, emotional engagement pertains to students' feelings about school, teachers, and peers, and cognitive engagement reflects students' investment in learning and willingness to exert effort to understand complex ideas and master difficult skills.

In the context of the flipped classroom, student engagement assumes paramount importance as it directly influences the effectiveness of the model. Research indicates that the flipped classroom can significantly enhance student engagement by providing more opportunities for interaction and collaboration (Hamdan et al., 2013). However, achieving high levels of engagement necessitates addressing various challenges, particularly those related to emotional and cognitive engagement during the pre-class phase.

For Chinese English-majored students, emotional engagement can be particularly challenging due to cultural and linguistic barriers. These students may experience anxiety or frustration when engaging with pre-class materials, especially if they lack confidence in their English proficiency (Butt, 2014). Cognitive engagement also presents challenges, as students need to develop effective self-regulation strategies to manage their learning independently. Without adequate support, students may struggle to remain motivated and engaged throughout the pre-class phase.

Furthermore, aligning pre-class materials with in-class activities is crucial to ensure coherence and continuity in the learning process (O'Flaherty and Phillips, 2015). Effective design and implementation of the flipped classroom require careful consideration of how best to support students in both phases. This includes providing clear instructions, offering timely feedback, and creating an inclusive learning environment that encourages active participation and collaboration.

By critically analyzing existing research, this literature review aims to elucidate how the flipped classroom can be optimized for student, thereby contributing to more effective and inclusive educational practices. Theoretical frameworks and empirical evidence underscore the necessity of addressing specific challenges related to emotional and cognitive engagement, particularly within contexts where English is not the native language. Through systematic organization and rigorous analysis, this review synthesizes the claims made by various authors to build robust arguments and demonstrate mastery of the topic.
 
2.3 Challenges of Pre-Class Engagement in the Flipped Classroom
The flipped classroom model proposes a significant shift from traditional educational paradigms by moving direct instruction outside the classroom and reserving class time for interactive activities (Hamdan et al., 2013; O'Flaherty and Phillips, 2015). However, this approach introduces unique challenges, particularly concerning student engagement with pre-class materials. For Chinese English-majored students, these challenges are compounded by linguistic and cultural factors, necessitating a nuanced understanding of how emotional and cognitive engagement is affected.

Several scholars have contributed significantly to the discourse on the challenges associated with the pre-class phase of the flipped classroom. Butt (2014) highlights that students in non-native English-speaking countries often struggle with self-regulated learning, which can impede their ability to engage effectively with pre-class content. This observation underscores the importance of considering contextual factors when implementing the flipped classroom model. Similarly, Strayer (2012) argues that while the flipped classroom has potential benefits, its success is heavily dependent on students' capacity for independent learning, which may not be equally developed across all learners.

Moreover, O'Flaherty and Phillips (2015) caution against a one-size-fits-all approach to the flipped classroom, emphasizing the need for tailored strategies that address the specific needs of diverse student populations. These insights collectively suggest that the effectiveness of the flipped classroom hinges on addressing individual differences in learning preferences and abilities, particularly in contexts where language proficiency may pose additional barriers.

While there is broad consensus among scholars regarding the importance of addressing challenges in the pre-class phase, opinions diverge on the most effective strategies for doing so. Some researchers advocate for structured guidance and support mechanisms to aid students in navigating pre-class materials independently (Herreid and Schiller, 2013; Kim et al., 2014). Others argue that fostering a collaborative learning environment can mitigate some of the difficulties students face, thereby enhancing engagement and motivation (Hamdan et al., 2013).

However, there is less agreement on whether the flipped classroom uniformly benefits all students. While some studies report positive outcomes in terms of increased student engagement and academic achievement (Butt, 2014), others highlight significant disparities in outcomes, suggesting that certain groups may require additional support to fully benefit from this approach (O'Flaherty & Phillips, 2015). This debate underscores the complexity of implementing the flipped classroom model and the need for context-specific adaptations.

Research on the flipped classroom offers valuable insights into both its potential and limitations. Studies such as those by Herreid and Schiller (2013) and Kim et al. (2014) provide robust evidence of the model's effectiveness in promoting active learning and deeper engagement with course material. These studies emphasize the importance of aligning pre-class materials with in-class activities to ensure coherence and continuity in the learning process, which is critical for maximizing student engagement.

Conversely, research by O'Flaherty and Phillips (2015) identifies several weaknesses in the implementation of the flipped classroom, including the risk of exacerbating existing inequalities if adequate support is not provided. Additionally, Strayer (2012) points out that the success of the flipped classroom is contingent upon students' ability to self-regulate their learning, which may not be universally attainable without targeted interventions. These critiques highlight the necessity of carefully designing and supporting the pre-class phase to address the diverse needs of students.

The findings discussed above are directly relevant to the present study, which seeks to explore the specific challenges encountered by Chinese English-majored students when engaging with pre-class materials in a flipped classroom setting. Given the linguistic and cultural barriers faced by these students, it is crucial to consider how best to support their emotional and cognitive engagement during the pre-class phase. Qualitative research methods will enable a deeper exploration of students' experiences and perceptions, providing insights into the types of support needed to facilitate effective engagement. By examining the strengths and weaknesses of existing research, this study aims to contribute to the development of more inclusive and effective pedagogical practices that address the unique challenges faced by Chinese English-majored students in the flipped classroom.

Through systematic organization and rigorous analysis, this review synthesizes the claims made by various authors to build robust arguments and demonstrate mastery of the topic, ultimately informing future research and practice in this field. Addressing the complexities and nuances of student engagement in the pre-class phase of the flipped classroom is essential for optimizing this innovative teaching method for diverse student populations. 

2.4 Enhancing Active Learning and Participation During Class Time in the Flipped Classroom 
Addressing how the flipped classroom model enhances students' active learning and participation during class time is crucial for comprehending its full potential, especially within the context of Chinese English-majored students. This exploration delves into various authors' contributions to debates on the effectiveness of the flipped classroom in fostering a more interactive and participatory learning environment.

Scholarly discourse supports the notion that the flipped classroom significantly promotes active learning and engagement. Hamdan et al. (2013) posit that this pedagogical approach facilitates deeper interaction with material through discussions, problem-solving sessions, and collaborative projects, which are conducted during class time after students have engaged with instructional content independently. This methodology aligns closely with constructivist theories of education, emphasizing experiential learning and knowledge construction through social interactions (Piaget, 1950; Vygotsky, 1978). Additionally, Herreid and Schiller (2013) argue that the flipped classroom can enhance student motivation and participation by offering varied activities that diverge from traditional lecture-based formats. Such an approach is particularly advantageous for English-majored students, who may benefit from increased opportunities for oral communication and confidence-building in supportive environments.

Despite broad consensus on the benefits of the flipped classroom, scholars present differing views on its implementation. Critical voices caution that the success of the flipped classroom heavily relies on the quality of pre-class materials and their alignment with in-class activities (O'Flaherty and Phillips, 2015). Poorly designed or misaligned materials can lead to confusion and disengagement among students, potentially undermining the intended advantages of the model. Furthermore, Strayer (2012) observes that not all students possess the self-regulation skills necessary for effective independent study of pre-class content, which can affect their ability to participate actively during class sessions. These concerns are magnified for non-native English speakers, such as Chinese English-majored students, who may face additional challenges related to language proficiency and cultural differences in educational expectations.

Evaluating the strengths and weaknesses of key pieces of research reveals both promising outcomes and areas for improvement. Studies like those by Herreid and Schiller (2013) and Kim et al. (2014) provide empirical evidence of improved academic outcomes and higher levels of student satisfaction, highlighting the importance of structured, well-aligned instructional strategies in creating engaging and productive learning environments. However, these studies often overlook the specific needs and challenges faced by diverse student populations, including English-as-a-second-language learners. Moreover, there is a dearth of qualitative data exploring students’ personal experiences and perceptions of the flipped classroom, leaving gaps in our understanding of how this model can be adapted to better serve these groups.

The relevance of these findings to the current study, which aims to optimize the flipped classroom model for Chinese English-majored students, cannot be overstated. It is essential to investigate how existing frameworks support these students' engagement during class time, given the linguistic and cultural factors involved. Utilizing qualitative methodologies will enable a detailed examination of participants' experiences, providing nuanced insights into the most effective instructional strategies and support mechanisms. By critically analyzing the literature, this review identifies critical areas where further research is needed, particularly concerning tailored approaches addressing the unique challenges faced by Chinese English-majored students. Understanding these dynamics contributes to the development of more inclusive pedagogical practices, ensuring equitable access to the benefits of the flipped classroom model. 

2.5 Emotional and Cognitive Engagement Challenges in the Pre-Class Phase for Chinese English-Majored Students
Addressing the specific challenges and facilitators of emotional and cognitive engagement in the pre-class phase for Chinese English-majored students within a flipped classroom framework forms the basis of this section. This analysis will critically examine the contributions of various scholars to the discourse on student engagement, focusing on the unique barriers faced by non-native English speakers in engaging with pre-class materials.

The literature highlights several key factors influencing student engagement in the pre-class phase of the flipped classroom model. Butt (2014) emphasizes that students in non-native English-speaking contexts often struggle with self-regulated learning, which is crucial for navigating pre-class content independently. This observation underscores the necessity of considering linguistic and cultural contexts when implementing the flipped classroom model. Strayer (2012) echoes these sentiments, noting that while the flipped classroom has potential benefits, its success heavily depends on learners' capacity for independent study—a skill not uniformly developed among all students.

Moreover, O'Flaherty and Phillips (2015) caution against adopting a one-size-fits-all approach to the flipped classroom, advocating instead for tailored strategies addressing the diverse needs of student populations. Their work suggests that without targeted interventions, the flipped classroom may exacerbate existing inequalities, particularly among students facing additional barriers such as language proficiency issues. These insights collectively argue for the importance of adapting teaching methods to better support the specific needs of Chinese English-majored students, ensuring that they can engage effectively with pre-class materials.

Despite broad consensus on the importance of addressing challenges in the pre-class phase, there is less agreement on the most effective strategies for doing so. Some researchers recommend structured guidance and support mechanisms to aid students in navigating pre-class materials independently (Herreid and Schiller, 2013; Kim et al., 2014). Others propose fostering collaborative learning environments to mitigate difficulties students face, thereby enhancing engagement and motivation (Hamdan et al., 2013). While both approaches have merit, their effectiveness may vary depending on contextual factors and individual student differences.

Evaluating the strengths and weaknesses of key research pieces reveals both promising outcomes and areas requiring further exploration. Studies demonstrating positive outcomes in terms of increased student engagement and academic achievement (Butt, 2014) provide robust evidence supporting the flipped classroom's potential. However, these studies often overlook the nuanced challenges faced by specific student groups, including English-as-a-second-language learners. Qualitative research is particularly scarce, limiting our understanding of students' personal experiences and perceptions of the flipped classroom model.

In relation to the current study, which aims to explore how the flipped classroom can be optimized for Chinese English-majored students, it is critical to consider both emotional and cognitive engagement during the pre-class phase. Emotional engagement involves students' feelings about learning activities, their sense of belonging, and their intrinsic motivation, whereas cognitive engagement focuses on the depth of students' cognitive investment in learning tasks. Addressing these aspects requires an understanding of how pre-class materials can be designed and supported to foster both types of engagement effectively.

Qualitative methodologies will enable a deeper exploration of students’ experiences and perceptions, providing insights into the types of support needed to facilitate effective engagement. By examining the strengths and weaknesses of existing research, this study aims to contribute to the development of more inclusive and effective pedagogical practices that address the unique challenges faced by Chinese English-majored students in the flipped classroom.

This analysis lays the groundwork for further investigation into how the flipped classroom can be adapted to meet the specific needs of Chinese English-majored students, ensuring equitable access to the benefits of this educational approach. It also highlights the need for continued research to fill gaps in the current literature, particularly regarding the emotional and cognitive engagement of students in linguistically diverse settings.

2.6 Summary
The exploration of the flipped classroom model within the context of Chinese English-majored students has illuminated both its potential and its challenges, particularly focusing on student engagement with pre-class materials and active participation during class time. Through a comprehensive review of existing literature, this section has critically analyzed various scholars' contributions to the debates surrounding the effectiveness of the flipped classroom in fostering deeper learning experiences.

In Main Theme 1, it delved into the challenges students face during the pre-class phase, particularly non-native English speakers dealing with linguistic and cultural barriers. Butt (2014) highlighted that in an Australian context, students generally accepted the flipped classroom approach, but he also emphasized the critical role of self-regulated learning skills for successful engagement. Similarly, Strayer (2012) noted that the success of the flipped classroom largely depends on students' ability to self-regulate their learning. While both scholars agree on the importance of self-regulated learning skills, they do not extensively address how to effectively support students who may lack these skills due to language and cultural differences.

Further comparison reveals that O'Flaherty and Phillips (2015) advocated for more flexible teaching strategies, suggesting that a one-size-fits-all approach should be avoided and that instruction should be tailored to meet the specific needs of diverse student populations. This contrasts with Butt and Strayer’s focus on theoretical necessity rather than practical solutions. Herreid and Schiller (2013), from a case study perspective, argued that group collaborative learning could mitigate individual differences and enhance overall learning outcomes. Their insights complement Butt and Strayer’s findings, offering new perspectives on addressing the unique challenges faced by non-native English-speaking students.

Main Theme 2 delved into how the flipped classroom model can improve students' active learning and participation during class time. This analysis revealed broad agreement on the benefits of the flipped classroom for promoting interactive and participatory learning environments. However, it also identified critical points of contention regarding the quality and alignment of pre-class materials with in-class activities, as well as the variability in student preparation and engagement levels. Hamdan et al. (2013) and Herreid and Schiller (2013) provided robust evidence supporting the positive impacts of the flipped classroom on academic outcomes and student satisfaction, yet these studies often overlooked the specific needs of diverse student populations.

Main Theme 3 focused on the unique challenges of emotional and cognitive engagement in the pre-class phase for Chinese English-majored students. It was argued that addressing these aspects requires understanding how pre-class materials can be designed and supported to foster both types of engagement effectively. O'Flaherty and Phillips (2015) warned against a one-size-fits-all approach, advocating instead for tailored strategies that consider the diverse needs of student populations. This theme emphasized the need for qualitative research to explore students' personal experiences and perceptions, providing insights into effective support mechanisms.

Synthesizing these themes reveals significant gaps in the current literature, particularly concerning the nuanced challenges faced by linguistically diverse student groups and the lack of qualitative data exploring their experiences. By addressing these gaps, this study aims to contribute to the development of more inclusive pedagogical practices that ensure equitable access to the benefits of the flipped classroom model.

By identifying both the potential and challenges of the flipped classroom model for Chinese English-majored students, this review highlights the necessity for tailored interventions that enhance pre-class engagement and in-class participation. The forthcoming section will succinctly summarize these findings, discuss their implications, and propose future research directions within this field.

3. Conclusion
The exploration of the flipped classroom model's impact on Chinese English-majored students has revealed both its potential and its challenges, particularly concerning student engagement with pre-class materials and active participation during class sessions. This review highlights several critical gaps in the current literature that necessitate further investigation, especially within linguistically diverse educational settings.

One significant gap identified is the limited understanding of how emotional and cognitive engagement can be effectively fostered among non-native English speakers during the pre-class phase. Existing studies predominantly focus on the positive outcomes of the flipped classroom without adequately addressing the unique barriers faced by this specific student group. For instance, while scholars like Butt (2014) and Strayer (2012) have discussed the importance of self-regulated learning skills, there remains a dearth of research on how to support students who may lack these skills due to linguistic and cultural differences. Additionally, the need for qualitative insights into students' personal experiences and perceptions is evident, as quantitative studies often fail to capture the nuanced challenges and facilitators of engagement.

Another area requiring further exploration is the design and alignment of pre-class materials with in-class activities. Despite broad consensus on the benefits of the flipped classroom for promoting interactive and participatory learning environments, there is less agreement on how best to tailor these materials to meet the diverse needs of student populations. O'Flaherty and Phillips (2015) caution against adopting a one-size-fits-all approach, advocating instead for strategies that consider individual differences in learning preferences and abilities. However, empirical evidence supporting these tailored approaches is limited, particularly regarding their effectiveness in enhancing engagement among Chinese English-majored students.

Addressing these gaps forms the foundation of our study. By employing a qualitative research methodology, we aim to explore the specific challenges encountered by Chinese English-majored students when engaging with pre-class materials, focusing on both emotional and cognitive dimensions. Through in-depth interviews and focus groups, the research will provide valuable insights into students' experiences and perceptions, enabling the development of more inclusive pedagogical practices. Moreover, this study seeks to refine strategies for aligning pre-class content with in-class activities, seeking that all students are supported in their learning.

After being refined, my research questions are as follows: How do Chinese English-majored students experience emotional and cognitive engagement with pre-class materials in a flipped classroom setting? What specific challenges do these students face in terms of self-regulation and preparation for class, and what strategies can be implemented to address these challenges?

Future research will expand the scope of this study by exploring student engagement across different classroom contexts and learning environments. Collaboration with educators will facilitate the development and evaluation of instructional strategies tailored to the needs of linguistically diverse student populations. These efforts aim to contribute to the growing body of knowledge on effective teaching practices in the flipped classroom model, ultimately enhancing educational outcomes for all learners.

In conclusion, while the flipped classroom offers promising opportunities for improving student engagement and active learning, it also presents unique challenges that require careful consideration and tailored solutions. Our study aims to fill existing gaps in the literature by providing a deeper understanding of these challenges and proposing practical interventions that can be applied in real-world educational settings. Through systematic investigation and collaboration, we strive to make meaningful contributions to the field of education, ensuring equitable access to high-quality learning experiences for all students.
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